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Rationale

A committee comprised of practicing secondary Social Studies teachers and a district
coordinator designed this resource to support Coquitlam’s Social Studies 9-11 teachers.
Many talented Social Studies teachers will retire in the next few years, taking their filing
cabinets and internal knowledge with them. The committee wanted to tap this
knowledge before it disappeared for a number of reasons:
• to ensure others had access to this knowledge,
• to provide departments a framework or basis upon which to share ideas and

conduct discussion about best practice in teaching Social Studies,
• to provide excellent support for all the new Social Studies teachers who will replace

those who retire,
• to allow for interdepartmental sharing of ideas, and
• to provide those who are interested in such things an avenue for standardization of

delivery within and among secondary Social Studies departments in Coquitlam.

Following the model established by the very successful 1998 Middle School Language
Arts Resource, the 1999 Humanities 8 Resource, and the 2000 Secondary English
Resource, the team worked steadily from November 2000 to June 2001 to produce the
document you now hold in your hands. Several points need to be made about the
finished product:
• The combined activities, per grade, allow a teacher to “cover” the IRP outcomes in

that grade. This resource, a decent textbook, and access to the library are all you
need.

• Correlations to the Social Studies IRP and the textbooks currently in use in the
district have been made for every teaching idea.

• The resource models the notion that the textbook doesn’t have to be the program of
study or the teacher’s only resource; the textbook is merely one of the tools to be
used (as is this resource).

• The resource was designed with Coquitlam’s broad range of students in mind; this is
why there are modification/adaptation suggestions per activity as well as more
generic suggestions to be found in a section unto themselves. Additionally, the
committee provided multitudes of multiple intelligence ideas, alternative resources,
and fieldtrip ideas, as well as a section dealing with plagiarism in the hope that the
needs of all our diverse students can be met.

• This resource was designed as a working document with the expectation that
teachers would modify all ideas and graphic organizers to suit their individual needs
using the easy-to-manipulate CD-ROM.

• The distribution of this document includes two binders and five CD-ROMs per
secondary school; more are available on a cost-recovery basis through Winslow
Centre.

It is hoped you will find this package to be user-friendly, helpful, and reassuring when
addressing the learning outcomes outlined in the Social Studies IRP 9-11. Committee
members are willing to provide further inservice of this package on request, as is the
district Social Studies coordinator.  Please contact the coordinator at Winslow Centre
(604-936-0491) for more information.
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A Planning Model

 Reporting

Learning Outcomes

• from the curriculum guides

Revise Plan

• the original topics/tasks may
need to be adjusted to meet

student needs; the assessment
 criteria may need to be

changed

  Assess Prior
 Knowledge

• use teacher-developed
methods to find out
what students know
 and are able to do

Planning
For Instruction
and Assessment

• select strategies, products and
processes which will help
students achieve learning

outcomes; identify
assessment tasks

and criteria

Teach, Assess Evaluate

• most assessment and evaluation
should be for the purpose of

planning for instruction
and providing ongoing
feedback to students
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Ways to Use the Planning Model

The planning model has six separate components, but they are all part of the planning,
assessing, reporting procedure. Reporting is the logical outcome of the other five
components. Approach planning from any component first. You may:
• have a class that has a unique learning style; use this prior knowledge to help build

lessons and units that best suit the students
• think up or discover a terrific; check to see if it can help students achieve a variety of

the learning outcomes of the course
• find an assessment tool that appears to be an effective way of assessing certain

assignments; built units that use the tool
• create a unit that you thought would be highly successful, but it wasn’t; revise it,

keeping the strengths, altering or replacing the weaknesses
• discover learning outcomes that you want to incorporate into your course; build

strategies and assessment tools to help you

Use the planning model as a tool to build effective lessons on units of study. Also use it
to revisit those lessons and units to see if you can make them more effective for your
students.
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Sample Planning Template

For an expanded explanation of this model, refer to the 1998 Language Arts Middle
School Resource Binder. One copy was given to each Secondary English department.

Assess Prior Knowledge
• Where do I begin?
• What do my students know?
• Where do they need help?

Main Products and Processes
• What will the students do?

Instructional Strategies
• How will I help students achieve the

learning outcomes?

Key Assessment/Evaluation Tasks
• How will I gather information about

student progress?
• What aspects of each product or process do

I teach, assess, evaluate?

Resources
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I.R.P. PRESCRIBED LEARNING OUTCOMES - SOCIAL STUDIES GRADE 9

APPLICATIONS OF
SOCIAL STUDIES

SOCIETY AND
CULTURE:

EUROPE AND
NORTH

AMERICA FROM
1500 TO 1815

POLITICS AND
LAW: EUROPE
AND NORTH

AMERICA FROM
1500 TO 1815

ECONOMY AND
TECHNOLOGY:
EUROPE AND

NORTH
AMERICA FROM

1500 TO 1815

ENVIRONMENT:
EUROPE AND

NORTH AMERICA
FROM 1500 TO 1815

It is expected that
students will:

It is expected that
students will:

It is expected that
students will:

It is expected that
students will:

It is expected that
students will:

o identify and
clarify a problem,
an issue, or an
inquiry

 
o select and

summarize
information from
primary and
secondary print
and non-print
sources, including
electronic sources

 
o assess the

reliability,
currency, and
objectivity of
different
interpretations of
primary and
secondary sources

 
o defend a position

on a controversial
issue after
considering a
variety of
perspectives

 
o plan, revise, and

deliver formal oral
and written
presentations

 
o co-operatively

plan, implement,
and assess a
course of action
that addresses the
problem, issue, or
inquiry initially
identified

 

o analyze the
relationship
between
Aboriginal
people and
Europeans and
explain the role
of each in the
development of
Canada

 
o describe daily

life in
Aboriginal
communities,
New France,
and British
North America

 
o assess how

identity is
shaped by a
variety of
factors,
including:

            -family
            -gender
            -belief systems
            -ethnicity
            -nationality
 
o describe how

different forms
of artistic
expression
reflect the
society in which
they are
produced

 
o analyze roots of

present-day
regional,
cultural, and
social issues
within Canada

 

o define
colonialism,
imperialism, and
nationalism

 
o analyze factors

that contribute to
revolution and
conflict

 
o analyze the

contributions of
the English,
French, and
American
revolutions in the
development of
democratic
concepts

 
o investigate the

roots of
Canada’s
political and
legal systems,
including the
development of
two legal systems
from two cultures

 
o evaluate the

changing nature
of law and its
relation to social
conditions of the
times

 

o assess how
economic
systems
contributed to
the development
of early Canada

 
o analyze reasons

for the initial
exploration and
settlement of
North America

 
o analyze effects

of colonialism
on trade and
conflict

 
o assess the

impact of the fur
trade on
exploration and
settlement

 
o identify factors

that influenced
growth and
development of
industry

 
o evaluate the

effects of the
Industrial
Revolution on
society and the
changing nature
of work

 

o construct,
interpret, and use
graphs, tables,
grids, scales,
legends, contours,
and various
types of maps

 
o describe and

compare North
America’s
diverse
geographical
regions

 
o identify major

exploration
routes and
historical events
in the
development of
Canada

 
o demonstrate

understanding of
the ways in
which
Aboriginal
people interact
with their
environment

 
o explain the role

of Aboriginal
people in the fur
trade and in the
exploration of
North America

 
o assess the role of

geographical
factors in the
development of
trade and
settlement in
Canada and
other colonies
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I. R. P. PRESCRIBED LEARNING OUTCOMES - SOCIAL STUDIES 10

APPLICATIONS OF
SOCIAL STUDIES

SOCIETY AND CULTURE:
CANADA FROM 1815 TO 1914

POLITICS AND LAW:
CANADA FROM 1815 TO 1914

(I)
It is expected that students will: It is expected that students will: It is expected that students will:
o identify and clarify a problem,

an issue, or an inquiry

o plan and conduct library and
community research using
primary and secondary print
and non-print sources, including
electronic sources

o generate and critique different
interpretations of primary and
secondary sources

o assess and defend a variety of
positions on controversial
issues

o plan, revise, and deliver formal
presentations that integrate a
variety of media

o demonstrate leadership by
planning, implementing, and
assessing a variety of strategies
to address the problem, issue, or
inquiry initially identified

o identify the changing nature of
families and women’s roles in
Canadian society

o assess the interaction between
Aboriginal people and
Europeans

o describe contributions made by
Aboriginal people, the French,
and the British to the
development of Canada

o identify the influence of
immigration on, and the
contributions of immigrants to,
the development of Canada

o demonstrate awareness of ways
the arts mirror and shape
Canadian society

o analyze the changing perception
of Canadian identity and assess
the influence of the United States
and other countries

o identify contributions to the
evolution of responsible
government and federalism

o analyze political, economic,
social, and geographical factors
that led to Confederation

o analyze the impact of the 1837-
38 Rebellions, the Red River
Rebellion, and the Northwest
Rebellion on the development of
Canada

 

POLITICS AND LAW:
CANADA FROM 1815 to 1914

(II)

ECONOMY AND
TECHNOLOGY: CANADA

FROM 1815 TO 1914

ENVIRONMENT:
CANADA FROM 1815 TO 1914

It is expected that students will: It is expected that students will: It is expected that students will:
o evaluate the impact of western

expansion and federal policies
on Aboriginal people

o explain the fundamental nature
of the British North America
Act  in terms of the division of
powers between the federal
and provincial governments

o compare Canada’s
developmental steps to
nationhood with those of the
United States

 

o analyze the impact of the
National Policy on western
expansion

o identify and describe the effects
of technological innovation on
settlement and employment
patterns within regions of
Canada

o identify factors that contribute
to the economy of British
Columbia

o assess changing economic
relationships between British
Columbia and its major trading
partners

 

o construct, interpret, and use
graphs, tables, grids, scales,
legends, contours and various
types of maps

o identify and describe the
physiographic regions of Canada
and processes that formed these
regions

o analyze how geog influenced the
economic, historical, and cultural
development of western Canada

o ID key local and provincial
resource-development issues
(1815 to present), considering the
concepts of stewardship and
sustainability
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I.R.P. PRESCRIBED LEARNING OUTCOMES - SOCIAL STUDIES GRADE 11

SKILLS AND
PROCESSES I

SKILLS AND PROCESSES II SOCIAL
ISSUES I

SOCIAL
ISSUES II

CULTURAL
ISSUES

students will: students will: students will: students will: students will:
o identify and use

approaches from the
social sciences and
humanities to
examine Canada and
the world

o communicate
effectively in
written/spoken
language or other
forms expression, as
appropriate to the
social sciences

o demonstrate the
ability to think
critically, including
the ability to define
issues or problems

o develop hypotheses
and supporting
arguments

o gather relevant
information from
appropriate sources

o assess reliability,
currency and
objectivity of
evidence

o develop / express
appropriate
responses to issues
or problems

o reassess responses to
issues on the basis of
new information

o assess the influence
of mass media on
public opinion

o develop, express and
defend a position on
an issue, and explain
how to put the ideas
into action

o demonstrate skills associated
with active citizenship,
including the ability to
collaborate and consult with
others AND respect and
promote respect for
contributions of other team
members AND interact
confidently

o assess the role of values,
ethics and beliefs in decision
making

o demonstrate appropriate
research skills, including the
ability to - develop pertinent
questions about a topic, an
issue, or a situation, - collect
original data, - use a range of
research tools and resources, -
compile and document task-
specific info. from a wide
variety of print and electronic
sources, - present and
interpret data in graphic form,
- evaluate and interpret data
for accuracy, reliability, bias
and point of view, -
understand the nature of and
appropriate uses for primary
and secondary sources

o recognize connections
between events and their
causes, consequences and
implications

o demonstrate mapping skills,
including the ability to
organize and synthesize
various types of mapping data

o demonstrate awareness of
current geographical
technology

o demonstrate awareness of the
value of S.S. ed. in their daily
lives, careers

o identify
elements
that
contribute
to the
regional,
cultural,
and ethnic
diversity of
Canadian
society

 
o identify

major
Canadian
social
policies
and
programs
and their
impact on
Canadian
society

 
o describe the

role of
women in
the
develop-
ment of
Canadian
society

 

o compare
and
contrast
forces that
have united
and divided
Canadians
during the
20th
century,
including
Quebec
separatism

 
o devise and

defend a
personal
definition
of what it
means to be
Canadian

 
o recognize

the impor-
tance of
both indivi-
dual and
collective
action in
responsible
global
citizen-ship

 
o identify and

assess
social
issues
facing
Canadians

o describe the
history and
contribu-
tion of
Canada’s
French and
English
cultures in
shaping
Canadian
identity

 
o describe the

role of
Canada’s
First
Nations
peoples in
shaping
Canadian
identity

 
o describe the

role of
cultural
pluralism in
shaping
Canadian
identity

 
o identify the

contribu-
tions of the
arts in
reflecting
and shaping
Canadian
identity

 
o identify and

assess
cultural
issues facing
Canadians
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I.R.P. PRESCRIBED LEARNING OUTCOMES - SOCIAL STUDIES GRADE 11 (continued)

POLITICAL
ISSUES I

POLITICAL
ISSUES II

LEGAL ISSUES ECONOMIC
ISSUES

ENVIRONMENTAL
ISSUES

students will: students will: students will: students will: students will:
o describe

Canada’s
evolution as an
independent
nation

 
o identify the

structure and
operation of
Canada’s
federal,
provincial, and
municipal
governments

 
o explain

Canada’s
political system
and contrast it
with other
political
systems

 
o demonstrate

understanding
of the history
and present
status of
Aboriginal
land claims and
self-government
in Canada

 

o explain how
political
spheres of
influence have
changed
throughout
the world
during the
20th century

 
o describe

Canada’s role
in
international
conflicts,
including
World War I
and World
War II, and
assess the
impact on
Canada

 
o describe and

assess
Canada’s
participation
in world
affairs

 
o identify and

assess
political
issues facing
Canadians

 
 

o identify the major
provisions of the
Canadian
Constitution, the
Canadian Charter of
Rights and
Freedoms, and
human rights
legislation

 
o describe the

fundamental
principles of the
Canadian federal
and provincial
legal systems,
including the rule
of law

 
o demonstrate

awareness of how
to access the
various levels of
government in
Canada

 
o demonstrate

awareness of the
provisions of the
Indian Act and its
impact on the
citizenship of
Aboriginal
Canadians

 
o identify and assess

critical legal issues
facing Canadians

 

o describe the
stages of economic
activity, including
the acquisition of
resources,
production and
distribution, the
exchange of goods
and services, and
consumption

 
o describe economic

cycles in Canada
and the world,
including the
Great Depression

 
o demonstrate

awareness of
disparities in the
distribution of
wealth in Canada
and the world

 
o assess

implications of
industrial and
technological
development for
societies and
cultures

 
o identify and

assess economic
issues facing
Canadians

 

o explain the
environmental
impact of economic
activity, population
growth,
urbanization, and
standard of living

o apply the following
themes of geography
to relevant issues:

 -location (a position on
the earth’s surface)

 -place (physical and
human
characteristics that
make a location
unique)

 -movement (the varied
patterns in the
movement of life
forms, ideas, and
materials)

 -regions (defining an area
with certain human
and physical
characteristics)

 -human and physical
interaction (ways
humans depend on,
adapt to, and modify
the environment)

o identify the
geographical forces
shaping Canada’s
position among
nations

o identify and assess
environmental issues
facing Canadians
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Social Studies 9 Student                                                           
Learning Outcomes

APPLICATIONS OF
SOCIAL STUDIES

Date Completed Comments

identify and clarify a problem, an issue, or
an inquiry
select and summarize information from
primary and secondary print and non-print
sources, including electronic sources
assess the reliability, currency, and
objectivity of different interpretations of
primary and secondary sources
defend a position on a controversial issue
after considering a variety of perspectives
plan, revise, and deliver formal oral and
written presentations
cooperatively plan, implement, and assess a
course of action that addresses the problem,
issue, or inquiry initially identified

SOCIETY AND CULTURE:
EUROPE AND NORTH AMERICA
FROM 1500 TO 1815
analyze the relationship between Aboriginal
people and Europeans and explain the role
of each in the development of Canada
describe daily life in Aboriginal communities,
New France, and British North America
assess how identity is shaped by a variety of
factors, including:
 -family
 -gender
 -belief systems
 -ethnicity
 -nationality
describe how different forms of artistic
expression reflect the society in which they
are produced
analyze roots of present-day regional,
cultural, and social issues within Canada

POLITICS AND LAW: EUROPE AND
NORTH AMERICA FROM 1500 TO 1815
define colonialism, imperialism, and
nationalism
analyze factors that contribute to revolution
and conflict
analyze the contributions of the English,
French, and American revolutions in the
development of democratic concepts
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investigate the roots of Canada’s political
and legal systems, including the development
of two legal systems from two cultures
evaluate the changing nature of law and its
relation to social conditions of the times

ECONOMY AND TECHNOLOGY:
EUROPE AND NORTH AMERICA
FROM 1500 TO 1815
assess how economic systems
contributed to the development of early
Canada
analyze reasons for the initial exploration
and settlement of North America
analyze effects of colonialism on trade
and conflict
assess the impact of the fur trade on
exploration and settlement
identify factors that influenced growth
and development of industry
evaluate the effects of the Industrial
Revolution on society and the changing
nature of work
ENVIRONMENT: EUROPE AND
NORTH AMERICA FROM 1500 TO 1815
construct, interpret, and use graphs,
tables, grids, scales, legends, contours,
and various types of maps
describe and compare North America’s
diverse geographical regions
identify major exploration routes and
historical events in the development of
Canada
demonstrate understanding of the ways
in which Aboriginal people interact with
their environment
explain the role of Aboriginal people in
the fur trade and in the exploration of
North America
assess the role of geographical factors in
the development of trade and settlement
in Canada and other colonies
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Social Studies 10 Student                                                           
Learning Outcomes

APPLICATIONS OF
SOCIAL STUDIES

Date Completed Comments

identify and clarify a problem, an issue,
or an inquiry
plan and conduct library and community
research using primary and secondary
print and non-print sources, including
electronic sources
generate and critique different
interpretations of primary and
secondary sources
assess and defend a variety of positions
on controversial issues
plan, revise, and deliver formal
presentations that integrate a variety of
media
demonstrate leadership by planning,
implementing, and assessing a variety of
strategies to address the problem, issue,
or inquiry initially identified
SOCIETY AND CULTURE:
CANADA FROM 1815 TO 1914
identify the changing nature of families
and women’s roles in Canadian society
assess the interaction between
Aboriginal people and Europeans
describe contributions made by
Aboriginal people, the French, and the
British to the development of Canada
identify the influence of immigration on,
and the contributions of immigrants to,
the development of Canada
demonstrate awareness of ways the arts
mirror and shape Canadian society
analyze the changing perception of
Canadian identity and assess the
influence of the United States and other
countries
POLITICS AND LAW:
CANADA FROM 1815 TO 1914 (I)
identify contributions to the evolution of
responsible government and federalism
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analyze political, economic, social, and
geographical factors that led to
Confederation
analyze the impact of the 1837-38
Rebellions, the Red River Rebellion, and
the Northwest Rebellion on the
development of Canada
POLITICS AND LAW:
CANADA FROM 1815 TO 1914 (II)
evaluate the impact of western
expansion and federal policies on
Aboriginal people
explain the fundamental nature of the
British North America Act in terms of the
division of powers between the federal
and provincial governments
compare Canada’s developmental steps
to nationhood with those of the United
States
ECONOMY AND TECHNOLOGY:
CANADA FROM 1815 TO 1914
analyze the impact of the National Policy
on western expansion
identify and describe the effects of
technological innovation on settlement
and employment patterns within regions
of Canada
identify factors that contribute to the
economy of British Columbia
assess changing economic relationships
between British Columbia and its major
trading partners
ENVIRONMENT:
CANADA FROM 1815 TO 1914
construct, interpret, and use graphs,
tables, grids, scales, legends, contours
and various types of maps
identify and describe the physiographic
regions of Canada and processes that
formed these regions
analyze how geography influenced the
economic, historical, and cultural
development of western Canada
identify key local and provincial
resource-development issues from 1815
to the present, considering the concepts
of stewardship and sustainability
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Social Studies 11 Student                                                           
Learning Outcomes

SKILLS AND PROCESSES I Date Completed Comments
identify and use approaches from the
social sciences and humanities to
examine Canada and the world
communicate effectively in written and
spoken language or other forms of
expression, as appropriate to the social
sciences
demonstrate the ability to think
critically, including the ability to:
- define and issue or problem
- develop hypotheses and supporting
   arguments
gather relevant information from
appropriate sources
assess the reliability, currency and
objectivity of evidence
develop and express appropriate
responses to issues or problems
reassess their responses to issues on the
basis of new information
assess the influence of mass media on
public opinion
develop, express and defend a position
on an issue, and explain how to put the
ideas into action
SKILLS AND PROCESSES II
demonstrate skills associated with active
citizenship, including the ability to
collaborate and consult with others
AND respect and promote respect for
the contributions of other team
members AND interact confidently
assess the role of values, ethics and
beliefs in decision making
recognize connections between events
and their causes, consequences and
implications
demonstrate mapping skills, including
the ability to organize and synthesize
various types of mapping data
demonstrate awareness of current
geographical technology
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demonstrate appropriate research skills,
including the ability to
- develop pertinent questions about a
   topic, an issue, or a situation
- collect original date
- use a range of research tools and
   resources
- compile and document task-specific
   info. from a wide variety of print
   and electronic sources
- present and interpret data in graphic
   form
- evaluate and interpret data for
   accuracy, reliability, bias and point of
   view
- understand the nature of and
   appropriate uses for primary and
   secondary sources
demonstrate awareness of the value of
social studies education in their daily
lives and careers
SOCIAL ISSUES I
identify elements that contribute to the
regional, cultural, and ethnic diversity of
Canadian society
identify major Canadian social policies
and programs and their impact on
Canadian society
describe the role of women in the
development of Canadian society
SOCIAL ISSUES II
compare and contrast forces that have
united and divided Canadians during
the 20th century, including Quebec
separatism
devise and defend a personal definition
of what it means to be Canadian
recognize the importance of both
individual and collective action in
responsible global citizenship
identify and assess social issues facing
Canadians
CULTURAL ISSUES
describe the history and contributions
of Canada’s French and English cultures
in shaping Canadian identity
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describe the role of Canada’s First
Nations peoples in shaping Canadian
identity
describe the role of cultural pluralism in
shaping Canadian identity
identify the contributions of the arts in
reflecting and shaping Canadian
identity
identify and assess cultural issues facing
Canadians
POLITICAL ISSUES I
describe Canada’s evolution as an
independent nation
identify the structure and operation of
Canada’s federal, provincial, and
municipal governments
explain Canada’s political system and
contrast it with other political systems
demonstrate understanding of the
history and present status of Aboriginal
land claims and self-government in
Canada
POLITICAL ISSUES II
explain how political spheres of
influence have changed throughout the
world during the 20th century
describe Canada’s role in international
conflicts, including World War I and
World War II, and assess the impact on
Canada
describe and assess Canada’s
participation in world affairs
identify and assess political issues facing
Canadians
LEGAL ISSUES
identify the major provisions of the
Canadian Constitution, the Canadian
Charter of Rights and Freedoms , and
human rights legislation
describe the fundamental principles of
the Canadian federal and provincial
legal systems, including the rule of law
demonstrate awareness of how to
access the various levels of government
in Canada
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demonstrate awareness of the
provisions of the Indian Act and its
impact on the citizenship of Aboriginal
Canadians
identify and assess critical legal issues
facing Canadians
ECONOMIC ISSUES
describe the stages of economic activity,
including the acquisition of resources,
production and distribution, the
exchange of goods and services, and
consumption
describe economic cycles in Canada and
the world, including the Great
Depression
demonstrate awareness of disparities in
the distribution of wealth in Canada and
the world
assess implications of industrial and
technological development for societies
and cultures
identify and assess economic issues
facing Canadians
ENVIRONMENTAL ISSUES
explain the environmental impact of
economic activity, population growth,
urbanization, and standard of living
apply the following themes of
geography to relevant issues:
- location (a position on the earth’s
   surface)
- place (the physical and human
   characteristics that make a location
   unique)
- movement (the varied patterns in
   the movement of life forms, ideas,
   and materials
- regions (basic units of study that
   define an area with certain human
   and physical characteristics)
- human and physical interaction (the
   way humans depend on, adapt to,
   and modify the environment)
identify the geographical forces shaping
Canada’s position among nations
identify and assess environmental issues
facing Canadians
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An Introduction to History

The following series of activities is designed to help students understand the concept of
history and why it is studied. The activities cover key vocabulary and skills while they
function as an introductory unit that allows the students to learn about each other and
themselves in a way that relates to the content.

What is History?
1. Have students brainstorm “History” individually, share with a partner and then

have everyone contribute to a brainstorming session on the board. This uses the
cooperative learning strategy think/pair/share.

2. Have students categorize the information from the brainstorming session to
develop the concept of different fields of history. This uses the beginning stage of a
mind mapping strategy.

3. Have students investigate the history of their name (Parents will likely be helpful for
this assignment.) Each student should then explain this to others in the class, either
in small group formation or as a short, informal presentation to the whole class.

4. Have students choose a quotation or find one themselves that discusses the
importance of history. They need to agree or disagree with the quotation in an
expository paragraph using relevant examples from history or their personal
experiences. Quotations for student perusal follow:

• History is bunk. Henry Ford .
• Those who cannot remember the past are condemned to repeat it. George

Santayana
• Anybody can make history; only a great man can write it. Oscar Wilde.
• History is an account mostly false, of events unimportant, which are brought

about by rulers mostly knaves, and soldiers mostly fools. Ambrose Bierce.
• History is a set of lies agreed upon. Napoleon Bonaparte.
• We learn from history that we do not learn from history. Georg Hegel.
• On the whole, history tends to be rather poor fiction - except at its best. Gore

Vidal.
• History is nothing but a pack of tricks that we play upon the dead. Voltaire.
• Life can only be understood backwards; but it must be lived forwards.

Kierkegaard.
• If the past has been an obstacle and a burden, knowledge of the past is the

safest and surest emancipation. Lord Acton.

Sources and History
Have students come to an understanding of primary and secondary resources. Use the
following concept attainment lesson for this purpose.

Objective: to have students understand the characteristics of primary evidence.

Focus Statement: All evidence can be classified in one of two categories - primary and
secondary. What do all the positive examples of evidence have in common?
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Positive Examples Negative Examples
• The store clerk stated, “I saw him

enter the store with a grocery bag
in his hand.”

• Anne Frank’s original diary.
• Photographs taken of the Nazis

burning books
• Film footage of German planes

bombing Spanish cities in the
Spanish Civil War

• Live television coverage of the war
in Sarajevo

• Stock market page of a 1929 New
York newspaper

• Original government acts and
treaties

• Archaeological dig sites
• Interviews
• Hansard records

• Joan told Harry about a robbery
she heard about on the radio.

• A book describing the German
occupation of Holland in WWII

• Modern paintings of historical
events

• Picasso’s Guernica
• Television documentary recounting

the burning of the Kuwait oil fields
• 1998 analysis of what caused the

1929 stock market crash
• Museum dioramas
• Internet

Challenges of History
1. Have students try to recall detailed information about something they are very

familiar with, such as the numbers and letters on a telephone. Use the missing
information to discuss how memory and confusion can work.

2. Have students sit in a circle and, one at a time, communicate a detailed message to
one another by whispering it in a neighbour’s ear. Have the last student share the
information with the class. Discuss how the information shifted and how the
discrepancies in the final version demonstrate the challenges of history.

3. Have students attempt to discover the reliability of various sources such as a
respected newspaper versus a tabloid, a teacher and a movie star, a child or an adult.
How do the sources of information affect our understanding of history?

4. Have students categorize sample sentences from the newspaper or other sources as
either fact or opinion.  For homework, get them to create their own samples.

5. Introduce the concept of bias and ask students to list positive and negative examples
of words that could replace “neutral” words. As a written assignment, have students
write two versions of a paragraph - one with a negative bias and one with a positive
bias.

Artifacts
Artifacts provide other sources we can use for information about the past. Model a
presentation that describes an artifact, explains what it might have been mistaken for
and explains its importance to its society. Then have students examine an artifact (this
could be something from the past OR something modern that might be found in the
future) using the modelled presentation to guide their thinking.

Oral History
1. Remind students of the oral history lesson most received from their parents during

their name assignment.
2. Have students pick out historical information from stories or songs.
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3. Point out that gossip is a form of oral history. (This might be a good opportunity to
review bias and reliability of sources as well.)

4. Ask students to ask a family member to tell the story of something that happened
when the student was very young. This is also an example of oral history.

Family History
1. Have students research an aspect of their family history. They may choose to write

about how history influenced the life of one person in their family or how the
person influenced history. They may also want to tell the story of how their family
came to Canada.

2. Have students create a family tree.

Textbook Links
Crossroads (Prentice Hall): p. 10 - written and visual sources; p. 60 - descriptions of
peasant life (primary); p. 65 - Louis XVI (primary); p. 78 - Declaration of Rights and
Charter of Rights and Freedoms (primary)

Teacher Notes/Additional Resources

Assessment Ideas
• for written work, refer to the appropriate rubrics in the Assessment section
• for group discussion, refer to the appropriate rubrics in the Assessment section

Modifications/Adaptations
Gifted/Enrichment
• students could research a subject using primary and secondary sources
• students could create original samples of primary and secondary sources

Learning Assistance
• students could present the information orally rather than in written form (either live

or pre-recorded on video tape)
• be aware that some students may not wish to discuss personal history due to

sensitive issues and allow them to interview a friend or a teacher
• the written assignment could be done in point form

ESL
• some students from war-torn countries might find the family history research

upsetting (caution)
• students could use point form, mind maps or visuals rather than written reports to

demonstrate their learning
• include quotations about history from other cultures (Confucious, Ghandi, etc.)
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IRP Links
Applications of Social Studies
• assess the reliability, currency and objectivity of different interpretations of primary

and secondary sources

Society and Culture: Europe and North America 1500-1815
• assess how identity is shaped by a variety of factors, including family, gender, belief

systems, ethnicity, nationality

Other outcomes might well be reached but will vary depending on the turn taken by
the various assignments but might well connect to changing nature of law and reasons
for settlement/immigration to Canada



Secondary Social Studies 9-11 Resource Copyright SD #4328

Concept Attainment: The Enlightenment

Concept Attainment is an inductive process that helps bring meaning to concepts or
helps construct concepts throughout the searching for common characteristics (called
attributes). In Concept Attainment, the student compares like examples and contrasts
them with unlike examples.

From Classroom Management: A Thinking and Caring Approach by Barrie Bennett and
Peter Smilanich (1994).

Purpose
This strategy helps students to attain or to extend their understanding of concepts. It is
an inductive process - that means students make a generalization about groups of ideas
that have something in common. It invites students to think at the analysis level of
Bloom’s Taxonomy. Students involved in this process will retain information longer
than if they listen to a lecture or read about the idea in a book or article. The concept
attainment process is applicable at all grade levels and in all subject areas.

Although the process appears easy, it is a most sophisticated approach to teaching and
learning. The design of the data set, which contains “yes” and “no” examples, is the real
art.

Concept Attainment has three phases:
Phase I: The teacher presents the focus statement and the yes/no data set while the
students compare and contrast the data set. The purpose of the focus statement is to
guide the students’ thinking.

Phase II: Students share their hypotheses about the critical attributes (the design or
structure of the concept) and their thinking about how they arrived at those
hypotheses.

Phase III: Students apply their understanding of the concept - this includes discussing
the value of the concept.

Focus Statement: People are capable of improving themselves and their lives.

Data Set
Yes examples
• Make the best of your life on earth.
• People are basically good.
• People are rational, critical thinkers.
• Science can be used to discover the natural laws of human behaviour.

No examples
• You will get the rewards you deserve in heaven.
• People are basically bad.
• You need to be careful of witches because they may make you sick.
• People need to be told what to do.
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Test examples:
• Scientists investigate the world including the human body.
• Shakespeare writes about love, jealousy, hatred, and relationships.
• Art is realistic and about everyday life.
• Art is devoted to religion and people do not look “real.”
• Writers use everyday language (vernacular).
• Life is bad because that is what you deserve.
• Sometimes you must fight for what is right.
• Humans should take advantage of all of nature.
• Humans are free to make their own decisions.
• People can make their lives better.
• People are incapable of clear thought.
• More people learn to read and write.
• Brains are more important than strength.
• The printing press spreads ideas to many people.
• Society will always be horrible.
• Everyone must believe in the same religion.
• People and the societies they live in can be improved.
• Censorship prevents people from learning new things and making their own

decisions.
• Ignorance, prejudice and superstition need to end.

Textbook Links
• Crossroads (Prentice Hall) pp. 68-71

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of the subject
• critical thinking or problem solving
• discussion or group work

Modifications/Adaptations
Gifted/Enrichment
• this is a good activity for these students

Learning Assistance
• recognized evaluation for sorting, but not generalizing
• have the whole class do either thumbs up or thumbs down to indicate their opinion

of each example; this allows a physical response and avoids overt agreement or
disagreement with the idea (positive is thumbs up; negative is thumbs down)
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ESL
• use as a review rather than an introduction
• pre-teach activity
• build a bank of words around concept, attainment, enlightenment, generalization
• option: students write a personal definition of enlightenment, discuss it with a

partner, agree on a definition and present to the class

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources
• defend a position on a controversial issue after considering a variety of perspectives
• plan, revise, and deliver formal oral and written presentations



Secondary Social Studies 9-11 Resource Copyright SD #4331

Anticipation Guide: England’s Government System

An anticipation guide is a pre-reading strategy designed to activate students’
background or prior knowledge surrounding issues or concepts. The guide is a series of
statements about a particular text or issue that the students are going to explore.
Students indicate whether they agree or disagree with the statements before reading
and return to these statements and do the same after reading.

Question Yes No Why?
1. Do Kings have to follow traditions?
2. Do Kings have the right to make new

laws?
3. Do Kings have to listen to the people they

rule?
4. Should Kings pay more attention to the

rich / important people they rule?
5. Do people have the right to rebel against a

government they do not like?
6. Do people have the right to rebel against a

government that is abusing its powers and
not ruling as it should?

7. Should a King have absolute power?
8. Is the King the highest authority in his/her

country?
9. Is it possible to put a King on trial?
10. Is it possible to convict a King of treason?

Textbook Links
• Crossroads  (Prentice Hall) pp. 28-35

Teacher Notes/Additional Resources

Assessment Ideas
• check for evidence of background knowledge

Modifications/Adaptations
Gifted/Enrichment
• extend with questions such as: Is the British monarchy an anachronism? Should the

British monarchy be abolished? Why may it have been necessary before?
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Learning Assistance
• define some vocabulary terms for these students such as treason, traditions, rebel,

absolute power, abusing power, authority

ESL
• students come from diverse political backgrounds which will influence choices,

thinking and discussion

IRP Links
Applications of Social Studies
• defend a position on a controversial issue after considering a variety of perspectives

Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• evaluate the changing nature of law and its relation to social conditions of the times
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Enlightenment in Three Stages

1. Anticipation Guide
An anticipation guide is a pre-reading strategy designed to activate students’
background or prior knowledge surrounding issues or concepts. The guide is a series of
statements about a particular text that the students are going to read. Students indicate
whether they agree or disagree with the statements before reading and return to these
statements and do the same after reading.

The following statements are opinions. Mark whether you agree or disagree with each
statement. Be prepared to state why you agree or disagree.
Agree/ Disagree
1. One small crime leads to a bigger crime.
2. Children like to be told what to do.
3. People need strong leaders.
4. People are basically bad.
5. Sometimes you must fight for what is right.
6. People taken away from civilization will start to behave like animals.
7. Rules are necessary for correct behaviour.
8. Man should use nature any way he wants to.

2. Research
Gather information on a variety of Enlightenment philosophers such as Hobbes, Locke,
Voltaire, Rousseau, or Montesquieu. Then, find a comfortable spot somewhere in the
room and position yourself so you are all facing each other (i.e. in a circle). Select one of
the philosophers we have covered in class (i.e. Hobbes, Locke, Montesquieu, Voltaire
and Rousseau). Quickly review your notes on this person. Now, pretend that you are a
devoted follower of that person. Choose two of the following topics and try to
reconstruct the world according to their views. For instance, what would a school look
like if Hobbes was responsible for organizing and planning it?
1. school
2. places of work
3. “welfare” programs
4. government
5. civil rights
6. family life

3. Individual Assignment
Choose one of the following:
A. Write a description of your school, family life, society etc. as it would look if one of
the philosophers were responsible for creating it. Be sure to mention the philosopher
by name, his most important idea and explain how this would effect life.

B. Create a poster that shows the contrast between 2 philosophies. Be sure to label your
poster with the names of the philosophers and their most important ideas.

Textbook Links
• Crossroads  (Prentice Hall) pp. 68-71
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Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
For Stage Two
• understanding of subject*
• assuming a role*
• critical thinking*
• quality of ideas*
• organization of material

For Stage Three
• understanding of subject*
• quality of ideas*
• effective spatial organization
• visual presentation*

Modifications/Adaptations
Gifted/Enrichment
• look at present philosophers - do they have roots in Enlightenment philosophy?
• interview a philosophy professor regarding the Enlightenment and the role of

philosophers today
• ask students what their personal philosophy is and to relate this philosopher to

Enlightenment thinkers where possible

Learning Assistance
• rather than gather information, give students clear notes on one philosopher which

would allow them to partake in the group
• refer to the Fifty Nifty Teaching Ideas for Social Studies section
• have these students create a poster on one philosopher

ESL
• include other philosophies such as Confucious and Ghandi to help students connect

with these Euro-centric names
• include philosophers from the students’ backgrounds where possible to help

students access background knowledge about these concepts

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
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Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
• evaluate the changing nature of law and its relation to social conditions of the times
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Comic Strip: Clashes Between King and Parliament

1. Using your textbook and other sources of information, make notes on the points of
conflict between the king and parliament. Start with James I and his philosophy of
leadership and go through to Charles II.

2. With the notes you have taken, design a comic strip of the reasons for, the events of
and the results of the English revolution and civil war.

Textbook Links
• Crossroads  (Prentice Hall) pp. 28-47

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• determines message/ideas visually
• visual presentation*

Modifications/Adaptations
Gifted/Enrichment
• this is a good activity for these students - allow them to come up with their own

ideas for alterations if they wish.

Learning Assistance
• provide these students with short, simple notes on the topics.

ESL
• good activity for many immigrant students

IRP Links
Applications of Social Studies
• plan, revise and deliver formal oral and written presentations

Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
• evaluate the changing nature of law and its relation to social conditions of the times
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Jigsaw: Democracy and the English Civil War

Jigsaw - The Basic Recipe
1. Select data/information set that is large enough to make the task meaningful.
2. Divide the set into meaningful and manageable pieces. (example -5). Number the

data sets (1-5).
3. Divide students into groups. The number of students in each group should equal the

number of jigsaw pieces. These are the learning groups. (5).
4. The learning groups number themselves off into expert groups. (1-5).
5. The learning groups regroup into expert groups. All ones meet around data set one,

all twos meet around data set two etc.
6. Expert groups now a) become experts by learning the material and b) prepare to

teach the material to the learning groups.
7. The class regroups again back into the learning groups.
8. The experts take their turns in teaching their assigned data set to their learning

groups.
9. A task is assigned to assess learning either to the group or to each individual. Note

the need for group and individual accountability.
10. Based on the results of the jigsaw, the next steps in the instructional sequence are

planned.

Note: All text references are to Prentice Hall’s Crossroads text (1998).

GROUP ONE
James I (p. 29)
1. What country was James I from? What was his title there?
2. What was the “Divine Right of Kings?”
3. What did the Divine Right of Kings mean regarding his willingness to listen to

others?
4. What did James compare himself to?
5. What things did he accomplish?
6. What did he do that was unpopular?
7. Which Church did he support? Which did he not support?

Charles I (p. 30)
1. What belief did he share with his dad?
2. What was the Divine Right of Kings? (p. 29)
3. What complaint did people make?
4. What role did the Duke of Buckingham play?
5. How did Charles deal with Parliament?
6. What was “Ship money?”
7. What was “tunnage and poundage?”
8. What was “billeting?”
9. What abuses was Charles responsible for?
10. What was the Petition of Right 1628?
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GROUP TWO
Long Parliament (p. 34)
1. Why was Charles I in conflict with Scotland?
2. Why did he call and then dismiss the short parliament?
3. What did Parliament do to Charles I’s advisors?
4. What was “royal prerogative?”
5. What was the split in opinion in parliament regarding the King?
6. Did Charles act legally?

Civil War (p. 35)
1. What is a “civil war?”
2. What were Charles supporters called?
3. What did Parliament control? Who supported them?
4. Who led the “New Model Army?”
5. What happened to Charles?

GROUP THREE
Rump Parliament (p. 36)
1. What was the Rump Parliament?
2. What did the Presbyterians want in terms of religion and government?
3. What did Puritans want in terms of religion and government?
4. What was Colonel Pride’s role? Why?
5. What did the reduced Rump do?

The Trial (p. 37)
1. What was the King charged with?
2. What was the definition of treason in 1649?
3. What arguments did Charles make during his trial?

GROUP FOUR
The Triumph of Parliament (p. 42)
1. What is a Republic?
2. When did England become a Republic?
3. Why was there a disagreement over Parliament’s right to make decisions?
4. Who led the campaign against those who did not support the Commonwealth?
5. What did Cromwell do in Ireland and Scotland?

Lord Protector (p. 44)
1. How did Cromwell become Lord Protector?
2. What were “Blue Laws?”
3. Although Cromwell was unpopular he was able to stay in power - why?

GROUP FIVE
The Restoration (p. 44)
1. How did England get a new Parliament?
2. What did the new Parliament decide to do?
3. How did people react to the return of Charles II? Why?
4. What condition was made on Charles II’s return?
5. How did Charles II try to regain his lost powers?
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6. Who were the “Tories” and the “Whigs?”
7. Who were the regicides? What happened to them?
8. What was the “Test Act” and why was it created”

The Glorious Revolution (p. 47)
1. How did James II anger Parliament?
2. How did James II respond to rebellions in support of Charles’ illegitimate son the

Duke of Monmouth?
3. How did Parliament respond to James II’s actions?
4. What was the “Glorious Revolution?”
5. Why was it so significant?
6. The Divine Right of Kings was over and Mary and William of Orange agreed to the

                                                                  , 1689.

EXTENSION ACTIVITY
Canada’s Parliament (p. 39)
1. What is the importance of the Speaker?
2. How does our Parliament re-enact an important historical moment?
3. Why does the Block Rod (Senate’s messenger) always find the door to the

Commons closed?
4. What does the mace symbolize (represent)?

Textbook Links
• Crossroads  (Prentice Hall) pp. 28-47

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• group work*
• discussion or presentation skills
• synthesis of material

Modifications/Adaptations
Gifted/Enrichment
• allow these students to create questions for the jigsaw
• you  may need to let these students work in their own group for this activity
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Learning Assistance
• select an appropriate group and topic for these students
• allow them the option of not being the presenter

ESL
• identify/pre-teach the key vocabulary to help students focus - otherwise, the many

new words are overwhelming (civil war, democracy, rebellion, etc.)

IRP Links
Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
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Time Line: Democracy and the English Civil War

Create a time line showing the events and periods of rule listed below from chapter
two. Describe each event in point form or complete sentences. Although you are
summarizing the information be sure to provide sufficient details so the descriptions
are thorough and complete. At the same time, avoid excessive descriptions as space is
limited and you have to accommodate 15 items. Some descriptions will naturally be
longer than others and will require considerable details. However, it should be obvious
which items demand more details than others.

Choose five events or periods of rule and draw a picture or symbol that represents
something about that event or period of rule. The picture or symbol must be placed
next to the item. Colour the picture or symbol.

Be sure to include a title.
Note: all page references are for Prentice Hall’s Crossroads text.
• 1215 Magna Carta p.19
• 1603-1625 James I Rules p.29-30
• 1625-1628 Charles I Rules without Parliament p.30-32
• 1628 Charles I Recalls Parliament p.32
• 1628 Petition of Right p.33
• 1640-1653 The Long Parliament p. 34-35
• 1642-1649 The Civil War p.35-36
• 1642-1653 Pride’s Purge & The Rump Parliament p.36
• 1649 Trial of Charles I p.37
• 1653-1658 Lord Protector: Cromwell p.44
• 1660-1685 The Restoration Under Charles II p.44-46
• 1673 Test Act p.46
• 1685-1688 James II Rules p.46-47
• 1688 The Glorious Revolution p.46-47
• 1689 Bill of Rights

Textbook Links
• Crossroads  (Prentice Hall) pp. 19-47

Teacher Notes/Additional Resources

Assessment Ideas
• selection of detail
• visual presentation (see Assessment section for a rubric)
• organization of material
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Modifications/Adaptations
Gifted/Enrichment
• look at Canada’s development as a democracy and show how the British/Canadian

events and laws parallel each other
• show what was happening in other countries at the same time the Magna Carta was

being developed (for example, pick Canada, France or students’ ancestors’
homelands)

• create a web page based on the topic

Learning Assistance
• provide samples of timelines so students know exactly what to do

ESL
• timelines are excellent for ESL learners
• reduce the number from 15 to the most crucial 8 to 10 events
• for weak students, the teacher could choose and assign 5 events

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources

Politics and Law: Europe and North America 1500-815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
• evaluate the changing nature of law and its relation to social conditions of the times
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Cromwell Video

Before showing this film to your class, please ensure your school has the site license for
it. It was made in 1970, directed by Ken Hughes and starring Richard Harris.

The story is about Oliver Cromwell and his role in the English Civil War, which lasted
from 1642 to 1649. Parliament, in which Cromwell was a member, wanted to limit the
king’s power. However, Charles I refused to have his power restricted and believed he
had the right to maintain his absolute rule. This conflict eventually resulted in civil war
between the supporters of Parliament, led by Cromwell, and those who supported the
king, Charles I.

Part One: Note Taking
While watching the movie, take detailed notes on the scenes identified below. These
notes will help you answer the questions for the composition at the end of the movie.
• Cromwell’s views on government and individual rights (entire movie):
• Charles’ I views on government and individual rights (entire movie):
• Cromwell’s reaction to the crucifix and other gold items on the church altar:
• Charles’ reaction to his son attending a Catholic service:
• Charles tells the Earl of Stratford he will ask Parliament for money:
• Charles meets with representatives of the parties of Parliament to discuss their

grievances and demands:
• Charles attends Parliament to arrest Cromwell and other members for treason:
• The first battle of the civil war (strategy, tactics, weapons, etc.):
• The battle at Naseby, June 1645 (strategy, tactics, weapons, etc.):
• Cromwell brings in the army to occupy Parliament. He uses the army to negotiate

with Charles:
• Charles on trial for treason (and his execution):
• Parliament wants Cromwell to be king:
• Cromwell returns to Parliament after a six year absence and dissolves it:

Part Two: Composition
Combine your answers to the above questions into a multi-paragraph response. The
introduction should provide a brief description of the movie. The body will be a series
of paragraphs that answer the questions. The conclusion must give some thoughts and
impressions of the movie. Organize the composition as indicated:

Introduction

• Provide a brief description of the movie. Use the description on page one as a guide
but do not copy it.

Body
Paragraph 2
• Explain Cromwell’s views on government and individual rights.
• Explain Charles I views on government and individual rights.
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Paragraph 3
• Why did Cromwell react angrily to the presence of a gold crucifix in the church

altar?
• Why did Charles not want his son to attend a Catholic service?
• The Earl of Stratford suggested that Charles use the army against the people before

the people take up arms against him. How did Charles react?

Paragraph 4
• From their meeting with the king, what did Parliament want from Charles?
• What event directly provoked civil war between Parliament and Charles?

Paragraph 5
• What observations did you make about the first battle of the civil war?
• Why do you think Parliament’s troops (Roundheads) lost the battle to the king’s

forces (Cavaliers)?
• What observations did you make about the battle at Naseby? Why do you think

Parliament’s troops were able to win the battle against the king’s forces?

Paragraph 6
• “The sword will not rule this land. We fought a war to institute a parliamentary

system to overthrow the tyranny that you now propose.” However, Cromwell
brings in the army to occupy Parliament and negotiate with the king. Why did he
change his mind about using the ”sword” - the army?

• Why was Charles on trial for treason?
• Why did Cromwell dissolve Parliament?

Paragraph 7
• Describe Charles’ personality as revealed in the movie. How is he portrayed? How

does that compare or contrast with what you already know about him? What do
you agree and disagree with about his views and actions? Explain. Describe
Cromwell’s personality. How is he portrayed? Do you agree or disagree with his
views and actions? Explain.

• How accurate do you think the movie is in portraying Charles and Cromwell and
representing the events surrounding the English Civil War? Explain. What
inaccuracies, bias, exaggerations, over dramatics, omissions or points of view did
you observe or notice in the movie?

Paragraph 8
• Which political philosopher, Hobbes or Locke, have similar views on government as

Charles? Explain the views they had in common. Which political philosopher,
Hobbes or Locke, have similar views on government as Cromwell. Explain the
views they had in common.

Conclusion
• Provide some final thoughts or general impressions of the movie.

Textbook Links
• Crossroads (Prentice Hall) pp. 35-44
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Teacher Notes/Additional Resources

Assessment Ideas
• note-taking skills
• visual presentation (see Assessment section for a rubric)
• organization of material

Modifications/Adaptations
Gifted/Enrichment
• choose another political/historical figure who has had a film made of him/her and

compare it to Cromwell; critique both films
• review a few movies on the same historical events and consider what

patterns/perspectives evolve (compare a British to an American movie on the same
event such as the American Revolution or two different perspectives on WWI or
WWII, for example)

Learning Assistance
• provide notes and/or review before viewing the film
• provide an alternative writing assignment

ESL
• note-taking while watching a video is very difficult for ESL students
• give the questions beforehand to help students focus
• reduce this overwhelming task to 1-2 areas on which to focus, reduce writing to 3

paragraphs and narrow topics to very basic concepts

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
• defend a position on a controversial issue after considering a variety of perspectives

Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
• evaluate the changing nature of law and its relation to social conditions of the times
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The Rights Balloon Game

Background
Have the students identify which of the following three events or documents gave rise
to which of the eight human rights.
• National Assembly meeting of August, 1789
• Declaration of the Rights of Man
• Constitution of 1791

Rights Event/Document
1. Right to free speech
2. Right to own private property
3. Right to equal rights of all people
4. Right to change the government
5. Right to fair taxation
6. Right to a fair trial
7. Right to limit the power of the king
8. Right to write what you wish

The activity
Imagine you are a French peasant in 1792. You are in a hot air balloon (a recent
invention). On board the balloon are 8 rights that the National Assembly has provided
for you through the reforms it made between 1789 and 1792. Each right weighs two
kilograms. Suddenly, the balloon begins to lose height. To stop your descent, you must
throw a right overboard. The balloon then levels out for a while before beginning to
lose height again. Another right must be thrown out. The “right overboard” process
continues until you have only one right left.

You are to read the list of rights carefully and think about which rights you are
prepared to give up and which you want to keep as long as possible. Remember you
are a French peasant. You must consider what a French peasant’s life was like when
making your decisions (to review peasant life, read your textbook). Then, make your
decisions - without discussion - by putting a #1 beside the first right to be thrown
overboard, a #2 beside the second right to be thrown overboard, and so on. The right
that remains is numbered 8. Later in class you will compare your list with other
students in a group of two and then a group of four.

The Rights
1. Right to free speech (to freely express opinions and ideas.)
2. Right to own private property (to own land for farms, businesses, and houses.)
3. Right to change the government (to remove a government leader when a majority

of the people do not approve of the leader.)
4. Right to equal rights of all people (to end the privileges and obligations that the old

French laws gave to each estate.)
5. Right to fair taxation (to have each person pay taxes according to their ability to

pay.)
6. Right to fair trial (to be fairly treated if accused of a crime.)
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7. Right to limit the power of the king (to not let the king pass laws, collect taxes, or
declare war without the approval of the legislature.)

8. Right to write what you wish (to write your opinions in newspaper articles as you
please.)

Conclusion
Have students create a paragraph on each of the following topics.
1. Write a brief paragraph telling which of the rights on the above list you think would

have been most important to a French peasant during the French Revolution. No
answers are wrong, but you must support your choice of a right with evidence to
explain why the peasant would think it was most important!

2. Write a brief paragraph telling which of the rights on the list you think would have
been least important to a French peasant during the French Revolution. You must
support your choice of a right with evidence, as above!

Textbook Links
• Crossroads (Prentice Hall) pp. 74-78; 313-314

Teacher Notes/Additional Resources

Assessment Ideas
* See Assessment section for rubrics:
• understanding of subject*
• ability to build an argument
• ability to prioritize
• use of language (persuasion, exposition)*
• assuming a role*

Modifications/Adaptations
Gifted/Enrichment
• extend this to include discussion on what students believe to be the most important

right(s) they have as Canadian citizens and/or the rights they believe children and
their parents in other countries should have.

Learning Assistance
• allow students to make a key visual on three events rather than do the writing

assignment
• for the writing assignment option, ask students to write about what is  most

important to them rather than from the perspective of a French peasant

ESL
• pre-teach key vocabulary for students to use in their writing
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IRP Links
Applications of Social Studies
• defend a position on a controversial issue after considering a variety of perspectives
• plan, revise and deliver formal oral and written presentations

Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
• evaluate the changing nature of law and its relation to social conditions of the times
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18th Century French Society

Use textbook and researched information to create a pyramid representing the
hierarchy of French society in the 18th century. The pyramid must be divided into four
sections: King, First, Second and Third Estate. Colour each section a different colour.

Provide the following information:
King
• source of power
• amount of power

First, Second, Third Estate
• groups of people (peasants, lawyers, etc.)
• amount of people and percentage of population
• rights, privileges, obligations

Not all Estates have rights, privileges or obligations

Textbook Links
• Crossroads (Prentice Hall) pp. 59-61

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of subject*
• visual presentation*

Modifications/Adaptations
Gifted/Enrichment
• ask students to discuss the notion of hierarchy and apply it to our society (Do they

think ours is a hierarchical society? They need to explain and defend their position.)

Learning Assistance
• define hierarchy and show examples to ensure student understanding

ESL
• good activity for ESL students
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IRP Links
Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts



Secondary Social Studies 9-11 Resource Copyright SD #4351

Poster: Reign of Terror / Committee of Public Safety

Gather information on the Reign of Terror that occurred during the French Revolution.
Using this information you are to create an information poster to describe the
Committee of Public Safety. Imagine you are going to display your poster in a museum
dedicated to the French Revolution. Include the following on your poster in any
organized way that makes sense to you!

Information
1) for what reasons the Committee was set up
• threats from the people of France
• threats from other countries in Europe

2) the leader of the Committee
• his name
• a brief description of what he was like

3) the major activities of the Committee
a. uncovering traitors
• how did the Committee uncover traitors?
• whom did they find? (how many people?)
• what happened to the traitors?

b. dealing with the threat of foreign invasions
• what changes were made to the army?
• what changes were made to the economy?

4) benefits the Committee brought to France
• effects on the wars France was fighting
• effects on the uprisings by people who did not like the Revolution

5) the Committee’s rule over France
• name given to the time of the Committee’s rule
• length of time the Committee ruled
• how did the Committee’s rule come to an end?
• why did the Committee’s rule come to an end?

Artwork
To make your poster more interesting and attention grabbing you should include some
forms of artwork. Adding colour, pictures, drawings, cartoons, decorations, or any
other artistic details will enhance the popularity of your poster with visitors to the
museum. It will also improve  your mark.

Textbook Links
• Crossroads  (Prentice Hall) pp. 84-85
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Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of the subject*
• quality of ideas*
• effective spatial organization
• visual presentation* (colour, line, heading, lettering)
• emotional/intellectual impact

Modifications/Adaptations
Gifted/Enrichment
• have students look at another time period or country where a reign of terror

existed/exists and compare this event with the French Revolution Reign of  Terror

Learning Assistance
• adapt marking for these students

ESL
• very good activity for these students
• give explicit evaluation guide for marking before the activity begins

IRP Links
Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
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French Revolution Diary Entry

Imagine you are a French peasant. One night in 1791, you are reflecting on the events
of the 1st period of the revolution, events that started with the changes of the national
Assembly in 1789 to the writing of the Constitution of 1791. Before you go to bed that
night you sit down and write down your comments on what has happened in your
diary.

In your entry be sure to include your thoughts and feelings on how each of the
following items:
• Assembly meeting of August 4, 1789
• the Declaration of the Rights of Man
• the changes to the Church’s power
• the Constitution of 1791
has affected
(i) your life, and ...
(ii) the government of your country

Additional Background Information

1.  The National Assembly ended the “Old Regime” system
The French Revolution may be divided into three periods. The first period lasted from
1789 to 1782. During these years, the National Assembly, or the new law-making body
that replaced the King, made many important changes in France. These changes were
favoured by mobs of armed French citizens who supported the Revolution.

On August 4, 1789, the National Assembly began by ending all the old feudal rights of
the nobles and the Church. The peasants no longer had to serve their feudal lords or to
pay taxes to them. And the nobles and the church leaders were forced to give up many
of their rights and to pay their share of taxes. These changes weakened the power of
the nobles and the Church.

2.  The French People Won New Rights and Freedoms
But weakening the power of the nobles and Church leaders was only the beginning of
the French Revolution. By the end of August 1789, the National Assembly wrote the
Declaration of the Rights of Man. This document promised all French citizens freedom
and the rights of property, as well as the right to change their government. The
Declaration also promised citizens freedom of speech, freedom of religion, freedom to
write as they wished, and the right to have a fair trial.

3.  The National Assembly Ended the Church’s Power

In 1780, the National Assembly also took over all the land that belonged to the Roman
Catholic Church. The National Assembly then sold these lands in order to help pay the
government’s debts.

A New Constitution was Written for France
Definition: legislature = law making body
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By the end of 1791, the National Assembly completed the new Constitution of 1791 for
France. The new constitution set up a national legislature. The legislature, known in
France as the Legislative Assembly, would not let the King of France pass laws, collect
taxes, or declare war without approval of the Assembly.

The system of government created under the new constitution was known as a limited
monarchy because the King’s powers were limited by the Legislative Assembly. The
system could also be called a constitutional monarchy because the King had to follow
the guidelines set out in the constitution.

Textbook Links
• Crossroads  (Prentice Hall) p. 39; pp. 59-78

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• use of language*
• assuming a role*

Modifications/Adaptations
Gifted/Enrichment
• change the peasant to someone in a different role - the clergy, for example, or the

monarchy

Learning Assistance
• students will need the notes read to them and explained
• review what is required by “diary format”

ESL
• model/provide examples of diary formats or provide examples of work done by

former students
• evaluation guide must be written and very specific; provide a rubric in advance
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IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources

Politics and Law: Europe and North America 1500-1815
• evaluate the changing nature of law and its relation to social conditions of the times
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French Revolution Concept Circle

This is a discussion strategy used to help students connect different concepts as
explained in their reading material. A concept circle involves putting words or phrases
in different sections of a circle (as demonstrated below), then asking students to
describe or explain the relationship that exists among the sections.

economy reforms

social rights and
hierarchy freedoms

Variations
1. Place a word or phrase in one section of the circle that does not fit with the others.

Direct students to find the one that doesn’t work and explain both the connections
between the ones that do fit together and why the odd one should be out.

2. Modify the concept circle so one or two segments are empty. Ask students to fill in
the blanks with a word or phrase that relate in some way to the terms in the other
sections of the concept circle.

3. Get students to develop their own concept circles.

Concept Circle ideas are taken from Reading 44: A Core Reading Framework  by North
Vancouver School District (2000).

Textbook Links
• Crossroads  (Prentice Hall) pp. 56-85

Teacher Notes/Additional Resources
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Assessment Ideas
* See the Assessment section for rubrics
• group work*
• synthesis of ideas
• quality of ideas*
• understanding of subject*
• understanding of concept circle strategy

Modifications/Adaptations
Gifted/Enrichment
• this is a good activity for these students, especially the third variation

Learning Assistance
• because this is quite abstract, it isn’t suitable for learning centre students

ESL
• good opportunity for ESL learners to be able to participate in discussions and learn

the concepts

IRP Links
Politics and Law: Europe and North America 1500-1815
• define colonialism, imperialism and nationalism
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French, and American revolutions in the

development of democratic concepts
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The French Revolution Jeopardy

Have students make up questions in categories and write them on file cards. The basic
Jeopardy! board can be made on poster board or on an overhead acetate. If the
overhead acetate route is chosen, this can be slipped under the overhead projector roll
so it doesn’t get written on itself, but the plastic over top of it does. This allows the
acetate to be saved for repeat use. As each contestant chooses an amount and category,
cross it out and read the appropriate question from the cards.  Provide a prize for the
winning team.

Jeopardy! Board
Category Category Category Category Category Category

$100 $100 $100 $100 $100 $100
$200 $200 $200 $200 $200 $200
$300 $300 $300 $300 $300 $300
$400 $400 $400 $400 $400 $400
$500 $500 $500 $500 $500 $500
$600 $600 $600 $600 $600 $600

Jeopardy! Rules
1. The game is played by three teams in three rounds. In all rounds, money is earned

by providing the questions to the answers. The wording is altered so that the
"questions" are in answer format, and the contestants' "answers" must be in the form
of a question. For simplicity, the terms "clues" and "responses" are usually used
instead of "questions" and "answers".

2. In the first round, there are six categories of five clues each, worth $100 to $600. On
each turn, the player in control first chooses a clue by announcing a category and
dollar amount. (“I’ll take Background for $300.00” or “Mixed Bag for $500.00,
please.”) A correct response earns the value of the clue; an incorrect response
subtracts the value of the clue from the player's total and gives the remaining
contestants a chance to ring in. On a correct response, that player gains control and
gets to select the next clue.

3. Also in the first round, there is one Daily Double hidden on the board behind one
of the 30 clues. When a player hits the Daily Double, he/she is the only one with a
chance to respond.

4. The second round (called Double Jeopardy!) plays much the same. Six new
categories of five clues each are presented, this time worth $200 to $1000, and two
Daily Doubles are hidden on the board. Play continues until all clues are revealed, or
time runs out.

5. The third round is called Final Jeopardy!. If a player has $0 or a negative score at the
end of Double Jeopardy!, that person is eliminated from the game and only the
remaining players get to play Final Jeopardy! A single category is presented, and
each player makes a wager in secret. Then the clue is revealed, and each player has
30 seconds to write down a response. Correct responses earn money, incorrect
responses lose money. At the end of the game, the person with the most money
wins the game.
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NOTE: Rules 4 and 5 could be used as extensions only. Another alternative for the
Jeopardy game is to have groups of four play rather than doing it as a whole class. In
this instance, a fifth person is assigned to each group to ask the questions and keep
score.

Background
100 What type of government system did France have before the Revolution?

Absolute Monarch or Divine Right
200 Which minister was fired for trying to improve France’s economy? Turgot
300 What are the three groups that made up the three Estates?

• First - high and low clergy
• Second - Nobility
• Third - Bourgeoisie or middle class

400 What “revolutionary ideas” had begun to influence educated people?
Enlightenment

500 How did conditions for the peasants and workers in France compare to the
peasants and workers in England? It was worse in France

600 What were the initial plans for change limited to? Moderate changes to the
existing system i.e. limited monarchy

People
100 Who was the King of France? Louis XVI
200 Who was the Queen of France and where was she from? Marie Antoinette

& Austria
300 Who was the National Guard? An army of citizens formed to protect the

Revolution
400 Who were the émigrés? French aristocrats who fled France fearful of the

Revolution
500 Who were the sans-culottes? French workers/peasants who refused to wear

stockings like the nobility
600 Who was the leader of the Reign of Terror? Robespierre

Events
100 Why did Louis XVI call the Estates General? To raise money to fight the

French debt
200 What was the Tennis Court Oath? To meet until changes were made
300 Why was the Bastille attacked? As a symbol and to obtain gunpowder
400 What was the Great Fear? Peasants attacking estates in the countryside

because they believed the nobles were trying to stop the Revolution
500 What event “proved” that Louis XVI was disloyal? The flight to Varennes
600 What were the three major problems in France before the Revolution?

Heavy taxes, poor harvests and insufficient food
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Groups
100 Which Estate broke away from the Estates General and why? Third estate

because they wanted to change the way voting took place
200 Who were the Girondists and what happened to them? Moderate group who

lost the power struggle with the Jacobins and were executed
300 Who were the Jacobins and what happened under their leadership? Radical

group who were prepared to use violence to win and under their influence the
Reign of Terror was initiated to kill opponents of the Revolution

400 What did other European monarchs feel about the events in France? They
were concerned that the Revolution would spread to their countries

500 Who were the Thermidoreans and what did they want? They wanted peace
600 What group was responsible for putting Louis XVI on trial? National

Convention

Mixed Bag
100 Women controlled social functions that helped spread the Enlightenment

ideas in France. What were they called? Salons
200 This revolution inspired French soldiers when they returned home?

American
300 What was the main purpose of the Declaration of the Rights of Man and

Citizen? To establish basic human rights as suggested by the Enlightenment
400 What was the famous quote attributed to Marie Antoinette? Let them eat

cake
500 What were the tri-colours of the French Revolution? Red, Blue, White
600 How did the French Revolutionary army respond to its first defeats? With

greater effort because they were fighting for their country and their ideals

Textbook Links
• Crossroads  (Prentice Hall) pp. 56-95

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• quality of ideas
• assuming a role
• group work (if played as a team)
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Modifications/Adaptations

Gifted/Enrichment
• computer experts could create a computer version of this
• questions can be as complicated as teachers/students think is appropriate; escalating

difficulty of material is a natural process for this game

Learning Assistance
• have these students participate in teams and not as individuals

ESL
• very suitable for these students
• could assign this for homework for ESL students (pre-view a show of Jeopardy since

not all cultures are familiar with the concept)
• pre-teach Jeopardy and daily double terms
• don’t play all three rounds; stop at round one
• play in teams
• Excellent for review/study before examinations

IRP Links
Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
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Revolution Storyboard

A storyboard is a series of pictures with written information that explains or describes
an event(s) or era.

Complete a storyboard that explains the causes, significant events, consequences and
significance, and contributions to the development of democracy of the American or
French Revolution.

Write in complete sentences and present the information in your own words. Use your
textbook, in-class information and the library for resources.

Content and Organization
Organize the storyboard into four sections. Each section, except section four, must have
a minimum of two pictures (map, person, building, etc.) that represents the topic of the
section. The pictures may be hand drawn, created by computer or obtained from the
Internet. Photocopies of pictures from the textbook are not acceptable. The picture
must be coloured.

Section I
• causes of the revolution

Section II
• significant events during the revolution (battles, documents, etc.)

Section III
• immediate and long term consequences and significance of the revolution

Section IV
• contribution to the development of democracy

Textbook Links
• Crossroads  (Prentice Hall) pp. 56-84; 302-311

Teacher Notes/Additional Resources

Assessment Ideas
Consider the following or use the various rubrics in the Assessment section.
• the storyboard is outstanding as it provides an excellent explanation of the causes,

significant events, consequences and significance, and contribution to the
development of democracy of the revolution
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• the storyboard provides an effective and thorough explanation of the causes,
significant events, consequences and significance, and contribution to the
development of democracy as all the main ideas and significant details are included
(ideas and details not included are highlighted on the reverse side)

• the revolution’s contribution to the development of democracy is thoroughly and
thoughtfully answered and the explanation is sufficiently supported

• the explanation of the causes, significant events, consequences and significance, and
contribution to the development of democracy is accurate and free of factual errors
(factual errors are circled on the reverse side)

• explanations are effectively written in complete sentences and the students’ own
words

• the explanations are free of writing errors and there is no difficulty with
comprehension: fragment, run-on sentence, awkward sentence, wording, misused
word, spelling, punctuation, capitalization

• the storyboard includes two pictures per section and the pictures effectively
represent a significant aspect of the topic or section: I. Causes II. Significant Events
III. Consequences and Significance (see reverse side)

• the pictures are varied, coloured, detailed, representative, appropriate size and not
photocopied: I. Causes II. Significant Events III. Consequences and Significance (see
reverse side)

• the storyboard is effectively organized as it is divided into four well defined sections,
the sections are arranged in chronological order, the in formation within each
section is arranged in chronological order, each section contains a heading
identifying the topic, the pictures are effectively arranged, and the written
information and pictures are well spaced and therefore easy to follow

• the storyboard is presentable and has been completed with care (see the Assessment
section for a rubric on visual presentation of material)

Modifications/Adaptations
Gifted/Enrichment
• create a storyboard for Russian Revolution or some other revolution and compare it

to the American/French Revolutions

Learning Assistance
• students will need art book resources
• provide definitions for democracy, consequence, significance

ESL
• very suitable for these students

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
• assess the reliability, currency and objectivity of different interpretations of primary

and secondary sources
• plan, revise and deliver formal oral and written presentations
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Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
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Creatively Presenting the French Revolution

In a group, present one aspect of the French Revolution. The group will be assigned a
topic and must provide information about that aspect of the French Revolution in any
format.

Topics
One of the following topics will be assigned to the group:
• Crisis
• Estates General to National Assembly and the Tennis Court Oath
• Fall of the Bastille and the Great Fear
• Reforms of the National Assembly and the March on Versailles
• Declaration of the Rights of Man and the Citizen and the Constitution of 1791 and

the Legislative Assembly
• Revolutionary Wars and the End of the Monarchy
• Reign of Terror and the Fall of Robespierre and Establishment of the Directory

The presentation must provide a thorough and complete description or explanation of
the topic. It is important that the information is effectively communicated and that the
details do not get “lost” in the presentation format.

Presentation Format
The following suggested formats for the presentation may be used individually or as a
combination. Other formats not identified can be utilized but must receive teacher
approval.
• TV show: sitcom or drama
• TV talk show: Oprah, Jenny Jones, Jerry Springer, Rosie O’Donnel
• TV talk show: Jay Leno, David Letterman, Charlie Rose
• News broadcast
• News Magazine: 60 Minutes, W5, 20/20, Dateline
• Game Show: Jeopardy, Greed, Who wants to be a Millionaire?
• Interview
• Re-enactment or dramatization
• Song or music video

Requirements
The presentation must be completed on videotape and it must be a minimum of 10
minutes in length. A typewritten script or summary of the presentation must be
provided along with the videotape. Every member of the group must actively
participate in the presentation and their level of participation must be relatively equal
with other members in the group. Props and costumes must be used where deemed
appropriate (partial costumes are acceptable).

Resources
The following resources provide sufficient information but other resources may be
used to obtain additional details. Information must be obtained from both resources.
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Crisis
• Crossroads  (Prentice Hall) p. 72-73 Patterns of Civilization  (Prentice Hall) p. 23-25

Estates General to National Assembly and the Tennis Court Oath
• Crossroads p. 73-75, Patterns of Civilization p. 26-27

Fall of the Bastille and the Great Fear
• Crossroads p. 75-76, Patterns of Civilization p. 27

Reforms of the National Assembly and the March on Versailles
• Crossroads p. 76, Patterns of Civilization p. 27-28

Declaration of the Right s of Man and the Citizen and the Constitution of 1791 and
the Legislative Assembly
• Crossroads p. 76-77, Patterns of Civilization p. 28-30

Revolutionary Wars and the End of the Monarchy
• Crossroads p. 82-83, Patterns of Civilization p. 29-31

Reign of Terror and the Fall of Robespierre and Establishment of the Directory
• Crossroads  (Prentice Hall) p. 72-85,
• Patterns of Civilization  (Prentice Hall) p. 31-35

Textbook Links
• See above

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of the subject*
• quality of ideas*
• groupwork*
• evidence of filming techniques
• appropriate scripting

Modifications/Adaptations
Gifted/Enrichment
• this is a good activity for these students
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Learning Assistance
• carefully choose groups
• consider that some students may participate but not present
• consider adapting participation criteria for these students

ESL
• students who are beginners or shy speakers could have limited oral/drama ability;

provide them more opportunity in the writing or technical aspects of this
assignment

IRP Links
Applications of Social Studies
• plan, revise, and deliver formal oral and written presentations
• co-operatively plan, implement and assess a course of action that addresses the

problem, issue or inquiry initially identified

Politics and Law: Europe and North America from 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
• evaluate the changing nature of law and its relation to social conditions of the times
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The Industrial Revolution Picture Gallery

Work with your teacher librarian to collect 6-10 illustrations, paintings or other visual
representation of life in the Industrial Revolution. Post these visuals around the room.
Have students circulate and each pair will present the first picture they analyze. Use the
following questions to guide student viewing of the pictures.
1. What images are depicted in this picture? (list appropriate adjectives)
2. How is this picture typical of the Industrial Revolution? How is it different from

today?
3. What “invention” is being used? How can you tell?
4. How are these people dressed? How do they appear to feel?
5. What type of production system does this represent?
6. How is this typical of the Industrial Revolution?
7. What do the people look like?
8. Is this a positive or negative portrayal of the Industrial Revolution? Why?
9. How is this picture a study of contrasts?
10. How does this picture illustrate changes in agriculture?

Once viewing is complete, ask students to write a short paragraph that summarized
what they discovered from the visual aids. Another alternative is to have a class
discussion.

Textbook Links
• Crossroads  (Prentice Hall) pp. 129-153
•  useful illustrations are on pp. 121, 128, 131, 132, 142, 144, 145, 146, 147, 151, 152, 153

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• connection of visuals to learned material
• discussion or group work*

Modifications/Adaptations
Gifted/Enrichment
• some Third World countries are currently going through their Industrial Revolution

- collect visuals and have students show similarities and differences
• debate: Was the Industrial Revolution a progressive step - positive - for human

beings?
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Learning Assistance
• this should work well for these students.

ESL
• to provide focus for the activity, identify the key vocabulary specifically for

students; then, have students use those words in writing
• provide a graphic organizer

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue, or an inquiry
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources

Economy and Technology: Europe and North America 1500-1815
• identify factors that influenced the growth and development of industry
• evaluate the effects of the Industrial Revolution on society and the changing nature

of work
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Cottage Industry and Factory System Role Play

Have your students participate in a simulation game that allows them to experience
something of the difference in working conditions between the cottage industry
approach to production versus the factory system. Ask them to make a series of kites.

For the cottage industry, allow them to work in groups of their choice (no more than
four people though), and ask that each person make a kite from start to finish, being as
creative and personal as they like about how they assemble it. Play pleasant music for
them, allow them to take rest breaks when they like and visit them occasionally to pick
up their work output, which they may design and decorate as they wish. Thank them
politely for their work when you pick it up. Supplies include: coloured paper, string,
tissue paper, felt pens of different colours, tape, and scissors.

For the factory system, make them work in the dark, alone and silent at their desks.
Each group of four must follow an assembly line approach to the kite production and
not deviate from it. (One person traces the design, another person cuts it out, another
person attaches the tail string and the fourth person applies the tail attachments). Force
them to comply with a particular kite design you have created and insist that each kite
be identical to the original template.  Speak sternly or threaten to dock their pay for
talking, for working too slowly or for not creating identical kites. Do not allow breaks.
Complain about the slow rate of production when you gather their work. Supplies
include: one colour of paper, string, tissue paper, one colour felt pen, tape, scissors.  The
factory system kite might look like this:

When the simulation is over, ask them to fill in the following chart to summarize their
learning:
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COTTAGE FACTORY
worker point of view worker p.o.v.

benefits
drawbacks

management p.o.v. management p.o.v.
benefits
drawbacks

Textbook Links
• Crossroads  (Prentice Hall) pp. 143-144

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics
• assuming a role*
• understanding of subject*
• discussion participation/skill

Modifications/Adaptations
Gifted/Enrichment
• look at factory/sweatshop conditions in modern industry or society - possibly

within the community - and draw comparisons

Learning Assistance
• great activity for these students

ESL
• this is a good activity for these students

IRP Links
Economy and Technology: Europe and North America 1500-1815
• identify factors that influenced growth and development of industry
• evaluate the effects of the Industrial Revolution on society and the changing nature

of work
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Oliver Twist

Although Charles Dickens’ tale, Oliver Twist, is set after 1815, it does an admirable job of
depicting Industrial Revolution living conditions and social issues and is therefore well
worth seeing. Before showing this video to your class, ensure your school has the
appropriate viewing site license.  Possible movies to show are the 1982 version directed
by Cliver Donner and starring George C. Scott or the 1997 version directed by Tony Bill
and starring Richard Dreyfuss.

Pre Viewing Vocabulary
Have the students become familiar with the following terminology before seeing the
film.
• beadle: A minor officer in the Church of England. Originally, his duties were to

wake up whomever was sleeping in church, but over time, these duties changed.
• parish: A district or area set up by the religious authority; the parish included a

church, a minister and a regular congregation. It also (usually) had a poorhouse for
the parish poor as this was before the days of welfare.

• parochial: Having to do with the parish. For example, parochial business is church or
parish business. This would have included any parish-run poorhouses or
orphanages.

• vagrant: A homeless, wandering person.
• stipend: A small amount of money that was given in recognition for services

rendered.
• undertaker: The coffin-builder for the parish; the undertaker also often prepared

dead bodies for burial.
• foundling: Oliver Twist is a foundling. These are homeless and parentless children

who are brought up on parish charity.
• snuffbox: The small, pocket-sized, ornate box owned by gentlemen to hold their

snuff, which was a finely ground tobacco inhaled through the nose.
• fence: In the movie, Fagan is a fence for stolen goods. He buys them and re-sells

them for the thief, taking a commission for himself as well. It is illegal to be a fence.

During Viewing Questions
1. Mr. Bumble, the parish beadle, and his wife Mrs. Bumble, are not pleasant

characters. What do they do in the first twenty minutes of the movie that makes
you dislike them or regard them with suspicion?

2. List five points you observed about the poorhouse system as experienced by Oliver.
3. What are your initial impressions of the Artful Dodger, Fagin, Bill Sykes and Nancy?

Why do you feel as you do?
4. Did these impressions change over time as you watched the movie? Describe your

later feelings about these characters.
5. Describe both slum conditions and the court conditions as you see them. What

would it be like to spend time in either of these two places? Explain.
6. Part of the reason Fagin is so disliked by people is because he is a Jew. What does

this tell you about Industrial Revolution attitudes to Jews during this time period?
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Post Viewing Questions
1. What was your reaction to Oliver’s “rescue” (from his poverty)? Given your

knowledge of the Industrial Revolution time period, is such a rescue likely? Why do
you think so?

2. Charles Dickens, the man who wrote the novel Oliver Twist, believed that novels
were meant to expose the evils of society and hopefully change them. In Oliver
Twist, Dickens attacks the parish poorhouse system, the apprentice system and the
legal system. Explain how he does that. What is your opinion of these systems?
How would you change them? Use the following graphic organizer to assist your
thinking.

Systems Parish Poorhouse Apprentice Legal
Dickens’ attack
Your opinion
Your change

Extension Activities
1. Have students choose a character from the movie (Oliver, the Artful Dodger,

Nancy, Bill Sykes) and write a letter to Dear Abby asking for advice. Then, have
students exchange letters and, in the persona of Dear Abby, answer them.

2. Read the novel by Charles Dickens.

Textbook Links
• Crossroads  (Prentice Hall) pp. 124-127

Teacher Notes/Additional Resources

Assessment Ideas
*See the Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• viewing skills

Modifications/Adaptations
Gifted/Enrichment
• write an article for a magazine or a newspaper condemning the lack of government

action to bring about reform for child labour

Learning Assistance
• use the first four during viewing questions
• use only #1 of the post viewing questions
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ESL
• provide these students with an adapted version of Oliver Twist to read if the video

moves too quickly for them (or as a pre-viewing exercise)

IRP Links
Economy and Technology: Europe 1500-1815
• evaluate the effects of the Industrial Revolution on society and the changing nature

of work
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Effect of the Industrial Revolution Pamphlet

You are a person hoping to reform the working and living conditions of people in the
cities during the Industrial Revolution. You hope that by revealing the causes and the
effects of the changes in your English city in the form of a pamphlet, you can move
politicians and the upper classes to improve conditions for the poor. In your pamphlet
you should include:

1) the causes of the Industrial Revolution
• the agricultural revolution
• the change from domestic to factory system
• the machines of the factories

2) factory conditions

3) city/living conditions

4) possibilities for improvement

Note: You should not refer to anything that occurred after 1815. Target the early
Industrial Revolution. Your pamphlet should be informative, accurate and emotional to
appeal to the politicians’ hard hearts.

Textbook Links
• Crossroads  (Prentice Hall) pp. 129-155

Teacher Notes/Additional Resources

Assessment Ideas
See Assessment section for rubrics on the following.
• assuming a role
• visual presentation
• understanding of subject
• quality of ideas
• use of language

Modifications/Adaptations
Gifted/Enrichment
• research factory conditions in a Third World country sweat shop and write an

editorial convincing people to boycott the product
• write a letter to your MP trying to bring about changes in foreign policy relating to

trade
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Learning Assistance
• samples of pamphlets
• provide background for information

ESL
• fine for ESL students; provide samples of the pamphlet ahead of time

IRP Links
Economy and Technology: Europe and North America 1500-1815
• identify factors that influenced growth and development of industry
• evaluate the effects of the Industrial Revolution on society and the changing nature

of work
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The Industrial Revolution Storyboard

A storyboard is a series of pictures with written explanations that provide information
about an event, a series of events or period of time.

Complete a storyboard that explains the developments of one aspect of the Industrial
Revolution and how it effected people and society.

Choose one of the following aspects of the Industrial Revolution:

Topics: (Unless otherwise indicated, all page references are from Prentice Halls’
Crossroads text 1998)

Agriculture
• An Agricultural Revolution p. 130-134, Women & The Poor p. 152-153

Textiles, Steam, Iron and Coal Industries
• An Economic Revolution p. 134-139, Women & The Poor p. 152-153

Transportation and Communication
• Transportation p. 140-141, Advances in Transportation and Communication p. 86,

Advances in Science and Technology & A Revolution in Transportation p. 89-91
Patterns of Civilization, Women and the Poor p. 152-153

Mechanization and Factories
• Mechanization and the Factory System p. 143-150, Women & The Poor p. 152-153

Organization and Content:
• Divide the storyboard into five frames.
• Frames 1-4 must include an explanation of the various developments (changes) that

occurred during the Industrial Revolution for the topic selected (Agriculture,
Textiles, Steam, Iron and Coal Industries or Mechanization and Factories). The
explanation should be a thorough summary of the information presented in
Crossroads. The explanation must be written in complete sentences and in the
student’s own words.

• Frames 1-4 must include a picture that effectively supports the explanation of each
frame and represents a significant aspect of the developments. The picture may be
hand drawn, created on the computer or obtained from the Internet. Photocopies of
pictures from the textbook are not acceptable. The pictures must be of substantial
size and coloured.

• Frame 5 must explain how the developments of that aspect of the Industrial
Revolution effected people and society both in a positive and negative way. No
picture is required for this frame.

Textbook Links
• Crossroads  (Prentice Hall) as listed above
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Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• visual presentation

Modifications/Adaptations
Gifted/Enrichment
• see the Additional Adaptations/Modifications section for ideas

Learning Assistance
• students will need assistance with research

ESL
• fine for ESL students
• provide a graphic organizer for planning and research

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry

Economy and Technology: Europe and North America 1500-1815
• identify factors that influenced growth and development of industry
• evaluate the effects of the Industrial Revolution on society and the changing nature

of work
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The Trial of Richard Moneybags

As we have learned, the conditions of the workers during the Industrial Revolution
were not ideal. Factory workers, mine workers, as well as others included in this
“working class”, were all exposed to high risks, poor working conditions, and physical
abuse. All this was combined with relatively low wages. As we have also learned, the
workers began to voice their discontent. In the next few periods, we will look at one
method of voicing discontent: the laying of criminal charges against those in charge of
the means of production.

During the next few days, you will have an opportunity at making a little history.
Though the trial we will be involved with is completely fictitious, the intent is to see the
history through living it.

Some of you will act as witnesses, some jurors, some lawyers, one will be a judge, one
will be the court clerk, and one of you will take the role of the defendant himself. You
will be called upon to speak at the trial; the idea is that you do it as realistically as
possible. This will require you to combine the factual information you have with a
certain degree of imagination.

The defendant Richard Moneybags III, went on trial in London in March, 1799. (Though
the exact date is not significant, the time period should be noted.) Moneybags is on trial
for excess cruelty to his workers. Since this is a new crime and we are breaking new
ground in terms of the law, there are no precedents set. Thus, if found guilty, the
sentence may be as little as a fine or restrictions placed on him and his labor practices,
or it may be as severe as a death sentence.

What generally does each of us have to do?
Regardless of the role you select, all students must familiarize themselves with the
following:
1. Review notes concerning the conditions of industrial workers.
2. Do some further research to check any gaps they are concerned about.
3. Decide the perspective and or bias of their character or role.

What specifically do we have to do?
Each particular role has a specific assignment. Here are some specific things that must
be done by individual roles:

Judge and Court Clerk (2)
• your job is to run the trial
• become aware of court procedures and the charges laid against Moneybags
• you must also be aware of your particular biases.

Crown and Defense Counsel (4 + 4)
• your job is to prosecute or defend the defendant
• prepare strategies and specific questions
• anticipate opposition’s plans and prepare cross examinations
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The defendant (1)
• you will help to defend yourself
• you will basically be working with the Defense Counsel but you may not always

agree with the way in which you have been defended (you may be vocal about
your feelings)

• (you will  be asked to write a brief character sketch and a summary of your attitude
towards the verdict at the end of the simulation)

Witnesses (12)
• you will act as witnesses to help or destroy the lawyers’ case
• research the background of your specific character
• anticipate questions that you may be asked during direct and cross examination
• (you will be asked to write a brief character sketch and a summary of your attitude

towards the verdict at the end of the simulation)

Journalists (4)
• you will act as journalist throughout the process of the trial
• research the general period in which the trial will take place
• spend time before, during, and after the trial interviewing key players
• you will introduce the trial as well as conclude the trial
• you will use the information you have compiled to write an article that covers the

trial

Jurors (Non Students)
• it is your job to decide the fate of the defendant

Trial date is                                                     so you must begin to prepare immediately!
You must know your stuff!
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Character Role Sheets

Judge and Court Clerk
• It is your job to run the court. This is a demanding job. You must be willing and able

to throw your judicial weight around. You will not stand for nonsense in your
courtroom. Because of the nature of this task, the Judge and Clerk will hold similar
responsibilities. You will share the burden of running the court. You must
familiarize yourself with court procedures and prepare to make quick decisions as to
objections the lawyers may have.

Defense Counsel
• Your job is to defend your client however you see fit. You realize that there may

have to be some concessions on your client’s part to avoid being found guilty, but at
the same time you realize your client’s convictions. You must find a way to win the
case to avoid having your client either fined, restricted in his labor practices, thrown
in jail, or even executed. You must prove that the defendant has a right to run his
business in the way he sees fit.

Prosecution Counsel
• Your job is to prosecute the defendant. You have strong “working class”

sentiments. Some of you have friends that have worked their entire lives in the
factories and mills. You must find a way to prove that the defendant is guilty of the
crime of excess cruelty. You must decide how to use the witnesses provided to
present a strong and convincing case. You must also decide what type of
punishment is necessary if found guilty and convince the jury of this.

Journalists
• Your job is a “little” historically inaccurate. You will be “video journalists” covering

this trial. One of you will be responsible for running the camera, whereas others will
spend time interviewing key players in the trial and editorializing wherever
possible. You will also be responsible for “staging” the courtroom setting. This does
not have to be elaborate yet, some method of making the classroom more “court-
like” is necessary.

Defendant: Richard Moneybags III
• You are a wealthy arrogant owner of factories, mines and many other means of

production. Though you are the owner, and therefore, the true proprietor, you
have very little knowledge as to what truly goes on in your places of employment.
All that you know or care about is that you are quite wealthy and are becoming
more and more wealthy everyday due to the profits you receive. Your major role is
as an overseer. In reality, you do little more than hire people to run your
enterprises. The rest is up to them. In reality, however, the true burden of
responsibility is up to you. It is important to remember, however, you are very
satisfied with the present system. You want to keep the profits coming and your are
not willing to change the present setup for fear of decreasing profits.
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Defense Witnesses

Mine Foreman: Simon Greedly
• While it is the defendant’s mine, it is your job to run the mine. You must research

the role of a factory owner. Your bias towards the defendant should be very
obvious. It is you that is guilty of the practices that the prosecution is blaming the
defendant for. You must come up with justifications for these practices.

Factory Foreman: Jacob Whipper
• While it is the defendant’s factory, it is your job to run the factory. You must

research the role of a factory owner. Your bias towards the defendant should be
very obvious. It is you that is guilty of the practices that the prosecution is blaming
the defendant for. You must come up with justifications for these practices.

Child Laborer: Mathew Childsworth
• You are a fifteen-year-old factory worker. You have now been working for

Moneybags for 3 years. Though you see that the conditions are very difficult, you
feel that you have been treated fairly. You have suffered along with the rest of the
workers but you feel that you have greatly benefited from the rigid treatment. You
feel that you have become far more disciplined, a much better worker, and you
have also earned enough to help support your family. If you weren’t allowed to
work, your family would suffer. You feel that school would have no benefit for you
because you feel you will work in the factories the rest of your life.

Accountant for the Defendant: Chris Counter
• You are the accountant of the defendant (as well as his best friend). While you have

very little to do with the decision making of any of the factories and mines, you
know a lot of the financial aspects of the defendant. You see that he is making
profits and by doing so he is paying a great deal of taxes that fund the current
government. You also know the defendant spends a portion (though small) of his
earnings supporting charitable acts of the church. This you feel makes Moneybags a
very kind and caring man. Since you are an “educated man” you have definite
feelings as to the benefit the defendant’s factories and mines have for providing
work for the people. The defendant employs thousands of people and therefore
puts food on their and their families’ plates. You also stress the importance of the
products produced for less than before.

Mrs. Precious Moneybags
• You are the wife of Richard Moneybags. You are young and very attractive. Many

people have questioned your relationship with the defendant. The headline on the
Tabloid at the wedding was “Beauty Marries the Beast”. It is plain to see that you
care about your husband’s well being in this trial. You realize that if your husband is
jailed or fined, this may dramatically effect your rather substantial allowance. You
have only been married for five months but you will swear to anything providing it
will get your husband off.
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“Fast” Buck Chuck
• You are the neighbor of Richard Moneybags III. You and Moneybags have a lot in

common. Not only are you both owners of many factories and mines, but you both
share the great love of making money at the expense of others. You and
Moneybags grew up together. You came from a broken down neighborhood and
have both slowly moved your way up the financial ladder. You knew Moneybags as
a very bright young man. As a youngster, you and he created many “quasi-legal”
money making ventures. As a teen, Moneybags taught you the three secrets of
success. “Get it while you can, get it for as cheap as you can, and crush anyone who
stands in your way!” It is with his teachings that you have achieved your present
financial status. He is like a god to you. He kisses your picture every night before he
goes to sleep. You know of the corrupt practices he is being charged with. You
admire him for this.

Prosecution Witnesses

Woman Mine Worker: Helga Haggard
• You have worked in Moneybag’s mines for five months. Though you have not been

there long, you have already experienced a lifetime’s worth of pain. Though you are
happy to receive a job, you have sacrificed many virtues you initially came with. In
fact, you have become pregnant due to a co-worker’s abuse. Though you have
voiced your complaints, the only reaction was a threat to be fired if you do not
work through your pregnancy.

Earl of Shaftesbury
• You are a man who has been appointed to look into the conditions of factory

workers. You have not been happy with what you have seen. In your opinion the
conditions the workers face are shameful. You believe something must be done. The
first thing you feel that should be done is to punish those owners who have abused
the workers long enough. You feel that these “lazy, fat-bummed” owners care only
about making money at any expense. It is the workers that do all the work and the
owners who collect all the profits. You feel that some of the profits should be
channeled back into the factories to allow for better salaries and better conditions.

Factory Worker: Burt Beaterham
• You have worked in Moneybag’s factory for four years. You have been fired

because you are no longer able to work as productively as before. The reason for
this is that you have been beaten quite often in the factories. The cumulative
beatings have left your vision impaired and your body very rigid. You also have
seen many co-workers brutally beaten as well. In fact, your brother was beaten to
death because he accidentally damaged a machine. This murder, however, was
carefully concealed (and no charges have been laid).

Child Laborer: Sam Sickly
• You have worked in a factory since the age of 7. Though you were too young for

the job, you needed the work and Moneybags agreed to hire you providing that
you lie about your age and receive only half the pay. You had been living on the
streets and you were anxious to take anything offered thus you took the job.
However, now you are 12 and you have found the abuses of factory life have
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caught up with you. You find that you are far shorter than most all boys your age
and you are constantly sick. You have recently found out you have lung problems
due to the poor ventilation and your hearing is dramatically impaired (though not
for the trial). You feel that you were taken advantage of by Moneybags and that he
has ruined your life.

Unionist: Union Jack
• Though you have never worked in a factory before, you have fallen in love with a

factory worker. Thus you have taken an active interest in the conditions of the
factories. You have seen the many abuses that exist in the factories. You have
suggested to the workers that it is time to unite and work together to end these
abuses. You feel that the creation of unions is the only way to ensure the workers’
rights. Also, being an educated person, you  have formed the opinion that the
factory made products are not of very good quality. Your father was an artisan and
you feel that the standard of products has gone to pot.

Factory Owner: Timothy Trailer
• You are the owner of the second largest manufacturing plants in the country.

Number one, of course, is the factories of Moneybags. For years Moneybags has
out sold, out produced and out profited you. To top it all off, Moneybags constantly
rubs this fact in your face every chance he gets. You feel this is your chance to get
even and eliminate the competition once and for all. You come to trial ready to
agree with the complaints of the prosecution. You will argue that Moneybags is as
crooked as the prosecution states. You are not a dummy. You do realize that the
defense will argue that you are guilty of the same practices (which is true). Thus,
you have brilliantly (so you think) called a meeting of the workers for a week after
the trial finishes to discuss improving working conditions. When the trial concludes,
you simply postpone the meeting indefinitely.

The Role of the Judge
• A judge of the Supreme Court is referred to as Mr. or Madam Justice                      .

He or she is addressed in court as “My Lord” or “My Lady.” As the presiding officer
of the court, the judge supervises the trying of a case and makes sure that the
accused gets a fair trial. He must ensure that both sides have a chance to present all
their factual evidence and arguments, and that all unreliable opinions or statements
are excluded from consideration by the jury.

The basic rules of evidence are as follows:

Admissible Evidence
1. verbal reports (testimony given by a witness under oath)
2. written records (e.g. diaries, letters, dispatches, petitions)
3. visual representations (e.g. paintings, photographs, maps)
4. physical remains (e.g. weapons, stolen property, clothing)
5. circumstantial evidence (e.g. when goods are stolen and later found in the

possession of a suspect).
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Inadmissible Evidence
1. hearsay evidence (evidence based on something the witness has heard someone else

say, e.g. gossip or rumour); a witness can testify only about something he or she has
seen or experienced

2. prejudiced or biased opinions
3. personal opinion (unless the witness is an expert on a particular subject)
4. irrelevant statements
5. illegally obtained evidence (e.g. an induced confession)

The judge must also rule on such matters as leading questions. Leading questions are
questions asked in such a way as to suggest a particular answer. They are not permitted
in direct examination. For example:

Incorrect Correct

Were you at Duck Lake on March 26?      Where were you on March 26?

Did you see Louis Riel order his men Who appeared to be leading the
to fire on the police at Duck Lake? Metis at Duck Lake?

Leading questions are permitted in cross-examination. A lawyer may ask such
questions in order to show up any errors or contradictions in a witness’ testimony.

Industrial Revolution Courtroom Procedures

Though the format of trials differed from place to place during the 1700-1800’s we will
follow the following court procedures.
1. The court clerk announces “order in the court” and asks everyone to rise for the
arrival of the judge.

1a. The clerk says “Oyez, oyez, oyez, all persons having business to transact in her
Majesty’s court draw near, answer to your names when called and you shall be heard.”

2. The counsel identify themselves: “My lord/lady, my name is                      and I am
assisted by                 , crown counsel. Then defense as above.

2a. After being directed by the judge to proceed, the clerk asks the prisoner to stand
and reads the indictment in a loud, clear monotone: “Before me                     (name of
judge), exercising criminal jurisdiction under the provisions of the criminal code, you
Richard Moneybags III stand charged with (read charge). The clerk then states: “Having
heard the charge read, how do you plead, guilty or not guilty?” The clerk then turns to
the judge and repeats the plea of the prisoner saying “The prisoner, Richard
Moneybags, pleads not guilty my lord. The judge asks the prisoner to sit.

2b. After saying, shall I proceed to call the jury my lord, the clerk approaches the jury
and states: “Members of the jury you have heard the charge against the prisoner. Your
charge therefore is to inquire whether he is guilty of the offenses, whereof he stands
charged, or not guilty and to hearken to the evidence.
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3. The judge asks the lawyers if they would like to make an opening statement. The
prosecution begins its “brief” opening statement followed by the defense lawyer’s
opening statement.

4. Crown counsel calls its first witness. The court clerk will administer the oath to all the
witnesses. The prosecution proceeds with direct examination; the defense lawyer then
gets the opportunity to cross-examine the prosecution’s first witness. (Note: If counsel
gets off track or repetitive, the judge has the right to interrupt and/or cut off the line of
questioning).

5. The prosecution continues to call its witnesses and the defense cross-examines.

6. When the prosecution has finished with its case, the defense begins to call their
witnesses and the prosecution gets the opportunity to cross-examine.

7. When the defense is finished its case, the prosecution then gives its closing statement,
followed by the closing statement of the defense. The judge says, “If you are ready, we
will begin the summations”.

8. The judge then gives his charge to the jury and explains to the jury that they can
acquit the defendant or find him guilty. The judge also explains that the jury can make
recommendations concerning the sentencing if found guilty. The judge says “Members
of the jury, this is an important case and one which will require your very serious
consideration. The remainder of the case rests with yourselves and with me. My duty is
to show what the law is and then leave the determination upon the evidence to you. On
you rests the responsibility of pronouncing upon the guilt or innocence of the prisoner
at bar. Therefore please deliberate and return to the courtroom with your verdict. The
jury leaves.

9. The clerk calls for order in the court. He then says “All rise” and the judge leaves.

10. During this break in the proceedings, the journalists may take this opportunity to
interview the key players of the trial. They may ask the witnesses or counsels how they
feel the case went. The witnesses may be asked to express their “biased” views.
Possibly even an interview with the defendant himself. (This will take place in the
classroom setting).

11. The court clerk will ask all to rise as the jury and judge return to the courtroom. The
judge asks the defendant to rise. Then the judge asks the jury foreman to read the
verdict.

12. The judge will give a brief summary of his opinion of the case. Then if guilty, the
judge will ask the defendant if he wishes to address the court and then read a prepared
statement of the sentence. Flexibility may be left to change the sentence based on the
jury’s recommendations.
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13. The clerk closes the trial by saying “Oyez, oyez, oyez, by command of the presiding
judge of this court. The court having disposed of all the business brought before it, I
now declare the sitting of the court duly closed. God save the Queen.

Industrial Revolution: Participants list

Judge 1.                                                                                 

Clerk 2.                                                                                 

Jurors 1.                                                                                 

2.                                                                                 

3.                                                                                 

4.                                                                                 

5.                                                                                 

6.                                                                                 

Prosecution Counsel

1.                                                                                 

2.                                                                                 

3.                                                                                 

4.                                                                                 

Defense Counsel

1.                                                                                 

2.                                                                                 

3.                                                                                 

4.                                                                                 

Defendant 1.                                                                                 
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Prosecution Witnesses

Haggard 1.                                                                                 

Greedly 2.                                                                                 

Whipper 3.                                                                                 

Childsworth 4.                                                                                 

Counter 5.                                                                                 

Trailer 6.                                                                                 

Defense Witnesses

Haggard 1.                                                                                 

Shaftsbury 2.                                                                                 

Beaterham 3.                                                                                 

Sickly 4.                                                                                 

Jack 5.                                                                                 

Moneybags 6.                                                                                 

Journalists 1.                                                                                 

2.                                                                                 

3.                                                                                 

4.                                                                                 

Textbook Links
• Crossroads  (Prentice Hall) pp. 129-156

Teacher Notes/Additional Resources
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Assessment Ideas
* See the Assessment section for rubrics.
• understanding the subject*
• understanding the process
• assuming a role*
• group work*
• ability to build an argument
• use of language (oral)
• ability to adapt and adjust

Modifications/Adaptations
Gifted/Enrichment
• this activity is well-designed for gifted students, however some opportunities for

elaboration might be offered (see the Additional Adaptations/Modifications section
for ideas)

Learning Assistance
• most of these students should be witnesses; a few may want to be journalists; all

should have a responsibility

ESL
• individual tutoring and help will be necessary
• assign these students a buddy to help them with their part or to do their part with

them

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources
• defend a position on a controversial issue after considering a variety of perspectives
• plan, revise and deliver formal oral and written presentations
• cooperatively plan, implement, and assess a course of action that addresses the

problem, issue or inquiry initially identified

Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict

Economy and Technology: Europe and North America 1500-1815
• identify factors that influenced growth and development of industry
• evaluate the effects of the Industrial Revolution on society and the changing nature

of work
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Industrial Revolution Multi-Paragraph Response

Use the following statement to create a thesis statement and to write an organized
multi-paragraph response that supports your thesis using information studied on the
Industrial Revolution.

“It is important in today’s society to study and understand what happened during the
Industrial Revolution.”

Work with your teacher librarian to create a series of lessons on research skills and the
writing process to help students as they work through this task.

Textbook Links
• Crossroads  (Prentice Hall) pp. 129-156

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for a rubric.
• essay writing*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• allow these students the opportunity to re-frame the topic to allow for more

complexity

Learning Assistance
• adapt length of assignment in paragraphs
• use key visuals for research

ESL
• needs modelling of multi-paragraph (essay) form and teaching of thesis statement
• Higher level ESL students (very fluent) may be able to participate
• Give two marks - one for content and one for writing

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources
• plan, revise and deliver formal oral and written presentations
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Economy and Technology: Europe and North America 1500-1815
• evaluate the effects of the Industrial Revolution on society and the changing nature

of work
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First Nations Research Booklet

The project consists of:

1. Cover page:  This will be on an unlined white page. The title of the project is to be
centered and student names, division number, grade, teacher’s name should be placed
in the lower right hand corner of page.

2. Table of Contents:  Table of contents is to include sub-titles with page numbers
opposite headings.

3. Primary Research areas: (the sub-titles in the booklet)
a) Habitat - where peoples lived, resources used to survive, climate
b) Culture - consider religion, language, dress, rituals, sport, etc.
c) Hierarchies - laws, how they were ruled

4. Drawings - pictures, maps that are relevant (clothing, housing, tools...)

5. Bibliography - Use format to annotate texts, materials used in project

Textbook Links
• Crossroads  (Prentice Hall) pp. 186-209

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• research skills
• visual presentation*
• format (table of contents, bibliography, etc.)

Modifications/Adaptations
Gifted/Enrichment
• construct a Venn Diagram comparing two aboriginal groups such as the Haida and

the Blackfoot

Learning Assistance
• good idea for these students
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ESL
• teach how to write an annotated bibliography
• provide a graphic organizer or grid to help list the information and prevent

copying; this will also help students to report out in their own words
Group Group Group

Habitat
Religion
Areas

IRP Links
Society and Culture: Europe and North America 1500-1815
• describe daily life in Aboriginal communities, New France and British North

America
• describe how different forms of artistic expression reflect the society in which they

are produced

Environment: Europe and North America 1500-1815
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment
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The World Around Me - Independent Project

1. You need to create two circles to represent the “world” experienced by two separate
First Nations groups.

2. Draw yourself (as a member of a First Nations tribe) somewhere in the circle - not
the middle!

3. Add symbols of the natural world and the man made objects that play a central role
in life for this particular First Nations group.

4. Draw lines linking you to the symbols and write explanations of why each item is
important. If possible draw additional lines between objects to explain connections; i.e.
the buffalo to the tent because the tent is made of buffalo hide. Thus your circle will
become a complex web.

Optional: Draw a third circle and represent yourself as you are - what is the world
around you like?

Textbook Links
• Crossroads  (Prentice Hall) pp. 186-209

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following:
• understanding of subject
• quality of ideas
• visual presentation
• assuming a role

Modifications/Adaptations
Gifted/Enrichment
• write a legend about something in your First Nations group to show its importance

Learning Assistance
• provide samples

ESL
• use the Aboriginal team to assist

IRP Links
Society and Culture: Europe and North America 1500-1815
• assess how identity is shaped by a variety of factors including family, gender, belief

systems, ethnicity, nationality

Environment: Europe and North America 1500-1815
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment
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First Nations Study Project

This project takes about three classes to prepare and three to present.

Your assignment is to “teach” to the class a First Nations community. The class will
learn and be accountable for each of the presentations through a unit test, so it is very
important that you teach them well.

Your lesson will be approximately ten minutes in length.

You will need to teach the class the following information about your native
community:
• who they are
• shelter
• society and everyday life (spring, summer, autumn, winter)
• arts and crafts
• contact: meeting the Europeans
• the community today (current issues)
• government
• where in the country they live
• traditional foods and hunting/gathering methods
• growing up
• religion and special ceremonies
• dress

Your presentation will include a short play or skit of a legend from your native
community, including the purpose of the legend (i.e. did it teach a lesson? guide
spiritual beliefs?). Feel free to include props, music, effects (no lasers or smoke
machines, please!).

Include in your presentation a map that shows where your native community is from
pictures or illustrations of your native community’s arts or crafts, a diagram of the
village and/or shelter.

Plan to lead the rest of the class in a discussion about your native community as part of
your presentation.. That means that you will need to prepare thoughtful discussion
questions that will help the class to understand your native community.

You will include a one or two page summary of your presentation. This will help the
class to follow your presentation, take notes and study for the test. Your summary
must be handed in for photocopying two days before your presentation.

Your group will present on one of the following native communities:
• the Huron
• the Blackfoot
• the Inuit

• the Micmac
• the Haida
• the Iroquois
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Textbook Links
• Crossroads  (Prentice Hall) pp. 186-209

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of material
• group work
• oral presentation
• use of language (if a written summary)

Modifications/Adaptations
Gifted/Enrichment
• allow classes to form their own working groups

Learning Assistance
• allow students to work in pairs
• allow options to presentations

ESL
• use a graphic organizer
• presentations based on organizer
• during presentation, student audience fills in graphic organizer for note-taking

IRP Links
Society and Culture: Europe and North America 1500-1815
• describe daily life in Aboriginal communities, New France and British North

America
• describe how different forms of artistic expression reflect the society in which they

are produced

Environment: Europe and North America 1500-1815
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment
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Video Analysis: The Age of Exploration

Get the Winslow video “The Age of Exploration: How Did it Change the World?” (910.0
HOW) and show it to your class.

This video explains why the year 1492 was a pivotal year in the history of the human
race. The cultural interaction between Europeans and Native Americans changed both
the old and new world forever.

Before the video:
1. How do you think European and native north American cultures were similar and

different?
2. How do you think contact between the American and European cultures changed

the world? America? Europe?

Watch the video:
1. What event in 1469 was a part of the many events that set the wheel in motion for

Columbus’ discovery of the American continent?
2. The cultural interaction between Europeans and Americans took place in the

exchange of ideas, materials, foods and microbes. Describe how each of these
exchanges contributed to cultures globally? Use the following chart to put specific
ideas down from the video.

America Europe Asia/Africa
Ideas

Materials

Foods

Microbes
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Textbook Links
• Crossroads  (Prentice Hall) pp. 216-248

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following:
• understanding of subject
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• using the information in the chart write a multi-paragraph response

Learning Assistance
• choices given to students in advance; they would then be responsible for sorting

them and putting them in the boxes in the chart
• summarize the video for students in writing prior to viewing; include what to look

for while they view (guided viewing)

ESL
• good lesson for ESL students; well-organized
• key vocabulary should be pre-taught and charted

IRP Links
Society and Culture: Europe and North America 1500-1815
• analyze the relationship between Aboriginal people and Europeans and explain the

role of each in the development of Canada

Environment: Europe and North America 1500-1815
• identify major exploration routes and historical events in the development of

Canada
• explain the role of Aboriginal people in the fur trade and in the exploration of North

America
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Conflict in the New World

Ask students to create a short story of about 1000 words (four pages) based on what
they know about the struggle for control in the New World between France and
Britain. Have the story revolve around actual events such as the struggle in the fur
trade, or the British military victory in Louisberg or Quebec. The story doesn’t have to
cover the entire time period of 1670 to 1774, but should represent some segment of
time within it. Tell students the key to a historical fiction story is to create as realistic a
story as possible.
Use this project instead of a test at the end of a unit.
The following graphic organizer might help students plan their story:

Historical Fiction Planning Guide Name:
Actual Historical Events
• (what is this based on?)
Plot Details (five plot parts)
• introduction
• rising action (is the longest part of

the story and has the initiating
incident early on)

• climax
• falling action
• conclusion
Character Details
• (who is in it?)
Setting Details
• (time, place, mood, atmosphere)

Textbook Links
• Crossroads  (Prentice Hall) pp. 232-249
• Community Canada  (Oxford) pp. 203-248

Teacher Notes about Additional Resources:

Assessment Ideas
• selects a few key years from within the date range provided
• story follows typical plot development (introduction, rising action, climax, falling

action, conclusion)
• story incorporates actual dates, places, times, people and events
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• story demonstrates understanding of forces in time period with regard to daily life,
factors that contribute to revolution and conflict and the effects of colonialism on
trade and conflict

• conventions of formal written presentations are observed

Modifications/Adaptations
Gifted/Enrichment
• allow these students greater scope and independence with this assignment such as

converting their story to a poem or play or doing an oral reading of their finished
product complete with costumes

Learning Assistance
• give these students specific dates by which they must have portions of the

assignment completed
• provide these students with specific choices of time period/event/ historical

character

ESL
• provide these students with graphic organizers to assist their planning
• allow these students to work in pairs

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
• plan, revise and deliver formal oral and written presentations

Society and Culture: Europe and North American from 1500-1815
• describe daily life in Aboriginal communities in New France and British North

America

Politics and Law: Europe and North America from 1500-1815
• analyze factors that contribute to revolutions and conflict

Economy and Technology: Europe and North America from 1500-1815
• analyze the effects of colonialism on trade and conflict
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Explorer Hockey Cards

In this assignment, you will use the information you have gained on five explorers of
your choice. This information can be gained from library books, articles and on-line
materials. You will then present this information in a baseball or hockey card format
from the library and other resources. For the assignment you need to complete five
explorer cards. These cards will follow the format listed below.

Side A
a) name of the explorer
b) birthplace, date of birth, date of death
c) exploration dates
d) exploration area
e) reason for exploration
f) additional important information

Side B
a) name of the explorer or event
b) an original and creative visual. This could be a drawing, map, diagram etc.

Textbook Links
• Crossroads  (Prentice Hall) pp. 216-222; 271-279

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• visual presentation*
• oral presentation*
• selection of material

Modifications/Adaptations
Gifted/Enrichment
• evaluate the benefits of space exploration
• interview a famous explorer

Learning Assistance
• this is a good idea for these students; make sure you provide examples of the

finished product for them to see before they begin
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ESL
• have actual hockey cards for show
• partner these students with non-ESL students to edit writing

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources

Environment: Europe and North America 1500-1815
• identify major exploration routes and historical events in the development of

Canada
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Arrival in Canada Jigsaw

Jigsaw - The Basic Recipe
1. Select data/information set that is large enough to make the task meaningful.
2. Divide the set into meaningful and manageable pieces. (example-5). Number the

date sets (1-5).
3. Divide students into groups. The number of students in each group should equal the

number of jigsaw pieces. These are the learning groups. (5)
4. The learning groups number themselves off into expert groups. (1-5)
5. The learning groups regroup into expert groups. All ones meet around data set one,

all twos meet around data set two etc.
6. Expert groups now a) become experts by learning the material and b) prepare to

teach the material to the learning groups.
7. The class regroups again back into the learning groups.
8. The experts take their turns in teaching their assigned data set to their learning

groups.
9. A task is assigned to assess learning either to the group or to each individual. Note

the need for group and individual accountability.
10. Based on the results of the jigsaw, the next steps in the instructional sequence are

planned.

The following page references are for the Crossroads textbook (Prentice Hall, 1998), but
any source of the pertinent information will allow students to participate in the jigsaw.

Group 1 - Introduction and Vikings p. 216
1. What did most explorers hope to find through North America?
2. Which general routes did each of the following countries explore?
• Spanish
• French
• English
3. Where were the Vikings from?
4. Why did the Vikings leave their homes? To which two places did Viking groups

travel?
5. Where had the Vikings colonized by the 11th century?
6. What two sources provide us with information regarding exploration and

settlement?
7. What famous Viking site convinced many that the fabled “Vinland” was actually

Newfoundland?
8. Why did the Viking settlements eventually disappear?
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Group 2 - Fishers and Freebooters p. 219

1. Which country had a monopoly on trade with Asia?
2. What do the French, the Spanish and the English do as a result of Portugal’s control

in the orient?
3. Which explorers did Henry VII send exploring in 1497?
4. What did Cabot claim for Henry VII and England?
5. What astonished Cabot in the “New World”?
6. Why was cod fishing so important?
7. What were the risks associated with fishing?
8. What methods were used to preserve the fish?
9. How did Europeans and Natives act towards each other?

Group 3 - French Explorers p. 221
1. In 1524 Verrazano was sent by the French to discover a                                                    
2. passage and instead he discovered that the “New World” was not a group of islands

but a                                                         .
3. In 1534                                           claimed the                                        peninsula for

France.
4. Cartier also explored the                                              .
5. The settlement that existed where the current city of Quebec is located was called

                                                      .
6. The settlement located where we now find Montreal was                                     .
7. A problem that killed those who first wintered in Canada was                       . This

illness was cured with help from the Natives who showed Europeans how to make
a tea with sprucebark and needles.

8. The first person to establish a colony was                                                      and he was   
                                          .

 
Group 4 - The Beginning of the Fur Trade p. 223 and ...
1. What was the main purpose of the new colony?
2. Money was made in what two industries?
3. In what way was trade beneficial to each party?
4. Who got the better deal in terms of a dollar value?

... The English and the Dutch p. 226
1. Where did the Dutch settle?
2. For whom did Henry Hudson explore the area?
3. The Dutch colony of New Amsterdam would eventually be controlled by which

country?
4. The English looked for the Northwest Passage by exploring the                        .
5. The English explorers were also known as                                                           . English

explorers like                              ,                                   ,                                   , and
                               also attacked Spanish ships rich with Inca and Aztec treasures.

6. In 1583 Gilbert claimed Newfoundland for England even though Portuguese and
Basque                                           already lived there.
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Textbook Links
• Crossroads  (Prentice Hall) pp. 216-248

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following:
• group work
• understanding of subject
• quality of ideas
• oral presentation

Modifications/Adaptations
Gifted/Enrichment
• construct a crossword puzzle “Exploration and the Fur Trade” to review the content

Learning Assistance
• select an appropriate group and topic for these students
• allow them the option of not being the presenter

ESL
• this is a good, thorough lesson for these students
• have these students work in mixed groups

IRP Links
Economy and Technology: Europe and North America 1500-1815
• analyze reasons for the initial exploration and settlement of North America
• analyze effects of colonialism on trade and conflict
• assess the impact of the fur trade on exploration and settlement

Environment: Europe and North America 1500-1815
• identify major exploration routes and historical events in the development of

Canada
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment
• explain the role of Aboriginal people in the fur trade and in the exploration of North

America
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Timeline:  North America 1758 - 1815

Arrange the following events in chronological order. Then write a brief phrase
explaining each event. After each event has been explained and put in chronological
order, design a timeline of your choice. Include two drawings or symbols in your
timeline that represent some aspect of your researched work. You must also make an
effort to represent seven of the items graphically, using graphs, tables, grids, scales or
maps with legends or contours.
1. Battle of the Plains of Abraham
2. Quebec Act
3. Fall of Louisbourg
4. Proclamation Act
5. Constitutional Act
6. Guy Carleton becomes Governor
7. Stamp Act
8. Declaration of Independence
9. Treaty of Paris
10. Boston Tea Party
11. French Revolution
12. War of 1812 Beginning and End Date (months)

Textbook Links
• Crossroads  (Prentice Hall) pp. 256-323

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of ideas
• visual presentation

Modifications/Adaptations
Gifted/Enrichment
• write a monologue to show how the Proclamation Act, the Quebec Act and the

Constitution Act solved some of the existing problems but created new problems as
well

Learning Assistance
• provide for pre-reading activities that help students put the events in chronological

order
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ESL
• timeline assignments are excellent for ESL learners
• if the students are weak, reduce the number of points for the timeline

IRP Links
Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict

Environment: Europe and North America 1500-1815
• construct, interpret, and use graphs, tables, grids, scales, legends contours and

various types of maps
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Black Robe I

Ensure your school has the appropriate site license before showing this film in class. The
movie was directed by Bruce Beresford in 1991 and stars Lothaire Bluteau.

Pre-viewing notes
1. In order to better understand and appreciate historical events students must be able

to empathize with individuals from the past.
2. Empathy refers to the ability to fully imagine another person’s feelings or motives

without actually experiencing the same events.

During viewing instruction and questions:
1. While viewing Black Robe try to imagine the feelings and motives of the various

people involved in the early years of New France.

Viewing Questions for Black Robe
1. What does Father Laforge accuse the French fur trader of paying the Native trapper

with?
2. Give 3 examples of European technology shown in the film.
3. Name 2 similar rituals of the Natives and the French in preparing for the fireside

ceremony.
4. What does Chomini (Algonquin Chief) promise to Champlain?
5. Father Laforge states that 3 things may kill the French. List all 3.
6. The movie “flashes back” to Father Laforge in France. What are some major

contrasts between the 2 settings, France and New France?
7. Why do the Algonquin start to think that Father Laforge is a demon?
8. Give 2 examples of how Father Laforge is ethnocentric.
9. Give 2 examples of how the Natives are ethnocentric.
10. Describe the differences between the religious and spiritual lives of the Natives and

the French.
11. Match the Native tribe with the proper descriptor:
A) Huron
B) Montagnais
C) Iroquois
D) Algonquin
             an ally of the French who lived in the St. Lawrence Valley, helped with fur trade,
French exploration and Jesuit missions.
             an ally of the French who were wiped out by disease and their enemies. There is
a Jesuit mission in their village.
             trading partner with the Algonquin, had a dwarf-like medicine man.

             an enemy of the Huron and French, shown as brutal killers in the film.
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Post viewing assignment
Create 3 separate diary entries from the point of view of a :
1) Coureur de Bois
2) Jesuit Priest
3) Native (Algonquin, Huron, or Iroquois)

Each entry should be approximately 2-3 paragraphs (roughly 1 page each). Be sure to
include examples of the following in your entries:
• daily routine
• interaction with the environment
• contact with the other groups
• attitudes, feelings, expectations

Textbook Links
• Crossroads  (Prentice Hall) pp. 219-248

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following:
• assuming a role
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• see Additional Modifications/Adaptations for ideas

Learning Assistance
• provide a pre-viewing summary with handout
• define ethnocentric
• omit #10
• write one diary entry

ESL
• ESL students often find writing answers while viewing difficult
• provide them with a summary of the film before they see it
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IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources

Environment: Europe and North America 1500-1815
• identify major exploration routes and historical events in the development of

Canada
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment
• explain the role of Aboriginal people in the fur trade and in the exploration of North

America
• assess the role of geographical factors in the development of trade and settlement in

Canada and other colonies
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Black Robe II

Ensure your school has the appropriate site license before showing this film to your
class. The movie was directed by Bruce Beresford in 1991 and stars Lothaire Bluteau.

Pre-viewing information
The story is about Father Laforge, a Jesuit priest, who travels to New France to work at
a Huron mission. In the early winter of 1634, Laforge and a young trainee, Daniel,
embark on a long journey from Quebec up the St. Lawrence River to the Huron
mission. Laforge and Daniel are taken on this journey by a group of Algonquins, lead
by Chomina and accompanied by his daughter Annuka. The story focuses on the
experiences of these characters during the journey to the Huron mission.

During viewing note taking
While watching the movie, take notes on the aspects of the film identified below. These
notes will help you answer the questions for the composition at the end of the movie
and will be collected with the composition. The following aspects are not in order.
• Identify examples of Laforge’s devotion and commitment as a Jesuit priest observed

throughout the movie.
• Laforge’s attitude towards the Algonquins observed throughout the movie.
• Daniel’s attitude towards the Algonquins observed throughout the movie.
• Algonquins’ attitude towards Laforge observed throughout the movie.
• Effect or impact of the Jesuits on the Native peoples.
• Significant events that occurred throughout the movie.

Post viewing composition assignment:
Introduction
• Provide a brief description of the movie.

Body
Paragraph 1
• Describe Father Laforge’s attitude towards the Algonquins and Native peoples in

general as revealed throughout the movie. Does his attitude towards them change?
Explain.

• Describe Daniel’s attitude towards the Algonquins and Native peoples in general as
revealed throughout the movie. Does his attitude towards them change? Explain.

Paragraph 2
• Describe the Algonquins’ attitude towards Laforge, particularly Chomina, and

Europeans in general as revealed throughout the movie. Does it change? Explain.
• Referring to his people, Chomina states, “... we have accepted their gifts (axes,

knives, etc.). We have come to need them. That is our undoing (downfall) and it will
be our ending.” Explain what Chomina means.

Paragraph 3
• Identify and describe the three most significant events that occurred and explain

why you think they are the most significant events.



Secondary Social Studies 9-11 Resource Copyright SD #43113

Paragraph 4
• What do you think of the devotion and commitment of the Jesuits to their work as

represented by Father Laforge? Provide at least two examples of Father Laforge’s
devotion and commitment to support your views.

• What do you think of the Jesuits’ attempts to convert the Hurons?
• What effect or impact did the Jesuits have on the Native peoples as revealed by the

movie? Support your answer with examples. Compare what you have learned in
class (textbook, videos, discussions) about the impact of the Jesuits on the Hurons
with how it is presented in the movie.

• What do you agree and disagree with about Father Laforge’s views and actions?

Paragraph 5
• How accurate do you think the movie is in portraying the experiences of the Jesuits

and the Native peoples during this time? Explain.
• Comment on any bias, exaggerations, over dramatizations, omissions, or favorable

points of view that you observed in the movie.
• Explain how effective the movie was in providing you with an understanding of the

role of the Jesuits in New France and their impact on the Native peoples.

Conclusion
Provide some general thoughts and impressions of the movie.

Textbook Links
• Crossroads  (Prentice Hall) pp. 163-169 geography; pp. 186-187 anthropology; pp.

193-197 culture; pp. 221-222 first contact; pp. 223, 227 fur trade; pp. 226-234 New
France.

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• selection of material
• quality of ideas*
• understanding of subject*
• use of language*

Modifications/Adaptations
Gifted/Enrichment
• see Additional Adaptations/Modifications for ideas
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Learning Assistance
• for viewing and notetaking, provide a guided activity such as a matrix of specific

questions
• adapt the length of the essay

ESL
• ESL students often find writing answers while viewing difficult
• provide them with a summary of the film before they see it

IRP Links
Applications of Social Studies
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources

Economy and Technology: Europe and North America 1500-1815
• assess the impact of the fur trade on exploration and settlement

Environment: Europe and North America 1500-1815
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment
• explain the role of Aboriginal people in the fur trade and in the exploration of North

America
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Black Robe III

Film guide/summary and question sheet. Ensure your school has the correct viewing
license before showing this film to your class. The movie was directed by Bruce
Beresford in 1991 and stars Lothaire Bluteau.
• Length: 1 hour 40 minutes
• Editing of video may be needed due to nudity and violence.

Guide to the film:
Background
• This film is a Canadian/Australian co-production fictional drama based on the novel

Black Robe.
• The film is set in Quebec in 1634. It involves the story of a 1500-mile canoe journey

of a priest, a coureur de bois, and their native guides, from a fort in Quebec to the
Huron mission of Fort St. Marie in present-day Ontario.

• Algonquin, Huron, and Iroquois native groups are shown in this film, as well as
Jesuit priests (Black Robes), coureurs de bois, and other French settlers.

Main Characters
• Father LaForge - a rookie Jesuit priest.
• Father Bourque - an old Jesuit priest and Father Laforge's superior.
• Daniel - a coureur de bois and Jesuit priest-in-training.
• Mr. Champlain - a French `noble' in Canada (historical figure) and Father Laforge's

and Bourque's superior
• Chief Chowmeena - a leader of the native group that guided the expedition.
• Mestigoit - midget witch doctor of the Montagnais Indians.

Detailed Summary of the Plot
Opening credits - still-picture images of early Native/White interaction in
North America. The film begins in a fort in Quebec and the interactions
between the coureurs de bois and the Black Robes is shown. For example, one
coureur de bois is overheard to say, "The English and the Dutch get colonists
and France sends priests!"

The Algonquin language is spoken, with English subtitles, and Father Laforge
is fluent in it. We learn that Daniel want to travel with Father Laforge on
his expedition and that he is bored with building forts. Algonquin dancing
and face painting is shown at a festival in their village, while the
European settlers join in their own dance around a fire at night in the
fort. A deal is struck between the Algonquins and Champlain for the
Algonquins to lead and protect the Black Robes on a journey into Huron
territory.

The French fear the English, Indians, and the harsh winter conditions.

The group of Laforge, Daniel, and the Algonquin guides set off in canoes for
the long journey. The purpose of the journey is for the French to establish
trading links with the Hurons at Fort St. Marie.
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The first flashback scene is in a Catholic church in France in which the
priest responsible for New France is talking to Laforge. He has a disfigured
face and hands from his last visit to New France because he was tortured by
the natives. He wants to return to "convert the savages" and he wants
Laforge to go there as well and fulfill the religious duty of the Jesuit priests.

Meanwhile, the Algonquins reveal their distrust of the French and their
belief that Laforge is a demon. For example, Laforge writes a diary of the
trip and the natives are not familiar with writing and think that he is up
to no good.

(**Brief nudity and sex. Needs to be edited out.)

We get the first indication that Daniel is not totally devoted to the aim
of becoming a priest as he questions the validity of converting the
natives. Laforge responds that it is the only way they can enter
heaven. The natives are shown to share everything while the French do not
want to give up their tobacco to the Algonquins since they want it to trade
with the Hurons. Laforge finally gives in though and gives the guides some
tobacco. Daniel becomes romantically involved with the Chief's daughter and
the Chief warns her to stay away from "the ugly Frenchman."

Daniel accepts many Algonquin ways while Laforge is slower to accept their
ways and frequently reads his bible on his own. The natives discuss heaven
and other Christian ideas with Laforge. They are skeptical about it and
can't understand why there are no women in heaven! The second flashback occurs in
which a woman playing a flute is shown. Laforge is homesick for France.

Teepees are shown and are used as temporary shelters during the 1500 mile
canoe trip.

(**Brief nudity and sex. Needs to be edited out.)

In the morning the Chief tells his wife of a dream that he had of Laforge
and a raven in which the raven attacked the Chief. His wife tells him that
the raven is Laforge and that it represents the Chief's impending death
(Foreshadowing). The Chief tells the senior natives about the dream and
they agree they must obey the dream. Some of them want to kill Laforge,
but the Chief says he did not die in the dream. They agree to find a
witch doctor to tell them what to do.

The Montagnais are dressed in wolf robes and have spears and shields when
they meet the expedition. The Algonquins act as mediators between the
Montagnais and the French. The Montagnais are suspicious of Laforge.
Mestigoit, the midget witch doctor of the Montagnais, thinks that Laforge is
a demon when he sees him reading and sees the funny clothes he is
wearing.
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The third flashback occurs and shows Laforge talking to his mother. She
fears him going to New France and thinks he will die (Foreshadowing).

Laforge walks off in the forest on his own. He feels lonely and afraid in
the New World and he prays to God. He gets lost in the forest and is found
by a group of natives on their way back from a moose hunt. Laforge tries
playing flute with the Montagnais around the campfire. He is finally
learning some of their customs and opening up to their ways a bit.

The next day Mestigoit travels with the expedition as they leave the
Montagnais' territory and continue on the journey. Laforge asks Daniel about
`sins of the flesh.'  Laforge admits that he has lusted after the Chief's
daughter. Daniel says that life is not as simple as Laforge thinks (i.e.
keeping celibate). Daniel admits that he cannot be a true Jesuit because he
has too many doubts about his faith. A religious discussion begins. Laforge
admits that he thinks that the new land is ruled by the devil and feels
sorry for the people. He's afraid of the wilderness. Daniel says that,
"They (the natives) are true Christians - they live for one another. They
have an afterworld of their own." (The spirits in the forests). Laforge
thinks that the natives are childish and he refuses to accept that any of
their beliefs are Christian.

The next scene involves a night meeting between Mestigoit and the
Algonquins. Mestigoit tells them that they must kill Laforge because the
spirits are angry with them. The natives fear Champlain's wrath if they were
to do that, so they decide not to. They decide to abandon Laforge.

The next morning Laforge follows one of the native women as she places a
dead infant in a tree. He prays for the child's soul as the natives watch
him `talk to his god.' They think he is stealing their spirits.

The Algonquins abandon Laforge and Daniel and leave them alone to find their own
way the rest of the journey. Daniel takes off after the natives as
Laforge waits at the shoreline with no boat. Laforge sits alone plucking the
duck that was left him. He prays to live and still wants to convert the
natives.

Daniel catches up to the natives and follows them as they are hiking
overland to their winter hunting grounds. The chief thinks that they
should not have left Laforge and should have kept their promise to Champlain.

Some in the group say that they did not yet get the muskets, pots, axes,
and flints that they were promised. However, they accepted Champlain's
other gifts of supplies and they have come in handy during the journey. The
Chief argues that, "Our breaking of our promise will be our undoing in the
end." (fate) Mestigoit replies that, "There are no gifts given by the
French that aren't paid for." (trade) The Chief stops one of his men from
killing Daniel.
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The next morning a group of Iroquois are spotted by Laforge looking at
European goods that were left behind by the Algonquins at the overnight
campsite. They don't see him in his hiding place where he slept. The
Algonquins return, on the Chief's request, to find Laforge. While they look
for him they are attacked  by the Iroquois. The Chief's wife and a male
native are killed in the attack. Daniel kills one Iroquois warrior with his
gun. Laforge then walks out into the battle field and is knocked out after
doing last rites for the Chief's wife. They are captured and taken to the
Iroquois village.

The Iroquois taunt them and savagely beat them in a Gauntlet-style ritual.
The Chief of the Iroquois winter village takes the prisoners to a teepee
and strips them down and mutilates one of them (cuts off an ear).
(**Very violent section - could possibly need editing).

Laforge is forced to sing while the Iroquois laugh at him. An Algonquin
child prisoner's throat is slit. Daniel thinks that the Iroquois are animals, not
civilized like the Algonquins. The Iroquois want to kill the Chief and his
daughter. They want to sell Laforge and Daniel back to Champlain for muskets
through the Dutchmen (who have a settlement nearby). They decide that it is
dangerous and fear betrayal by the Dutch.

During the night, the daughter seduces the Iroquois guard. They have sex
and she kills him. The prisoners escape!
(**Brief nudity and sex. Needs to be edited out).

The Chief and his daughter, Laforge and Daniel decide to travel towards the
Huron mission (the expedition's original destination) to trick the
Iroquois.

In the morning they carry their canoe over an icefall and face other
hardships in the winter conditions. The Chief is getting ill. Laforge admits
he thinks that these natives will never become Christians. (Why does he
think they are unconvertible?) They arrive at the place in the Chief's
dream - a peninsula. The Chief dies on the peninsula. His dream has
foretold his death, and he realizes he has dreamed about this place
many times but did not know what it was. The Chief and Laforge have a
discussion about the afterworld just before the Chief dies. Laforge says
that he does not dream, but that he puts his trust in God for the
afterworld. The Chief says, "How can you know what this afterlife is like
if you have never seen it?" The Chief says that he would have been a great
warrior if he had only known what his dreams had meant. The Chief refuses
Laforge's offer of last rites and prefers to go to the "She-Manitou."

Laforge, Daniel, and the Chief's daughter travel onward through the icy
waters in their canoes. They have to push the canoe over the ice when they
get stuck. The girl says that she wants to leave Laforge. She says that it was that way
(Laforge travelling alone) in her father's dream and that they must obey the dream.



Secondary Social Studies 9-11 Resource Copyright SD #43119

Laforge tells Daniel to stay with the girl because she has lost everything
because of them. Laforge says aloud, "These people think that dreams are the
real world and that this world (the natural world) is an illusion - perhaps
they are right!" This is the first time that Laforge has expressed any
doubts in his belief system.

Laforge finally reaches the Huron mission on foot. The mission consists of
wooden buildings enclosed in a fort with Huron natives and two Jesuit
priests living there. Laforge discovers that the mission has been devastated
by the small pox. One of the priests in the mission has been killed. Laforge
finds an old blind priest alive who tells him that small pox wiped out most
of the Hurons in the mission and that the natives thought the priests
did it to those who wouldn't accept Christianity. The Hurons killed the
other priest because of this. The old man, Father Sharone, tells Laforge
that he has lived at the mission for twenty years (since about 1604).

Father Sharone wants to baptize the natives who have small pox and are
still alive. Laforge wants the natives to understand the faith before they
accept it. He doesn't want, like Sharone wants, to save as many souls as
possible. Laforge confesses to Father Sharone that he lusted after a native
girl and Sharone does likewise. They both realize that they are human and
life is not as simple as they thought that it would be in the new world.
Laforge buries Sharone when he dies.

The Hurons do not know why smallpox is killing them and their witch doctors have not
been able to stop it. The Hurons say that the Blackrobes want them to remain
monogamous, stop killing their enemies, and give up their
animist beliefs. They fear that they will become weak if they do this and
that their enemies will sense their weakness and kill them.

Laforge takes over as the Blackrobe of the Huron mission of St. Marie, but
he tells the natives that baptism won't cure them from the smallpox. He
tells them that if they ask Jesus for help that he might help them. He then
baptizes the natives after they agree to accept Jesus and he tells them
that he loves them. His attitude has changed greatly from the beginning of
the film.

End of film.

Text on screen:

"Fifteen years later, the Hurons, having accepted Christianity, were routed
and killed by their enemies, the Iroquois. The Jesuit mission to the Hurons
was abandoned and the Jesuits returned to Quebec."
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Comments:
• A good drama which closely follows early Canadian historical events.
• The nudity can be edited out, but the violence is more difficult to edit out without

losing important aspects of the film.
• Religious conversions are questioned in the film. The French are not shown in a

very favourable light. The native groups are shown as being complex and diverse.
• Filmed in the Lac St. Jean (Chicoutimi) region of Quebec.

Possible essay questions or answer-as-you-watch questions
1. Compare and contrast the way that the Hurons, Iroquois, and Algonquins relate to

the French.
2. In what ways did Father Laforge change during the film in his attitudes? Why?
3. The French did not succeed in establishing a solid relationship with the Hurons.

What could they have done differently?
4. How did France's approach to settling and colonizing North America differ from

that of England and Holland?
5. Were the Black Robes successful in converting natives to Christianity? Why or why

not?
6. Compare and contrast Daniel and Father Laforge's approaches to ‘taming the

savages.’

Textbook Links
• Crossroads  (Prentice Hall) pp. 163-169 geography; pp. 186-187 anthropology; pp.

193-197 culture; pp. 221-222 first contact; pp. 223, 227 fur trade; pp. 226-234 New
France.

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• selection of material
• quality of ideas*
• understanding of subject*
• use of language*

Modifications/Adaptations
Gifted/Enrichment
• see Additional Adaptations/Modifications for ideas

Learning Assistance
• allow these students to work in pairs
• ask the students to highlight main ideas in printed preview summary before

watching the video
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ESL
• ESL students often find writing answers while viewing difficult
• provide them with a summary of the film before they see it

IRP Links
Applications of Social Studies
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources
• defend a position on a controversial issue after considering a variety of perspectives

Economy and Technology: Europe and North America 1500-1815
• assess the impact of the fur trade on exploration and settlement

Environment: Europe and North America 1500-1815
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment
• explain the role of Aboriginal people in the fur trade and in the exploration of North

America
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Simulation Game: Surviving the Scourge of D’Iberville

Background
It is a time of war. In Europe, the War of the league of Augsburg rages and it has spilt
over to the New World. If you had a crystal ball, you would know that the French and
English would be at war on and off for the next 80 years.

In this turbulent time emerged one of the truly great Canadian heroes. Pierre LeMoyne
D’Iberville was a romantic and ruthless French Patriot who terrified and attacked
English forts in Hudson Bay, Newfoundland, Acadia and even the Caribbean. Born in
Canada, D’Iberville’s goal in life was to preserve and enhance the position of the French
in North America. War was his job, and he was good at it. The English absolutely
despised him, but he was a true hero to the French, both in Canada and in Europe.
When D’Iberville wasn’t fighting, he was establishing cities like Biloxi, Mississippi, and
New Orleans.

Thomas Walsh, the commander of the British fort of New Sevem in Hudson Bay was so
intimidated by D’Iberville that he actually blew up his fort and fled for his life when he
heard that D’Iberville was going to attack him.

The Assignment
The year is 1686 and you have been sent by the King of England to remind the French
that Hudson Bay is an English bay. You are Sir Dudly Pudding of Yorkshire, and you
are not afraid of D’Iberville. Your mission is to construct a fort in Hudson Bay that will
not only resist D’Iberville but destroy him completely should he choose to attack you. If
you are not careful in your construction and preparations, D’Iberville will instead
destroy you and weaken the English position in the New World. Your country is at war
with France. Your king needs you. You must not let your country down. You sail to
Hudson Bay and build your fort. D’Iberville is coming soon. Are you ready for the
ultimate test?

Fort Building Rules
Your design should include three parts:
1. An overview and site plan. This plan should illustrate where you will build your fort

and the natural features of the area. The overview should include all the features of
the fort and the land around it that can be seen from the air. When you construct
your fort be complete. If something is not labeled on your site plan, it does not exist.
Use research, map drawing guidelines, symbols and include a legend.

2. The living quarters of the fort. Label and locate where your soldiers and officers live
and work. Include every feature they would need. If something is not labeled, it
does not exist.

3. A complete list of the personnel with you. You start the game with 500 soldiers.
Who else would you need to make your fort work? If someone is not mentioned,
he or she doesn’t exist.
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How to Play the Game
The teacher gets to be D’Iberville. You ask the students the following questions and
either take away or give them more soldiers depending on if they have thought of the
item in question. Some are straight numbers, some are multiplied by the role of a dice.
If a student gets below 100 soldiers, then that is it. Game over for them. Periodically
check the number of soldiers the students have left. They need to keep a running count.

Read to students
The Battle: You start out with five hundred soldiers. D’Iberville approaches. His ship,
the Soleil D’Afrique is bristling like a hedgehog with cannon. A rowboat is lowered over
the side and D’Iberville comes ashore under a flag of truce and gives you the chance to
surrender. This is your only chance to do so. If you do not accept this offer, he will
attack and slaughter you to the last man.

“A British soldier never surrenders, especially to you hated French types! May you rot
in Hell, D’Iberville!!” you yell from the fort. D’Iberville turns and goes. The die has been
cast, the battle begins. You know that reinforcements are on their way. Can you hold
out long enough? As soon as you get fewer than 250 soldiers, D’Iberville will storm
your defenses and annihilate you. Good luck!

1. Is your ship safe in a protected harbour or river away from D’Iberville? If it is not -50
soldiers. Plus you lose your ship. Even if you win, you are not going home.
Yes +10

2. Is your fort at least 75 m from the water?
Yes +20
No -30

3. Does your fort use natural defenses to protect it and save on building time and cost.
No -10 X dice
Yes +10 X dice

4. Did you clear all the trees away from your fort? These could be used as shelter and to
build a fort-busting machine.
No -10 x dice
Yes +10 x dice

5. Do you have anyone with you who can speak French?
Yes +5
No -5
6. Do you have a strong outer wall to protect the fort?
-50 X dice if not
+10 if wood
+20 if stone
+30 if includes earthworks to absorb cannon balls

7. Do you have some booby traps outside of the fort to protect it?
-10 X dice if not
+10 per trap to a max. of five traps
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8. Do you have lookout towers?
Yes +20
No -20

9. Do you have a single front gate or have you created a double gate?
-20 if single
+10 if double

10. Are the tops of the wall of the fort pointed to prevent people from climbing over?
Yes +10
No -20

11. Have you placed guns inside the fort in case the outer wall is breached?
Yes +10
No -20

12. Do you have a strong place to retreat to if the outer walls are breached?
Yes +20
No -20

13. Have you placed buckets of water around the fort to put out fires?
Yes +20
No -20

14. Are the living quarters of your soldiers against the outer wall?
Yes -10 X dice
No +10

15. Do you have a kitchen and a storage space for food?
No -50
Yes +50

16. Do you have a well inside your fort?
No -100 X dice
Yes +50
17. Do you have a doctor with you?
No -10 X dice
Yes +10 X dice

18. Does the doctor have an infirmary or hospital to work in ?
No -10 X dice
Yes +10 X dice

19. Do you have cannon?
No -100 X dice
+10 X dice per cannon to a maximum of 4
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20. Do you have an adequate supply of gun powder and ammunition?
No -25 X dice
Yes +50

21. Is your gunpowder stored in a powder magazine? If it is not, you could risk having
your fort blown up by a spark.
No -25 X dice
Yes +25 X dice

22. Have you dedicated people to load guns and carry powder and ammunition?
Yes +20
No -20

23. Do you have a blacksmith amongst your crew? (To fix and make weapons.)
No -10 X dice
Yes +25

24. Do you have a carpenter with you?
Yes +10
No -25

25. Do you have a guardhouse and/or a jail?
No -5 X dice
Yes +5 X dice

26. Do you have a church or chapel?
No -10
Yes +10

27. Do you have firewood?
Yes +25
No -25

28. Have you dug toilets?
Yes +10
No -250. Dysentery wipes out your fort.

29. Do you have an adequate supply of food?
Yes +25
No -100

30. Did you bring winter clothes in case you won and had to winter there?
Yes +25
No -25

How did you do?
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Textbook Links
• Crossroads  (Prentice Hall) pp. 245-246

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following:
• assuming a role*
• understanding of subject*
• quality of ideas*
• visual presentation*
• mapping skills

Modifications/Adaptations
Gifted/Enrichment
• this is an excellent activity for these students
• students could research and set up a list of criteria for future students who attempt

this assignment
• ask these students to set up another historical scenario such as the North West

Company vs. Hudson’s Bay Company or Montcalm vs. Wolfe

Learning Assistance
• have students work in carefully selected groups
• break instructions down into a more simple assignment

ESL
• good activity for the majority of ESL learners
• explicit instructions needed
• need more detailed rubric for marking (How to get full marks for plans?)

IRP Links
Applications of Social Studies
• defend a position on a controversial issue after considering a variety of perspectives
• cooperatively plan, implement, and assess a course of action that addresses the

problem, issue, or inquiry initially identified

Economy and Technology: Europe and North America 1500-1815
• analyze reasons for the initial exploration and settlement of North America

Environment: Europe and North America 1500-1815
• construct, interpret, and use graphs, tables, grids, scales, legends, contours, and

various types of maps
• describe and compare North America’s diverse geographical regions
• assess the role of geographical factors in the development of trade and settlement in

Canada and other colonies.
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Who’s Who in New France Jigsaw

Jigsaw - The Basic Recipe
1. Select data/information set that is large enough to make the task meaningful.
2. Divide the set into meaningful and manageable pieces. example - number the data

sets 1-5..
3. Divide students into groups. The number of students in each group should equal the

number of jigsaw pieces. These are the learning groups. (5)
4. The learning groups number themselves off into expert groups. (1-5)
5. The learning group individuals regroup into expert groups. All ones meets around

data set one, all twos meet around data set two etc.
6. Expert groups now a) become experts by learning the material and b) prepare to

teach the material to the learning groups.
7. The class regroups again into the learning groups.
8. The experts take their turn in teaching their assigned data set to their learning

groups.
9. A task is assigned to assess learning either to the group or to each individual. Note

the need for group and individual accountability.

Based on the results of the jigsaw, the next steps in the instructional sequence are
planned. Have one person per expert group present the “consider” material below,
then the group can jigsaw specifics (also below).
Note: all page references are from Prentice Hall’s Crossroads,

The Jesuit Missions p. 232
1. Who were the Jesuits? With whom were they partners?
2. Whose idea was it to send Jesuits to New France?
3. What made the Jesuits different/more successful than other missionary groups?
4. What difficulties did the Jesuits face?
5. What was the long term consequence of some Natives converting?

Consider:
• The difficulties you face.
• The rewards (benefits) of life in New France.
• Your feelings about the people (groups) with whom you must interact.
• What contributions (positive and negative) are you responsible for?

Coureurs de Bois p. 234
1. Who were the coureur de bois?
2. Why were the coureurs de bois necessary?
3. Were the coureurs de bois legal?
4. What did the coureurs de bois use to travel?
5. Which two famous coureurs de bois convinced Charles II to create the Hudson Bay

Company?
6. Which family first crossed the prairies and established trading posts?
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Consider:
• The difficulties you face.
• The rewards (benefits) of life in New France.
• Your feelings about the people (groups) with whom you must interact.
• What contributions (positive and negative) are you responsible for?

Habitants p. 240
1. What two things did life revolve around?
2. What type of employment could habitants find?
3. How did the living conditions in New France compare to France?
4. How did the attitude of the Habitants compare to those of the French peasants?
5. The habitants ate a lot of                                               .
6. The habitants entertained themselves with                                       .

Consider:
• The difficulties you face.
• The rewards (benefits) of life in New France.
• Your feelings about the people (groups) with whom you must interact.
• What contributions (positive and negative) are you responsible for?

Women p. 243
1. Why were there so few women in the initial years of New France?
2. What was the occupation of many of the first women in the colony?
3. What religious order did Marie L’Incarnation found in 1668? Why?
4. What legal rights were denied women in New France?
5. How did women participate in business and the economy regardless of legalities?

Consider:
• The difficulties you face.
• The rewards (benefits) of life in New France.
• Your feelings about the people (groups) with whom you must interact.
• What contributions (positive and negative) are you responsible for?

Textbook Links
• Crossroads  (Prentice Hall) pp. 236-248

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• group work*
• discussion or presentation skills
• synthesis of material
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Modifications/Adaptations
Gifted/Enrichment
• extend this with the addition of a web component: 1. each group creates a web 2.

two groups are linked together and become responsible for making one web that
reflects connections between the two groups 3. All groups are brought together to
create one web that shows connections between all jigsaw groups

• create a dinner conversation between a Jesuit, a coureur de bois, a male habitant and
a fille de roi whereby topics of conversation follow the information gathered via the
jigsaw

Learning Assistance
• select an appropriate group and topic for these students
• allow them the option of not being the presenter

ESL
• identify key vocabulary for ESL students

IRP Links
Economy and Technology: Europe and North America 1500-1815
• assess how economic systems contributed to the development of early Canada
• analyze reasons for the initial exploration and settlement of North America
• analyze effects of colonialism on trade and conflict
• assess the impact of the fur trade on exploration and settlement
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New France: Creative Storytelling

In this assignment you will be asked to take on the character of a person from New
France and to describe the adventures that this person encounters in a story format.
You may work alone or with one partner. The story should be 750 words long and
should be typed or neatly hand-written (double spaced) and should have a cover
attached. It should include lots of information about all aspects of life in New France,
including the following:
a) reason your character is in New France
b) the fur trade
c) life on a seigneury
d) the role of the church
e) the government structure
f) relations of Europeans with the Natives
g) any other details you can think of (famous people, places etc.)

Some suggestions of characters you could be: a coureur de bois or merchant, a priest
with all of the gossip, or a habitant who goes to town, etc.

To prepare for the story you need to web the information and create story boards.

Textbook Links
• Crossroads  (Prentice Hall) pp. 236-248

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following
• assuming a role
• understanding of subject
• quality of ideas
• group work
• visual presentation
• use of language

Modifications/Adaptations
Gifted/Enrichment
• compare your character from New France with a similar figure from the 13 English

colonies to the south
• write this story from the viewpoint of a First Nations observer
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Learning Assistance
• have students work in pairs
• possibly adapt length (reduce)
• provide research information
• supply a graphic organizer for planning

ESL
• very time consuming assignment for these students
• would require much direct teaching and support

IRP Links
Applications of Social Studies
• plan, revise and deliver formal oral and written presentations

Society and Culture: Europe and North America 1500-1815
• analyze the relationship between Aboriginal people and Europeans and explain the

role of each in the development of Canada
• describe daily life in Aboriginal communities, New France, and British North

America

Economy and Technology: Europe and North America 1500-1815
• assess the impact of the fur trade on exploration and settlement
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The New France Rights Balloon Game

What terrible luck! For a second time, you have been caught on a sinking hot air
balloon. In this balloon are 8 rights which the French Revolution brought to France, and
that were later adopted in Canada. Once again, you must throw out rights one at a time
until you have none left.

You are to read the list of rights carefully and think about which rights you are
prepared to give up and which you want to keep as long as possible. In thinking about
which rights to give up you are to consider which rights are most important to people
living in Canada today (don’t forget, those people in Canada include you!) Then, make
your decisions - without discussion - by putting a 1 beside the first right to be thrown
overboard, a 2 beside the second right to be thrown overboard, and so on. The right
that remains is numbered 8. Later in class you will compare your list with other
students in a group of two and then a group of four.

The Rights Rating

Right to be fairly paid for working (no person should have to
work for another for free; there should be no slaves)

Right to representative government (have the government do
what the people want and what is in the people’s best interests)

Right to change the government (remove a government leader
when a majority of the people do not approve of that leader)

Right to equal rights of all people (no person should have special
rights and privileges that they do not earn)

Right to fair taxation (have each person pay taxes according to
their ability to pay)

Right to fair trial (be fairly treated if accused of a crime)

Right to free speech (freely express opinions and ideas)

Right to own private property (own land for houses, farms, and
businesses)
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Follow-up assignment: two paragraphs

1) Write a brief paragraph telling which of the rights on the above list you think is most
important to people living in Canada today. No answers are wrong, but you must
support your choice of a right with evidence that explains why you think it is most
important!

2) Write a brief paragraph telling which of the rights on the list you think is least
important. You must support your choice of a right with evidence, as above!

Textbook Links
• Crossroads  (Prentice Hall) pp. 59-79; 99-103

Teacher Notes/Additional Resources

Assessment Ideas
* See Assessment section for rubrics:
• understanding of subject*
• ability to build an argument
• ability to prioritize
• use of language (persuasion, exposition)*
• assuming a role*

Modifications/Adaptations
Gifted/Enrichment
• rank the importance of the B rights in a pie chart (visual) and then explain why you

gave those proportions
• examine the Declarations of the Rights of Man and excerpts from Napoleon’s Code

to uncover rights not in the balloon

Learning Assistance
• key visuals are necessary for rights

ESL
• this is a good activity for ESL students
• provide a graphic organizer for the writing component
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IRP Links
Applications of Social Studies
• defend a position on a controversial issue after considering a variety of perspectives

Society and Culture: Europe and North America 1500-1815
• analyze the relationship between Aboriginal people and Europeans and explain the

role of each in the development of Canada
• describe daily life in Aboriginal communities, New France and British North

America
• assess how identity is shaped by a variety of factors, including family, gender, belief

systems, ethnicity, nationality

Economy and Technology: Europe and North America 1500-1815
• assess the impact of the fur trade on exploration and settlement
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Mind Map: New France 1608 - 1755

A Mind Map organizes a variety of information on a related topic in a creative and
efficient way. The use of pictures, symbols, colour and labels are essential for an
effective Mind Map.

Assignment
You will be creating a Mind Map that organizes information about the Colony of New
France from Chapter 8 Crossroads ((pp 226-244) and Canada Revisited Chapter 2 (pp 27-
33) and Chapter 3 (pp 44-55). Your Mind Map should contain information on the
following sub-topics:
• The Early Years - Champlain, Missions and the Fur Trade
• Royal Government - Absolute Monarchy & The B.I.G. 3
• The Seigneurial System versus Life in Towns
• Role of Women
• The Role of the Catholic Church

*Use New France: 1608-1755 as the title in the centre of your Mind Map.

For more information on  Mind Maps, read the following:

From Barrie Bennett and Peter Smilanich. Classroom Management: A Thinking and Caring
Approach (1994).

Mind Mapping is a more complex example of a number of similar processes such as
brainstorming, concept mapping, semantic word webbing, clustering, and bubble
writing. Often you will see different labels for the same process. Mind Maps can be
done by individual students or by groups of students. We have seen a mind map
evolving on the wall of the classroom as a unit of study unfolded. All the students in the
class were involved in creating this Mind Map.

Purpose: The purpose of Mind Mapping is to have students graphically organize their
thinking related to a specific topic. It is similar to concept mapping or semantic word
webs except that Mind Maps also involve images and colour. The pay off for students
relates to increased memory and motivation. Students find the process interesting in
that they are encouraged to use colours and draw.

Structure: Mind Mapping begins with a key-concept such as energy, justice, spring,
geometry, writing techniques or even a novel that the students have been reading. This
key-concept is placed in the centre of a page or chart paper or chalk-board. Students
now identify related key-words and then move progressively to less directly related
words. Once the map is complete, students can construct chains or links between
different ideas to make connections or understand cause and effect relationships etc.

This activity makes an effective review assignment.
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Textbook Links
• Crossroads  (Prentice Hall) pp. 236-248

Teacher Notes/Additional Resources

Assessment Ideas
* See Assessment section for rubrics.
• quality of ideas*
• understanding of subject*
• visual presentation*
• group work*

Modifications/Adaptations
Gifted/Enrichment
• expect a greater degree of complexity in mind maps
• power point presentation of material as an option

Learning Assistance
• graphic organizers to make webs rather than mind maps
• show samples of finished product before students begin work

ESL
• teachers will need to teach/model this a few times
• provide examples for these students

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue, or an inquiry

Society and Culture: Europe and North America 1500-1815
• describe daily life in Aboriginal communities, New France, and British North

America
• assess how identity is shaped by a variety of factors, including family, gender, belief

systems, ethnicity, nationality
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Essay: Beating Enemies and Building Empires

Work with your teacher librarian to set the stage for your students’ completion of this
assignment.

First build a working bibliography and gather the basic background information for
your written response on “The Problems of Beating Your Enemies and Building
Empires.”

By the end of the period, a Reference sheet provided will be filled in including at least,
two Encyclopedia, four books, and at least three internet URL’s, with the appropriate
references to the pages required for the essay. (Get this sheet from the teacher
librarian).

Bring notes on the background of the Royal Proclamation of 1763. The Quebec Act,
General James Murray and Guy Carleton will also be scribed as follows:
A. What were the Articles or edicts of both of the acts?
B. Who were the people and issues the acts were trying to address?
C. What were the basic results of the two acts?

Once this information has been gathered, work with students to show them how to use
the data to write an outline and then an essay on the topic. Guide them through the
writing process: pre-write, draft, edit, revise, re-draft, proofread, redraft, present.

Textbook Links
• Crossroads  (Prentice Hall) pp. 295-301

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• research skills
• understanding of subject*
• quality of ideas*
• essay writing *

Modifications/Adaptations
Gifted/Enrichment
• have students evaluate sources for bias (especially in the web sites - students should

try to discover where these sites get their information and how accurate it is)
• students examine the Royal Proclamation of 1763 and the Quebec Act in relation to

First Nations land claims and the separatist movement in Quebec
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Learning Assistance
• provide key visuals or provisions for the Quebec Act and the Royal Proclamation
• provide graphic organizers for the outline

ESL
• very time consuming for these students
• students will require lots of support (graphic organizers, etc.)

IRP Links
Applications of Social Studies
• select and summarize information from primary and secondary print and non-print

sources, including electronic sources
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources

Politics and Law: Europe and North America 1500-1815
• define colonialism, imperialism, and nationalism
• analyze factors that contribute to revolution and conflict

Economy and Technology: Europe and North America 1500-1815
• analyze effects of colonialism on trade and conflict
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Design an Exam for Canada Revisited Ch: 4

Using the information in chapter 4 of Canada Revisited, pp. 58-86 you are going to make
up a 100 mark unit exam. You are also going to provide the answers for this exam.

The exam will have questions drawn from each of the seven topics that we identified in
class (Conflict between Britain and France, Struggle to Control Fur Country, Struggle to
Control Atlantic, Acadia, Final Struggle, Points of View, British Military Rule)

You will include the following kinds of questions and answers:
• 30 marks: Simple recall and answer: True or false, multiple choice, fill in the blanks,

mix and match, etc.
• 30 marks: Short answer: One sentence answers, definitions, vocabulary words, etc.
• 15 marks: 3 short paragraph answers worth 5 marks each: ex. “What would the

Habitants have worried about after the Battle of the Plains of Abraham”. This
section will provide a student with the ability to both display their memory and
their ability to explain concepts.

• 25 marks: Essay type question. Ex. “How did life change for the Canadians after
1759”. Think about the “Big Picture” concepts that go through the entire chapter.

Time: 2 class periods. You may work with a friend but everyone will turn in an
individual test.

Answers will be on a separate piece of paper.

Textbook Links
• Canada Revisited  (Arnold Publishing) Chapter 4

Teacher Notes/Additional Resources

Assessment Ideas
* See Assessment section for rubrics.
• understanding of subject*
• quality of ideas*
• multiple choice alternatives
• use of language* (clarity)
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Modifications/Adaptations
Gifted/Enrichment
• give students a copy of Bloom’s Taxonomy and ask them to prepare upper level

questions
• have students prepare a board game that covers the same material

Learning Assistance
• encourage students to submit a group examination

ESL
• provide models of the question types

IRP Links
Applications of Social Studies
• plan, revise, and deliver formal oral and written presentations

Society and Culture: Europe and North America 1500-1815
• analyze the relationship between Aboriginal people and Europeans and explain the

role of each in the development of Canada
• describe daily life in Aboriginal communities, New France and British North

America

Politics and Law: Europe and North America 1500-1815
• define colonialism, imperialism, and nationalism

Economy and Technology: Europe and North America 1500-1815
• assess how the economic systems contributed to the development of Early Canada
• analyze reasons for the initial exploration and settlement of North America
• analyze effects of colonialism on trade and conflict
• assess the impact of the fur trade on exploration and settlement
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American Revolution: Two Points of View

The people of the Thirteen Colonies and the British government had different points of
view for many years. Please take the side of the colonists and the side of the British in
expressing your opinions, comments, insults, threats and what you think actually
happened.
• You can do these “opposite” views as interviews or as letters to the editor.
• You can work on own or with a partner.

Topics are as follows:
A. Intolerable Acts or Boston Port Bills (1774)
B. Trade and navigation Acts (1660 - 1668)
C. Stamp Act (1765)
D. Townshend Acts (1767)
E. Tea Act (1773)
F. Quebec Act
G. Boston Tea Party
H. The engraving of the Boston Massacre done by Paul Revere (text...page 16)
I. Benjamin Franklin
J. George Washington
K. George III
L. Battle of Lexington and Concord
M. Battle of Bunker Hill
N. John Paul Jones
O. British army
P. Continental army

Student sample
A) Intolerable Acts:
Colonist: “This time those British have gone too far. They’ve pushed us just a little too
much. Well we won’t stand for it much longer. We staged a simple protest to express
our view and they completely took away all our rights. We won’t stand for this much
longer, I tell you.

British: “I think that the colonists deserve their punishment. Who did they think they
were defying us like that? Well, I’m glad they’ve been forced to live under military rule.
Serves them right. England has helped the colonies to survive for years and this is how
they repay us? By insulting us by rejecting the thing that England uses almost as a
symbol? They deserve to suffer.”

B) Boston Tea Party:
Colonist: “This time we’ve really shown those over-powering Britons who’s in control.
How did they ever think that they could let us self-govern for this long and then
smother us in taxes and expect no complaint? Dumping the tea in the harbour should
make them finally get the message. We don’t want or need their taxes or rules.”

British: “How dare they? We’ve protected and sheltered the colonies way too much. It’s
made them insolent and egotistical with all their independence. Well now, we’re just
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asking for a little something in return. They think that they’re all so high and mighty, as
if they had fought a thousand wars to gain their freedom! Now we’re going to have to
use force and punishment to straighten them up”

Textbook Links
• Canada Revisited  (Arnold Publishing) pp. 94-95
• Crossroads  (Prentice Hall) pp. 294-311

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• assuming a role
• presentation of ideas

Modifications/Adaptations
Gifted/Enrichment
• students write letters to the editor (Boston Globe) c. 1775; the letters should display a

bias towards a particular point of view
• have students write a secret report for the British Colonial Office or a minuteman

select committee
• debate: students take on the role of George Washington vs. Mad King George

Learning Assistance
• create a graphic organizer like the following to help these students

Topic British Point of View American Point of  View
Stamp Act
Etc.

ESL
• idiomatic language could be difficult
• some students may have difficulty expression opinion
• provide suitable language for students to use
• beginners could draw cartoons instead of writing a letter to the Editor
• organizer could provide basis for writing

PRO CON
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IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources

Politics and Law: Europe and North America from 1500-1815
• define colonialism, imperialism, and nationalism
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
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The Battle of Bunker Hill and Bias

Background
The British began colonizing what we now know as America in the 1600s. As time
passed, the colonists began to lose their ties with England. They were developing an
American “identity” and did not believe their distant king understood their unique
concerns. They were angered by two main issues:
1. Representation (the colonies had no representatives in the English Parliament)
2. Taxation (the colonies felt England had no right to take their money since they had

no representatives in government)

Concepts
Perspective: The way you view the world, based on your upbringing, experiences and
personal values.
Point of View: The opinions you develop. They are formed based on your perspective.
Bias: Your point of view is unfairly prejudged because of your preference for one
perspective over another.
Fair-Mindedness: One’s observations and opinions can be from a point of view that
gives consideration to other perspectives.

Main Events
Can you tell from which perspective the following events are described? How can you
decide?
1765 - Stamp Act
1770 - Boston Massacre
1773 - Boston Tea Party
1774 - Intolerable Acts
1775 - War breaks out

The Battle of Bunker Hill
Here are the facts of the Battle of Bunker Hill
• It happened on June 17, 1775.
• The British attempted to claim a strategic position near Boston.
• The Americans set up defenses with 1200 men on Bunker Hill to stop the British.
• British warships bombarded the Americans.
• British troops attacked twice but were unable to move the Americans.
• 1400 new British soldiers arrive and hand-to-hand combat occurs.
• The Americans slowly retreat.
• The British gain the ground but lose 1150 men. The Americans lost less than 400

men.

Assignment
• Write a fair-minded account of the Battle of Bunker Hill.
• Options: Write a biased account from either the American or British perspective.
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Textbook Links
• Crossroads  (Prentice Hall) pp. 306

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of ideas
• use of language
• assuming a role

Modifications/Adaptations
Gifted/Enrichment
• students examine other examples of contemporary artwork to discover bias (such as

Wolfe Dying on the Plains of Abraham, Joseph Brant at the Court of St. James  or any
painting featuring Napoleon)

Learning Assistance
• students will write an account of the battle; some may want to demonstrate bias

ESL
• pre-teach bias, perspective and other key vocabulary
• provide a grid-type graphic organizer

 
Point of View American Neutral British

Event
Event
Event

IRP Links
Applications of Social Studies
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources
• defend a position on a controversial issue after considering a variety of perspectives
• plan, revise and deliver formal oral and written presentations

Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
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American Revolution Timeline

You are to make a dynamic, powerful and visual timeline on the American Revolution.
Include background information such as
• a map showing the location of the thirteen colonies
• how each colony originated
• how colonies were faring before the war
• how they were governed
• their resources and trade activities

Include causes such as
• taxation issues
• acts (navigation, stamp, intolerable, sugar, proclamation of Quebec, etc.)

Include battle information such as
• famous battles like Lexington, Concord, Bunker Hill, Yorktown, Long Island,

Monmouth, Montreal and Quebec
• battle strategies such as Washington crossing the Delaware River at night, who

participated in the battles, casualty statistics, illustrations of the various forces’
uniforms and weapons

• who the heroes were on both sides, but especially the American side (write a short
biographical paragraph for at least one of them)

Include famous and relevant quotations, songs, ballads, poems, and/or prayers

Include appropriate decorative embellishment like colour (red, white and blue), glitter,
ribbons, medals, pictures, etc. Be creative!

Specific Guidelines are
• includes at least one map
• contains a minimum of 15 dates
• includes references to the Declaration of Independence, the Paris Treaty, the

Constitution of the USA and the Bill of Rights
• events must match with corresponding dates
• 5 of the dates/events have additional symbols, pictures, sketches, drawings, photos,

etc. (no words here)
• 5 of the dates/events have one or two paragraphs of written explanation including

names of people, location, causes, effects, etc. (these can take various forms such as
letters, diary entries, pamphlets, storybook, cartoon, song or poem)

• includes a profile on at least one famous American (possibilities include General
Henry Knox, Marquis de Lafayette, Benjamin Franklin, Benedict Arnold, Ethan
Allan, John Paul Jones, Thaddeus Kosciuszko, General James Abercromby, Baron
Von Stueben, General Montgomery, Green Mountain Boys, John Adam, Sam Adam,
John Smith, Nathan Hale, Thomas Paine, Thomas Jefferson, Mary McCauley (Molly
Pitcher), General Henry Clinton, George Washington)
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Textbook Links
• Canada Revisited  (Arnold Publishing) pp. 94-95
• Crossroads  (Prentice Hall) pp. 294-311

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• visual presentations
• quality of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• perfect for Power Point presentation
• have students create a criterion-referenced marking system for the project that is

then used for self assessment or to class-evaluate all the projects

Learning Assistance
• there is far too much detail here for these students; simplify the assignment to a

straight forward timeline of the American Revolution (pick and choose what you
want them to do)

ESL
• this is a good activity for ESL students

IRP Links
Applications of Social Studies
• plan, revise, and deliver formal, oral and written presentations

Politics and Law: Europe and North America 1500-1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French and American revolutions in the

development of democratic concepts
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Loyalist Journal

The purpose of this assignment is to create a Loyalist account of events between the
years 1776-1790. You will need to assume the role of a Loyalist who has gone to Quebec
or to Nova Scotia. Your first journal entry should explain events in the Thirteen
Colonies, why you felt compelled to leave and what you were leaving behind. Your
second journal entry should detail your voyage to British North America and what you
encountered upon your arrival. Your third journal entry should explain how you are
adjusting to your new home. As well, a hand drawn picture of events described needs
to accompany each journal entry. These pictures need to be large enough to fit an 8 1/2
x 11 page. Each of the journal entries should be one page typed for a total of three
pages (double-spaced).

Textbook Links
• Crossroads  (Prentice Hall) pp. 309-311; p. 315

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of ideas
• visual presentation

Modifications/Adaptations
Gifted/Enrichment
• students could write as an English loyalist, a First Nations loyalist (such as Joseph

Brant) or a Black loyalist (escaped American slave)
• write as a French Canadian habitant to English migrants in Lower Canada

Learning Assistance
• students will need notes on each journal entry
• a sample of a finished journal entry will be helpful for these students

ESL
• have students do this in partner
• pre-teach key vocabulary
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IRP Links
Applications of Social Studies
• defend a position on a controversial issue after considering a variety of perspectives

Politics and Law: Europe and North America 1500-1815
• define colonialism, imperialism, and nationalism
• analyze factors that contribute to revolutions and conflict
• analyze the contributions of the English, French, and American revolutions in the

development of democratic concepts
• evaluate the changing nature of law and its relation to social conditions of the times
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Dinner Party

You are to invite 10 to 12 people to your home for a dinner party. The guest list is to
include people from history between 1500 and 1815, literary characters and people that
are alive today. Your selection is to be the most interesting you can think of for both
you and your guests. An explanation of who your guests are and why you selected
them must be written up.

A menu that would be appropriate for your guests is necessary (one that will satisfy all
of your guests). A diagram of the table and where you will have each of your guests
seated is also required. I will sit at one end of the table and you will be at the head of the
table. Explain your reasoning for the locations of the guests at your table.

Textbook Links
• not applicable (or whole textbook)

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of material
• visual presentation

Modifications/Adaptations
Gifted/Enrichment
• this is a good activity for these students
• these students could propose a big question for the dinner party such as what is

justice? (And provide the answers the guests would contribute)

Learning Assistance
• select ten to twelve people from a list to invite
• provide resources on the famous people

ESL
• this needs quite sophisticated learners
• ESL students will need more specific directions - perhaps give lists of people for

students to select from
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IRP Links
Applications of Social Studies
• cooperatively plan, implement, and assess a course of action that addresses the

problem, issue, or inquiry initially identified
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Canada Assignment

Map #1
Please place on an outline map of Canada the following items:
1. the provinces and territories
2. the capital cities of the provinces and territories
3. any other large cities that are not capitals (ex. Vancouver)
4. the Great lakes and Great Bear, Great Slave, Winnipeg and Athabasca lakes
5. Hudson Bay
6. James Bay
7. the Pacific, Atlantic and Arctic oceans
8. the Mackenzie, Fraser, Peace, Athabasca, Red, Saskatchewan, and St. Lawrence

rivers
9. the Rocky and Laurentian mountains

Map #2
Please place the following items on the map with symbols and a legend
1. Canada’s major mineral areas
2. Canada’s agricultural areas
3. Canada’s major manufacturing areas
4. Canada’s major electrical power generating areas
You are also to write a paragraph describing these areas.

Province Project
Each group will be responsible for finding these things about their province and putting
them into note form:
1. population, size, languages, religions, cultures
2. major cities, major geographical features, weather (climate)
3. points of interest for the traveler - things to see, things to do, festivals, special events

etc.
4. any other interesting stuff you can find (flower, flag, animal, bird,...)
5. explain how the geography contributed to that province’s historical trade and

settlement development

Once you have completed the notes, you will be asked to make a poster representing
what you have learned about your province. The poster and your notes will be
presented to the class.

Textbook Links
• Crossroads  (Prentice Hall) pp. 161-179
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Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• mapping skills
• visual presentation*
• group work*
• understanding of subject*
• quality of ideas*
• use of language*

Modifications/Adaptations
Gifted/Enrichment
• a parallel assignment for a third world country could be done (map #2)
• students working in pairs could compare two maps
• provincial project - regional focus - students compare regions (west, central, north,

Maritimes, etc.) instead of individual provinces

Learning Assistance
• choose groups carefully so these students are supported

ESL
• provide graphic organizers for Province project
• option: instead of province, could be regions

IRP Links
Environment: Europe and North America 1500-1815
• construct, interpret and use graphs, grids, scales, legends, contours and various

types of maps
• describe and compare North America’s diverse geographical regions
• assess the role of geographical factors in the development of trade and settlement in

Canada and other colonies
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Topography Assignment

Humanity has struggled to adapt to nature and the physical landscape that is our home.
Your task is to create a new 3D world.

Include a clear representation of elevation:
• sea level to 100 m
• 101 m to 200 m
• 201 m to 300 m
• 301 m to 400 m
• 401 m to 500 m
• above 501 m

Include a minimum of 3 physical features:

Include a minimum of 5 cultural features:

Textbook Links
• Crossroads  (Prentice Hall) pp. 161-179; 106-107

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• visual presentation
• mapping skills
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• done on computer
• topography assignment could be designed to fit a particular theme or specific time

period or piece of literature

Learning Assistance
• provide samples for these students to see before they begin work
• provide step by step (expanded) instructions that have examples
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ESL
• good hands-on geography project
• teach vocabulary relating to physical features, cultural features
• marking guidelines needed

IRP Links
Environment and Technology: Europe and North America 1500-1815
• construct, interpret and use graphs, tables, grids, scales, legends, contours and

various types of maps
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Personal Annotated (Pop-Up) Map

Your assignment is to create a map of your personal history and travel experiences.
Using a world map create an annotated map that shows the following:
• Where are you from? (country, province/state, city/town)
• Where is your family from? (country, province/state, city/town)
• Where have you traveled?
• Where would you like to go or live? Why?

(you may want to consider using a smaller scale map, such as Canada, as a “blowup” or
insert map if most of your experience is from that region)

In addition to showing the locations on the map, include annotations (think - “Pop-Up
Video on MTV”).

For example...

If you traveled to London, England, include in your annotation when you went, who
you went with, an interesting event on your trip (i.e. you lost your little sister and
haven’t seen her since!) or any other important information.

OR

If your family was from Norway originally, show the location, when they came, who
emigrated (you? parents? grandparents?), where did they arrive? how did they get
here?

Each location or major area on your map must also include the name of the country,
the capital city and any major bodies of water that are nearby.

For each location on your map, you must include a visual representation of that
location. For example, if you were in Paris, you might include a picture of the Eiffel
Tower or the L’arc de Triumphe, or the Palace of Versailles. You may use drawings,
photographs from home or old magazines, etc. on your map.

Consider ways you can make your map “three dimensional.” Your map will be
evaluated based on its geographical accuracy, creativity, neatness, and completion of all
elements (the location, the anecdote, the visual representation).

Textbook Links
• Not applicable
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Teacher Notes/Additional Resources

Assessment Ideas
* See Assessment section for rubrics.
• visual presentation*
• understanding of subject*
• mapping skills

Modifications/Adaptations
Gifted/Enrichment
• map should include where to plan to go after graduation - must include sites of

literary, cultural and historical significance and students should explain why they
selected these particular spots

Learning Assistance
• great visual exercise for these students

ESL
• good link to beginning of course
• ESL students will need a model of the finished product

IRP Links
Environment and Technology: Europe and North America 1500-1815
• construct, interpret and use graphs, tables, grids, scales, legends, contours and

various types of maps
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Semester-End In Class Essay

For the final exam, you will be writing an in-class essay on one of these three topics.
You will have two hours to complete the essay and must be present for a minimum of
one hour.
1. Describe the impact of one of the revolutions you have studied on the world at the

time it occurred and on the world since then.
2. Describe the origins of the problems between the English and French in Canada and

explain how this conflict is still having an impact on our country today.
3. Describe the culture of a First Nation group and explain how their culture was

defined by their physical location. Considering the information you have gathered,
is the position of and image that First Nations have today a fair one?

You will be allowed to bring in a flash card with notes on it, but it must not contain full
sentences. Any card with anything other than notes will be confiscated before the in-
class essay begins.

Your essay will be marked on structure, content, analysis and style.

Textbook Links
• Not applicable

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of material
• use of language
• expository essay

Modifications/Adaptations
Gifted/Enrichment
• ask students to correctly foot-note their sources
• students may bring in literary sources as well as historic data to back their

conclusions
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Learning Assistance
• provide graphic organizer for outline
• arrange for planning prior to writing
• adapt length of essay topic (reduce)
• suggested essay topic: “life as a coureur de bois”

ESL
• good only for higher level ESL students; others will be overwhelmed
• allow translations, outlines, etc.
• criteria for marking should be provided ahead
• allow more topics with one or two paragraph answers as an alternative to a full

essay on one topic

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry

Politics and Law: Europe and North America from 1500-1815
• investigate the roots of Canada’s political and legal systems, including the

development of two legal systems from two cultures
• evaluate the changing nature of law and its relation to social conditions of the times

Environment: Europe and North America from 1500-1815
• assess the role of geographical factors in the development of trade and settlement in

Canada and other colonies
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A Unit on Revolution

NOTE: The following pages outline a full thematic unit on the topic of revolution. Because it is a
full unit, rather than a single lesson or activity idea, the usual format of assessment,
adaptations/modifications, and textbook links is not provided.  Unless otherwise stated, all page
references are to Prentice Hall’s Crossroads textbook.

Using the English, French and American Revolutions to guide them, students will
investigate how revolutions occur in society.  Through their studies they will come to
understand the basic nature of a revolution, especially how revolutions occur and the
results they are able to accomplish regarding democracy.

20 classes will be devoted to the students’ exploration of revolution, beginning with
some lectures and guided readings, and developing into a student-led inquiry as they
compare the three revolutions.

Video Resources (ensure your school has the correct viewing license before showing
these films in class)
• 100 Most Influential People of the Millennium (Gutenburg) - A&E
• Cromwell
• English Civil War - Knowledge Network

Lesson 1:  Introduction to Revolution
• ask students of examples of teenage rebellion - What causes it?  What is the worst

kind of rebellion? - do they have specific examples of self or others that they know?
(10 minutes)

• hand out rebellion chart and fill it in together with information from discussion -
title:  teenage rebellion (5 minutes)

• have students prepare the second column for a personal rebellion (5 minutes)
• tell students we will be looking at an example of a violent rebellion from recent

times (Israeli/Palestinian conflict from Oct. 2000 as example).  Teacher reads
newspaper article, students follow. Students stop the reading and make suggestions
for insertion in the chart in the third column (45 minutes)

• conclude by drawing parallels between personal and political rebellion (5 minutes)
Teen Ideas on Rebellion Personal Examples World Examples

Parallels
 
• introduce concept of “learning log”, show requirements for presentable work - pen,

name, block, date

Homework: (optional) have students write a Learning Log to explain what they
understand about personal and political rebellion. Use the following prompts to
enhance their thinking:
• Today we read/talked/learned about ...
• I think _____ about the topic of rebellion because ...
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• This reminded me of ...
• One question I’m thinking about is...
• I would describe the issues as ...

Lesson 2:  Introduction to Modern Democracy - Charter of Rights & Freedoms
1.  Discussion (5-10  minutes)
• ask students what they think democracy means and record their “correct” answers

on chart paper for later use - encourage with questions to draw further responses -
they should come up with:  voting, various rights, equality, freedoms, etc.

• what are the benefits of democracy? - record
• are there any negatives? - record

2.  Group Activity (30 minutes)
• give students a copy of the Charter of Rights and Freedoms and informally separate

them into groups of 3 to read through it
• each group is assigned 3 to 4 sections of the Rights (see below), and will prepare a

chart to show the following:
• the major heading for the rights and freedoms (some may be working from

2)
• paraphrase the item as briefly as possible
• suggest corresponding responsibilities
• make a note of why they think this right was included (purpose)
• what does this right say about Canadian values?
• do they consider these rights to be important?
• do they think there might be times when these rights should be limited?
• be prepared to tell the class about the right

3.  Group presentations (20 minutes)
• in order, the groups will present their information to the class
• this is likely to go over to the next class

4. General discussion
• what do they think is the purpose of this Charter?
• do they consider any of the rights listed as more/less important and why?
• how does the Charter affect them personally and what might change for them if

Canada lost the Charter?
• do students in school have all these rights at school and/or at home?
• do you think these rights should ever be limited? - i.e., where might a person lose

the freedom of speech?

Group breakdown (8 groups)
1. Trudeau quote & Sections 1 & 2
2. Sections 3 to 5
3. Sections 6 (1 & 2), 7 to 10
4. Sections  11 (g & optional) to 14
5. Sections 15 to 19
6. Sections 20 to 23 (all)
7. Sections 24 to 27
8. Section 28 to 32 (all)
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Lesson 3: Introduction to Causes of Revolution in History
1. Reading and Using a Text
• Carefully go through Chapter 9, p. 250, reading interesting bits, describing features

of text, etc. (15 to 20 minutes)
• Have students turn to the unit one double page (p. 1) and  read to them, while they

follow. Then, provide a short introductory lecture on the end of the Middle Ages
and the changes to government, economy, philosophy/religion and science

• make groups of four and assign the reading of the section for each group member -
# them off, and assign one of the 4 to that number - students to read and write a
paragraph explaining the main idea of the double page

• Have a class discussion of the findings - teacher records large web on white board,
based on information provided by students; students copy the web into their
notebooks

2. Look at Revolutionary Activity in History
• introduce that we will be looking at some events in the history of England during

the 1600s - start by looking at the primary source on Crossroads p. 18 (James I)  What
can they tell about James I from this picture?  Can they learn anything about English
society from this picture?  What do you think it means to have an official portrait for
a king?  Would this be a good one?

• brief lecture to encompass the history of the Magna Carta and the time of its
implementation; absolute monarchy and the Divine Right of Kings; parliament;
stratification of society - peasants, bourgeoisie, aristocrats

• assign reading of pp. 20 to 23; 26 to 29

3. Role of Religion in Society
• discuss the role of religion in society - emphasize importance, way of life, etc.
• ask students whether they’ve learned anything about society, which could cause

rebellion - list on overhead - they could work with a partner to come up with a
comprehensive list of grievances on behalf of the English people

• Homework:  assign readings of p. 29 to 35

4. Revolution Chart
• create a Revolution chart that compares the French and American Revolutions and

the English Civil War
• assign students to find the information for the French and American Revolutions

and the English Civil War
• readings:  pp. 59 to 67 and 299 to 304 (must complete chart in point form)

The purpose of this assignment is for you to gather information on the French and
American Revolutions, so that you can compare them to the English Civil War.  In
order for you to do this, you will do two things:
1. answer the questions which go with the readings, using full sentences and as much

information as you can find
2. add the list of grievances onto your revolution chart - keep them brief and choose

the most important ones, so you have room
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Questions - French Revolution - pp. 59 to 67
• List the evidence given by the text to show that a French peasant’s life was hard.
• List the evidence to suggest city workers had a hard life.
• In your own words, write a paragraph to explain who the bourgeoisie were, why

you think they were important to France’s economy, and the challenges they faced.
Conclude your paragraph by explaining why the people might get frustrated
enough to challenge the government.

• Why was Louis XIV known as the extravagant “Sun King”?  How would his
extravagances create hardships for his subjects?

• Louis XIV reigned France as an absolute monarch for 72 years.  How might this
cause a problem for his successor (the next monarch)?  [The answer is not in the
book - you must use your own imagination]

• What were some of the reasons for France being on the “brink of disaster” at the
time of Louis XVI?  (This means, at the time Louis XIV died, why was France on the
brink?)

• The French Revolution occurred during Louis XVI’s reign.  After reading pp. 64 and
66, write a paragraph to explain in what way he was responsible for causing a
revolution in his own country.

Questions - American Revolution -pp. 299 to 304
Background Information - It is a little unnatural to look at the American Revolution
without looking at the history of North America, but our goal is to simply look at the
grievances and the revolution itself.  It will help you to know a few things, however.

On the map on p. 299, you can see that the first “American” colonies were on the east
coast of North America.  The British had begun bringing settlers to these areas in the
1600s and, by the late 1700s, the colonies were well established.  The people had been
there long enough to begin considering their place as citizens of America, rather than
Britain, and the way Britain treated them became irritating.  The purpose of a colony is
to supply resources to the “mother country” - for example, fish, timber, minerals, etc.
The people who live there are simply instruments and their purpose is to work hard
and deliver the resources.  It is very common for colonies to want independence and
the Americans were the first to fight for it.

By the 1760’s, Americans were wanting to expand the size of their landholdings east of
the red line on the map.  There were too many farmers in the small colonies, and it was
necessary to take over more land.  This land, of course, belonged to the natives, and the
Royal Proclamation in the first section, is the law that acknowledged native ownership.
The English Americans were angry that Britain would not make decisions in their
interests.
• Why do you think the Royal Proclamation could be an indirect cause of the

American Revolution?  (Hint: Who would be angry and why?)

The Quebec Act is considered to be one of the causes of the Revolution.  Although the
references to how Canadiens feel about it are not relevant, read through it to determine
what was causing problems for the Americans.  For your information, an elected
assembly is a form of government where people elect individuals to represent them in
a parliament - it is the first step in democracy.
• In your own words, explain why the Quebec Act was intolerable to Americans.
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• Why did the leaders of the Americans find it difficult to oppose the British?
• Explain the “close links” the Americans had with Great Britain, both on a personal

level and a business level (economics).

Notice as you read pp. 302-4 that the Americans are quite different from the English in
the 1640s and the French in the 1770s.
• What is so different about them as people?  (Think in terms of class, money, land

ownership, leadership and any other ways you think they compare).
• The Americans are furious that they are being “taxed without representation”.

Make a list of taxes that help to increase American frustration.  Write a little bit
about each tax in your own words.

Lesson 4:  Using Primary Sources (Ch. 3 in Crossroads)
• Begin by talking to students about the importance of primary sources & what they

are - historians, reliability, etc.
• Go over the hand-out from Crossroads on how to look at them - discuss bias, and

importance of corroboration (and looking for it)
• Go through the Eyewitness Account on p. 60 - give students lots of opportunity to

offer suggestions - go through and answer the questions together.
• Turn to p. 81 and discuss the fact that paintings are also primary sources.  Look at

these paintings together and discuss what we can learn from paintings done at the
time.  Tell students that the study of fashion is also important as the clothes worn in
any time period tell us about the lifestyles and ideals of the people. Working with a
partner, read the material (including under the pictures), and answer the above
questions.

Lesson 5: Using Maps to Understand History
1. France
• The purpose of this activity is to make hypotheses by reading maps, not to replicate

them. Ask them questions, and point out physical features.
• Testing A Hypothesis Using Maps (p. 56/57) - introduce the lesson by telling the

students they will be learning about the different agricultural regions of France
because at the time of the revolution, France still had a largely peasant culture.
While the cities were also growing, and the workers had their issues, the peasants
also were economically vulnerable - sometimes they had a difficult time feeding
their families.

• Our unit is about revolution, so everything we do points back in some way to the
theme of revolution - using these maps, we might ask questions such as:   What area
is probably the most populated (Paris, of course)?   Where will the peasants be the
most frustrated and the most likely to rebel (linked to poverty, for example)?  We
are hypothesizing in this lesson and the connections need to be made.

• Read the short section on the Regions, p. 56 - to the students while they follow along
• Tell the students we’ll be using the maps on pp. 57-8. Go over them visually first -

point out the geographic regions in relation to the agricultural crops, etc. - ask them
questions about what they’re looking at - make them familiar, so when you start
reading, some of the information will “click”
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2. The Thirteen American Colonies
• In this lesson, students will complete a map of the Thirteen Colonies, and learn

about the land problems they experienced, compared to the French and English
peasants.

• Read over the information with the students, stopping to look at the map when it is
referred to.  If there are questions, discuss these land issues with the students - they
should understand that, while the Americans had quite different living
circumstances than the French, their land issues were also real.  They were a much
more independent group and wanted to improve their circumstances in their chosen
land.  They had few moral issues about moving into Indian territory and pushing
the natives further west - they felt also no obligation to the First Nations groups.

• Note: Students will have difficulty putting the colonial borders in - make sure they
start with the red line of the proclamation, using the rivers - then, they should start
in the north, with Maine and do their best.

3.  The Thirteen Colonies - Location
Background Information
• Unlike the French, who had a finite piece of land (France) within which to work, the

Americans had physical access to an infinite amount of land (or so it seemed at the
time).  While the land problems of the French peasant were that they did not own
their land, and they had to give their produce to the landlord as rent; those of the
Americans were different.  The Americans owned their own land, and were
permitted to sell their crops on the open market. They had to pay taxes to the British
in cash, from their earned income (which may or may not have been quite rich,
depending on the amount of land they owned).

• The problem facing the Americans was their colonies were very small and getting
“full” in terms of large properties for farming.  The Americans wanted to earn more
money from their land, and they wanted more land available for newcomers or for
those who wanted to move to a larger piece of land.

• If you look at the map on p. 299, you will see the red line to the west of the colonies.
This red line shows the beginning of the territory granted to the Indians of eastern
North America by Britain.  There is also a natural barrier at this location, between
the American and native territory.  That natural barrier is the Appalachian
mountains (more like hills by our standards), and these effectively separated the
two groups.  The Americans wanted to expand into that territory as it was great
farm land.  Unfortunately, there was also great hunting and fishing in the Ohio
Valley, which is why the natives were so intent on keeping it.  Their way of life
depended on that land, and they took sides in the American Revolution, hoping that
their allies (whether British or American) would repay their loyalty with a guarantee
to their land.

• In and around the Appalachians, Americans and natives sometimes cooperated and
shared, and other times fought fiercely for territory.  Natives burned farms and
killed families, and Americans hunted the natives in order to protect themselves. It’s
not hard to imagine the frustration and terror of the American frontier life.  It’s also
not hard to imagine how threatened the natives felt about the proposed expansion
of the American territories.
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Map of The Thirteen Colonies, 1763
Give students a blank map to duplicate the map on p. 299.  Instructions:
• work carefully in very light pencil, using the rivers as your guide, to draw in the

western boundary of the 13 Colonies.  Make sure your title is neat and straight.
Add the following:

• starting at the northern colony (Maine), carefully pencil in the colony lines
• number the 13 Colonies beginning in the north, and make a very neat legend to put

their names in the bottom right of the map
• label the 5 Great Lakes (abbreviate “Lake” - L. Superior)
• label the Native territory and Spanish Louisiana
• label the Gulf of Mexico and the Atlantic Ocean
• use colour to enhance your map but do not colour or “fringe” the ocean

Lesson 6: Philosophy
Philosophy pp. 48, 68-72
• discuss the primary source exercise from p. 81 - What did students learn about

fashion in the French Revolution?
• connect to fashion today - especially in terms of mobility - in 100 years, what will

people be able to say about the way people dressed at the turn of the 20th century?
• how does our clothing reflect our “ideals”? (ideals are the ideas we have about the

nature of people and life - we don’t think of these when we get dressed, or choose
what to buy in the store, but they are there nonetheless)

There are people in the world who spend their lives working with ideas about how
humans function in the world, what they value, who they are. They are philosophers.
Move on to discuss philosophy:
• Readings:  p. 48 (Locke), pp. 68 to 71 (Enlightenment, Rousseau, Voltaire,

Montesquieu)
• the kings of England and France were absolute rulers - they believed without any

doubt that they had the right to rule as they did - their subjects were there for the
benefit of the Monarchs and the aristocracy, a class of people favored by God

• this is a belief system, where the monarch believes they are appointed by God, and
their subjects are put there for their purposes - the lives of the subjects are largely
meaningless, and subjects can be expended - if landlords want their land back, they
simply tell the peasants to leave and have no further concerns about what happens
to them

• around the 17th Century, philosophers began to question this practice, and with the
help of the printing press, were able to write and distribute their ideas - they were
able to read each other’s work no matter where in Europe - and they argued back
and forth in letters and articles

• philosophers mostly considered the state of humanity - What does it mean to be
human?  Why are humans different?  Are people good or bad when they’re born?
Do they have some rights that are “natural”?  Is there a god?

• ask students if people are born good, and become bad later (or vice-versa)? Make
sure students support their answers with evidence

• have students research Hobbes and Locke and discover what these two
philosophers thought on these issues. Have them create a comparison chart for
these two thinkers. (Part of the research can include reading the primary source on
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p. 48.  Have students re-write it in their own words and explain how it reflects John
Locke’s beliefs. They should also decide which side Locke fought on in the English
Civil War and explain how they know).

Read pp. 68 to 71.
• How were middle class French women important to the spread of ideas?
• How did the philosophers generally view religion?  What did they see as the

problem? [hint: what is the difference between knowing and believing?]
• What were the ideas the philosophers had about government (monarchy), which

threatened King Charles and King Louis XVI?
• Would you consider yourself more a follower of Rousseau or of the skeptics?

Explain why you think so? (from page 71)
• Have students prepare a collage of clippings and pictures for question 2 on p. 72.

Basically, this is looking at Rousseau’s ideas about the idea of nature, and the more
scientific philosophers who wanted to depend on science

Lesson 7: Events of the Revolutions
Readings:
• pp. 35 to 43 (English Civil War)
• pp. 72 to 76 (French Revolution)
• pp. 305 to 306 (American Revolution)

Revolution:  events leading to a great change:  may be peaceful (through discussion) or
violent; 2 types of revolutions are:
1. social revolution: i.e., the birth control pill caused a revolution for women because it

allowed them, for the first time, to choose whether or not to have a family - women
were able to achieve a different place in society as a result - their roles changed

2. political revolution: the violent or peaceful overthrow of one government for
another, as in the French Revolution

We are looking at 3 examples of revolutions that evolve quite differently. All influenced
the rise of democracy:
1. England:  fights a civil war - king and parliament each mount armies and fight

organized battles at various locations, using soldiers, military technology and
strategy. Englishman killing Englishman - king beheaded Two groups of people
within a country go to war against each other, using organized armies and military
strategy (though it may not be sophisticated) - at the end, there may or may not be
change, depending on who wins the war, but all the people must continue to live
together in that place

2. France: the French rise up against the government - street mobs storm the Bastille,
where political prisoners are kept; later they attack any person or family they deem
to be a supporter of the monarchy, and kill them at the guillotine- huge numbers
slaughtered - king beheaded

3. The United States: in the Thirteen Colonies, colonists rise up against the imperialist
nation, Britain - they take their country to independence by fighting a war against
the occupying British army - British and their supporters are sent out of America at
the end
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Use video - Knowledge Network:  English Civil War, which recreates the battle &
discusses causes & results - have students watch for fighting methods.  Post-viewing
discussion around grievances, & evaluation of success.

Read pp. 35 to 43 (English Civil War)
• How long did the war last?
• Who were the “Royalists” or “Cavaliers”?
• Why did Charles have to win the war in “the early stages”?
• Explain who Oliver Cromwell and the “Roundheads” were?  Why are they

important?
• Make an organizer comparing the Puritans & the Presbyterians.  Use the following

headings:  beliefs about churches, beliefs about Charles II, relationship within
Parliament

• What were some of the demands women made during this time period?  How
successful were they?

• Why did the Rump Parliament charge Charles II with treason?  What definition of
treason did they use?  What was revolutionary about this charge?  Why was the
charge absurd?

• How did England become a Commonwealth?  What is that and why was there
disagreement about it?

• Cromwell takes control of England after the Civil War, because Parliament is too
weak to rule the country.  Which groups are likely to become the enemies of
Cromwell (or even England) as a result of his actions?  Why?

Read pp. 302 to 306 (American Revolution)
• What were the two sides in the American Revolution? What were the demands and

expectations of these two sides?
• How did the Americans go about achieving their goals?
• Explain the Stamp Act and why it was an issue for the Americans.
• How did the Boston Massacre, Boston Tea Party, Quebec Act and battle at Lexington

contribute to the tensions between Britain and the American colonies?
• Why did the Americans need George Washington?
• Why did Canada, which was also a British colony, not join in the rebellion?
• Why is it ironic that the philosophy behind the rebellion came from England? How

did this affect the revolutionaries’ decision-making about how far to go?
• What was the net result of the American Revolution?

Read pp. 72 to 76.  (French Revolution)
• Who were the 2 sides in the French Revolution?  What were the demands of the

middle & lower classes?
• Why did the French admire the Americans?
• List the terrible social conditions of the 1780s (social means in society - ordinary

people)
• Look closely at figure 3-18 & read the caption.  Answer the questions.
• What was the problem with the Estates General (France’s parliament)?
• What is significant about the Tennis Court Oath?  Explain who met at the Royal

Tennis Courts and why?
• Compare the type of violence in the French Revolution (p. 75) with what happened

in England.
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• Explain the “Great Fear”.
• Why were women so angry with the King, and what did they do about it?
• List the democratic rights set out by the Declaration of the Rights of Man and the

Citizen.
• Why was the new Legislative Assembly “doomed to failure”?

Lesson 8 - Results of Revolutions
1. Group Presentations
• Use group presentations to discuss results of the three revolutions.  Mark the

presentations according to the quality of information linking the revolution to the
learning outcome.

• Have students draw numbers from a box and thus form groups.  Three groups per
revolution. Assign the readings.  Consider supplying an encyclopedia page on the
American Revolution as the textbook information is relatively light.

• Have students work in their groups of 3, make a poster of notes to follow during
presentation and plan what they will say. The following information and
instructions will help them in their task:

Results of the Revolutions
Group Presentation

a) You will present the information you learn about the results of one revolution to
the class.  The 3 of you will read and discuss what happened after the revolution
itself (i.e., after the king was beheaded, or in the case of the American
Revolution, after the British were sent packing).  You are attempting to achieve
partial understanding of the following learning outcome for your revolution:

b) Analyze the contributions of the English, French, & American revolutions in the
development of democratic concepts.

c) Gather as much information as you can to describe the following:
d) What happened as an immediate result of the revolution?  Describe in detail who

took over and how affairs were managed.  Make a judgment about this first
government.

e) What happened over time?  Did this new government last a long time, or was it
replaced quickly?

f) In each case, the revolutionaries had specific demands (goals) of the revolution.
Were these goals met?  Was democracy achieved?  If not, why not?  If so, at
what point?

g) English Civil War outcomes:  pp. 37, 42, 43, 44 to 47
h) French Revolution outcomes:  pp. 83 to 85
i) American Revolution outcomes: pp. 305 to 311 (“Arrival in Canada”) - you will

have to put some of the pieces together yourself, or read about the American
Revolution in an encyclopedia or, if you are an Internet whiz, or have an
encyclopedia on the internet, use that.

 
• Have the 3 groups get together as one and compare their notes - they are to make a

new set of notes using the best ideas - concise notes, which adequately explain their
topic.

• 2 or 3 students from the larger group will make a short presentation
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• Provide the class copies with each set of notes - have them typed and photocopied
as a handout.

2. Debriefing Presentations
• Student presentations re the success of the three revolutions - encourage use of the

Bill of Rights involved to set out types of demands - were these accomplished or
not?

• Discuss with students the question of the contributions of these revolutions to
western democracy

• Consider the following in the debrief discussion:
• Britain was one of the most powerful countries in the world until World War

II - it has influenced many other countries through colonialism - for example,
it sent colonists to Canada, the United States, Africa, Australia (many other
places as well)

• Canada is directly influenced by the British system, since we were a British
colony until after WWII

• The American colonists had limited experience with democracy while still in
Britain, and the freedom they enjoyed in the Thirteen Colonies allowed them
to develop more democratic ideas which caused them to rise up against their
“mother” country

• The French were inspired by the American Revolution when they rose up
against their own government - the French had actually sent soldiers to fight
with the Americans against the British, and were thereby further influenced
to struggle at home

• The French Revolution inspired many other European people to consider
republics and, although there were no further revolutions, the kings in these
other countries were very aware of what happened to the despotic kings in
England and France.  Though no overnight democratic miracles occurred,
France’s struggles informed others

• The French Revolution, because of its violence and intensity is the “poster
child” of revolution

3. Homework: Write a first draft learning log to explain the successes and failures of the
three revolutions we discussed today. Write a learning log of about 500 words (2 pages
double-spaced) to analyze the contributions of the English, French and American
revolutions in the development of democratic concepts.   You must mention all three
revolutions and how they connected with each other, and refer to the various bills of
rights the people wrote.  Comment on the success of the revolutions in their time, and
what happened in the long run.

Lesson 9:  Political Art as a Primary Source
1.  Political Art as Primary Source
• Get the Crossroads Teacher Guide and look at the responses to picture questions re

civil war
• Remind students of presentations about English Civil War and discuss Charles I’s

trial & execution (showing the end section of the video Cromwell is also a possibility)
• Concept of political art, using p. 40 - discuss these two with students - answer the

questions
• Look at p. 38 and discuss the picture - whose side is it on? p. 37? p. 41?
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2. Timeline Project: Revolutions and Democratic Concepts
• Think about the contributions of the English, French, and American revolutions in

the development of democratic concepts. Use the following background
information as necessary.

• England was the first to have democracy
• English philosophers communicated their ideas (John Locke)
• once the ideas of freedom, equality & democracy were expressed, they could

no longer be suppressed
• Britain was one of the most powerful countries in the world until World War

II - it has influenced many other countries through colonialism - for example,
it sent colonists to Canada, the United States and Australia (many other places
as well)

• Canada is directly influenced by the British system, since we were a British
colony until after WWII

• the American colonists had limited experience with democracy while still in
Britain, and the freedom they enjoyed in the Thirteen Colonies allowed them
to develop more democratic ideas which caused them to rise up against their
“mother” country

• The French were inspired by the American Revolution when they rose up
against their own government - the French had actually sent soldiers to fight
with the Americans against the British, and were thereby further influenced
to struggle at home

• The French Revolution inspired many other European people to consider
republics and, although there were no further revolutions, the kings in these
other countries were very aware of what happened to the despotic kings in
England and France - though no overnight democratic miracles occurred,
France’s struggles informed others

• The French Revolution, because of its violence and intensity is the “poster
child” of revolution in the west

• Immediate result of the revolution:  a new elected body, the National
Convention, was formed

• The National Convention tried King Louis XVI and his wife Marie Antoinette
(they were executed)

• 1793 to 94 - “Reign of Terror” - radical leaders took over the government and
passed harsh laws to eliminate anyone who might disagree with them

• Over 37,000 people were guillotined, and after 1794 France was ruled by
Robespierre as dictator

• The goals of the revolution had been freedom of thought, speech, religion,
security, property and limited power of government, equality.  They got
their goals for a very short time, but then they were taken away by
Robespierre

• The group made a judgment here, that this was too much of a dictatorship
and offered no freedom for the people, as had been desired by the revolution
-at this point it had failed

• After Robespierre was guillotined, the government was taken over by the
Directory, which was controlled by the bourgeoisie, a privileged group again
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• The Directory was followed by Napoleon, a military dictator, who governed
France until 1815, after which France was able to move towards democracy

• In England, after Charles I was beheaded, his son automatically became King
(he was in exile in Paris)

• Shortly after, the Rump Parliament voted to abolish the monarchy, which
made England a republic

• Parliament attempted to govern England, but was unsuccessful
• Oliver Cromwell, who had been the general of the Parliamentary army

during the war, brought his army to the Parliament and forced everyone out
• He then ruled England as a dictator until he died
• After Cromwell’s death, the new parliament restored the monarchy and

Charles II was crowned
• Charles II was a corrupt king, who first agreed to govern with parliament,

and then secretly became the kind of king his father had been
• Charles was corrupt - he had all those responsible for his father’s death

executed
• In 1685, James II came to the throne - he was Catholic and  believed in the

Divine Right of Kings - he was a very unpopular ruler
• James was finally made to abdicate (give up the throne)
• In 1688, for the first time ever, Parliament selected the monarch - they invited

James’ Protestant daughter, Mary and her husband William of Orange to take
the English crown

• William and Mary agreed to rule constitutionally (by the law of the land), and
signed the Bill of Rights, thus moving England to a democratic government

 
• Introduce the final project, which is a timeline, and have students sign up for one of

the revolutions - they should use the textbook and internet, and library books as
sources for their research

• Tell the students their timeline will feature the important figures and events of the
revolution in both written and picture form. They must carefully select at least 20
significant events from the start of the revolution to its end, and include 2 or 3 post-
revolutionary events as well (if appropriate).   The types of events they might
consider for the time line are such things as

◊ important documents
◊ important figures / what they did
◊ causes of the revolution

◊ results of the revolution
◊ events of the revolution
◊ post-revolutionary events

• THEY MUST NOT SELECT AN EVENT JUST BECAUSE THERE IS A DATE
AVAILABLE!  SELECT EVENTS ONLY IF THEY CAN JUSTIFY THEIR
IMPORTANCE.

The Time Line Poster Details - Instructions to Students
• Select 20 events by carefully going through the relevant chapter and thinking about

the lessons we had, the notes you took, and our discussions.
• For each item, in your own words, write a short paragraph to explain its

importance.  This paragraph will be attached to your timeline when done.
• Once you have completed the write-ups, choose five events to illustrate (you could

also perhaps combine some for an illustration).  Draw a scene you think captures the
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main point of the event.  A picture of a scroll or a portrait of Charles I does not
constitute a main point and will not receive marks.  Colour your illustration neatly
with pencil crayons.

• Plan and draw a timeline onto the poster paper.  Arrange the write-ups carefully
along the timeline, and glue once they are neatly distributed.  You may also glue on
your illustrations if you don’t want to draw on the poster.

• On your poster, put:
• the major heading(s) for the rights and freedoms
• paraphrase the item as briefly as possible
• suggest corresponding responsibilities
• the purpose of this right
• what this right says about what Canadians value
• whether or not these rights are important
• whether or not these rights should ever be limited

• be prepared to tell the class about these rights

3. The Conclusion
• Review important concepts we have learned:

• causes of revolutions
• the contribution of new philosophical ideas to the spread of revolution - how

the printing press revolutionized ideas and made democracy inevitable
• how these revolutions (mostly their demands) contributed to the evolution of

a democratic ideal which we still share
• to conclude this class, ask students to connect democratic ideals to how

students behave in school - what do students need to know about the law
when dealing with each other?  (hint:  Charter of Rights and Freedoms - p.
78)

• We discussed democracy and rights and freedoms.  Write a learning log discussing
what you learned today.  You do not have to write about all of the following, but,
some ideas you could write about are:

• What is the connection between democracy and rights?
• Comment on the responsibilities that a citizen in a democracy has.  How

important do you think these responsibilities are?
• Do you feel respect for the Charter of Rights and Freedoms?  Why?  Are you

willing to take responsibility for preserving these freedoms for Canadians?
• When Prime Minister Pierre Trudeau signed the Canadian Charter of Rights

and Freedoms in 1981, he said:  “We must now establish the basic principles,
the basic values and beliefs which hold us together as Canadians so that
beyond our regional loyalties there is a way of life and a system of values
which make us proud of the country that has given us such freedom and such
immeasurable joy.”  Explain what Trudeau saying here.

• Choose either the English Civil War, the French Revolution or the American
Revolution to answer the following questions.  Make sure you identify which
revolution you are talking about.

• Explain some of the important causes that led to the Revolution.
• Explain some of the important immediate and longer term results

(consequences) of the Revolution.
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• We learned that Gutenberg’s printing press made the “spread of democracy
inevitable”.  We also learned that the 17th and 18th Century English and French
philosophers helped to fan the flames of revolution.  Write a paragraph to explain
the impact of Gutenberg and the influence of the philosophers in spreading
revolution and, finally, democracy.

• Write a paragraph to explain the class system of either England or France at the time
the revolution began.  In your explanation, also explain which class became more or
less responsible for leading the revolution, and why it is usually this group that does
take leadership eventually.

IRP Links
Applications Of Social Studies
• identify and clarify a problem, an issue, or an inquiry
• select and summarize information from primary and secondary print and non-print

sources
• assess the reliability, currency, and objectivity of different interpretations of primary

and secondary sources
• defend a position on a controversial issue after considering a variety of perspectives

Society And Culture:  North America and Europe 1500 -1815
• describe how different forms of artistic expression reflect the society in which they

are produced

Politics and Law:  North America and Europe  1500 -1815
• analyze factors that contribute to revolution and conflict
• analyze the contributions of the English, French, and American revolutions in the

development of democratic concepts
• investigate the roots of Canada’s political and legal systems, including the

development of two legal systems from two cultures
• evaluate the changing nature of law and its relation to social conditions of the times

Environment:  North America and Europe 1500- 1815
• construct, interpret and use graphs, tables, grids, scales, legends, contours, and

various types of maps
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Early Native and European Cultures - A Unit

This unit explores in detail early native societies and early European contact. It is
designed to encourage the formation of a judgment about cultural superiority based on
knowledge obtained through a variety of means: brainstorming, lecture/notes, maps,
various texts, teaching each other, extensive class discussion. Since a great deal of
background knowledge is required (including, in the end, how to write an essay
properly), the teacher must stay very much involved. Since students will answer the
critical challenge question through their final essay by personally evaluating the
information, it is highly unlikely that plagiarism of any kind will occur. Some students
will use technology and power to suggest Europeans were superior and others will use
spirituality and respect for nature to argue that the natives were superior. Some will
become uncomfortable with the question itself as a limiting one. Throughout, it is very
important to point out to students that however they evaluate, they must make a
respectful argument. We all look at things differently and it is unusual for large groups
of people to agree with each other about everything.

This is a lengthy unit but it does “cover” extensive ground and focuses on critical
thinking skills. The students will learn a great deal about history, research, thinking and
writing. Because this is a full unit, rather than a single lesson or activity idea, the usual
template for this resource binder is not followed.

A. Background
1.  Canadian Geography. Use an atlas to look over some physical maps of Canada.

Have students analyze various maps with a partner, then discuss as a class.  Take
some time to go through the pages that will be used for the assignment.  Discuss
Canada’s geography, look at pictures on classroom wall. Use various video resources
for additional information.  Students should begin to understand the vastness and
changing geography of Canada.

You need:
◊ partial map of North America
◊ pen, pencil & eraser
◊ Nystrom Atlas

◊ ruler
◊ Canada Revisited (textbook)
◊ pencil crayons

Instructions to Students:
NOTE:  placing things on this map will be tricky - use the lakes and other water bodies
to guide you!  This will mean you have to know which lake is which.  Check! This is
what an atlas is for!
• Print your name and block, in small letters, at the bottom right hand of your map.
• Copy the information from the map on p. 8 of Canada Revisited, by making pale

pencil outlines, and then shading the areas with pale pencil crayon (your choice of
colour).  Reproduce the legend at the bottom left corner of your map, using the
colours you chose.

• Using a darker pencil crayon, such as brown, and the information on Atlas pages 40-
41, show the western mountains on your map.  You may show these darkly, but
don’t hide the colours underneath.

• Use page 56 of the atlas.  On your map, using a pencil (start lightly, then trace over
darker or with pen), show the following physiographic regions on your map:
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◊ Cordillera Region
◊ Arctic Lowlands
◊ Interior Plains

◊ St. Lawrence Lowlands
◊ Canadian Shield
◊ Appalachian Region

Print the name of the region onto the map, in a way similar to that used in the atlas.
 
2.  First Nations Locations.  Have students trace the locations of Canada’s various First

Nations cultural groups on the map (or another one).

Written Assignment
Complete this writing assignment for each of the native groups on your map,
separately.  Use the atlas pages 17 (temperature), 40-41, 57.  When you are answering
the questions, you are making reasonable predictions, based on what you see on the map,
and perhaps what you know already about Canadian geography.
1.  In what physiographic region did this group live?
2.  What animals do you think they might have had available to them? (reasonable

prediction)
3.  What are the coldest January temperatures (Celsius) for the region where they

lived?
4.  How much precipitation might they receive in winter?  (remember, if the

temperature is below 0, the precipitation is snow)
5.  What kind of shelter and clothing would the people need in winter?
6.  What would the people have eaten in winter?  How would they get it?  Would they

have enough?
7.  How do you think obtaining food might affect their lifestyle (i.e., where they lived,

what they did?)
8.  Is the region mountainous or flat?  How might this affect the people?
9.  What sort of vegetation grows in their region?  (Note: The map only shows Canada,

but imagine the vegetation types extending south for the rest of the map) Can they
get shelter from the winter weather?  Can they use this vegetation to build shelter?

SAMPLE WRITING SET-UP
Hunters
1.  Hunters lived in many of the physiographic regions:  Cordillera, Interior Plains

(north), Canadian Shield, and Appalachian Region.
2.  The animals available to them might have been caribou, bears, deer, beaver, and

water animals.
3.  The most northern hunters would experience low temperatures of -40, the more

southern, maybe -30.

 3. Final Essay question. Introduce the final evaluation essay question: “In your opinion,
which group had the more “advanced” or “superior” culture - the native peoples prior
to European contact, or the Europeans who arrived in Canada beginning in the 1400s?”
Post it in the classroom. Point it out everyday as the students must always remember
they are trying to understand the two cultures so they can eventually compare them.
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During this lesson, evaluate student participation in the discussion, and use the
overhead or board to record all responses.  Students should also make notes, so that
they have a full record of the discussion.

(a) What questions would we need to be able to answer before we can respond
intelligently to this question? (the following list should be part of the questions) -
use think, pair, share to brainstorm initial list, then record as a class.

• What is culture?
• How do we know that culture is “advanced” or “superior” - what criteria do we

use to determine these?  Are they the same or are they different?  Should we
keep the question like this, or should we eliminate one of the words?

• What was native culture like prior to European contact?
• What was French culture like?
• Do we need to understand all of the native groups, or can we pick one

representative one?  Or, can we choose the qualities that are common to them?
• Are there limits to what we can learn about native culture?  Why? Are there

limits to our understanding of European culture? Why?

(b) Think, pair, share to determine aspects of culture - what would we look at to
learn of our own or another culture?  The word “civilization” connects as well -
maybe it will help us to focus on many qualities of culture.   We need a good
definition of culture, which should include aspects such things as family, religion,
food, clothing, education, language, technology, skills - examples under each of
these is a good idea.  We can add to this list anytime, and we may have to
because there are marked differences between native and European cultures.

 
 As a class, make a web (overhead) to define “culture” - students copy on coloured
sheet provided by teacher.  Make a definition at bottom of web.
 

 (c) How will we decide if a culture is “advanced”?  What criteria might we        use?  For
now, let’s not evaluate these criteria, we’ll just set them.  Once again, students record
our conclusions in their notes.  Some of the criteria should include:
• technology - state of advancement
• ability to make effective use of the environment
• material wealth
• how do people treat each other?
• how do they treat the environment?
• their religious beliefs and whether they act on them
• whether they have art, and what place art has in the society
• human equality (gender, age, etc.)

B. Native Studies Jigsaw
Give lots of careful instruction.  Assign groups rather than allowing students to self
select.  Students use their text and copied handouts to record information about one
particular group (Inuit, Plains, Plateau, Iroquois, NW Coast).

Introduce jigsaw format and read anthropological information from Origins, pp. 186-7
(Homework: students read Origins segment on their group and make their chart using
the anthropological categories discussed there.)
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Instructions to Students. Expert Group.  You will become a member of an expert group
studying one of the following native cultures of pre-European times:  Inuit, Iroquois,
Plains, Plateau, Northwest Coast People.  You will use the suggested readings to
develop a good understanding of how these people lived.  You will record your
information and, together with the other members of your expert group, you will plan
a lesson to teach your central group.
1.  silently read the material given to you in the hand-out; as you read, take notes in the

categories given in the anthropology reading.  You are building an ethnography.
2.  discuss what you learned with the other members of your expert group, and write

down any of their observations that you might have missed; as a group, you need
to come to a good understanding.

3.  discuss how you will present the information to your central group
4.  (after teaching your lesson) design seven thinking questions you might ask on a

test.  Five of these questions must be about your group in particular, but two of the
questions could refer to other groups, for example, to compare them in some way.

Central group.  This group will consist of at least one expert from each of the native
cultural studies.   Each expert will teach the others about their group.  As the lessons
proceed, it is important that you begin to see similarities and differences within the
groups you’re discussing - take the time to talk about these, to have a conversation
about pre-European native culture.  There is to be no exchange of notes during the
lessons.  Use discussion to help each other understand. All information must be
communicated orally among you, with questions used to clarify information. You may
take notes during the lessons if you want, because you will be doing an assignment
afterwards. Create your own graphic organizer to compare the 5 groups.

Assignment.  Using the information you have gathered and placed on the graphic
organizers and the other readings provided, design a detailed mind-map, storyboard,
or other graphic organizer to show the similarities between the pre-contact native
cultures.  This poster should clearly demonstrate your understanding of pre-contact
cultures and their link to the geography in which they lived, but above all, it should
illustrate the similarities between them, so that it becomes a useful tool when you plan
your final essay.

2. Reading and Writing. Students read textbooks Canada Revisited/Exploration Canada
segments for more information on specific group; also Origins  pp. 36-9. Students plan
how to present the material to the central group (homework:  read Origins  pp. 46-9,
answer questions:
• From what you read, what do you think is meant by a "confederacy"?
• Why were the Iroquois and Huron confederacies formed?
• What impressed the Jesuits about how the confederacy operated?
• Explain the power of women in confederacy government?
 
3. Criteria for Superiority. In the central groups again, and with charts before them,
students discuss which categories they might want to use to judge "superiority" of
culture. For example, categories could include use of technology, being able to survive
in their environment, religion, respect for others (such as elders), presence or absence
of violence, education procedures, health issues, social hierarchy, decision-making, etc.
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As a class discuss these ideas -–if students don't bring it up, ask them if they thought
there was poverty in the First Nations.  Would this be a criteria for judging the
“quality” of society at some level?  Were all members looked after, listened to?
Government 'democratic'? (etc.)

4. Journal Writing. For the last half hour of class, students write a journal using the
following prompt:
You've now learned about 5 of the first nations of Canada.  Without trying to compare their
culture to ours, or to that of early Europeans, comment on these cultures generally rather than
for a particular group.  What aspects of their culture do you find the most positive?  Negative?  If
you wanted to compare them favorably with another culture, what aspects would you emphasize
most?  Are there some things you would like to see us adapt in Canada today?

C. Values clarification
1. Objectives. Objectives of this assignment:
• to clarify the values we currently hold
• to notice how values can be inferred by noticing action
• to use this information, to be able to infer the values of groups of people in history -

in this case, the early European explorers and colonizers

2. Defining Value Systems. A value system determines what principles are important to
us, and how we behave towards ourselves, other people, our belongings, and the
environment.  There are two aspects to our own value system - what are our values if
we write them down?  Do our actions illustrate these values that we espouse?  If not,
do we need to change our values, or can we work on fixing our behaviours to support
the values we believe are important?
1.  Class brainstorm - what are values? (examples)  Is there such a thing as absolute

values - that is, values which hold everywhere in the world?
2.  During 5 minutes of silence, free-write about all the things you value.  Start out with

a list, if you want, then go on to write about these or expand them out.  Rank your
values according to importance.  Qualify if necessary.

3.  Turn to a partner and share with them some of your values.  If they have any that
you would like to add to your list, do so.  Discuss whether you think there are any
absolute values for the whole world.  How could you decide whether these actually
would be absolute?

4.  General discussion about values (participation check).  Objective is to start refining
them and putting them in categories somehow.  Students are likely to choose values
that are close to them.  If students don’t do it, begin to expand out to discuss human
values in a broader sense.  Discuss things such as human rights.  Do students value
these?  Speech?  Safety?  etc.  Students can add these to their lists.   (Make sure the
following types are covered through prompt if necessary:  material, family, human
interaction, environmental, economic, etc.)

5.  Discussion around how we might be able to determine another person’s values
based on their actions.  Give each pair of students an example to work through -
they are to try to find as many implicit values as they can.
• a person goes into a corner store, points a gun at the clerk and demands

cigarettes and money
• when the child has made a mistake, a parent sits down and speaks quietly with

her, questioning and clarifying the situation
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• an angry driver curses the person in front of him and says “Must be a chink”
• a bank clerk always smiles pleasantly and chats with the customers, even when

they are slow and ask seemingly dumb questions
• a teacher humiliates a student in front of the class, by yelling at her about her

poor work
• a parent changes jobs, despite the fact he will earn less money, because he wants

to spend more time with his children
• the school rules say that, if a student repeatedly skips classes, she will be

suspended
• a teenager gives up an outing with a friend, because his younger sibling is afraid

to stay home alone

A general discussion follows, where the list of behaviors is further clarified.

3. European Values. Many of the European values and their culture will have to be
inferred from the actions they take and the problems they have, for example:
• the reasons for exploring
• the behaviour towards natives (i.e. kidnapping, murder, expropriation, religion)
• trade with natives – comparative value of goods traded – was it cheating?
• first major land grab – Hudson Bay.
• disease – why didn't natives have such horrible diseases?

Have students use their research skills in the library, as well as the textbook and
Internet to discover information about the various peoples that made up the European
culture in the same time period. Have students pick different European countries or
social classes for this stage of their research. Again, visual sources of information are
important. Have them use the same categories that they developed during their native
jigsaw in order to guide their information-gathering. These categories could also
include the following.
• hunting & gathering
• agriculture
• social organization
• leadership & government
• religion
• kinship (family)
• physical environment/technology

4. Social Values Codes. Often a society has a code of values and, if individuals within
that society truly believe that this code is worthy, they should act by it.  Does this seem
a reasonable assumption? What did we learn about the code that pre-European natives
lived by?  How can we tell that they believed in this code?

Recall the native philosophy of life (their religion/spirituality) – interconnectedness,
reverence for life – web metaphor.  Notice that natives truly believed and lived their
philosophy.

5. European Beliefs and Practices stemming from Christianity.  Let’s look at the code of
values of the Europeans of the  time period we’re studying.  All Europeans at this time
were Christian.  The guide to Christians is the Bible, Old and New Testaments, where
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the stories teach Christians how to approach life.  Moral tales encourage good
behaviour by valuing honesty, kindness, generosity to others, caring for the
disadvantaged, loving all others and helping those in distress, to name a few.  People
purporting to be Christian should behave according to these values, if they truly
believe them, and all baptized practicing Christians agree to obey the Ten
Commandments, which, slightly reduced, are:
I There is only one God.  You shall have no other gods before God.
II You shall not make any carved images of God.
III You shall not make wrong use of the name of the Lord your God.
IV Keep the Sabbath day holy.  (Sunday)  You may not work.
V Honour your father and your mother.
VI You shall not commit murder.
VII You shall not commit adultery.
VIII You shall not steal.
IX You shall not give false evidence against your neighbour.
X You shall not covet your neighbour's house, wife, slave …. or anything

that belongs to him.

All people should be treated well, but those who refuse to accept the one true God as
their own, were, in times past, not considered redeemable and were of a lesser order
than those who did accept Christianity.  THIS IS NO LONGER ACCEPTED BY MOST
CHRISTIANS – GENERALLY, WHILE STILL BELIEVING THEIRS TO BE THE TRUE
FAITH, CHRISTIANS ARE TOLERANT AND RESPECTFUL OF OTHER FAITHS.

Humans were special.  In the language of the Old Testament, "God created man in his
own image".  He also ordered humans to "subdue the earth and have dominion over
the fish of the sea and the fowl of the air and every living thing that moveth upon the
earth." (Origins, p. 43) THIS BELIEF IS ALSO NOT QUITE SO STRONG TODAY.

6. Native Spiritual Beliefs and Practice  (quoted from Origins:  A History of Canada, p. 42)

There were some common characteristics of spirituality that all native groups in Canada
shared.
 
There was the belief in a Supreme Being or Great Spirit who ruled over the earth.
There was also the belief in human souls, and the respect for nature in all groups.
Religious ceremonies and rituals were very important in all parts of Canada.  Tokens,
charms, and religious objects such as sacred bags, were used.  When carried or worn
they stood for the presence of spiritual strength and help.

Native People believe that all things are interrelated.  Thus, there can be no thought of
humans as superior beings.  We depend for our existence on our brothers and sisters of
earth, sky, and water.  All things have an equally important role to play in maintaining
nature's delicate balance.

As far as we can tell, these ideas were already well-established throughout the Americas
by at least 1000 years before Christ.  The basic idea was that nature was a "web of life".
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Humans were equal partners with the animals and plants, the sun, the wind, and the
rain.

Take some historical examples and look at these to check for values.  Do this as a large
group, or once again, have pairs analyze them:
• a native hunter kills a caribou with a spear, and then stops to perform a prayer-like

ritual over the body
• native families never physically disciplined their children – hitting did not occur
• a European explorer kidnaps three native people and takes them to France
• a group of natives teaches the European explorers how to cure scurvy
• a Jesuit priest spends his entire life converting natives to Christianity
• the Canadian government removes native children from their families and forces

them to attend residential schools
• a Canadian family places an elderly grandmother in a nursing home because there is

no time to care for her
• an elderly native grandmother is held in the highest esteem, and all younger

members of the community ask her for advice
• explorers offer beads and buttons in exchange for large quantities of fur
• the natives accept beads and other trinkets in exchange for large quantities of furs
• a native tribe tortures and kills a Jesuit priest
• a European sea captain organizes the massacre of a group of natives

7. Situation Analysis. Have students do the following three analytical tasks.
a) Situations that happen to us.  With a partner, draw a situation from the bin, and

prepare to present it to the class, by explaining what values you can determine
simply from reading it.  These may be positive or negative values, or a combination
of the two.  You may be able to determine the values of both people in the "story".
The values you notice may or may not have anything to do with a religious belief.
They may also not be the same values that the person would tell you they are.  If
you have time, draw another one and do it again.

b) Situations that happened in history.  Do the same thing as before, but this time, you
might have to pay a lot of attention to what we've learned about the competing
religions of the time.  You might also have to infer some values that are not
apparent in the statements.  Do your best.

c) Situation Writing. Copy one of the situations you worked with – write a paragraph
about what has happened in the situation and what it means in terms of the
morality of the person who did the action.  How do you feel about this outlook on
life?  Does it match your own?  If the situation you discussed is a negative one, what
would it take for the person or people in the scenario to be able to act differently?

• a person goes into a corner store, points a gun at the clerk and demands cigarettes
and money

• when the child has made a mistake, a parent sits down and speaks quietly with him,
questioning and clarifying the situation

• after a dinner date, the young man takes his girlfriend home; when she says “no” to
sex, he throws her on the couch and assaults her

• an angry driver, curses the person in front of her and makes a derogatory comment
about the ethnicity of the driver

• a bank clerk always smiles pleasantly and chats with the customers, even when they
are slow and ask seemingly dumb questions
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• a teacher humiliates a student in front of the class, by yelling at him about his poor
work

• a parent changes jobs, despite the fact she will earn less money, because she want to
spend more time with her children

• the school rules say that if a student repeatedly skips classes, he will be suspended
• a teenager gives up an outing with a friend, because her younger sibling is afraid to

stay home alone
• an employer to the hiring officer:  "We can't hire  a woman for that job.  We need a

tough son-of-a-gun to keep the workers in line.  Besides, women are hopeless with
staying within the budget"

• a student tells administrators about a friend who is intimidating and physically
hurting other students for money

• a teenager smokes marijuana most days – sometimes more than once;  on
weekends s/he also gets drunk at least once

• a teenager knows who has been swarming isolated pedestrians and beating them
up – s/he decides not to tell because there is no reward being offered

• a parent severely spanks a child who has just smacked his younger sibling
• a parent who has just seen one of his children smack the younger child takes the

older child aside and discusses respect and feelings, then encourages the older to
apologize to the younger

• a university student goes to a professor's office to ask for help – the professor
stands very close, looks at her chest and says "Well, there is one way to get an A in
this course….."

• a student copies a friend's assignment and hands it in as her own
• a native hunter kills a caribou with a spear, and then stops to perform a prayer-like

ritual over the body
• native families do not hit their children
• a European explorer kidnaps three native people and takes them to France
• a group of natives teaches the European explorers how to cure scurvy
• a Jesuit priest spends his entire life converting natives to Christianity
• the Canadian government removes native children from their families and forces

them to attend residential schools
• an elderly native grandmother is held in the highest esteem, and all younger

members of the community ask her for advice
• explorers offer beads and buttons in exchange for large quantities of fur
• the natives accept beads and other trinkets in exchange for large quantities of furs
• a native tribe tortures and kills a Jesuit priest
• a European sea captain organizes the massacre of a group of natives
• a local industry pours poisonous waste into the rivers and skies of London
• poor people in England and France are forced to work 16 hours a day in factories,

where they are in constant danger, and where they earn less than enough to feed
their families

• a society justifies slavery as the only solution to a shortage of workers being
experienced on farmlands and in factories

• ordinary people have no rights, and must do as they are told by members of the
classes above them
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D. Essay
This is the final project of the unit. Over time, it is possible that some students will want
to change the essay question from the initial question which pushes a comparison and
uses the word “superior”. By the time their explorations are complete, some students
may want to get away from that kind of thinking and into something that celebrates
aspects of both cultures instead. Work with the class to help them develop a thesis
statement that allows the students to explain what they have learned of both European
and Native cultures in the unit of study.

Essay Outline and Other Information for Students.

You have now spent considerable time studying the native and European cultures just
around the time of first contact between the two.  Although your understanding is not
perfect, as you can imagine, you are now ready to use what you know to write an
essay.

Next day, you will write a draft of your essay – this class will be spent in silence, as if it
were a test.  At the end of it, you should have most of your essay written.  You will
have another class to work and the essay will be due.

You must bring with you the following:
• this assignment (see below), completed
• notes on the topics you have chosen to write about
• text book, handouts you need
• paper, pencil, etc.

For homework, prepare an outline of your essay, using the following headings and
instructions:

Question I will be answering: ____________?  The question has to be one that is
answered by comparing native and European culture.

Introduction
Write one sentence to answer the above question, including the reason ("because") you
feel this way.  Realize that you are not committed to this answer.  It is your hypothesis,
like the one you would create before conducting a scientific experiment.

Body
1.
2.
3.

You are going to compare at least three aspects of native/European culture, which
means you have to write knowledgeably on these three things.  You should choose the
3 you believe to be the  most important to compare, which will depend on what you
personally value in life.  List the 3 things and give a short explanation of why they are
important for your job.  Be aware that sometimes you could have mixed feelings about
which of the two cultures has an edge over the other.  That's okay, simply write about
the dilemma you have in evaluating them.
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Conclusion
Don't do anything here yet – when you write your essay, you will have to decide on a
conclusion.  At this time, you might also want to revisit your introduction.

IRP Links
Applications of Social Studies
• identify and clarify a problem, issue or inquiry
• select and summarize information from primary and secondary print and non-print

sources
• defend a position on a controversial issue after considering a variety of perspectives
• plan, revise, and deliver formal oral and written presentations
 
Society and Culture in North America and Europe (1500 to 1815)
• analyze the relationship between Aboriginal people and Europeans and explain the

role of each in the development of Canada
• describe daily life in Aboriginal communities, New France, and British North

America
• analyze roots of present-day regional, cultural, and social issues within Canada
 
Economy & Technology in North America and Europe (1500 to 1815)
• analyze reasons for initial exploration and settlement of North America
• analyze effects of colonialism on trade and conflict
 
Environment in North America and Europe (1500 to 1815)
• describe and compare North America’s diverse geographic regions
• identify major exploration routes and historical events in the development of

Canada
• demonstrate understanding of the ways in which Aboriginal people interact with

their environment



Secondary Social Studies 9-11 Resource Copyright SD #43186

Upper and Lower Canada 1815-1838 Storyboard

A storyboard is a series of pictures with written explanations that provide information
about an event, series of events or period of time.

Complete a storyboard that explains the major developments in Upper and Lower Canada
from 1815-1838. The storyboard should present the main issues, events, and people of
Upper and Lower Canada. In particular, it must explain the conflicts, its causes and effects,
between various groups in Upper and Lower Canada during this period of time.

The explanation may be written in point form or complete sentences. All the information
can be obtained from Chapter 7 in Canada Revisited. Write the explanation in your own
words. The explanation must be accompanied by a variety of pictures that represent the
topic. The pictures may include a map, graph, person, building, etc. The pictures may be
hand-drawn, created by computer or obtained from the Internet. Photocopies of the
pictures from Chapter 7 are not acceptable. The pictures must be coloured.

Use the following outline to organize the storyboard and determine the information
required. Provide one picture per section.

Outline: Organization and Content
I. Changes to Upper and Lower Canada: 1815-1838 (refer to p. 135-139)
• Summarize the three major changes that occurred in Upper and Lower Canada
• Describe “The Great Migration”

II. Life in Lower Canada: 1815-1838 (refer to p. 140-143)
• Describe the three major groups and identify their concerns and the action they wanted

government to undertake
• Describe the Chateau Clique and Parti Canadien and their concerns or demands from

government
• Identify the concerns, problems or demands of the various groups that produced

conflict amongst them
• Summarize the series of events (causes) that led to armed rebellion
• Describe the rebellion and its results
• Explain the effects and consequences of the rebellion

III. Rural and Urban Life in Upper Canada (refer to p. 148-152)
• Describe daily life on a pioneer homestead
• Describe daily life in the towns of Upper Canada

IV. Life in Upper Canada: 1815-1838 (refer to p. 153-157)
• Describe the Family Compact and the Reformers and their concerns or demands from

government
• Summarize the events (causes) that led to armed rebellion
• Describe the rebellion and its results
• Explain the effects and consequences of the rebellion



Secondary Social Studies 9-11 Resource Copyright SD #43187

Textbook Links
• Horizons (Prentice Hall) pp. 2-33
• Flashback Canada (Oxford) pp. 3-39
• Canada Revisited (Arnold) pp. 135-157

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• visual presentation

Modifications/Adaptations
Gifted/Enrichment
• prepare a period newspaper that includes articles that cover I to IV; letters to the

editor features the bias of either the family compact or reformers
• students could create a series of political cartoons that demonstrate their knowledge

of I to IV

Learning Assistance
• reduce assignment and select only one area for study or present one picture from

each of the four topics
• clarify terms from selected areas with the student

ESL
• show work or samples produced by previous year’s class to set students on the

right track
• provide graphic organizer for ESL students to follow and organize work

IRP Links
Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social and geographical factors that led to Confederation



Secondary Social Studies 9-11 Resource Copyright SD #43188

Resume Assignment

The purpose of this assignment is to research the life of one of the members of the Family
Compact, Chateau Clique, reformers, radicals, or patriots. You will be required to present
the information in a resume format. It is important to conduct thorough research on your
selected individuals so that your resume reflects all aspects of the individual. For example,
you will need to provide information on employment history, and personal life and.
Historical accuracy and appropriate resume format are very important for this assignment

Textbook Links
• Horizons (Prentice Hall) pp. 19-42
• Flashback Canada (Oxford) pp. 11-13; 33-34

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• assuming a role*
• understanding of subject*
• quality of ideas*
• presentation of ideas*
• resume format

Modifications/Adaptations
Gifted/Enrichment
• major accomplishments (both positive and negative) can be graphed and ranked out

of ten; the information is laid out on a timeline of the person’s lifespan
• have the resume critiqued by both Sir Francis Bond Head and W.L. Mackenzie or

through the lens of a member of the Chateau Clique and Papineau

Learning Assistance
• provide an example of a resume
• assign a member (one who is easy to research) from the groups to the student and

identify whether or not the internet would be a useful tool

ESL
• teach resume writing prior to this assignment
• explain “historical accuracy”
• show examples of appropriate information for each section such as what should go

in the personal life section
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IRP Links
Society and Culture: Canada from 1815-1914
• describe contributions made by Aboriginal people, the French, and the British to the

development of Canada

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social and geographical factors that led to Confederation
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Charlottetown Conference Role Play

In August/September 1864, delegates from the colonies of Nova Scotia, New
Brunswick, P.E.I., and the Province of Canada (Canada East and Canada West) met in
Charlottetown, P.E.I. to discuss a maritime/federal union of the colonies. Your group
represents one of the colonies and must prepare for the conference.

Divide the responsibilities for preparing for the conference equally among members of
the group.

Task 1: Poster
Using your textbook and other researched information, provide the following
information about the colony and display it on a poster:
• Name of the colony, location on a map of British North America, name of political

leaders, population
• How do people interact with each other? How do people interact with the

environment?
• How are people and products moved from place to place?
• How has the past influenced the present?
• The situation in 1864

Task 2: Brainstorm and Discussion
Members of the group have mixed feelings about political union as some are in favour
of it and some are against it. In character, discuss your views about your colony joining
with other colonies of British North America by responding to the following questions
in point form:
• What problems is your colony facing?
• Is it to your advantage to have your colony join with other colonies?
• What will your colony gain? What will your colony lose?
• What type of government do you want in order to protect your colony’s special

needs?

Task 3: Factors, Consequences, and Points of View
A. Based on the information from the discussion in the previous task, list all the factors
your colony should consider when deciding whether to join Confederation. Be sure to
consider all the views from your group/colony (for and against) when listing these
factors.

B. After listing the factors, prioritize at least six factors (1 as most important and 6 as
least important) your group considers to be the most important for your colony.

C. Review the factors your group/colony should consider if it is to become part of
Confederation. Identify the consequences of each factor (both short and long term) by
deciding how these factors affect you personally (according to your role card you were
assigned) and how they will affect the other people in your colony. Try to identify as
many consequences for each factor as possible.
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D. Reflect upon the procedure your colony/group went through in steps A,B,C.
Consider other people’s points of view by thinking about why other people see the
issue of political union (Confederation) differently than you. Discuss and write in point
form your response to the following question: Why did some of the people in your
colony think their way was the best?

Task 4: Decision, Review, Prepare for Debate
A. Consider all the factors and consequences and, in character (according to the role
card you were assigned), make a decision about political union: Should your colony join
Confederation? As a group reach consensus (unanimous agreement), as to what your
colony should do. Write your decision in the section “Your Colony’s Decision” on the
“Charlottetown Conference 1864 Chart”.

B. Review your decision by responding to the following question in point form: Does
your decision really solve the issue? Refer to the factors and consequences and the
following questions to guide your answer:
• How does your decision solve the issue?
• What other solutions are available? What are the advantages and disadvantages?
• Do you want to change your decision?

C. Your group/colony will be attending the Charlottetown Conference to meet
delegates from the other colonies to debate the issue of Confederation. If your colony
decided to join the other colonies, prepare for this debate by ensuring the special
concerns of your colony are addressed. If your colony decided not to join the other
colonies, prepare arguments against joining Confederation.

Task 5: Charlottetown Conference 1864
It is September 1, 1864 and you and your fellow delegates are seated at the Conference
table in Province House in Charlottetown, P.E.I. Debate to decide whether your colony
should join with other colonies in British North America to form a new nation.

Textbook Links
• Horizons (Prentice Hall) pp. 73-85
• Flashback Canada (Oxford) pp. 98-101; 108

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• visual presentation
• understanding of subject
• quality of ideas
• assuming a role
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Modifications/Adaptations
Gifted/Enrichment
• see the Confederation game (next assignment in this resource)
• create a video where students stay in character to debate the merits of

Confederation

Learning Assistance
• create a separate assignment with more concrete tasks (task #1 seems appropriate

but the others are too difficult)
• optional assignment: create a reporter group where members create questions for

the Charlottetown conference delegates

ESL
• provide a chart/organizer to facilitate completion of each task so students can grasp

the steps within
• provide evaluation rubric
• review formal language of debate and post it in the room for reference during the

debate
• allow time to practice and rehearse

IRP Links
Applications of Social Studies
• generate and critique different interpretations of primary and secondary sources
• assess and defend a variety of positions on controversial issues

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social and geographical factors that led to Confederation

Politics and Law (II): Canada from 1815-1914
• explain the fundamental nature of the British North America Act in terms of the

division of powers between the federal and provincial governments
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Confederation Game

Students are to participate in an imaginary Confederation Conference that encapsulates
the real conferences held between 1864 and 1867. For more information and/or ideas to
support the Confederation Game, refer to The Nation Builders by John F. Hayes. Copp
Clark Publishing, 1968.

The year is 1867 and the colonies of British North America are facing a number of
problems as separate areas. As a result, the Confederation Conference has been called
with one purpose in mind: to arrive at a common basis upon which a nation can be
formed. The approach to this conference will have to be very informal and secrecy is a
must. No one but the delegates is allowed to attend these meetings and press releases
will not be given out until the conference ends.

Inside the conference itself there will be a “no holds barred” attitude. Argument and
debate are the tools of the delegates. Each person is fighting for the good of the region
he/she represents as well as what is good for the potential nation as a whole. But each
delegate must constantly be aware that re-election is very important and, therefore, the
wishes of his/her constituents must be taken into consideration when voting.

During the conference a series of eight proposals will be put forward by members of
the six groups attending. They are the following:
1. Intercolonial Trade   $50,000,000
2. Maritime Subsidy   $20,000,000
3. Colonial Debts   $50,000,000
4. Intercolonial Railway   $50,000,000
5. Canadian Pacific Railway   $100,000,000
6. Purchase of Hudson’s Bay Company Land    $300,000,000
7. Defense Bill   $80,000,000
8. Federal System   $50,000,000

However, all proposals cannot be passed as the total budget is only $500,000,000. It is
up to the delegates from each area to argue for the proposals that will benefit their own
riding but, keep in mind, the whole nation should benefit as well. How you vote will
determine if you are re-elected.

This is a hypothetical conference. What this conference does is to incorporate the
discussions and debates held over the original three Confederation conferences. Tell the
students that what they’re going to do in two weeks took the Fathers of Confederation
three years to accomplish. There are eight proposals on the table. Totaled up they equal
$700,000,000. The delegates only have $500,000,000 to spend. Obviously not all
proposals can be passed.

The teacher assigns roles from the Details on the Bills provided. The teacher must select
strong students to do the following roles: The two delegates from Newfoundland must
be strong because they have to do four speeches each. All people sponsoring a Bill must
be strong students. They are responsible for explaining in detail what the eight bills are
about and why they are crucial for the new country. Alexander Campbell, George-
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Etienne Cartier, Alexander Galt, George Brown, Charles Tupper, Leonard Tilley,
Thomas Haviland and Ambrose Shea are the sponsors of the eight Bills. They must
speak first. All colonies will get a chance to discuss the merits of each proposal. Each
colony must have a speaker for each of the bills. The teacher randomly selects this
order once a Bill has been proposed. Delegates must be prepared.

Each student is assigned the role of one of the Fathers of Confederation and is
responsible for doing a minimum of one speech. This is to be a minimum of one minute
in length. Good speeches usually last 2-5 minutes. Students may use posters or the
white board to aid them in their speeches. Encourage them to dress the part.

Everybody is responsible for personal introductions and giving a limited biography.
This should not be a long “then I did this, then I did that.” Everything mentioned
should be relevant to the conference or the issues at hand. For example, “I am a lawyer
from North York and have served the constituents there for eight years,” or “I have
served in the military for x years and feel that I can speak on behalf of the Defense Bill”,
etc....

Students should also welcome other delegates, say hello to old (historical) friends. For
example, Thomas D’Arcy McGee says hello to George Brown. Students should indicate
from which region of their colony that they are from. The audience should get an
indication of what the delegate’s constituency is like.

The role cards provided give a good background of what the Fathers of Confederation
are all about. An ‘A’ student will go beyond what the role card says. Students should be
reminded that they are not yet ’Sirs’. None of them have been knighted yet. All
information on their characters past 1867 should not be mentioned because our make-
believe conference is dated 1867. Students should know their material. This should not
be a stand-up-and-bore-the-class-with-reading-out-a-report activity.

While other students are presenting, the rest of the delegates should be taking notes on
what is being said. These notes will be needed during the debate sessions.

Generally, a class will get through two Bills per one hour and fifteen minute class. The
procedure should run as follows:

A. Introduction/Welcoming from the Queen (Teacher). For example, “As the Queen of
these British Colonies I would like to welcome you all to Charlottetown for this very
important conference. I trust you all had a comfortable, safe journey. I understand that
the delegates from Canada West and Canada East had quite the social gathering on the
steam ship on their way here. It is nice to hear you were welcomed so warmly along
the way by colonists. I must apologize for the lack of accommodations here in
Charlottetown. Apparently the circus is in town. I know that sounds funny but
residents here haven’t seen the circus in over ten years. For those of you billeting at
farmers’ houses and those delegates staying on the steamship, we are doing our best to
find you rooms in the local hotels and inns.

The delegates gathered in the room around you are here to potentially lay the
foundation for a great nation. Decisions made by you will shape the new nation for
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generations to come. Without any further ado I will turn the floor over to Alexander
Campbell, the sponsor of our first Bill”.

B1. Alexander Campbell’s speech...
B2. The remaining speeches on Bill one (one speaker from each colony).
B3. Open floor debate on the merits of Proposal one. Any one here may speak.
However order must be maintained and all delegates must address the speaker/Queen
and be given permission to speak. The debate section of this activity is usually where a
lot of action takes place. Monitor it so it doesn’t get out of hand. Keep in mind,
however, that politicians often act like school children in government houses, so a little
loudness should be encouraged. Judge a good time to move on. Generally five to ten
minutes, sometimes more as you progress through the proposals (students have more
to say and develop alliances).

C1. Proposal two.
C2.  Speeches on the Bill (one speech from each colony)
C3. Debate two (there may be some carry-over from debate one which is O.K. as long
as this doesn’t dominate).

This Proposal-then-debate format continues until you have covered all eight Proposals.
The next step is a final debate. Judge time for yourself. A strong class, however, will
debate forever so you might need to bring closure to this. Conversely, a weak class
might need stimulating. Generally, this goes for ten to twenty minutes.

The delegates then vote on each of the Bills.  List the Bills on the whiteboard then do a
show of hands. Delegates must decide and vote by what their constituents would want
and how they have been persuaded to vote through listening to the speeches and the
debates. If they don’t vote correctly then they would not get re-elected (remember a
politician’s first job is to get re-elected). They vote as individuals so in theory you may
have delegates from the same colony voting different ways. Delegates can only spend
$500,000,000 so something has to be omitted. Results always vary. They must spend as
close to all the money as possible without going over.

Once the Bills have been decided upon and the money spent, delegates should spend a
couple of minutes with their colleagues from their colony and decide whether or not
their colony should join Confederation. Then the Queen/speaker polls each of the
colonies to see if they will join or not. Results vary. A colony should not join if all the
Bills they are in favour of don’t pass. The opposite is also true.

Details on the Bills
Proposal #1: To establish free trade between the British North American colonies by
the Union of these Colonies.
• Cost: $50,000,000
• Explanation: During the 1850's and 1860's, the colonies in Canada suffered two

serious setbacks. Great Britain no longer gave the colonies a preference in trading.
The colonies had lost the protection of the British navigation laws that had helped
their fledgling trade and industries. Secondly, the Americans withdrew their free
trade agreement with British North America. Thus, assured markets were lost and
each colony found itself trying to trade in competition with countries with larger
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resources and capital. Previously there had been little trade between the colonies,
but now they began to see each other as markets for their various products. The
trade was, of course, dependent on the construction of a railway, but the movement
of products within a protected area would remove competition from other countries
and allow the economies to thrive.

• Pros: The prospect of free trade appealed to all the provinces. The Maritimes saw
markets for their fish, coal and manufactured goods while also increasing the use of
their seaports with increased products from the interior of Canada. The Canadas
saw trade as a way of utilizing the system of canals and railroads that had been built
but never used effectively. And, they would gain secure ocean ports so essential for
year-round trade.

• Cons: Free trade among the colonies would cause the loss of revenue from tariffs.
The Maritimes particularly objected to the loss of these monies as tariffs were a
major source of finance for their colonial governments. Moreover, the industries of
the various areas would come into competition. New Brunswick, for example,
would be competing with Quebec in the lumber industry. The Maritimes felt that
their struggling manufacturing concerns might be unable to contend with the more
established industries in the Canadas.

• Sponsor: Sir Alexander Campbell, Canada West

Proposal #2: To solve Maritime Economic problems through an annual subsidy
from the central government.
• Cost: $20,000,000
• Explanation: During the pre-confederation years, the Maritimes had experienced a

period of prosperity. This was based on the export of wood and fish, wooden
shipbuilding and the carrying trade. The continued success of each of these
industries was essential for the overall development and growth of the colonies. By
the mid-eighteen sixties, it was evident that the time of prosperity was over. The
timber resources were almost exhausted and those that remained were inaccessible
because of poor overland transportation facilities. The fishing industry was no
longer protected by British navigation laws and it had to face the competition of the
New England States and the West Indies. Finally, the coming of the steamship
assured the decline of the Maritime economy. Steamships were taking on more of
the carrying trade causing sailing ships to make longer voyages at smaller profits.
Steamships were crossing the Atlantic regularly in less time than the best of the
sailing ships. Thus, the Maritime colonies had to seek new avenues of trade and
commerce to restore their  falling economy.

• Pros: The Maritime colonies would benefit from a guarantee of economic subsidy to
compensate for their losses.

• Cons: However, the Maritime colonies learned that such dependence on a federal
government might inhibit their economic growth and weaken their bargaining
position with the other areas.

• Sponsor: Thomas Haviland, Prince Edward Island.
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Proposal #3: To have the debts of the colonies assumed by the Federal Government.
Cost: $50,000,000
• Explanation: Some of the British North American colonies were seriously in debt. In

the Canadas, the failure of the railroads and the St. Lawrence Canal system to
stimulate trade left the colony with a debt of about $40,000,000. Because their
railway programs had failed, Nova Scotia and New Brunswick owed $10,000,000.
The other Atlantic colonies had various debts, but they were not as unmanageable.
The union would provide a solution to the debt-ridden colonies in that the Federal
Government would take over their debts.

• Pros: This proposal would help those colonies with financial difficulties to begin
again on a firm financial footing.

• Cons: The debts of Newfoundland and Prince Edward Island were minimal
compared to those of other three colonies. Therefore, they felt this proposition
would be of little practical use to them. The Maritime colonies also feared that
financial control would pass to a central government and the greater financial
interests in the Canadas, particularly in Montreal, would have an increased say in
Maritime economies.

• Sponsor: Sir Ambrose Shea, Newfoundland.

Proposal #4: To Build an Intercolonial Railway.
• Cost: $50,000,000
• Explanation: The Intercolonial Railway was a scheme to connect the Canadas with

the colonies. The proposed route would be from Riviere-du-Loup in Lower Canada
to Shediac; New Brunswick to Truro, Nova Scotia. The new railway would link
existing routes in the Maritimes so that Saint John and Halifax would be joined to
Upper and Lower Canada. The new Federal Government would assume the cost of
such a project thus removing any question of equality of payment among the
provinces. Railroads had been found to be extremely expensive to construct and the
eastern colonies had stopped railway building.

• Pros: The Intercolonial Railway would provide the Canadas with a year-round
seaport. It would create a new source of markets for both the Canadas and
Maritimes. There would be free trade between the areas that would stimulate the
prosperity of all. The railway would assure a method of troop movement that
would protect any area in the Maritimes that was threatened. New Brunswick saw
the Intercolonial as a way of increasing the prosperity of the colony as the majority
of the road would be through that province.

• Cons: Newfoundland and P.E.I. could see no benefit from the railway.
• Sponsor: Sir Charles Tupper, Nova Scotia.

Proposal #5: To construct a railway to the Pacific Ocean.
• Cost: $100,000,000
• Explanation: The Canadian Pacific Railway was to link the Canadas to the Pacific

Ocean. The route was to be wholly in Canada, running north of Lake Superior,
across the Northwest, and through the Rocky Mountains to Vancouver. The railway
would serve to secure the Northwest in that troops could be deployed to defend the
area. It would also help in uniting British Columbia with the new nation. With the
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transportation facilities provided by the C.P.R., the Northwest could be opened up
for settlement and trade goods could travel from east to west.

• Pros: The railway would retain the Hudson's Bay area for Canada in that it would
provide an effective method of defending the country. It would allow the Canadas
to expand into new areas and stimulate the economy by providing a port on the
Pacific. New capital would be available to help the debt-ridden railways and by
further expansion it was felt they would be able to make a profit.

• Cons: The main disadvantages to the Canadian Pacific Railway were seen in the
Atlantic colonies. Newfoundland and Prince Edward Island would realize little
benefit from the C.P.R. All of the Atlantic colonies could see an increase in the
financial influence of Montreal as the railway program progressed and they feared
that their needs would be neglected.

• Sponsor: Sir Alexander Galt, Canada East.

Proposal #6: To purchase the Hudson's Bay Company land.
• Cost: $300,000,000
• Explanation: The Hudson's Bay Company land consisted of a great portion of

present-day Quebec, Ontario, the Prairie Provinces, the Yukon and the Northwest
Territories. This vast amount of land was essential for the future development of
Canada according to many of the delegates to the Confederation Conference.

• Pros: The purchase of the Northwest would provide an essential hinterland both
• for future development and expansion of the new country. It would create a vital

link with British Columbia, and with the building of a railway, it was possible that
British Columbia would join the new country. Also, this land would be secured for
Canada and the chance of an American take-over would diminish. For the Canadas,
the Northwest would provide an area for investments and future profits.

• Cons: The cost of the venture was one of the big factors against it. The Maritimes
were oriented toward the sea and this vast western hinterland held little interest for
them. They could see no advantage for themselves in its purchase. They feared that
capital that might have been used to their advantage would now be concentrated on
the development of the hinterland.

• Sponsor: George Brown, Canada West.

Proposal #7: To form a Federal Government to provide a strong defense for the British
North American Colonies.
• Cost: $80,000,000
• Explanation: In the pre-confederation years, the question of defense was a concern

of all the British Colonies in North America. The relationship between Britain and
the United States had been strained because of incidents during the American Civil
War. The military situation in the colonies was extremely weak; it had become too
expensive for Britain to maintain a large standing army in each colony. The main
defensive units consisted of poorly equipped militia. A group of Irish extremists
known as the Fenians had formed an army in the States. Their purpose was to
attack British North America and provoke a war between Britain and the United
States. By doing this, they hoped to have British military strength removed from
Ireland so a successful revolution could take place. Raids by the Fenians in Upper
Canada and New Brunswick in 1866 graphically illustrated the need for a unified
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defense program. With union would come railroads that would provide a fast,
efficient way of moving troops if the need arose.

• Pros: The creation of a unified defense program would enable an army of
professional soldiers to be formed. This would protect the country in the face of any
aggressive act by any group or country. A well defended country could prosper
without fear of external influences.

• Cons: Nova Scotia, Prince Edward Island and Newfoundland could not relate to
these problems because of their geographic position. Traditionally, they relied on
the sea as a major part of their defense. A standing army would be of little value to
them as their first line of defense was the British Navy.

• Sponsor: Sir Leonard Tilley, New Brunswick.

Proposal #8: To form a Federal System of Government.
• Cost: $50,000,000
• Explanation: A Federal system of government is one in which a number of regions

form another level of government to look after common areas of interest. Each area
then controls its own local matters. The proposed Federal system in Canada gave
the Dominion government a total of 29 areas of control. Some of them were:

- trade and commerce
- raising money by taxation
- postal service
- the census
- defense measures
- salaries of civil and other officers
- navigation and shipping
- fisheries
- issue of money
- banking
- weights and measures
- patents and copyrights
- Indians and lands reserved for Indians
- criminal law
- penitentiaries

The provinces could make laws in the following areas:
- direct taxation within the province
- appointment and payment of provincial officers
- management and sale of public lands belonging to the province
- establishment and operation of prisons for the province
- establishment and operation of hospitals and asylums
- issuance of licenses to shops, saloons, taverns, etc.
- development of railways, canals, telegraph, roads, steamship lines, etc.
- administration of justice within the province
- education

• Pros: The Federal system provided advantages to all areas. For example, a centrally
run method of defense would ensure the security of the new nation. Moreover, each
province would remain in control of important matters to its particular area and be
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able to retain its distinct regional character. Canada East was concerned that the
French culture would be lost if they were not allowed to be, "maitre chez nous",
masters in our own house. Thus, the Federal system provided for both unity and
diversity.

• Cons: There were drawbacks to a federal system as opposed to a central and single
government. Some delegates argued that an additional level of government would
be created that would have to be administered at the expense of the taxpayer.
Moreover, it was easy to foresee conflict over each government's authority. Other
opponents of the proposed federal system contended that since this system was
based on representation by population, that meant that the smaller provinces would
have fewer representatives in Parliament. These areas were concerned that their
interests would not be considered as important as the interests of those areas with
larger representation.

• Sponsor: Sir George Etienne Cartier, Canada East.

Textbook Links
• Horizons (Prentice Hall) pp. 73-85
• Flashback Canada (Oxford) pp. 114-121

Teacher Notes/Additional Resources

Assessment Ideas
1. Students are graded on one speech. This benefits students who do more than one

speech because they generally get better at it with practice and can improve their
mark. Grade them on minimum one minute in length, costume, voice
clarity/projection, historical accuracy, ability to capture audience’s attention and
originality.

2. Debate. Each time a delegate speaks intelligently or answers a question intelligently,
they get a point. After all the debates total up the points. The person(s) with the
most points gets 10/10, 15/15 or whatever you decide. The breakdown for the rest
of the marks usually is obvious based upon the number of times a person speaks.
Always let them know in advance that this is how they are being marked. They can
then choose if they want to get a good grade.

3. Paragraph. Get students to write a detailed paragraph explaining and justifying the
way they voted. Ask students to tell me what they liked about the conference and
what they would change. This helps improve it for the future.

4. Test. Give students a test on Confederation after the role play.

Modifications/Adaptations
Gifted/Enrichment
• this is already a good activity for these students
• have them keep a journal from the perspective of one of the delegates
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Learning Assistance
• an alternate assignment might be better for these students. Refer to the Fifty Nifty

Ideas for Teaching Social Studies

ESL
• this is challenging for ESL students
• provide extra time to rehearse, allow these students cue cards to stay on track, teach

appropriate language and body gestures for effective successful debating

IRP Links
Applications of Social Studies
• identify and clarify a problem, issue or an inquiry
• generate and critique different interpretations of primary and secondary sources
• assess and defend a variety of positions on controversial issues
• plan, revise, and deliver formal presentations that integrate a variety of media
• demonstrate leadership by planning, implementing, and assessing a variety of

strategies to address the problem, issue, or inquiry initially identified

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social and geographical factors that led to Confederation
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Father of Confederation Diary

Have students choose one of the fathers of Confederation and write a diary entry from
his perspective, giving opinions on what happened, as well as an account or summary
of the events. Ask them to include this person’s thoughts on the political, economic,
social and geographical factors that led to Confederation in the diary entry.

Instructions: In order to better understand the character you have chosen to write
about, or to better get into the character’s mind set, fill out the following in point form
before writing your diary entry.

Diary Planning Guide

Father of Confederation
type of person he is list of events response to events

Textbook Links
• Horizons (Prentice Hall) pp. 78-85
• Flashback Canada (Oxford) pp. 3-120

Teacher Notes/Additional Resources



Secondary Social Studies 9-11 Resource Copyright SD #43203

Assessment Ideas
* See the Assessment section for rubrics.
• use diary format
• organize information logically
• use correct sentence structure, spelling, punctuation and grammar
• assuming a role*
• understanding of subject*
• quality of ideas*
• use of language*

Modifications/Adaptations
Gifted/Enrichment
• students may wish to extend the diary beyond a single entry
• use a person from another context to write a comparable entry, then demonstrate

parallels between the two characters and their responses to events (this is good for
students who can see patterns or draw more sophisticated analogies)

• find fictional characters who have had similar experiences and draw analogies or
comparisons between the two

• ask students to compare Confederation issues to what is happening in Canada
today, then discuss why these problems haven’t been solved in over one hundred
years

Learning Assistance
• assign a particular “Father of Confederation” to the LA student (choose one who is

easy to evaluate)
• provide guided questions

ESL
• challenging activity even for advanced ESL students
• teach/review specific terms such as perspective
• teach/review language and style for diary (use a model)
• delay assigning this until well into the unit of study
• allow choice of diary formats from various cultures

IRP Links

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social and geographical factors that led to Confederation

Politics and Law (II): Canada from 1815-1914
• explain the fundamental nature of the British North America Act in terms of the

division of powers between the federal and provincial governments
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Drive to Nationhood Newspaper Assignment

A newspaper contains several different types of articles. The news story and an editorial
are two examples. The news story reports the basic facts of an event - the who, what,
where, when, why, and how - and the reporter does not usually offer a direct opinion
of the event. However, the reporter may indirectly provide opinions of the event by
including “quotes” from people who participated or observed the event. The purpose
of the editorial on the other hand is to provide an opinion of an event or issue. The
editorial contains the basic facts of the event or issues (usually less than a news story)
but its main focus is to analyze the event or issue and provide an opinion.

Write a news story or editorial the day after July 1, 1867 when Confederation was
proclaimed. This joined the colonies of the Province of Canada (Quebec and Ontario),
Nova Scotia and New Brunswick and created the Dominion of Canada.

I. News Story
Write a news story that explains the powers and structure of the federal and provincial
government as outlined by the British North America Act, 1867.
Content
The news story must include the following:
• provide background information on the Quebec Conference and the Seventy-two

Resolutions and the London Conference which approved the Seventy-two
Resolutions that formed basis of the BNA Act

• explain the system of federal government as outlined by the BNA Act
• explain how the number of MPs from each province are determined and the

purpose of the Senate and number of Senators
• explain how the central government is stronger than the provincial government
• explain the division of powers between the federal and provincial governments

(provide examples for both levels) and the POGG clause

Format
The news story must be written using the inverted pyramid method that is typical of
newspaper articles. Also include:
• Date: Tuesday July 2, 1867
• Place: Kingston, Ontario
• Headline, name of the newspaper, name of reporter
• Picture
• One “quote”

II. Editorial
Write an editorial for a newspaper in Nova Scotia that opposes Confederation and
explain why it is not beneficial for Nova Scotia.

Content
The editorial must include the following:
• explain the reasons why Nova Scotia is against Confederation and why it does not

benefit from it
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• explain why Nova Scotia opposes representation by population in the House of
Commons and why the Senate is not enough to provide the balance

• explain why Nova Scotia opposes a strong central/federal government
• explain the division of powers between the federal and provincial governments and

why this concerns Nova Scotia
• explain the POGG clause and why this concerns Nova Scotia
• make a suggestion or recommendation to resolve the issue of Confederation

(examples separate, renegotiate)

Format
The editorial must include the following:
• Date: Tuesday, July 2, 1867
• Place: Halifax, Nova Scotia
• Headline and name of the newspaper
• Picture is optional

Textbook Links
• Horizons (Prentice Hall) pp. 73-85
• Flashback Canada (Oxford) pp. 101-102; 108; 115; 117-118; 143-145

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• visual presentation*
• understanding of subject*
• quality of ideas*
• understanding newspaper format
• use of language*

Modifications/Adaptations
Gifted/Enrichment
• find political newspaper articles/editorials about parliamentary debates/bills, etc.

that are currently underway; ask the students to examine the bills/articles for bias
and/or find examples of conflicting articles - judge for objectivity and accuracy

Learning Assistance
• limit content
• have LA student complete news story component only
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ESL
• review language and writing style of news story and editorial with completed

examples from former students
• provide evaluation rubric
• help to edit students’ writing before they hand in their “published” copy

IRP Links
Applications of Social Studies
• assess and defend a variety of positions on controversial issues

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social and geographical factors that led to Confederation

Politics and Law (II): Canada from 1815-1914
• explain the fundamental nature of the British North America Act in terms of the

division of powers between the federal and provincial governments
• compare Canada’s developmental steps to nationhood with those of the United

States
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History’s Conscience Alley

People in history often face dilemmas. The conscience alley is a way for students to
understand the issues and the emotional stress people face when making a difficult
choice.

A person’s dilemma is defined. The class is then divided in two groups. Individually, the
students in one group think of reasons why a person should choose a particular course
of action. The other students think of counter arguments or dissenting reasons.

The two groups then line up facing one another about five feet apart. A student is then
selected to be the historical person facing the dilemma. That student walks between the
two lines. As that student progresses, the students take turns trying to persuade the
student/character to take a particular course of action by providing reasons and
arguments for a particular choice.

Some historical figures who lend themselves well to this assignment are:
• Colonel Thomas Talbot when deciding whether or not to let someone settle on his

land
• Governor Head sending soldiers to fight rebels in Lower Canada
• Governor Lord Elgin when he had to sign the Rebellion Losses Bill
• Emily Stowe when required to break the law in order to practice medicine in

Canada
• Frances Simpson when announcing she would not socialize with the Metis relatives

of HBC employees
• Sir John A. Macdonald during the trial and execution of Louis Riel

Students should be encouraged to think of as many reasons as they can prior to
forming the lines. Too much repetition kills the strategy. Emphatic language and
persuasive and dramatic speech greatly enhance the strategy.

Follow up activities could include a formal character analysis or a journal entry in which
the historical figure describes his or her internal conflict.

Textbook Links
• Horizons (Prentice Hall) pp. 3-33
• Flashback Canada (Oxford) pp. 13; 25-26; 42-47; 239-241; 328-332

Teacher Notes/Additional Resources
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Assessment Ideas
* See the Assessment section for rubrics.
• present logical reasons to support a particular viewpoint
• generate several relevant persuasive arguments
• assuming a role*
• understanding of subject*

Modifications/Adaptations
Gifted/Enrichment
• discuss with students the concept of lobby groups and organizations who take a

philosophical stand and voice their views to try to convince the public/politicians
• have students choose a lobby group to prepare a letter to chosen politicians which

presents their point of view

Learning Assistance
• provide an introductory discussion
• give concrete examples of emotional stress people face when making a difficult

choice (i.e. peer pressure, drugs, etc.)

ESL
• this could be difficult for beginner ESL students
• pre-teaching would require video clips (something like the Disney film Pinocchio

with Jiminy Cricket as the conscience or modelling with a script)
• teach specific language of persuasion and have it posted somewhere for easy

reference for weaker students
• allow practice time before performance

IRP Links
Society and Culture: Canada from 1815-1914
• describe contributions made by Aboriginal people, the French, and the British to the

development of Canada
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada

Politics and Law (I): Canada from 1815-1914
• analyze political, economic, social and geographical factors that led to Confederation
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada

Politics and Law (II): Canada from 1815-1914
• evaluate the impact of western expansion and federal policies on Aboriginal people
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The Slave Trade

The slave trade had a profound impact on the history of Canada for three reasons.
1. Thousands of escaped slaves made their way to Canada via the Underground

Railway.
2. Slavery was a major cause of the US Civil War, a war that pushed Canada towards

Confederation and altered the history of this country.
3. Some Canadians in New France owned slaves themselves.

This assignment is a research assignment. You will need a variety of resources,
including your textbook, the library and the Internet to complete the following:

Vocabulary: Define the following words and terms:
• slave-gun cycle
• abolitionist
• humanitarian
• colonial

• fugitive
• ante-bellum
• disenfranchised

• emancipation
• indentured
• servitude

Questions: Do any two. Originality, content, factual information and presentation are
all factors in your mark.

1. Create a map showing the slave-gun cycle and indicate the following key locations
during the slave trade. Ensure that it is colour-coded and has a legend.
• New Orleans
• Mobile
• Savannah
• Atlanta
• Charleston

• Sierra Leone
• New York
• Boston
• Philadelphia
• Barbados

• Jamaica
• London
• Bristol
• Liverpool

2. Locate a copy of the painting called “The Slave Auction” (check the internet or a book
called American Chronicles) and write a newspaper article about it. Pretend you are
covering the auction and write about what you see. You can have a pro-slavery bias, an
anti-slavery bias or write objectively about the proceedings. Also use the textual
information that you have read to supplement the story. Use real places, dates and
people in your story.

3. Locate and observe photographs of at least four slaves. Choose one and write a 500
word biography about his or her experience. Events to consider writing about include
the capture, the trip across the ocean, the sale in the New World and life on the
plantation. Include the photo session as well and think about how you would feel under
those circumstances.

4. Find out about the Dred Scott case. Summarize the case, identify the main players
and then write two opposing 150 word opinion pieces about the outcome of the case.
One is to be from the point of view of the South; the other should describe the
Northern perspective on the issue. Include as many facts and examples from your
research as you can.



Secondary Social Studies 9-11 Resource Copyright SD #43210

Textbook Links
• Horizons (Prentice Hall) pp. 27
• Flashback Canada (Oxford) pp. 65, 260, 263, 331

Teacher Notes/Additional Resources

Assessment Ideas
See the assessment section for rubrics on the following.
• visual presentations
• understanding of subject
• quality of ideas
• expository writing

Modifications / Adaptations
Gifted/Enrichment
• have these students research current or other examples of slavery and make

comparisons between the examples they discover and the ones in the assignment

Learning Assistance
• these students might need graphic organizers for the writing components
• provide models of the finished written assignments
• teach visual analysis for the photography and painting components

ESL
• this is a good activity for ESL students
• pre-teach terminology
• allow ESL to work in first language for some parts of the assignment
 
IRP Links
Applications of Social Studies
• generate and critique different interpretations of primary and secondary sources
• plan, revise and deliver formal presentations that integrate a variety of media

Society and Culture: Canada from 1815-1914
• identify the influence of immigration on, and the contributions of immigrants to the

development of Canada
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Sir John A. Macdonald and Synectics

The word synectics means the bringing together of diverse elements. As an
instructional strategy, it depends upon thinking by analogy or metaphor. To a great
extent, it uses brainstorming as an individual and group activity. While the activity is
teacher-led, it is always student-focused. Most commonly used to stimulate divergent
thinking in preparation for creative writing, synectics can also serve to increase
understanding of a specific concept, to explore social issues, to create a design or
product, or to solve problems.

A synectics lesson will serve to meet two lesson objectives:
1. to stimulate diverse, creative thinking
2. to encourage deeper understanding of a concept or to explore a new concept

A synectics lesson may take a variety of forms, but will usually consist of a series of
processes involving the following components, not necessarily in this order:
brainstorming, "what ifs", direct analogies, personal analogies, symbolic analogies or
compressed conflicts.

The following two exercises assist students to explore ideas to a deeper level of
understanding. The creation of analogy and metaphor can strengthen student writing
and students who are encouraged to engage in synectics are more likely to be creative
problem solvers and divergent thinkers. Teachers who use synectics in their classrooms
see a new side to their students and, together, they have fun.

Model Synectics Lessons: Sir John A. Macdonald and Leadership

Concept:
When he first became Prime Minister, John A. Macdonald is probably both excited and
intimidated by the prospect. Make a connection for the students between their lives and
that of this historical figure, a man who was in charge of Canada over one hundred
twenty-five years ago.  Because students might not have much understanding of the
kind of power which Macdonald had, have them instead think about what contributes
to their own feelings of power and powerlessness: living in their parents' homes.

Begin the discussion with some questions that should involve everyone:

Warm-up:
1. How many of you live on your own? (Sometimes as many as 2 or 3 will indicate so.)
2. How many would like to be living on your own? (Many, often most.)
3. How many feel ready to be on your own? (Usually not as many as for #2.)

Brainstorm:  What things will you need to think about/plan for/prepare in order to
move out and live on your own? Students suggest things like:
• find a place to live
• pay rent
• get a job to be able to pay rent
• shop for groceries, make meals

• buy furniture & other necessities
• manage money, pay bills
• hosting parties
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How will it feel to do this?
• independent, happy, responsible, scared, lonely, excited, worried, free

Notice that some of these feelings are contradictory. Pair words that seem to have
opposing meanings (compressed conflicts):
• lonely/free
• happy/scared
• responsible/independent
• worried/excited

Direct analogy:
How is Macdonald’s situation like that of a young person moving out on his/her own?
Students recognize that Macdonald is facing a new situation, which offers him power
and responsibility such as he has never had, as does a young person facing life alone.
They see that he will have some planning to do, and that he will have to solve his
problems on his own. (etc....)

Personal analogy:
How would it feel to be Macdonald at this point?
Students recognize that he is probably scared of both the power and the responsibility,
but is nevertheless intrigued by it. He would also be feeling worried and excited, happy
and scared, etc.

Assignment:
You (the students) are Macdonald. Write a letter to a close friend (in whom you can
confide anything), telling of your election and expressing the feelings you have about
your new job.

As a result of the synectics exercise in identifying compressed conflicts, the students are
able to assume the character of Macdonald and write about his conflicting feelings of
ambition and fear, loyalty and temptation, pride and humility.

Model Synectics Lesson: Sir John A. Macdonald and Friendship
The analogies suggested in this example are intended to stimulate divergent thinking.

Concept:
Friendship is a multi-faceted relationship.

Brainstorm:
“How is a hedgehog like a broom?” and “How is a cat like a refrigerator?”

Analogy:
“How is friendship like a river?” This should lead students to some interesting insights
into their own friendships.  “What other thing or idea is like friendship? Create your
own analogy.
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Assignment:
Write a creative piece about the friendship between John A. Macdonald and George-
Etienne Cartier using this or another analogy to develop it. (If you prefer, use another
historical friendship for this piece.)

(The information on synectics is based on an article published in English Quarterly by
Anne Meier, president of the Canadian Council of Teachers of English Language Arts.)

Textbook Links
• Horizons (Prentice Hall) pp. 73-170
• Flashback Canada (Oxford) pp. 57-58; 114-115; 245-246

Teacher Notes/Additional Resources

Assessment Ideas
Use the following criteria for a model synectics lesson
• generate ideas through brainstorming
• identify feelings and emotions
• give examples of tension/conflict
• make and explain connections between diverse elements
• assume a role or present an alternative viewpoint

Modifications / Adaptations
Gifted/Enrichment
•  this is a good activity for these students

Learning Assistance
• do this assignment in groups and weave these students into different groups
• provide a simple sample of synectics thinking before doing this lesson
• use a graphic organizer to show trains of thought
• the first lesson on leadership is more appropriate than the second, as it requires

fewer interpretive brainstorming and analogy examples

ESL
• this is a good activity for ESL students
• pre-teach terminology
• allow ESL to work in first language for some parts of the assignment
• provide editing time to help ESL students process this step of letter writing
• provide rubric of letter and language criteria to guide what goes into the letter for

the weaker students
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IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue, or an inquiry
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources
• generate and critique different interpretations of primary and secondary sources
• plan, revise and deliver formal presentations that integrate a variety of media

Politics and Law (I): Canada from 1815-1914
• analyze political, economic, social and geographical factors that led to Confederation
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Steps to Nationhood Visual Essay

Instead of a test about a unit, a visual essay is another way to assess whether or not
students have understood what they have learned. Students use a standard letter sized
piece of paper and choose five key quotations from the textbook or other sources of
information they have worked with.  They also make five personal statements about
the events or people under consideration.  Students then put the quotations and
statements together with connecting visuals (they either draw these, use photocopied
material or magazine images) on one side of the paper.  On the other side, they write
an explanation of their visual choices, their personal statements and their quotations.

For this particular visual essay, ask students to compare Canada’s developmental steps
to nationhood with those of the United States.

Visual Essay Planning Chart

Quotations Personal
Statements

Visual Ideas Explanation

1.

2.

3.

4.

5.

Textbook Links
• Horizons (Prentice Hall) pp. 76-88
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Teacher Notes/Additional Resources

Assessment Ideas
The following criteria will assist in evaluation, however, a complex task such as this one
is sometimes better served by  lists of criteria for the different components.
• visuals, quotes and statements reveal understanding of the text
• visuals, quotes and statements combine to effectively reveal student meaning
• explanation is clear, concise and extends the reader’s interpretation of the visual

essay
• visual presentation (see the Assessment section for a rubric)

Modifications/Adaptations
Gifted/Enrichment
• this is a good assignment for these students
• if doing this assignment in pairs or groups, allow gifted students to work together
• as an alternative, provide five pictures or photos per country for the same exercise

OR provide five quotations from Canada and five from the States and have students
critique these quotations to see how they show similarities/ differences/ values

Learning Assistance
• provide three quotations from the text for these students
• reduce number of personal statements to three
• provide examples of finished product

ESL
• ensure that the assignment requirements are very specific (for example - should the

written part be in point form or paragraphs?)
• if possible, have samples of the finished project for students to view before

completing their own work

IRP Links
Society and Culture: Canada from 1815-1914
• analyze the changing perception of Canadian identity and assess the influence of the

United States and other countries

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social, and geographical factors that led to

Confederation

Politics and Law (II): Canada from 1815-1914
• compare Canada’s developmental steps to nationhood with those of the United

States
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National Policy Acrostic

Acrostics are a series of lines in which the first, last or other particular letters form a
word, phrase or the alphabet. Traditionally, the first letter is the key one. They are a fun
and good way to synthesize and organize ideas.  This strategy could be used for any
historical name, place name, policy or occurrence. Students write the letters of the
alphabet down a page and choose a significant detail or connecting event that begins
with that letter of the alphabet.

For this assignment, ask students to create an acrostic that summarizes and analyzes
the impact of the National Policy on western expansion.

Acrostic Planner

N

A

T

I

O

N

A

L

P

O

L

I

C

Y

Textbook Links
• Horizons (Prentice Hall) pp. 186-187, 325
• Flashback Canada (Oxford) pp. 197, 245, 246, 285

Teacher Notes/Additional Resources
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Assessment Ideas
• effective word choice
• significant events or details
• overall impact is original and insightful

Modifications/Adaptations
Gifted/Enrichment
• change the audience:  children, people of limited language ability, adults, etc.
• add complexity to the requirements of the activity such as the inclusion of pertinent

quotations, descriptions, a symbol that represents the mood, etc.

Learning Assistance
• this is a good activity for these students
• provide copies of the National Policy
• review the term “western expansion”

ESL
• teachers may want to have students work in pairs
• use a shorter acrostic
• model acrostic writing and show samples of student work

IRP Links
Economy and Technology: Canada from 1815-1914
• analyze the impact of the National Policy on western expansion
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Purchase of Rupert’s Land

This is a thinking skill that is designed to give us a broader and clearer view of a
situation. You, as the thinker, must try to put your self in the position of the other
person to see the world through his eyes. There are two steps to this exercise.

1. Identify all of the other people involved in the situation.

2. Put yourself in the position of each of these other people and present a point of view.
Identify a solution to their concerns.

People Perspective on Purchase Suggested Solution
Metis
First Nations
Protestant settlers
Hudson’s Bay Co.
Canadian Government

Textbook Links
• Horizons (Prentice Hall) pp. 156-157
• Flashback Canada (Oxford) pp. 133-134, 155

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• understanding of subject
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• do the presentation as a role play in costume and with props
• draw a political cartoon that represents the events leading up to the purchase of

Rupert’s Land
• do a picture dictionary format mind map to show relationships with words and

illustrations

Learning Assistance
• this is a good assignment for these students
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ESL
• may need a prep sheet of background information for each group (glossary-type

definitions)
• give examples of presenting points of view

IRP Links
Applications of Social Studies
• assess and defend a variety of positions on controversial issues

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze political, economic, social and geographical factors that led to Confederation
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Colonel Garnet Wolseley’s Expedition to Red River

Imagine that you are a volunteer with Colonel Garnet Wolseley’s expedition to Red
River in the summer of 1870. You are to write 2 journal entries describing your feelings
and the various phases of this journey. Library research on this topic will be necessary.

You should consider the following questions in your journal.
1. Why did you volunteer to join this expedition?
2. How did the expedition reach Red River?
3. What are the geography and climate of the country through which you passed?
4. What happened at your reception, on arrival, at Fort Garry?

Include with your journal a map of the route taken by the Wolseley expedition.

Textbook Links
• Horizons (Prentice Hall) pp. 158-162
• Flashback Canada (Oxford) pp. 161; 227

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• research skills
• understanding of subject*
• quality of ideas*
• use of language*
• assuming a role*

Modifications/Adaptations
Gifted/Enrichment
• send a telegram to Ottawa describing the situation at Fort Garry
• create a “fact file” of the things seen/encountered on the route (see #3 above)
• create a checklist of the things you need to take on the trip (supplies) from the point

of view of the Colonel

Learning Assistance
• provide copies of research or titles of books
• adjust length of journal entry (reduce it)
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ESL
• review journal writing form/genre
• may need assistance with research
• may require additional instruction

IRP Links
Applications of Social Studies
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources

Politics and Law (I): Canada from 1815-1914
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada

Environment: Canada from 1815-1914
• analyze how geography influenced the economic, historical and cultural

development of western Canada
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Red River Rebellion of 1870

Complete the chart describing the various groups involved in the 1870 rebellion at Red
River.

What did they
wish to

accomplish?
Actions Results of actions

Metis

Canadians

Canadian
Government

Textbook Links
• Our Land: Building the West, pages 147 - 159
• Horizons (Prentice Hall) pp. 125-128; 158-162
• Flashback Canada (Oxford) pp. 151-163

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
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Modifications/Adaptations
Gifted/Enrichment
• write a newspaper article or editorial from the point of view of each group about

the events of the rebellion
• focus on Louis Riel and write a biography
• create political cartoons that poke fun at the military and the Canadian

government’s inability to react to or control the situation

Learning Assistance
• provide a copy of study notes for the textbook pages

ESL
• this is a good activity for these students
• remind/review how to select key words and phrases

IRP Links
Politics and Law (I): Canada from 1815-1914
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada
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The Execution of Thomas Scott

The execution of an English speaking Orangeman by Louis Riel on March 4, 1870 has
long been the subject of considerable controversy.

Why did Louis Riel believe that executing Thomas Scott was necessary?

Form a group of three or four and brainstorm answers to this question.

When you have completed this exercise, write a paragraph that summarizes your
response to this question.

Textbook Links
• Our Land: Building the West, pp. 151 - 153
• Horizons (Prentice Hall) pp. 161-162
• Flashback Canada (Oxford) pp. 158-160; 227; 240

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• ask students if they think Riel was justified in executing Scott; have them respond to

the dilemma from two points of view (then and now)
• debate: some actions - like murder - are justified if the cause is an honourable one

(use historical and current examples to discuss)

Learning Assistance
• this is appropriate for these students

ESL
• may need a paragraph frame or model
• may need a graphic organizer for note-taking
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IRP Links
Politics and Law (I): Canada from 1815-1914
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada
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Louis Riel Position Paper

Louis Riel is considered one of the most important figures in Canadian history. His
leadership of the Metis in both the Red River (1869) and North West (1885) Rebellions
has sparked over a century of debate concerning his character. To French speaking
Canadians, Riel is a symbol of the injustices English speaking Canadians have imposed
on them since before Confederation. He is also considered a hero/martyr in the on-
going struggle between the “two solitudes”. To others, he is simply an egotistical
madman rebel who betrayed his country. The question is, how should Louis Riel be
remembered?

The assignment is to prepare a one page position paper that presents and defends your
personal stand on the following question: Was Louis Riel a hero or a traitor?
Use the following structure to organize your paper:
• paragraph one: briefly explain the issue, state your position on it (but do not present

any reasons)
• paragraph two: explain and support the reasons for your position with specific

evidence gathered
• paragraph three: identify reasons for the counter-position, again with specific

evidence
• paragraph four: compose a conclusion that refers to both arguments and your

position

Textbook Links
• Horizons (Prentice Hall) pp. 157, 158, 161-162, 193-195, 197
• Flashback Canada (Oxford) pp. 155-162, 226-228, 230-232, 236, 237, 239-241, 245

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• expository writing (essay)
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• have these students create a debate or dramatization on the subject
• allow them to create their own plan for the paragraphs
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Learning Assistance
• provide these students with step-by-step instructions
• use a graphic organizer to frame the paragraphs required

ESL
• provide samples of the finished product
• pre-teach key vocabulary

IRP Links
Applications of Social Studies
• assess and defend a variety of positions on controversial issues

Politics and Law (I): Canada from 1815-1914
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada
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Read Horizons Ch. 3: Western Canada Geography

The following is a reading guide to assist students as they read chapter 3: The
Geography of Western Canada in their Horizons  (Prentice Hall) textbook.

The importance of place (p. 94)
• list the FIVE organizing principles that geographers use to help gather, organizer

and analyze information
• explain HOW they help

The specific location of a place is its latitude and longitude. Use your atlas to provide the
latitude and longitude for:
• Vancouver
• Regina
• Toronto
• Halifax
• Quebec City
• Winnipeg

• St. John’s
• Edmonton
• Fredericton
• Whitehorse
• Cape Dorset

(Kingnait)

• Yellowknife
• Resolute
• Windsor, ON
• Charlottetown
• Crescent City, CA

Each degree of latitude and longitude can be broken down into minutes. One degree =
60 minutes. For example, Kamloops B.C. has a position on earth of 50° 39’ North
latitude and 120° 24’ West longitude (50° 39’ N, 120° 24’ W). Latitude is always North or
South of the equator while longitude is always written as East or West of the Prime
Meridian (Greenwich or London, England).

Record the latitude and longitude of the following using degrees (°) and minutes (‘):
• Coquitlam
• Ottawa International

Airport
• The Louvre, Paris,

France
 

• Disneyland, California
• Harbour Bridge, Sidney,

Australia
• Olympic Park, Tokyo,

Japan
 

Read the description of Winnipeg in your text on page 94. Use this description as an
example to provide a geographical description of Vancouver using the five organizing
principles used by geographers.

Look at “Where Are You?” on page 95.
• What does G.P.S. stand for?
• What is it used for?
• How does it work?
• If you were given a G.P.S. receiver (prices start at about $160.00), in what ways

could you use it?
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The Five Organizing Principles of Geography (pp. 96-98)
• list and describe physical characteristics
• list and describe cultural characteristics
• how do places change over time?
• how do places interact with other places?
• list several distinct regions of B.C.

The Physical Regions of Western Canada (p. 99)
Each region has distinct geological features and landforms. Use your textbook (words
and illustrations) to describe each region:
• the Canadian Shield
• the Interior Plains
• the Western Mountains

Apply your knowledge: The Big One
Use your textbook (pp. 102-3) and your atlas for information. You may also want to do
some library research, check the Internet or use your science textbook.
Scientists (geologists) say that the surface of the earth is made up of large moving
plates. Some are moving away from each other and others are colliding. When they
move away, or spread, new land is created by magma moving to the surface. When
they collide they can create serious problems for life in that area.
• using point form, list and describe these problems
• which problem is greatest for Greater Vancouver?

Colliding plates also create volcanic activity.
• name several dormant (sleeping) and active volcanoes in the Pacific Northwest of

North America

The Climates of Western Canada (p. 104)
• What kind of climate do most areas of Canada experience?
• What moderates the coastal areas of British Columbia?

Describe the six factors affecting temperature
• latitude
• altitude

• distance from the sea
• wind direction

• ocean currents
• precipitation

Precipitation is rain, snow and hail (for example). Western Canada experiences three
types of precipitation: orthographic (rain shadow), frontal and conventional.
• precipitation amounts are determined by: (list two things)
• heavy precipitation is confined to a: (list one thing)

Read the descriptions of each type listed in your textbook. Study the diagrams on pp.
106-7. Answer the following questions. (You can also use your atlas, other class
information such as videos, the library and the Internet to answer these questions.)
• Why does Regina receive most of its rainfall in the summer months? What type of

precipitation causes this?
• Why does White Rock receive far less annual precipitation than Port Coquitlam?
• Which region of Canada has the greatest range of temperature between summer

and winter?



Secondary Social Studies 9-11 Resource Copyright SD #43231

• Compare Victoria and Chilliwack, B.C. Both have approximately the same latitude.
Why does Chilliwack have hotter summer temperatures and colder winter
temperatures than Victoria?

• Which landform region receives the least precipitation? Explain.
• Fog usually occurs when warm air meets cold air. What two ocean currents cause

fog off the East Coast of Newfoundland during Spring and Summer? (Remember
the Titanic.)

The Natural Regions of Western Canada (p. 108)
• The natural environment of Western Canada is made of a large number of

ecosystems or ______.
• Each has its own characteristic type of ___ and ____ species.
• A biome contains a number of smaller ______.
• These are natural areas where the _______.
• Smaller ecosystems are made of _____.
• Here, plants and animals have ______.
• All parts of an ecosystem are ________.
• Altering one part of the system or introducing a new organism to the system can

lead to disastrous results. People have often been chief factors in ecosystem damage.
Examples of this are_______.

The Western Biomes (pp. 109-111)
Biomes are usually named for the dominant ________ type.
Fill in the following graphic organizer:

Biome Description Climate Animals Soil Types
Boreal Forest
Parkland
Prairie
Interior Mtn.
Coastal Forest

The Cultural Landscape (p. 115)
• What are environments called that have been used and altered by humans?
• What do cultural attitudes determine?
• Give the examples used in the textbook and list your own example.
• What did native people use the environment without? (for millennia)
• In what way did they use the land and water resources?
• How did this change with the arrival of the Europeans?
• List five factors that determine where people will decide to settle.
• Explain how areas that lack these features can experience population growth. List

three boom or bust resource towns and describe their fates.
• Resource towns do not employ as many people as do cities with manufacturing and

service industries. List some of the service areas in your area. (See p. 117 for help.)
• Explain how Canada’s urban population has increased from 1871 to 1951.
• Explain what percentage of Canadians today live in urban centres.
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Boundaries: The Lines on a Map (p. 118)
• Explain what National, Provincial, Territorial and Municipal boundaries are called.
• Explain how the Metis and natives divide Western Canada before the arrival of

European settlers.
• European and North American governments dominated the continent. Explain what

Frontier zones were replaced by and what this inevitably led to.
• Give two examples of conflicts in North America caused by national boundaries.
• Native people have not had the power to draw these lines on a map themselves.

Explain and give two recent examples of how the power is shifting (p. 119).
• Study the maps on p. 120 and explain why the Provincial and Territorial boundaries

change between 1873 and 1905.
• Explain how boundaries affect people’s lives.

Textbook Links
• Horizons  (Prentice Hall) Chapter 3

Teacher Notes/Additional Resources

Assessment Ideas
Evaluate the following, which will depend on which section you choose. *See the
Assessment section for rubrics.
• group work*
• quality of ideas*
• understanding of subject*
• mapping skills

Modifications/Adaptations
Gifted/Enrichment
• ask students to analyze a map of the GVRD and surrounding area; have them try to

predict where future growth might spread and to brainstorm some of the
economic/cultural/environmental impacts that may occur

• invite someone from GVRD to discuss the “regional plan” for the school’s area

Learning Assistance
• limit the amount of work required; focus on bare essentials

ESL
• this is a huge assignment; students may need to work in pairs and will require

almost double the amount of time as native speakers of English (provide a timeline
for completion)

• students may need to check frequently with their teacher to ensure understanding
• graphic organizers for different sections would help
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IRP Links
Economy and Technology: Canada from 1815-1914
• identify factors that contribute to the economy of British Columbia
• assess changing economic relationships between British Columbia and its major

trading partners

Environment: Canada from 1815-1914
• construct, interpret, and use graphs, tables, grids, scales, legends, contours and

various types of maps
• identify and describe the physiographic regions of Canada and processes that

formed these regions
• analyze how geography influenced the economic, historical, and cultural

development of western Canada
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Canadian Identity: Then and Now

This mini-unit corresponds with Horizons  (Prentice Hall) chapters four and five and is
about Canadian Identity/Canada Moves West. It is done in three parts:

1. Symbolism Art Gallery
Work with your teacher librarian to gather a collection of 16 symbols that represent the
United States and Canada. One good source is With Flying Colour: A Classroom Kit on
Canadian Symbols (Minister of Public Works and Government Services Canada, 1996).
Arrange them in A and B pairs (the beaver and the eagle; the Mountie and the LAPD
uniforms, for example) on the wall and do your best to create an art-gallery-like
atmosphere in the room. Have students circulate the room in groups of four to
compose the following information about each pair of symbols:
• What group, thing or event does this image represent?
• What do you think/feel when you see this image?
• What is the relationship between images A and B? Similarities? Differences?

Connections?
Once viewing the art gallery is finished, have a debriefing discussion about what
students learned. Keep referring to “why symbols are important to Canadian identity”.

2. Free Trade and Cultural Integration
Use the Oxford textbook Canadian Issues  pp. 334-335 for this part. Read the information
about free trade and increased economic integration between the United States and
Canada and think about whether increased economic integration also leads to increased
cultural integration. Use the “Making Connections” discussion box on p. 335 to explore
these issues in a guided discussion format.

3. Issues and Their Historical Roots
Read Chapters four and five from the Prentice Hall textbook Horizons and summarize
key events. In a discussion, connect these historical events to current issues  facing
Canadian identity such as multiculturalism, French/English conflict, the influence of the
United States, and native rights. Students may have to do additional reading and
research in order to discover enough about current events in these areas to successfully
make the connections required. The video Canadian Identity  (26 minutes long, 1992,
available at Winslow, call number 971CAN) might be of help here.

Textbook Links
• Canadian Issues : (Oxford) pp. 334-335
• Horizons: (Prentice Hall) Chapter 4 and Chapter 5
• Flashback Canada: (Oxford) pp. 64-69, 106, 140, 350

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• quality of ideas
• understanding of subject
• group work

Modifications/Adaptations
Gifted/Enrichment
• good assignment for these students
• allow these students to work together on this project

Learning Assistance
• reduce the number of paired images for which these students are responsible
• choose the most simple ones for them to work on

ESL
• provide a graphic organizer for the gallery walk
• model the gallery walk required thinking before assigning students to the task

IRP Links
Applications of Social Studies
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources
• generate and critique different interpretations of primary and secondary sources

Society and Culture: Canada from 1815-1914
• demonstrate awareness of ways the arts mirror and shape Canadian society
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The Development of Western Canada Essay

Write an essay on one of the topics provided about the development of Western
Canada. You must explain, analyze, evaluate, judge and arrive at a conclusion about the
issues related to the topic. The purpose of the essay is to demonstrate your level of
understanding of the development of the West and related issues.

I. Topics
A. Explain and evaluate the impact of the development of Western Canada on the
Metis and Aboriginal People from 1815-1885.
B. Explain and evaluate the impact of the National Policy on the development of
Western Canada.
C. Explain the causes and consequences of the Red River and North-West Rebellion
and its impact on the development of Canada.

II. Format
The Essay must be written using the conventional essay format as taught in this class
(introduction, body, conclusion; thesis statement, transition statements, etc.)

III. Resources
Use the information from Canada Revisited and Horizons (photocopies) to complete the
essay. Additional resources are not required but may be used to enhance the quality of
the essay. These resources are available in the library. Avoid plagiarism using your own
words. If you want to “quote” directly from the resources, use MLA style in-text
references which simply requires the last name of the author and the page number:
(Smith p.100). A bibliography is required. Refer to the “How to do a Bibliography”
handout in the Research and Plagiarism section in this resource to determine the proper
format of a bibliography.

IV. Content and Organization
A. Explain and evaluate the impact of the development of Western Canada on the Metis
and Aboriginal People from 1815-1885.

Introduction
• attention-getter
• background information about the development of the West and the Metis and

Aboriginal People
• thesis sentence: state the impact (positive, negative, etc.) of the development of

Western Canada on the Metis and Aboriginal People

Body
• Selkirk/Red River Settlement
• Rupert’s Land Act
• Red River Rebellion
• Manitoba Act
• Governor Douglas Treaties on Vancouver Island
• Cariboo Gold Rush and Chilcotin Rebellion
• North-West Territories Act
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• Indian Act
• National Policy
• North West Mounted Police and Whiskey Traders
• Seven Treaties
• North West Rebellion

Conclusion
• refer to the thesis
• make a judgement about the impact of the development of Western Canada on the

Metis and Aboriginal People
• provide a “clincher” statement

B. Explain and evaluate the impact of the National Policy on the development of
Western Canada.

Introduction
• attention-getter
• background information about the National Policy
• thesis sentence: state the impact (significant, insignificant, etc.) of the National Policy

on the development of Western Canada

Body
• explain the National Policy and its objectives:
i. protective tariffs
ii. national railway
iii. settlement of the West
• evaluate the results and impact of protective tariffs, national railway and settlement

of the West:
i. Tariffs & Prosperity
ii. Dominion Lands Act & Prairie Homesteads
iii. North West Mounted Police
iv. Seven Treaties
v. Settlers, Aboriginal People, Metis and the North-West Rebellion and Results
• Vancouver
• Chinese in B.C.

Conclusion
• refer to the thesis
• make a judgement about the impact of the National Policy on the development of

Western Canada
• provide a “clincher” statement

C. Explain the causes and consequences of the Red River and North-West Rebellion
and its impact on the development of Canada.

Introduction
• attention-getter
• background information about the Red River and North-West Rebellions
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• thesis sentence: state the causes and consequences of the Red River and North-West
Rebellion and its impact on the development of Canada

Body
• explain the causes, the events leading to rebellion, and the short and long term

consequences of the Red River Rebellion
• explain the causes, the events leading to rebellion and the short and long term

consequences of the North-West Rebellion
• evaluate the impact of the Red River and North-West Rebellion on the development

of Canada

Conclusion
• refer to the thesis
• make a judgement about the impact of the Red River and North-West Rebellion on

the development of Canada
• provide a clincher

Textbook Links
• Canada Revisited: (Arnold Publishing) Chapter 10 The Nation Expands p.206-233 and

Chapter 11 The Nation Has Growing Pains p.234-271
• Horizons  (Prentice Hall) Chapter 4 The Northwest to 1870 p.124-163, Chapter 5 The

Prairies 1870-1896 p.164-200 and Chapter 6 British Columbia to 1896 p.201-241

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• expository writing (essay)
• quality of ideas
• understanding of subject
• use of language

Modifications/Adaptations
Gifted/Enrichment
• allow these students to create their own template for this assignment
• encourage them to make connections between the required events/issues and other

events/issues
• discuss modern native concerns re: land claims, issues and have students investigate

the Indian Act, the Assembly of First Nations, etc. to explore the idea of native self
government and the various forms that could take

• debate or opinion paper: should First Nations people be compensated for their
historical and modern mistreatment?
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Learning Assistance
• limit the choices of topics these students are allowed to make
• provide idea diagram and/or omit evaluation part of topics as an expectation
• use the Fifty Nifty Ideas for Teaching Social Studies to provide alternative

assignments as this one is very demanding

ESL
• this is very challenging for ESL students - modify length if possible
• provide finished samples of this assignment for them to see before beginning their

own
• use graphic organizers to frame their writing and paragraphs
• provide the assessment tool in advance so they can see how they will be evaluated
• check drafts as students progress

IRP Links
Politics and Law (I): Canada from 1815-1914
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellions, and the

Northwest Rebellion on the development of Canada

Politics and Law (II): Canada from 1815-1914
• evaluate the impact of western expansion and federal policies on Aboriginal people

Economy and Technology: Canada from 1815-1914
• analyze the impact of the National Policy on western expansion
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Development of Canada Mandala

Have student groups complete a mandala that summarizes the impact of the following
groups and events on the development of Canada:
• Aboriginal people (including the Metis)
• French
• British
• 1837-1838 Rebellion
• Red River Rebellion
• Northwest Rebellion

Guidelines for Working in Groups:
Many projects in Social Studies require working in groups.  Group projects have a
variety of positive features including the opportunity of feeling the synergy of
cooperative efforts and the skills learned in organizing a piece of work in which
everyone feels they have contributed and through which they have all grown socially
and intellectually.  The following are some suggestions for successfully managing group
projects in your class.

Project Expectations
1. The project will be handed in or presented on the day assigned.
2. The mark assigned to the group for their work will be divided among the group

members by the group members themselves. Each person’s mark should reflect
how much he or she contributed to the project as a whole.

Group Expectations
1. A leader or chair person should be selected to work with the group to ensure that
• consensus is used as the decision-making process
• the jobs each person are assigned are written down and understood
• a time frame in which the project will be completed is written down and understood

by all group members
• the encouragement of all group members is on-going
2. The group must be pro-active and have plans for problems that may arise such as

illness of members of the group during preparations of the assignment or absences
on presentation day

 
Individual Expectations
1. The individual is expected to be a cooperative team member working for the group

and what is best for the group (not exclusively him or her self). In the end, this will
help create the synergy that will bring about the best results for the group and the
individual.

2. Be aware that doing less work than asked for or doing a lot of extra work, beyond
what was asked for can be problematic for the individual when marks are
distributed.

3. Individuals should select from the following possible roles. An ideal group member
is capable of playing all roles. Roles include leader, recorder, synthesizer,
encourager, supporter, organizer, peace-keeper, questioner, ideas-seeker, etc.
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personal opinions

key people

key events

visual representations

impact

development
 of

Canada

Textbook Links
• Horizons (Prentice-Hall) pp. 33, 135, 155, 177, 192
• Flashback Canada (Oxford) pp. 3-8, 10-17, 26-28, 32-37, 151-163, 188-189, 226-241

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment Section for rubrics on the following.
• group work
• visual presentation
• understanding of subject
• quality of ideas
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Modifications/Adaptations
Gifted/Enrichment
• reverse the initial questions and have students summarize the impact Canadian

history has had on the groups instead of the impact the groups have had on the
history

• have students do a Monty Python-esque “Concise History of Canada”
• have students draw a comic strip to demonstrate a concise history of Canada

Learning Assistance
• create alternative assignment with the help of Fifty Nifty Ideas for Teaching Social

Studies as this is quite challenging
• option: do only one segment of the mandala

ESL
• students may require additional explanation and help with the concept of group

work and how it is evaluated
• samples of previous work would be helpful

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue, or an inquiry

Society and Culture: Canada from 1815-1914
• describe the contributions made by Aboriginal people, the French, and the British to

the development of Canada

Politics and Law (I): Canada from 1815-1914
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada
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HBC Fur Trade Board Game

Using what they know of the fur trade as managed by the Hudson’s Bay Company,
have students design a pathway of events or travel done by the participants. Tell
students to ensure the pathway/journey should have many pitfalls to maintain interest
during the game. Use a die or dice for moving ahead, create squares for jumping ahead
for positive choices made by the protagonist or back up or miss a turn if the character is
thwarted by the antagonist. Bonus cards or risk cards can be designed depending on
plot movement or hypothetical situations suffered or successfully navigated by the
traders, as long as they are consistent with the historical and archaeological fact. The
board could be made to look like the setting. Because this assignment is best done in
groups, the due date provides a great opportunity for different groups to play and
evaluate each other’s games according to pre-set criteria.

Game Key
• board = journey
• risk cards = pitfalls when player must answer question related to the content
• bonus cards = extra move(s) or rescue from pitfalls (depends on game designer)

Textbook Links
• Horizons (Prentice Hall) pp. 130-142
• Flashback Canada (Oxford) pp. 133-135

Teacher Notes/Additional Resources

Assessment Ideas
Work with students to develop the criteria for this assignment. Some possible criteria
are:
• setting accurately reflects historical fact
• game reveals character events and archaeological
• game is engaging
• rules of play are clear and concise
• object of game is appropriate for content upon which it is based
• object of game involves skill
• group work (See the Assessment section for a rubric)
• visual presentation (See the Assessment section for a rubric)

Modifications/Adaptations
Gifted/Enrichment
• have students organize a round robin tournament including prizes and appropriate

room decoration
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• have students become an “on-the-spot” reporter for the tournament or single game
- complete with microphone, trench coat and cameraman - and comment on the
action (the student should heighten enthusiasm and add pertinent comments about
the original text as players make moves or decisions)

Learning Assistance
• brainstorm what pitfalls might look like (i.e. diseases, shortage of food, accidents,

etc.)

ESL
• very suitable for ESL students because of the visual and physical aspects
• have weaker students create a game based on an already established game board or

adapt the rules and board of a known game to the content (such as a version of
Snakes and Ladders or Monopoly)

IRP Links
Society and Culture: Canada from 1815-1914
• assess the interactions between Aboriginal people and Europeans
• describe the contributions made by Aboriginal people, the French, and the British to

the development of Canada
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Immigrant Bio-Poem

In this assignment, students research a historical figure.  Students should get their
information from at least three different resources, including the Internet.  They
translate their information into a poem. While any historical figure (famous or
otherwise) would work for this assignment, immigrants and immigration issues are
suggested. In this case, the influence of immigration on the development of Canada and
the contributions of immigrants to the development of Canada should be reflected in
the final Bio-Poem. It will help students to choose a particular immigrant group and
select either a famous historical personage from that group or invent a fictional “joe-
average” character based on their knowledge of that group’s experiences.

Poem Form
Teachers could choose other items for the lines.  For example, some lines might include
ideas such as the character's feelings, needs, and fears or the contributions a person
made to the development of Canada.
Line 1 First name
Line 2 Date of birth/death
Line 3 Place where person was born, other places person has lived
Line 4 Influence of the place on the person
Line 5 Show a family relationship (daughter of, brother of, etc.)
Line 6 Four traits that describe the person
Line 7 What the person loves (3 item; can be people, ideas, objects)
Line 8 Ideas that recur in the person’s works
Line 9 Person’s beliefs (2 or 3 beliefs)
Line 10 What others say about the person
Line 11 Last name

Additions:  Pictures, images, short excerpts of the person’s written work (if applicable)
or speeches, etc.

Textbook Links
• Horizons (Prentice Hall) pp. 23-27, 234-236, 273

Teacher Notes/Additional Resources

Assessment Ideas
• conveys message in original way
• effective detail and description
• follows rules of the chosen poetic form
• carefully edited and proofread
• reflects required historical content
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Modifications/Adaptations
Gifted/Enrichment
• put the poem into rhyming couplets or write a sonnet
• choose a style of poem that was popular during the subject’s lifetime
• perform the poem in costume and character (make it a biographical performance)

Learning Assistance
• this is a good assignment for these students

ESL
• allow use of first language while the task is processed
• suitable for ESL students
• model the assignment - show examples of student work

IRP Links
Society and Culture: Canada from 1815-1914
• assess the interactions between Aboriginal people and Europeans
• describe the contributions made by Aboriginal people, the French, and the British to

the development of Canada
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada
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What I Wish for my Daughter

Traditional history has emphasized the important role that men have played in the
development of Canada. However, such development would not have been possible
without the contributions of women. Countless mothers sent daughters off to new
lands from the Old World or saw them head out to settle the new land in the West.
What words of wisdom would you give your daughter setting out on this new
adventure? What would the daughter talk about in her letters home? Write a dialogue
or series of exchanged letters between mother and daughter. Remember that in
addition to participating in many of the “great” moments of history, these women had
to adapt to a new environment, new food, isolation, lack of technology, etc.

Textbook Links
• Horizons (Prentice Hall) pp. 23-25, 30-32, 65-66, 84, 153-154
• Flashback Canada (Oxford) pp. 262-264, 296-298, 326-328, 333, 336-340,

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• quality of ideas
• understanding of subject
• visual presentation of ideas

Modifications/Adaptations
Gifted/Enrichment
• role play a conversation between the two women
• do a reader’s theatre style presentation whereby the letters are read out while other

students perform what is described in them

Learning Assistance
• provide a list of things to talk about/mention in the letter or dialogue
• emphasize feelings rather than factual content

ESL
• show basic requirements of dialogue and/or letter writing
• ensure evaluation criteria are made clear in advance of the assignment
• define terms
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IRP Links
Society and Culture: Canada from 1815-1914
• identify the changing nature of families and women’s roles in Canadian society
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada
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Walking a Mile in Someone’s Shoes

Create a bio-poem to describe the life of an imaginary person important to Canada’s
development. For example:
• a Metis woman
• a Chinese railroad worker
• a “Country Wife”
• a government official

Lines of the poem use the following recipe:
1. First name
2. Four traits that best describe the character
3. Relative of (brother, sister, cousin, etc.)
4. Lover of . . . (three things or people)
5. Who feels . . . (three items)
6. Who needs . . . (three items)
7. Who fears . . . (three items)
8. Who gives . . . (three items)
9. Who does . . . (three items)
10. Who would like to see . . . (three items)
11. Resident of _____
12. Last name.

The information that you use to complete the bio poem should reflect the realities of
the situation that the person would have experienced.

Textbook Links
• Horizons (Prentice Hall). Page references vary depending on choice; use the index
• Flashback Canada (Oxford). Page references vary depending on choice; use the index

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• quality of ideas
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Modifications/Adaptations
Gifted/Enrichment
• put the poem into rhyming couplets or write a sonnet
• choose a style of poem that was popular during the subject’s lifetime
• perform the poem in costume and character (make it a biographical performance)

Learning Assistance
• this is a good assignment for these students

ESL
• allow use of first language when processing the assignment
• suitable for ESL students
• model the assignment - show examples of student work

IRP Links
Society and Culture: Canada from 1815-1914
• describe contributions made by Aboriginal people, the French, and the British to the

development of Canada
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada
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Women in Canada

Women contributed to the development of Canada in numerous and diverse manners.
As a review of the course you will create three “contribution cards” to capture the
varied ways in which women participated in the development of Canada.  Students
must complete two general cards and one specific card.

Possible topics include:

General
• First Nations Women
• Metis Women
• Pioneer Women
• Immigrant Women
• Women of the Family Compact
• Women connected to Government

Specific
• Queen Victoria
• Susannah Moodie
• Emily Stowe
• Sarah Bernhardt
• Catherine Parr Traill
• Nellie McLung

Instructions for Card

Front of Card
• illustration
• symbol relating to the life of the person
• border
• timeline of key events/moments

Back of Card
• background
• family life
• occupation
• daily tasks
• hopes/fears
• trials and rewards

Textbook Links
• Horizons (Prentice Hall) pp. 30-32, 65-66, 84, 125-129, 139-146, 151-154, 276-278
• Flashback Canada (Oxford) pp. 262-264, 296-298, 326-328, 333, 336-340

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• historical empathy
• quality of ideas*
• understanding of subject*
• visual presentation of material*
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Modifications/Adaptations
Gifted/Enrichment
• emphasize the need to demonstrate the whole complexity of the person rather than

simple facts and figures
• have students research more unique, obscure people for the cards
• allow student input on what goes on the cards and how they look

Learning Assistance
• provide a graphic organizer for the cards so students know precisely what to put

and where
• assign easy-to-research people/groups

ESL
• encourage comparisons to famous women from the country of the student’s origin
• show samples of finished cards

IRP Links
Application of Social Studies
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources
• identify the changing nature of families and women’s roles in Canadian society



Secondary Social Studies 9-11 Resource Copyright SD #43253

Suffragette Interview

Stage an Oprah-style talk show with the suffragettes. Have students research the
leading figures in the suffragette movement, including Lady Aberdeen and Nellie
McLung. Students should focus on women who comprised either the Canadian
Women’s Suffrage Association or the National Council of Women of Canada. Once
students have gathered enough information to role play one of the women, it is time to
stage the talk show.

Textbook Links
• Horizons (Prentice Hall) pp. 65-66, 84, 276-278
• Flashback Canada (Oxford) pp. 325, 332-338

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• group work
• quality of ideas
• presentation of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• this is good for these students
• work on higher level thinking questions for the interview

Learning Assistance
• use graphic organizers to guide research
• provide material on the suffragettes for them or assign Nellie McLung as she is easy

to research

ESL
• allow note cards during the interview
• show a video of previous years’ interviews for modelling or show an Oprah

segment
• provide lots of rehearsal time
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IRP Links
Applications of Social Studies
• assess and defend a variety of positions on controversial issues
• plan, revise and deliver formal presentations that integrate a variety of media

Society and Culture: Canada from 1815-1914
• identify the changing nature of families and women’s roles in Canadian society
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Women Through Five Generations

Ask students to choose a particular location in Canada and to think about what it would
have been like to have been a family living there through five generations. This is
approximately one hundred years if you assume a new generation begins every two
decades. The start date for this assignment is 1815; the end date is 1914. Have students
write five narrative anecdotes about a woman in each generation. They need to include
information on the following for each anecdote: name, occupation, lifestyle, hopes and
fears, a typical daily event, clothing, education level, family connections. If they prefer,
the students can write a diary entry from the point of view of each of the five women
instead; however, the same information needs to be included in the entry. The goal is to
explore the lives of women in the time period and see how they changed over the
hundred years.

Textbook Links
• Horizons (Prentice Hall) pp. 30-32, 65-66, 84, 153-154, 276-278
• Flashback Canada (Oxford) pp. 262-264, 296-298, 326-327

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• quality of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• good assignment for these students
• extend to a role play component
• link to real historical figures and events (make references to these things in the

writing)

Learning Assistance
• limit the length of the required writing; limit the number of generations
• provide a frame or graphic organizer for content

ESL
• provide short information packets on the five generations including photos
• provide graphic organizer to guide writing/thinking
• show models from previous years
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IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources

Society and Culture: Canada 1815-1914
• identify the changing nature of families and women’s roles in Canadian society
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Two Voices

To fully appreciate the complexity of historical events, it is often necessary to tackle the
challenging task of seeing a single event through multiple perspectives. Use the format
of a “Two Voices” poem to summarize an event in Canadian history.

Content Example: building the railroad
The poem should include
• personal background such as family, education, status
• motivation
• daily challenges
• hopes and fears
• most memorable event
• etc.

Format Example: two columns
I am an official of the C.P. R.
I have skills that make me important to
Canada.
etc.

I am a Chinese railroad worker.
I am expendable and that makes me
important to Canada.
etc.

Suggested Other Topics:
• artist/labourer
• country wife/fur trader
• native/immigrant
• farmer/fur trader
• Confederation member/non-member
• English/French

Textbook Links
• Horizons (Prentice Hall). Page references throughout the text; depends on topic
• Flashback Canada (Oxford). Page references throughout the text; depends on topic

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• quality of ideas
• understanding of subject
• presentation of ideas
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Modifications/Adaptations
Gifted/Enrichment
• this is a good assignment for these students
• suggest they represent the information visually as well as with words
• ask them to make links to other time periods for a total of four voices (two from the

past; the two from the present who have the same roles) or link in the voices of
other generations such as the two voices’ children’s voices

Learning Assistance
• write one of these poems with the class as a model
• provide a graphic organizer with a limited number of prompts per side (the teacher

starts the sentence; they finish it)

ESL
• provide examples from previous students of the finished product
• provide a graphic organizer
• assign the two voices and provide prose information on each to get them started

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• assess and defend a variety of positions on controversial issues

Society and Culture: Canada from 1815-1914
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada
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Immigration Assignment

The purpose of this assignment is to strengthen your understanding of the immigrant
experience and to learn to synthesize primary source information. You will be
responsible for interviewing an immigrant to Canada and will ask a number of
questions related to the following topics: employment, schooling, housing, standard of
living. It would be best if you had an adult you could interview but if that is not
possible, consider interviewing some ESL students in the school. You may interview
your own parents.  Two students may not choose to interview the same person,
however. After you have completed your interview, you will then present your
findings to the class. You will need to tell the class where your interview came from,
what year he/she came to Canada, and what prompted him/her to come to Canada.
As well, you will need to compare and contrast the above mentioned topics as they
related to your immigrant’s home country and Canada. Your presentation must be five
minutes in length. The second part of this assignment will be to compare the present
day immigrant experience with that of Irish immigrants to British North America
during the time of the Great Migration. Are there any comparisons that can be made?
The last part of the assignment is to write a short paper in which you will outline what
you have learned from this assignment and your thoughts about immigration.

Textbook Links
• Horizons (Prentice Hall) pp. 258-265
• Flashback Canada (Oxford) pp. 260-261

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• understanding of subject
• quality of ideas
• use of language
• presentation of ideas
• expository essay

Modifications/Adaptations
Gifted/Enrichment
• examine immigration in terms of global migration - Why are people in the world on

the move? Why do they choose to risk their lives to get to the first world? What
should world organizations do to help solve the problem?

• hold a class debate or write an opinion essay on these topics
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Learning Assistance
• not all L.A. students would be able to find a suitable person to interview and may

require assistance
• second part of assignment would require assistance (comparison part)

ESL
• teach or model interview format
• ESL students may need extra help or practice in interview format
• need background information on Irish immigration

IRP Links
Society and Culture: Canada from 1815-1914
• assess the interaction between Aboriginal people and Europeans
• describe contributions made by Aboriginal people, the French, and the British to the

development of Canada
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada
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Sir Wilfred Laurier Era Immigration Poster

Using the paper provided, design a poster for settlement in Western Canada. Include all
important information that a new settler would need to know.

In the design of your poster include drawings of your choice. Remember that the goal
of the government at this time was to attract as many settlers to the West as possible.

Make your poster as attractive, appealing, and accurate as possible.

Textbook Links
• Horizons (Prentice Hall) pp. 249-250, 257-265
• Flashback Canada (Oxford) pp. 260-261

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• visual presentation
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• have students analyze what a poster would look like that attracted people to

western Canada today (or, perhaps, to dissuade people) - reasons should be based
on economic viability, standard of living, cost of living, potential for further
advancement, cultural mix, education, etc.

Learning Assistance
• this is a good activity for these students

ESL
• provide a rubric for marking criteria
• provide a graphic organizer like the following for students to organize information

for the poster
Cost
Supplies
Time
Employment
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IRP Links
Society and Culture: Canada from 1815-1914
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada
• analyze the changing perception of Canadian identity and assess the influence of the

United States and other countries



Secondary Social Studies 9-11 Resource Copyright SD #43263

Selling Canada

This assignment involves taking all of the class notes and what you have learned about
Canada and produce one page of writing in which you describe Canada as if you are
trying to sell the country. It should take into account all of the things you learned about
Canada. It should also be persuasive - a reader should feel like Canada is the best place
on earth reading your advertisement. This page will be read out to the class and can be
accompanied by any prop you would like to bring. You may also read it on video if you
wish.

Textbook Links
• Horizons (Prentice Hall) pp. 291-335, 388-429 (whole book is possible - use index)
• Flashback Canada (Oxford). All. Use index.

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• understanding of subject
• quality of ideas
• use of language
• presentation of ideas

Modifications/Adaptations
Gifted/Enrichment
• allow students to explore possibility that Canada may not exist in its present form

(this may be because of some present conditions that are the fly in the ointment)

Learning Assistance
• emphasis on thoughts about why Canada is so great rather than recall of facts
• may need to adjust length (reduce)

ESL
• provide a graphic organizer to use as a basis for advertisement/speech
• model and provide examples/samples of product

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue, or an inquiry
• plan, revise, and deliver formal presentations that integrate a variety of media
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B.C. Character Profile

Ask the students to collect as much data as possible about a particular person from British
Columbia’s history using primary and secondary resources. This data should include
appearance, traits, habits and so on. Create a profile of the character in a file folder. The profile
or dossier could include a wanted poster, passport, birth certificate, diplomas, awards, and
portrait, as well as an essay describing the character’s background and contributions to
Canada.

Essay Writing Guide
Pre-Writing
1. Based on the information in the dossier, brainstorm a list of character attributes or

adjectives that represent the character. What kind of person is he or she?
2. Using the graphic organizer below, categorize the list of attributes into three groups and

come up with a label for each category. (You may need to toss out some of the attributes in
order to end up with three categories in the end.)

Category Category Category

Attributes Attributes Attributes

3. Now, look at the three category labels and come up with a single label that covers all of
them. For example, if your categories were “strong-minded”, “organized” and “charismatic”,
your overall label might be “good leader”.

First Draft Writing
4.  Write a five paragraph “canned” essay. Your thesis statement is:             (name)   is
      a                                                                                                      type of person. Each body

paragraph should discuss a different aspect of the person, using the three categories and
their attributes as supporting evidence and content. Using the above example, the thesis
statement would be “____ is a good leader.” Each of the body paragraphs would cover the
categories of strong minded, organized and charismatic, using examples from the
attributes column. The final paragraph would sum up how these traits demonstrate good
leadership.

Textbook Links
• Horizons (Prentice Hall) Chapters 6 and 9
• Flashback Canada (Oxford) pp. 123-130
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Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• variety of dossier items
• authenticity of each item (e.g. Does it look like a real passport?)
• understanding of subject*
• quality of ideas*
• visual presentation*
• presentation of ideas*
• expository essay*

Modifications/Adaptations
Gifted/Enrichment
• students could use this character as a protagonist or antagonist in an original short

story or narrative poem
• it could be fun for students to write the essay based on the contents of someone else’s

dossier

Learning Centre
• provide an idea diagram
• assign the students a person who is easy to remember
• provide direction for sources in research

ESL
• review key terms such as “dossier”, “profile” and “thesis”
• a graphic organizer for essay writing (central idea graph? web diagram?) will be

helpful for these students
• brainstorm together for list of adjectives/attributes
• show samples of finished product

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources

Economy and Technology: Canada from 1815-1914
• identify factors that contribute to the economy of British Columbia
• assess changing economic relationships between British Columbia and its major

trading partners
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Technological Hall of Fame

The purpose of this assignment is to write a letter of recommendation for one of the
following technological inventions:
• railway
• farm technology (plow)
• steam engine
• time zones
• chronometer
• telephone
• etc. (your choice)

Your chosen invention is applying for a position in the Canadian government’s
“Technological Hall of Fame”. Your letter should indicate why the invention is suitable
for such a position, what contributions to Canadian society the invention has already
made and what contributions will be made in the future; it should also explain what
impact the invention had on Canadian settlement and employment patterns. The letter
is to successfully argue a place in the Hall of Fame for your chosen invention.

Textbook Links
• Horizons (Prentice Hall) pp. 130-135, 184, 228, 209-213,
• Flashback Canada (Oxford) pp. 198-210, 288

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• assuming a role*
• understanding of subject*
• quality of ideas*
• use of language*
• visual presentation*
• mapping skills
• letter writing skills

Modifications/Adaptations
Gifted/Enrichment
• write a letter that isn’t too flattering; include negative comments as well as positive

regarding the invention’s “exploits”
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Learning Assistance
• may require length adjustment
• use a graphic organizer to guide content and writing

ESL
• provide model of letter
• provide a graphic organizer to guide content and writing
• students submit outline or rough draft for review before proceeding to the writing

stage

IRP Links
Economy and Technology: Canada 1815-1914
• identify and describe the effects of technological innovation on settlement and

employment patterns within regions of Canada
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Fraser River Explorer Journal

The year is 1810. You are Duncan MacDonut, a 29 year old explorer in the employ of
the North West Company. The famous fur trading enterprise from Montreal. You have
been sent to the wilds of the western edge of the world to look for furs and to see if
there is any truth to the rumour that another route to the Pacific Ocean exists, this one
easier for canoes than the treacherous Fraser. On a bright spring day you leave Fort St.
James, the remote fur trading fort established by Simon Fraser a few years before, and
you head to the west, in search of this elusive river. The Natives tell you that you will
have to make a portage at the end of Stuart’s Lake where you will find a native trail to
another large lake that is called Babine.

On your mission you keep a journal, (like all good explorers do), as well as a map of
your route. You also get to name things as you ‘discover’ them. Your journal and map
are destined to be valuable artifacts in the history of the land that will be known as
British Columbia. (Hint: go beyond your textbook and do some library research and
enhance your journal with historical accuracy.)

In your journal you will make at least 6 entries, as you search for (and hopefully find)
the river. In it you will do the following:
1. Describe yourself: provide some biographical information. Let your human side

show.
2. Describe your travelling companions and your voyageurs, a motley collection of

Scots, Quebeckers, and Metis.
3. Describe encounter with native people along the way. Hostile? Friendly?
4. Tell about tensions and troubles within your little group.
5. Describe a tragic event that will befall one of your companions.
6. You have a Native guide, since you don’t speak the language. What is the guide

like?
7. Describe the daily frustration you feel being in such a strange land, far from home.
8. What sort of animals do you encounter?

Whether you make it is up to you. Perhaps you find the route and earn fame and
fortune. Perhaps you do not, and go home a failure. Maybe you don’t go home at all,
and your journal and your bones are found some years in the future.

Textbook Links
• Horizons (Prentice Hall) pp. 132-142

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• understanding of subject
• quality of ideas
• visual presentation
• use of language

Modifications/Adaptations
Gifted/Enrichment
• this already challenges the gifted

Learning Assistance
• provide direction for resource materials
• reduce the number of required entries

ESL
• model journal writing
• provide samples of journal entries

IRP Links
Economy and Technology: Canada from 1815-1914
• identify factors that contribute to the economy of British Columbia

Environment: Canada from 1815-1914
• analyze how geography influenced the economic, historical, and cultural

development of western Canada
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Innovations Carousel

Have students do some research on the following technological innovations:
• railway
• steam engine
• time zone development
• camera
• chilled steel plow
• Marquis wheat

• chronometer
• telephone
• wireless telegraph
• bicycle
• Red Fife wheat
• Morse Code

• car
• airplane
• motion picture
• radio
• grain elevators
• 

While students should find out about the basic development of each innovation,
including its impact on everyday life, they should also focus on the impact that
innovation had on Canada and Canadians, particularly settlement and employment
patterns. Permit the students to do their research in groups, but tell the groups not to
share their findings with any other set of students.

Once all students have done their research, re-form the groups so the students are
working with new combinations of people. Then, place large pieces of chart paper on
the wall, one for each research topic. Give each group a felt pen of a different colour
and give each group three minutes to write everything they learned about the topic on
their paper. Rotate the groups like a carousel, giving each one a chance to add to the
new topic as they arrive at it.

When the carousel is complete, leave the chart paper on the wall and stage a class
discussion about general trends in technological innovation, settlement patterns and
employment patterns in Canada.

Textbook Links
• Horizons (Prentice Hall) pp. pp. 130-135, 184, 228, 209-213,
• Flashback Canada (Oxford) pp. 198-210, 288

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• quality of ideas
• understanding of subject
• group work
• presentation of ideas
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Modifications/Adaptations
Gifted/Enrichment
• allow these students to work together
• ask that they demonstrate connections between innovations where possible
• compare these innovations’ impact to modern innovations in similar fields such as

wireless computers (telephone), GMO crops (Red Fife wheat) and nuclear power
(steam)

Learning Assistance
• provide packets of information on the innovations for the student
• make a graphic organizer so they don’t miss information

Innovation Impact Influence on
Settlement

Influence on
Employment

railway
telephone
Red Fife wheat

ESL
• walk students through the carousel process so they know what to do
• allow extended time for the research
• suggest comparisons with innovations made in their homelands
• define key terms

IRP Links
Economy and Technology: Canada 1815-1914
• identify and describe the effects of technological innovation on settlement and

employment patterns within regions of Canada
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Aboriginal Peoples Newspaper

Putting a newspaper together allows students to work together cooperatively in
groups and to improve their writing skills.  Before students put the newspaper
together, teachers need to teach basic journalistic writing skills:  who, what, where,
when, how, and why.  Explain the objective point of view needed for news reporting,
the importance of remaining unbiased and for using neutral words so that bias will not
show. Discussing the difference between fact and opinion is also helpful. Other details to
consider are things like the weather and real estate ads (could reflect part of the setting),
co-incidental news items reflecting the time period, society pages for incidental
characters, etc. While this activity can be adapted to suit any time period or historical
event, the impact of western expansion and federal policies on Aboriginal people is
suggested for the newspaper assignment.  When the course content permits, have the
students create newspapers from different editorial perspectives. (Again, the suggested
topic lends itself well to this.)

Have students look at a variety of newspapers before they start the activity to discover
parts of a newspaper and newspaper style.

Each group will be responsible for the following sections of their paper:
1. Front page
2. Editorials
3. Letters to the editor
4. Reporter interviews
5. News stories

Additional possibilities include:  pictures, advertisements, comics, cartoons, want ads,
classifieds, etc.

Textbook Links
• Horizons (Prentice Hall) pp. 135-136, 139-146, 151-162, 170-176, 177-182
• Flashback Canada (Oxford) pp. 146, 188-189

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• articles follow appropriate newspaper format:  headlines, lead sentences, form, main

facts first, 5W’s and H content, etc.
• written work is free of mechanical and technical errors
• articles show analysis and interpretation of text
• product is effectively organized; appealingly presented
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• visual presentation*
• group work*
• understanding of subject*
• quality of ideas*

Modifications/Adaptations
Gifted/Enrichment
• allow these students to work together if this project is done in pairs or groups
• have two groups do their newspapers with the same theme but different time

periods and then compare notes (example: land treaties - Blackfoot 1800’s and
Nisga’a 2000)

Learning Assistance
• front page and news stories may be more appropriate areas for these students to

focus on
• provide very explicit directions about who is to do what and how it is to be done

ESL
• pre-teach basic journalistic style writing skills
• modifications could include use of content in first language
• allow these students to work on the sections that have strong models in real

newspapers

IRP Links
Applications of Social Studies
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources

Society and Culture: Canada from 1815-1914
• assess the interaction between Aboriginal people and Europeans
• describe contributions made by Aboriginal people, the French, and the British to the

development of Canada
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Read Horizons Ch. 9: B.C. Economy

The following is a reading guide to assist students as they read chapter 9: The Economy
of British Columbia in their Horizons textbook.

Introduction
• List the ten most memorable facts about B.C. based on this introduction

British Columbia Resources (pp. 351-352)
• Define renewable resource, nonrenewable resource and hydroelectric power

The Forest (p. 353-359)
• List ten memorable facts about B.C.’s forests
• What percent of B.C.’s 95 million hectares is forest?
• Explain the 1912 Forestry Act
• What happened in 1947?
• Define sustained yield
• What was introduced in 1995? Explain
• Define: ecosystem, watershed, clear cuts, selective logging
• use pp. 353-359 to create a timeline for the forest industry

Fisheries (pp. 360-363)
• Define plankton
• List all possible causes for the decline of the West Coast fishing industry

Water (p. 364)
• Compare our consumption of water per day to that consumed in India. What are

your reactions to these facts?
• What do the rivers of B.C. provide water for?
• Name the two major salmon rivers in B.C.
• What are the rivers and valleys of B.C. ideal for?
• Name two dams that supply the province with cheap and plentiful hydroelectric

power

The Agricultural Industry (p. 367)
• What percent of B.C.’s land is suitable for farming?
• Explain how B.C. farmers tend to specialize in their production
• What do these regions primarily produce: Fraser Valley, Okanagan Valley, Cariboo,

Peace River
• What percent of the workforce does farming employ in B.C.?
• How did farming change in the 1990s?

Non-renewable Resources: Mining and Fossil Fuels (p. 370)
• Mining has always been an important part of B.C.’s resource-based economy
• Define unprocessed, open-pit mining, bedrock, tailings
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The High-Tech Revolution (p. 375)
• “High Tech” industry comprised more than 2000 companies with total revenues

exceeding $3 billion
• What is the newest area of the industry?
• What is the largest part of the information technology industry?
• What activities does it encompass? (list 6)
• Other industries within this sector specialize in (list 5)
• What is the fastest growing segment of the telecommunications equipment

industry?

Splendour Undiminished (p. 377)
• Name B.C.’s two fastest growing industries
• What established tourism in B.C.?
• Name the other mode of transportation that encouraged touring and tourism. Give

an example
• What else has attracted sight-seers from around the world?
• List some of B.C.’s historic sites and towns
• One of B.C.’s biggest tourism success stories has been its  _____
• The Vancouver area of B.C. has become known as _____

Population and Environment (p. 382)
• What is Vancouver’s rate of unemployment?
• What is the Cariboo region’s rate?
• Why is Vancouver’s rate lower?
• What percent of B.C.’s total area is comprised by the Georgia Basin?
• What percent of the total provincial population lives there?
• This area includes what?
• Define cost of living
• Explain what “fringe areas” are

Textbook Links
• Horizons  (Prentice Hall) Chapter 9 (pp. 342-382)
• Flashback Canada (Oxford) pp. 129-130

Teacher Notes/Additional Resources

Assessment Ideas
Depending upon which section of the assignment is evaluated, see the Assessment
section for rubrics on the following.
• group work
• quality of ideas
• understanding of subject
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Modifications/Adaptations
Gifted/Enrichment
• class presentation or essay listing the advantages and disadvantages of B.C.s

resource-based economy
• suggest ways B.C. can lessen its economic dependence on resources

Learning Assistance
• limit each section to three or four questions

ESL
• direct students to select the most memorable fact from each of the resources -

mining, fossil fuels, population, environment - plus the other six headings will
provide ten facts

• could work in pairs

IRP Links
Environment: Canada from 1815-1914
• construct, interpret, and use graphs, tables, grids, scales, legends, contours and

various types of maps
• analyze how geography influenced the economic, historical, and cultural

development of western Canada
• identify key local and provincial resource-development issues from 1815 to the

present, considering the concepts of stewardship and sustainability
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B.C. Economy Research Presentation

As a group, research and present one of BC’s industries to the class. Each member of the
group is responsible for researching and presenting one section of the industry.

Objective
The purpose of the assignment is to gain an understanding of the various industries of
British Columbia.

BC Industries
• Forestry
• Fishing
• Agriculture
• Mining
• High Technology
• Tourism and Recreation
• Television and Film Production

Sections
Each member of the group is responsible for researching and presenting one section of the
industry:
A. History
B. The Present
C. Impact on the Environment
D. Economic Value

A. History
• Describe the historical development and evolution of the industry; include information

on significant changes in the industry, technological developments, and events that
helped or hindered its development

• Provide pictures or video to support the description

B. The Present
• Describe the state of the industry at present; include information on current practices or

methods, existing technology, level of activity, number of people employed,
government regulations, and recent events

• Provide pictures or video to support the description

C. Impact on the Environment
• Explain the impact of the industry on the environment (past and present)
• Describe the sustainable and unsustainable practices in the industry
• Explain how the industry must improve its relationship with the environment in the

future and achieve sustainability
• Provide pictures or video to support the explanation
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D. Economic Value
• Using graphs and tables, explain the value of the industry to the economy of BC.
• Describe the growth or decline in revenue of the industry for the province within the

last 25 years
• Describe the exports or sales from the industry (does not apply to Tourism or

Television and Film Industry)
• Explain the future projections for the industry (include economic value and

employment)

Presentation
Each member of the group must submit a written copy (report) of his or her presentation
with a bibliography. The report must be formal and cannot be written in point form. It
must be submitted prior to the presentation and cannot be used for the presentation (to
discourage reading during the presentation).

The research must include both print and Internet resources and therefore the
bibliography must include both types of resources.

Each member of the group must present for a minimum of 5 minutes.

Textbook Links
• Horizons (Prentice Hall) pp. 342-282

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• research skills
• group work*
• oral presentation*
• understanding of subject*
• quality of ideas*
• use of language*
• presentation of ideas*

Modifications/Adaptations
Gifted/Enrichment
• have one member in each group look at how their industry is dependent on the

world market
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Learning Assistance
• ensure research materials are easily available
• assign LA students to A or B section for the group
• explain what a bibliography includes

ESL
• a very demanding project
• allow cue cards for the presentation
• students may need detailed instructions and models

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue, or an inquiry
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources
• plan, revise and deliver formal presentations that integrate a variety of media
• demonstrate leadership by planning, implementing and assessing a variety of

strategies to address the problem, issue, or inquiry initially identified

Economy and Technology: Canada from 1815-1914
• identify and describe the effects of technological innovation on settlement and

employment patterns within regions of Canada
• identify factors that contribute to the economy of British Columbia
• assess changing economic relationships between British Columbia and its major

trading partners

Environment: Canada from 1815-1914
• analyze how geography influenced the economic, historical, and cultural

development of western Canada
• identify key local and provincial resource-development issues from 1815 to the

present, considering the concepts of stewardship and sustainability
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B.C. Road Trip

Plan a road trip using the following guidelines:
1. Work in groups of two or three.
2. Plan for five days, starting from Vancouver.
3. Each night must be spent in a town (or larger location) or at a park with
     vehicle/tent campsites.
4. You can spend a total of 50 hours driving (this means an average of 10 hours
     per day, but you may spend more than 10 some days, if you spend less on
     others.) This is only a maximum. There is no minimum.
5. Speeds:

multi-lane highway 100 km/hour
major paved highway 80 km/hour
anything less 40 km/hour

Formula for Speed, Time, and Distance:

T  =  D
                     S

6. Fill out the itinerary on the reverse. Place an asterisk next to those destinations
     where you will spend a night.
7. Write a paragraph explaining the highlights of this trip and why you chose to go
     this way.
8. Remember: if your idea of an enjoyable five days is not a trip where you are in a
     car ten hours a day, plan for less.

Itinerary

From To Direction km Speed Time

Textbook Links
• Horizons (Prentice Hall) pp. 342-387
• Flashback Canada (Oxford) pp. 123-130, 196-197, 203-6, 208
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Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• group work*
• understanding of subject*
• trip planning

Modifications/Adaptations
Gifted/Enrichment
• download Tourism B.C. material on the places you are visiting; discuss strategies

used to promote tourism at the places the student visits

Learning Assistance
• suggest students visit BCAA for reference materials

ESL
• this is fine for ESL students

IRP Links
Applications of Social Studies
• identify and clarify an problem, an issue, or an inquiry
• demonstrate leadership by planning, implementing, and assessing a variety of

strategies to address the problem, issue, or inquiry initially identified

Environment: Canada from 1815-1914
• analyze how geography influenced the economic, historical, and cultural

development of western Canada
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Pacific Rim Research

Ask students to follow their shoes and find out where their clothes and/or shoes are
made. Once they have ascertained that fact, ask them to do further research on the
country of manufacture.  They should put together an information brochure about that
country (or another Pacific Rim country of their choice) that includes topics such as
• maps (geographical and political)
• climate (weather, precipitation, regions)
• general information (national flag, money system, capital, latitude and longitude,

national anthem wording, school system, sports)
• government forms (history of development, three different levels)
• earning a living (how people support themselves, import and export information)
• science and technology (what kinds of technology are in active use and where,

including transportation and communication technologies)
• national issues (problems facing the country)
• connections to Canada (historical and current)

Have students present their final products to the class. Do a gallery walk for evaluation,
where each brochure gets evaluated by at least three students.

Textbook Links
• Horizons (Prentice Hall) pp. 236-238, 351, 377-379
• Flashback Canada (Oxford) pp. 123-128, 132, 297-298

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• presentation of ideas
• quality of ideas
• understanding of subject
• use of language
• reading for information

Modifications/Adaptations
Gifted/Enrichment
• use the suggestions in Additional Adaptations and Modifications for extension ideas
• if groups are assigned, allow these students to work together
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Learning Assistance
• create a graphic organizer for the required information to guide research
• reduce expectations for the amount of information gathered

ESL
• provide examples of the finished brochures
• define all key terms and expectations
• demonstrate marking criteria early in the assignment

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• demonstrate leadership by planning, implementing and assessing a variety of

strategies to address the problem, issue or inquiry initially identified

Economy and Technology: Canada from 1815-1914
• identify factors that contribute to the economy of British Columbia
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Geography Postcards

Ask the students to list each physiographic regions of Canada on a series of postcards. Each
postcard should describe, in words, the region itself and the processes that formed the region.
On the reverse “side” of the postcard, ask students to create a collage using various images
from magazines and other sources. The collage should be about the region and include
illustrations of it today as well as illustrations of the processes that created it. If students prefer,
they can draw all or part of their collage instead of constructing it from magazine images.

Front of postcard = collage or drawing

Back of postcard

Dear  _____________________                                                                  stamp

                                                                                                   To:

                                                                                                    ________________

                                                                                                    ________________

                                                                                                    ________________

                                                                                                    ________________

Textbook Links
• Horizons (Prentice Hall) pp. 92-115
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Teacher Notes/Additional Resources

Assessment Ideas
• accurate illustrations of current state and past processes
• details items included in illustration
• clear, concise postcard message
• visual presentation (See the Assessment section for a rubric)

Modifications/Adaptations
Gifted/Enrichment
• product extensions might include travel posters and travelogues, advertisements,

brochures and commercials
• good activity for these students because it is so open-ended

Learning Assistance
• this is a good activity for these students

ESL
• this is a good activity for these students
• limitations of postcard format will help these students feel secure
• show samples of student work

IRP Links
Environment: Canada from 1815-1914
• identify and describe the physiographic regions of Canada and processes that

formed these regions
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Making Modern Connections

Think of the current implications of some of the key events that occurred during this
time period (1815-1914).

Major Events - PAST Identity Issues For
Canada

Modern Connection

• Red River Colony
(1812)

• Protestants move
West (1860)

• Multiculturalism:
• Does having a

multicultural policy
make Canada a better
place to live?

• Are there any
problems because of
it?

• Canada becomes
“Multicultural” (1969)

• Sikhs allowed to ride
motorcycle without
helmet (1998)

• Boatloads of illegal
immigrants seized in
B.C. (1999 and 2001)

• The Building of the
CPR (1871-1885)

• Cypress Hills
Massacre (1872)

• NWMP formed (1873)
• The execution of

Thomas Scott The Red
River (1869)

• The execution of
Louis Riel-Northwest
Rebellion (1885)

• The 7 Treaties -
Natives and Canada
(1877)

• Metis List of Rights
(1869)

Textbook Links
• Horizons (Prentice Hall) pp. 143-147, 158-162, 178-194, 197-199, 215-216, 257-258, 377,

228-233
• Flashback Canada (Oxford) pp. 158-160, 167, 170-176, 179-188, 183, 186, 194-210, 227-

230, 234-236, 240-241

Teacher Notes/Additional Resources
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Assessment Ideas
* See the Assessment section for rubrics on the following.
• quality of ideas*
• group work*
• awareness of current events

Modifications/Adaptations
Gifted/Enrichment
• this is challenging enough for these students

Learning Assistance
• narrow assignment to one topic (i.e. the seven treaties - Natives and Canada 1877)

and have students explain the event and look for the issue facing Canada

ESL
• allow more time for completion
• provide modern connection material (the research base, not the answers)

IRP Links
Society and Culture: Canada from 1815-1914
• identify the influence of immigration on, and the contributions of immigrants to, the

development of Canada

Politics and Law (I): Canada from 1815-1914
• identify contributions to the evolution of responsible government and federalism
• analyze the impact of the 1837-38 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada

Environment: Canada from 1815-1914
• analyze how geography influenced the economic, historical and cultural

development of western Canada
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Famous Canadians

1. Choose one famous Canadian with whom you are not familiar.
2. Research subject using following subtitles:

a) Childhood/Family/Odds and Ends
b) Claim to Fame
c) Personal assessment of why this person was/is famous

3. Find picture of subject for enlargement purposes.
4. Create riddle “Who Am I?”

1. Alexander MacKenzie 19. Terry Fox
2. Emily Carr 20. Wayne Gretzky
3. Sir John J.C. Abbott 21. Foster Hewitt
4. Sir John S.D. Thompson 22. Burton Cummings
5. Sir Mackenzie Bowell 23. Lorne Greene
6. Sir Charles Tupper 24. Alexander Graham Bell
7. Sir Wilfred Laurier 25. Timothy Eaton
8. Sir Robert Borden 26. Pierre Berton
9. Arthur Meighen 27. Farley Mowat
10. W.L. Mackenzie King 28. Robert Munsch
11. Richard B. Bennet 29. Margaret Atwood
12. Louis S. St. Laurent 30. Tom Thompson
13. John Diefenbaker 31. Chief Dan George
14. Lester B. Pearson 32. Nellie McClung
15. Pierre E. Trudeau 33. David Suzuki
16. Joseph Clarke 34. Dr. Charles Best
17. Kim Campbell 35. Sir John A. MacDonald
18. Brian Mulroney 36. Anne Murray

Textbook Links
• Horizons (Prentice Hall). All.
• Flashback Canada (Oxford). All.

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• research skills
• understanding of subject*
• quality of ideas*
• presentation of ideas*
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• use of language*
• visual presentation*
• assuming a role*

Modifications/Adaptations
Gifted/Enrichment
• rather than creating a riddle, create “this is your life” interviews with people who

have influenced this famous Canadian

Learning Assistance
• give examples of “who am I” riddles

ESL
• provide examples of finished product

IRP Links
Applications of Social Studies
• identify and clarify an problem, an issue or an inquiry
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources
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Historical Figure Psychiatrist’s Report

Have students select a person from Canada’s history (between 1815 and 1914) who is faced
with a problem. Have them imagine the person sees a doctor or counsellor about the
difficulty. Have students imagine the “patient” telling the doctor about the problem, dilemma
or conflict. Then, the students create a doctor’s report containing notes on the personality,
how the “patient” deals with the difficulty, and perhaps with other people, and making
suggestions for a solution to the problem. An additional task could be to have the students
write a transcript of the doctor/patient interview.

Some possible historical figures for this assignment are:
• Sir Francis Bond Head
• Robert Borden
• Lord Durham
• George Brown
• Gabriel Dumont

• Wilfred Laurier
• Mary O’Brien
• Nellie McLung
• William Lyon McKenzie
• Louis-Joseph Papineau

Dr. ____________’s Notepad
• Name of patient:
• Appointment Date:
• Time:
Previous information supplied by patient

Information supplied this appointment

Diagnosis and recommendation for healing

Textbook Links
• Horizons (Prentice Hall) pp. 30-32, 34, 36, 37-44, 78, 40-42, 43-45, 55, 73, 78-79, 174-176,

193-195, 249-250, 297, 277, 254,
• Flashback Canada (Oxford) pp.3-7, 13, 20-21, 23-28, 34-37, 40-43, 61-62, 105-6, 230-237, 241,

246, 248-249, 325, 329, 333-337, 339,

Teacher Notes/Additional Resources
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Assessment Ideas
* See the Assessment section for rubrics.
• identify the problems
• suggest several possible solutions
• predict outcomes of “patient” decisions
• assuming a role*
• understanding of subject*

Modifications/Adaptations
Gifted/Enrichment
• allow students to self-select both the product of the assignment and the reflection

process that contributes to it; for example, students could compose a monologue,
poem or song - either in first or third person - which summarizes the character’s
conflict and offers solutions to his or her problem

Learning Assistance
• omit this activity for learning assistance students

ESL
• students may need an explanation of the roles of psychiatrist/counsellor in Western

culture
• have students practice this approach with video clips before moving to print-based

characters

IRP Links
Applications of  Social Studies
• generate and critique different interpretations of primary and secondary sources
• assess and defend a variety of positions on controversial issues
• plan, revise, and deliver formal presentations that integrate a variety of media



Secondary Social Studies 9-11 Resource Copyright SD #43292

Time Capsule

This project can be done individually, in pairs or in groups (4 maximum). Have students
choose a samples of Canadian art from Canada’s history between 1815 and 1914. These
samples could include paintings, songs, weavings, carvings, books, etc. Each item is to be
depicted visually on a card. In addition, they must write a short paragraph explaining their
choices (or present this information orally). Students should also explain, either in written
form or orally, the contribution each piece (or type of piece) and its artist made to the
development of Canada.

Time Capsule Planner
Artist Contribution to Canada (point form)

Item Reason for Choice of Item
1

2

3

4

5

6

Textbook Links
• Not applicable.

Teacher Notes/Additional Resources

Assessment Criteria
* See the assessment section for rubrics.
• choose relevant items
• explain and justify choices
• understanding of subject*
• quality of ideas*
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Modifications/Adaptations
Gifted/Enrichment
• allow these students to work together if the group work option is the one chosen
• students could make the real time capsule with 3D objects and, dressed in character,

re-enact the burial of the capsule, complete with monologue or dialogue
• have these students make a modern time capsule for a historical figure - What

modern items would this person appreciate?

Learning Assistance
• give concrete examples of types of items that could be used

ESL
• group organization and use of concrete objects beneficial
• representing cultural diversity adds to this assignment - What art objects/concepts

did the various ethnic immigrant cultures bring with them?

IRP Links
Society and Culture: Canada from 1815-1914
• demonstrate awareness of ways the arts mirror and shape Canadian society
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Historical Figure on Trial

This activity works best after an intensive study that is of a particularly controversial or
ambiguous historical figure. Students are given - or choose - character roles and
“become” the character. Other students take on the roles of defence and prosecuting
lawyers, the judge and members of the jury. The person is put on trial for whatever
crime or wrong-doing was committed in the event.

It is important to review vocabulary associated with trials before beginning this activity
(bailiff, affidavit, etc.)

Parts to Play: bailiff, jury, prosecution team (4 people), defense team (4 people),
witnesses, judge, court reporter, news reporters, editorial writers, members of the jury
etc. See the Richard Moneybags trial assignment in the Grade Nine section for more
information on running a classroom trial.

Procedural Details
• Prosecution and defense teams interview witnesses and take affidavits (students

playing the role of witnesses can only have as much knowledge as the person in the
textbook has)

• Students will need training as to the type of witnesses they can pose and the proper
way to ask them

• The jury deliberates based only on the evidence presented in the trial and needs to
come to consensus

Textbook Links
• Horizons (Prentice Hall) pp. 192-197
• Flashback Canada (Oxford) pp. 155-162, 226-241

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• dramatization accurately reflects the character and historical information
• group work*
• understanding of subject*
• quality of ideas*
• assuming a role*
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Modifications/Adaptations
Gifted/Enrichment
• have students videotape the performance, edit any repeated scenes, include music,

advertisements and whatever else is necessary to convert the trial to a TV show
• research a fictional crime of the same type in literature and compare the class’s

decision to the decision of the fictional judge and jury - discuss similarities and
differences

• research a current crime of the same type and compare the class’s decision to the
real decision of the judge and jury - discuss similarities and differences

Learning Assistance
• be selective when assigning roles
• ensure a good understanding of reviewed vocabulary

ESL
• teach and/or review judicial language
• the experience of a trial could be a sensitive issue for some refugee students
• provide a walk-through of procedures for visual or kinesthetic learners

IRP Links
Applications of Social Studies
• assess and defend a variety of positions on controversial issues

Politics and Law (I): Canada from 1815-1914
• analyze the impact of the 1837-1838 Rebellions, the Red River Rebellion, and the

Northwest Rebellion on the development of Canada
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Column Notes

Writing in column notes helps students to focus on the ideas in the piece they are
reading.  A two column system asks students to stretch their thinking by analyzing
what it is they are reading.

Divide the paper in half.  On the left side, students write essential vocabulary,
observations, questions to themselves, key information, etc.  On the right side, students
put their reactions, responses and explanations.

Notes, Summary, Quotations, Questions,
Vocabulary

Observation, Reactions, Responses,
Connections, Speculations

Or the more straightforward . . .

Main Ideas Supporting Details

Another option is four column notes:

Summary Opinion Questions Answers

Textbook Links
• Not applicable
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Teacher Notes/Additional Resources

Assessment Ideas
* See the assessment section for rubrics.
• accuracy of notes
• inclusion of significant details
• insightfulness of reactions, responses and explanations
• understanding of subject*
• quality of ideas*

Modifications/Adaptations
Gifted/Enrichment
• have these students invent the headings for the two columns that best suits what

they are reading
• ask these students to create a unique note-taking method if they feel that better suits

their reading style or the reading material

Learning Centre
• provide samples of notes

ESL
• may be best for proficient (advanced level) ESL students
• model the process for students before requiring them to do it independently
• provide other graphic organizers that better show hierarchy of idea (main and

supporting)

IRP Links
Applications of Social Studies
• plan and conduct library and community research using primary and secondary

print and non-print sources, including electronic sources
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Reading Articles

This activity requires students to read a non-fiction article of the teacher’s choice.
Students predict the article based on ten to twelve key words, then summarize it
paragraph by paragraph as they read. A second reading checks for bias.

Prior to reading news articles aloud with class, select ten to twelve words - write them
on the board/overhead.  Brainstorm possible meanings for these words.  Tell the class
that these words were selected from an article that you will read in class, ask what the
article may be about - write two to three sentences.  Set predictions aside for future
reference.  Read the first paragraph aloud to the class, and ask what the key fact is.
Progress through the article, one paragraph at a time, stopping to clarify if needed.  As
you read, have students jot down any signs of bias (explain bias if it has not been
discussed in an earlier lesson).  Ask the class to re-read the entire article, this time
underlining (or writing down) pre-selected and any other unknown words, and
highlighting key facts.  After the students have read the article for themselves, ask
where the main facts are located.  Assign comprehension questions.  Ask students to
select their own articles and repeat the process for the new reading selections.

Article Comprehension Questions
1. What issue is being discussed?
2. Does the reporter (author) reveal his/her bias regarding the issue?

Provide example(s).
3. Does he/she report more than one viewpoint?  Provide example(s).
4. Do you agree/disagree with the importance of the issue?
5. How would this article be reported on TV?  Describe.
6. How would you deal with the issue?

Textbook Links
• Not applicable

Teacher Notes/Additional Resources

Assessment Criteria
• responses to comprehension questions that show reflection and expression of

thought/opinion
• responses include supporting evidence for thought/opinion
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Modifications/Adaptations
Gifted/Enrichment
• have students look for viewpoints opposite to their own (they have to analyze more

critically to understand an opposing view and defend it)
• have students discuss the moral/ethical implications and consequences rather than

take right/wrong, black/white perspectives on the issue

Learning Assistance
• omit #5 and #6
• select appropriate articles for these students

ESL
• best for developing and proficiency level (3+/4/5) students
• use hi-liter pens
• short articles with concrete topics that are basic or specific are best (such as the latest

in immigration policy, etc.)
• teach definitions of: bias, prejudice, fact vs. opinion, myth/reality, misleading,

viewpoint, media distortion, inaccuracy, exaggeration
• model how to summarize and practice summarizing
• extend to listening to news broadcasts

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• generate and critique different interpretations of primary and secondary sources
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Chapter Sort and Predict

Select thirty or more key words from a textbook chapter that the students will soon be
reading. Using felt tipped markers write the words on index cards. Randomly distribute
the cards to the students. Arrange four or five long strips of masking tape (sticky side
out) on the front chalkboard so that the index cards can be attached to the tape.
Students must now figure out how to categorize all the cards. Ask students, one at a
time and randomly, to place their cards on the tape. The first five students generally
find it very easy as they simply create a category for their card. However, once all strips
of tape have assigned categories the options become more limited. Options include:
• place one's card on an empty strip of tape and establish a new category
• contribute to an existing category
• redefine an existing category so that one's card and the cards on the tape all fit
• move as many cards and change as many categories as is necessary to get one's card

on a piece of tape
• passing (only allowed once per game)

Once this exercise in convergent and divergent thinking is complete have the students
write down the categories and the words listed. For homework they are to compose a
paragraph or two that incorporates all the words and predicts what the chapter will be
about. This will be compared to the actual chapter as it is read.

After the words have been categorized on the board, ask students to create a chart like
the one below - it will change depending on the number of categories the class finally
decides upon - and rough out their paragraph plan in the space provided. This becomes
their pre-writing for their homework assignment.

Category Category Category Category Category

Words Words Words Words Words

 PLAN

An option to the tape: post-it notes (but you can’t re-use the notes very many times; the
cards last much longer.)
This also works as a chapter review activity.
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Textbook Links
• Horizons (Prentice Hall). Throughout book. Use index.
• Flashback Canada (Oxford). Throughout book. Use index.

Teacher Notes/Additional Resources

Assessment Ideas
• categories are explained and justified
• a plausible prediction is made based on the given vocabulary

Modifications/Adaptations
Gifted/Enrichment
• students could create a jeopardy or trivial pursuit type game with the categories

emerging from the activity
• students with an interest in psychology or semantics could explore the comparisons

between the student-written texts and the originals

Learning Assistance
• pair these students with stronger students
• review definitions of each of the selected words

ESL
• a very good activity for ESL students
• combine this with a dictionary lesson so students know all the words’ meanings

before attempting to categorize OR include the definition of more difficult words
right on the card

IRP Links
Not applicable. This is a reading strategy designed to help students work their way
through their textbooks.
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Current Events Assignment

Examine a newspaper or newsmagazine and select an article that is in some way relevant
to Social Studies. Clip it or make a photocopy (you will need to hand this in on the day of
your presentation).

You will be required to present and discuss your article in class for five minutes.
Your presentation should include the following information:
• Source
• Date
• Author
• Section and Page
• Short description and summary of the article (i.e. the main points)
• Why did you choose this article?
• How does this article relate to your studies?

You will be evaluated on each of the following criteria: suitability of topic, background
information, details and development, presentation, and how well your presentation
stimulates discussion.

Textbook Links
• Not applicable

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• choice of material
• understanding of material*
• oral presentation*

Modifications/Adaptations
Gifted/Enrichment
• have these students get ideas from the chart in Additional Adaptations and

Modifications to extend this activity
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Learning Assistance
• allow the option of writing rather than presenting orally
• invite a group of students to collect articles on the same theme; have them show the

relationship of the articles
• have students show the biases in their chosen articles

ESL
• provide a graphic organizer to guide their thinking and help with information

analysis
• allow them cue cards when they present
• include a tape of a news broadcast for current events
• work in pairs

IRP Links
Applications of Social Studies
• identify and clarify a problem, an issue or an inquiry
• generate and critique different interpretations of primary and secondary sources
• assess and defend a variety of positions on controversial issues

Environment: Canada from 1815-1914
• identify key local and provincial resource-development issues from 1815 to the

present, considering the concepts of stewardship and sustainability
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Political Food for Thought

Let’s Imagine...
It’s time to elect a world leader, and your vote counts.

Here’s the scoop on three leading candidates:
Candidate A:
• Associates with faith healers and consults with astrologists
• He has had two mistresses
• He chain smokes and drinks 8 to 10 martinis a day

Candidate B:
• Was kicked out of office twice
• Sleeps until noon
• Used opium in college
• Drinks a quart of brandy every evening

Candidate C:
• Is a decorated war hero
• Is a vegetarian
• Doesn’t smoke
• Drinks an occasional beer
• Hasn’t had any illicit affairs

Which of these candidates is your choice?

You don’t really need any more information - or do you?

• Candidate A is Franklin D. Roosevelt
• Candidate B is Winston Churchill
• Candidate C is Adolph Hitler

Assignment
Research the 3 leaders you have heard of most frequently or choose the President of
Mexico, the President of the U.S.A. or the Prime Minister of Canada. List their +
(positive) and - (negative) characteristics. Which characteristic list is the most appealing?
The least?

Textbook Links
• Counterpoints  (Prentice Hall) pp. 243, 256

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of material
• critical thinking

Modifications/Adaptations
Gifted/Enrichment
• have students take on the role of political advisors to their leader and offer advice

on how they should promote their strengths and minimize their weaknesses
• as a political analyst, discuss the characteristics of a selected leader that got the

person elected

Learning Assistance
• allow students to present notes in point form
• direct their choices
• provide assistance with research resources

ESL
• explain that the assignment is to develop a list of criteria for good leaders before

rating leaders
• use a graphic organizer to list criteria

IRP Links
Skills and Processes I
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments
• gather relevant information from appropriate sources
• develop and express appropriate responses to issues or problems
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Political Cartoon Assignment

Political cartoons are sophisticated commentaries on political figures, events or ideas.
Understanding political cartoons requires critical thinking skills and encourages people
to interpret information rather than simply absorbing ideas. In analyzing a political
cartoon a certain amount of background knowledge is usually helpful as is a familiarity
with certain analytical skills. The following sequence of activities, culminating in a
political cartoon assignment, are intended to provide models of political cartoons and
practice at interpreting their meaning.

Introductory Activities
• discuss samples of political cartoons as a class
• jigsaw various political cartoons in small groups

Project
The assignment is to create a portfolio of five political cartoons. Each one must be
mounted in a neat and well organized fashion. You may create one of the five cartoons
to comment on an issue currently in the news if you choose; the rest must be gathered
from already-published sources. In addition to each political cartoon, you must identify
the following:
• title
• cartoonist, publication, date
• topic of the cartoon
• description of the cartoon
• cartoonist’s point of view on the issue

When you are analyzing your collection of cartoons, consider the following:
• size of figures
• light and dark designs
• caricature to emphasize physical attributes
• symbolism
• stereotyping
• exaggeration
• effectiveness (is the message clear? understandable?)

Textbook Links
• Counterpoints  (Prentice Hall) pp. 23

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• presentation of ideas
• quality of ideas
• understanding of subject
• visual presentation of material

Modifications/Adaptations
Gifted/Enrichment
• allow these students to alter this assignment according to their own interests and by

using ideas from the gifted/enrichment chart in Additional Adaptations and
Modifications

Learning Assistance
• reduce the number of required cartoons to three
• pre-select cartoons for analysis that are relatively easy to deconstruct

ESL
• model political cartoon analysis for these students
• provide a list of questions to ask of each cartoon so they have a routine to follow
• this will be difficult for some students as they lack the cultural background

knowledge to detect satire, irony and other forms of humour

IRP Links
Skills and Processes I
• identify and use approaches from the social sciences and humanities to examine

Canada and the world

Cultural Issues
• identify the contributions of the arts in reflecting and shaping Canadian identity

Political Issues II
• identify and assess political issues facing Canadians
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Priorities

Here is the situation:

You are a great ruler of many people. In fact, all of Earth is your kingdom. One day,
quite by surprise, you are shocked to receive word that enemies of Earth from another
galaxy have sent lethal chemical missiles to destroy all people and living things on your
planet. The missiles will arrive in 24 hours, and they cannot be stopped. It is your
mission to see to it that the race is preserved and continued. Beneath your palace you
have a shelter with room and provisions for 7 people. You’ve been presented with a list
of 21, all of whom are willing to accept the mission. You know only their occupations
and whether each is a male or female. You do not know the age, race, health, political
and religious beliefs, or personality of any of the people listed. Given the information
below, you must decide which 7 people will live and continue the human race. (You
cannot be included.) Here is the list:

Artist - female
Business person - female
Carpenter - male
Chef - male
Chemist - female
Computer Scientist - female
Dancer - male
Doctor - female
Engineer - male
Farmer - female
Historian - male

Librarian - male
Mechanic - female
Minister - female
Musician - female
Physical Therapist - male
Politician - female
Psychologist - male
Tailor - male
Teacher - female
Lawyer - male

Circle the 7 you have chosen, and next to each write a brief note explaining your choice.
For the remaining people, explain why you didn’t choose them.

For both groups, explain how each person might contribute to the cultural diversity of
society.

Textbook Links
• Not applicable

Teacher Notes/Additional Resources



Secondary Social Studies 9-11 Resource Copyright SD #43309

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• critical thinking
• use of language
• presentation of material

Modifications/Adaptations
Gifted/Enrichment
• allow some students to make a choice based on a socialist point of view of the

world; others may choose from a strong capitalist point of view

Learning Assistance
• excellent exercise for these students

ESL
• this could promote an interesting discussion around cultural values/perspectives

IRP Links
Skills and Processes I
• identify and use approaches from the social sciences and humanities to examine

Canada and the world
• communicate effectively in written and spoken language or other forms of

expression as appropriate to the social sciences
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments

Skills and Processes II
• assess the role of values, ethics and beliefs in decision making

Cultural Issues
• describe the role of cultural pluralism in shaping Canadian identity
• identify and assess cultural issues facing Canadians
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Canadian Identity Collage

For this assignment you and your group members will create a collage of Canadian
symbols and images that represents the Canadian identity. You will select several
images from magazines or draw your own images to create a complete picture of what
it means to be Canadian. Your collage should include at least 25 images and such things
as geographic features, historic sites, famous Canadians, Canadian heroes, entertainers,
politicians, cities, pastimes etc. As well, the group will explain to the class why these
images have been selected. (Your presentation should be approximately 2 - 3 minutes in
length).

Textbook Links
• Counterpoints  (Prentice Hall). Chapter 8.

Teacher Notes/Additional Resources

Assessment Ideas
• appearance
• relevance
• variety
• presentation

Or See the Assessment section for rubrics on the following.
• group work
• visual presentation
• oral presentation
• understanding of subject
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• allow this to be done in the form of a skit or a montage of vignettes of “things

Canadian” or “Joe Canadianesque”
• part one - how others see us; part two - how we see ourselves

Learning Assistance
• provide models for these students to see before they begin
• make marking criteria very clear to these students in advance
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ESL
• ESL students may need additional time to research symbols and images of Canada
• option: different countries’ views and perceptions of Canada - ESL students could

present the image of Canada in their home country

IRP Links
Skills and Processes I
• communicate effectively in written and spoken language or other forms of

expression, as appropriate to the social sciences

Social Issues II
• devise and defend a personal definition of what it means to be Canadian

Cultural Issues
• describe the history and contributions of Canada’s French and English cultures in

shaping Canadian identity
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Political Ideologies in a School

Understanding the various political ideologies can be a very challenging task, especially
at the theoretical level. Your assignment is to demonstrate what a political ideology
would look like in concrete terms. In other words, your job is to create a school based
on a particular political ideology and explain to us how and why the school would be
organized in a particular way. Possible topics for inclusion include:
• lates
• attendance
• subject areas
• extra curricular

• dress code
• entrance requirements
• exit requirements
• evaluation

• seating arrangements
• school resources
• personnel titles
• teaching styles

The final oral presentation should include an introduction to the particular ideology and
an accurate reflection of this particular ideology throughout your talk. Your task is to
sell the advantages of this ideology. What would the school look like if it was run
according to Fascist principles, for example? Communist? Capitalist? Etc.

Textbook Links
• Canadian Issues  (Oxford) pp. 111-113, 293,
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 30, 38, 40, 44, 201-3
• Counterpoints  (Prentice Hall) pp. 255-257

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• presentation of ideas
• quality of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• this is a good assignment for these students
• if the assignment is to be done in groups, allow these students to work together

Learning Assistance
• provide a graphic organizer that will help students think through this activity

(outline the basis tenets of the ideology and provide space for them to apply the
tenet to different facets of a school)

• extend allowable time
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ESL
• provide a graphic organizer like the one described for learning assistance students
• show finished samples of work before students begin
• allow the use of note cards during the oral presentation and/or rehearsal time

IRP Links
Skills and Processes I
• communicate effectively in written and spoken language or other forms of

expression, as appropriate to the social sciences
• demonstrate the ability to think critically, including the ability to define a problem or

issue and develop hypotheses and supporting arguments

Skills and Processes II
• assess the role of values, ethics and beliefs in decision making
• demonstrate awareness of the value of Social Studies education in their daily lives

and careers
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Government and Ideology Research

Use the textbook, library and Internet to find answers to the following questions. (This
is based on chapter one of the Towards Tomorrow Government text, but the information
can be found in a variety of places.):

1. List 3 branches of government that exist in all countries

2. Define the following:
a) Government:
b) Ideology:

3. The word “Democracy” is a Greek word. Explain what the Greek word compound is
and define each part.

4. Name the individual considered the Father of Capitalism.

5. They are generally regarded as the original thinkers behind Socialism and co-
authored The Communist Manifesto. Who are they?

6. State the ideology that best fits the description:
a) Strong believers in economic freedom.

b) Believes in common ownership

c) Competition is the driving force behind the society

d) Uses fear to control the people

e) Believes in social equality

f) this ideology was affected by the writing of John Keynes

g) Many rich, many poor

h) Major thinker of Conservative tradition in the 1700’s, Edmund Burke

Once this information has been gathered, apply it to the Canadian situation. How is
Canada’s government structured at all three levels? What ideologies guide Canadian
politics and legal issues?

Textbook Links
• Canadian Issues  (Oxford) pp. 96-97, 110, 262-265, 298-299
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 10-27, 31-35
• Counterpoints  (Prentice Hall) pp. 132, 222
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Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• understanding of subject*
• quality of ideas*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• make a poster representing the “isms”
• create a visual of the major thinkers, beliefs, terminology, etc.; include a wheel or

continuum that shows the relationships of the ideologies to one another

Learning Assistance
• list the ideology and have students identify it compared to capitalism or socialism
• use a graphic organizer such as the following

Canadian Ideology Capitalism Socialism
1
2
3

ESL
• allow extended time for this assignment
• pre-teach terminology

IRP Links
Skills and Processes I
• gather relevant information from appropriate sources

Skills and Processes II
• recognize connections between events and their causes, consequences and

implications

Political Issues I
• explain Canada’s political system and contrast it with other political systems

Political Issues II
• explain how political spheres of influence have changed throughout the world

during the 20th century
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Totalitarian Ideologies: A Research Assignment

Students are to complete a project (A, B or C listed below) on one of the following two
ideologies:

1) fascism:                                     OR
• Italy 1922 - 1943 (end of Mussolini)
• Germany 1933 - 1945 (end of Hitler)

2) communism:
• Russia/USSR - under Stalin
• Cuba 1959 to present (Castro)
• China 1921 to present (Mao)
• China Tianamen Square

Students must select either A, B or C to complete as their project.

A. Report
a) Social, Political and Economic conditions in Italy or Germany which existed during
the fascist reign, or in Russia, Cuba or China which led to communism. Reference to
key leaders and their roles should be included in this report. Describe social, political
and economic conditions.

b) Clearly describe totalitarian characteristics as they existed in the country you chose.
Point form is fine.
i. Describe the government system that exists.
ii. What role does the party leader play?
iii. What tactics does the government use to keep the public under control?
iv. What about people or parties who oppose the government?
v. How does the government control the media? Education? Economy?

c) You must complete one of the three choices listed below.
i. A newspaper editorial about the effectiveness of the government/leader in the
country you have chosen.
• there is a connection to facts and events listed in your report
• it is convincing for the time period we are studying
• includes some personal criticism or commentary from the writer
• is written in an editorial form

ii. A journal entry by a person living in the country you have chosen, which relates how
different aspects of their life were affected by the actions of the government.
• be sure to personalize the material to give the impression that it is you living in this

time period.

iii. A poster promoting the government in the country you have chosen.
• must have a slogan
• must relate to factual events/people
• all art work must be original (no photocopies)
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B. Political Pamphlet
a) The content of the pamphlet must show an understanding of totalitarian ideology.
b) Relate the traditional ideology to society in the 1990’s.
c) Construct a government process that is consistent with a totalitarian government.
d) A summary or list of a past Totalitarian government’s beliefs or actions that serves

as a historical foundation for your political party.

C. Political Timeline
a) The content of the timeline must show an understanding of totalitarian ideology.
b) Selection of key events in the development of the selected government. Choose

only the events that show a direct link to the characteristics of a totalitarian
government.

c) Provide detailed explanations of how the events relate to a totalitarian ideology. Be
sure to include examples of characteristics that existed in the country you chose for
your project (see “c” under Report above). References to key leaders and their roles
should be included.

d) Use of illustrations or pictures where appropriate to help document and illustrate
the events in the timeline.

Textbook Links
• Canadian Issues  (Oxford) pp. 112-113, 117
• A Nation Unfolding  (McGraw Hill Ryerson) p. 12
• Counterpoints  (Prentice Hall) pp. 50, 92, 132

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of material
• use of language
• visual presentation

Modifications/Adaptations
Gifted/Enrichment
• read George Orwell’s Animal Farm and consider how it illuminates the “isms”. How

does animalism compare to communism and fascism? At the beginning of the
novel, the philosophy of animalism as outlined by Old Major is more closely
associated with the traditional philosophy of communism; by the end of the novel,
however, the philosophy becomes more closely aligned with fascist thought. Discuss
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Learning Assistance
• design a party pamphlet or poster for totalitarianism and list all its benefits

ESL
• this is good as there are several options for students to select from

IRP Links
Skills and Processes I
• communicate effectively in written and spoken language or other forms of

expression, as appropriate to the social sciences
• gather relevant information from appropriate resources

Skills and Processes II
• demonstrate appropriate research skills, including the ability to ... (see the IRP-on-a-

page in the Planning and the IRP section in this resource for the rest of this outcome)
• recognize connections between events and their causes, consequences and

implications

Political Issues II
• explain how political spheres of influence have changed throughout the world

during the 20th century
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Totalitarian Country Newspaper Analysis

One of the tools a totalitarian government uses to control the spread of “free” ideas is
strict censorship of the media. Examine what media controls exist within countries that
have a form of totalitarian government.

You are to compare the writing style of one newspaper article from countries
controlled by a type of totalitarian government with a newspaper article from a
Canadian newspaper.

From one of the web sites listed below or a site you find on your own, print a hard
copy of the two articles.

Complete the following
a) Try to select articles that offer writers’ opinions or commentary as well as retelling
facts.
b) Write a summary of the articles analyzing the following:

i. criticisms of the government or leader
ii. commentary on the role of the government or leader
iii. is the story favourable or critical of any social group or person
iv. your overall impression of how the article is written (i.e. opinionated, critical,
neutral, sympathetic to a particular group, etc.)

Web Sites
http://www.russiatoday.com
http://www.chinatoday.com
http://granma.cu    (Cuba)

Textbook Links
• Canadian Issues  (Oxford) pp. 111-113, 117
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 12, 21
• Counterpoints  (Prentice Hall) pp. 92

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of material
• use of language
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Modifications/Adaptations
Gifted/Enrichment
• provide students with an exemplar such as a daily paper from Turkey
• have students make an idea diagram or key visual that shows the comparison and

could potentially be used for an in-class composition

Learning Assistance
• the teacher should supply a foreign article and ask the students to summarize and

note any differences from Canada/Canadians - chart format may be used

ESL
• assignment very relevant for ESL students
• model for students how to analyze a current newspaper article

IRP Links
Skills and Processes I
• gather relevant information from appropriate sources
• assess the reliability, currency and objectivity of evidence
• develop and express appropriate responses to issues or problems
• assess the influence of mass media on public opinion
• develop, express and defend a position on an issue, and explain how to put the ideas

into action

Skills and Processes II
• demonstrate appropriate research skills, including the ability to ... (see the grade 11

IRP-on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)

Political Issues II
• explain how political spheres of influence have changed throughout the world

during the 20th century
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Canada’s Government Structure

Have students make a visual representation of Canada’s government structure. This
can take any form the students like, as along as it is visual (like a graphic organizer) and
as long as it represents all three levels of government (federal, provincial and
municipal). In additional to representing the structure of the various governmental
bodies, students will need to explain how each one operates, what role each one plays,
and how the three levels are connected. Students will need to use their textbooks, the
library and the Internet to do their research. They might also like to call local
government representatives for assistance or for booking speakers to the class.

Textbook Links
• Canadian Issues  (Oxford) pp. 96-97, 110, 262-5, 298-9
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 10-12, 14-19, 31-35
• Counterpoints  (Prentice Hall) pp. 224-225, 240-242, 244-245, 449-450

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of ideas
• visual presentation of material

Modifications/Adaptations
Gifted/Enrichment
• ask these students to challenge themselves by rendering the information in a three

dimensional way
• this lends itself to the creation of a website on the topic or a PowerPoint

demonstration that uses three dimensional graphics

Learning Assistance
• provide students a choice of graphic organizers that accomplishes the task and allow

them to pick one to work with (ask them to justify their choice)
• ask these students to represent only one level of government, not three

ESL
• students lack the background knowledge for this task, so provide them with the

research information necessary to complete it
• show finished examples from previous years’ students
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IRP Links
Political Issues I
• identify the structure and operation of Canada’s federal, provincial and municipal

governments
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Canada’s Parliament Website Comparative Poster

Have students go to the website that contains information about Canada’s parliament
(http://www.parl.gc.ca). Ask them to find out about
• the 2 types of bills passed by Parliament
• who introduces bills
• the senate (how many senators are there?)
• who the local MP is
• who the current governor-general is
• who our Prime Ministers were and their ages when in office
• 5 “trivial” facts about the Canadian Parliament

Once students have gained an understanding of Canada’s parliamentary system via the
website, ask them to do further research about the political system in another country
(their choice). Their culminating assignment is to create a poster that compares the 2
systems.

Textbook Links
• Canadian Issues  (Oxford) pp. 96-97, 262-265
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 30-48
• Counterpoints  (Prentice Hall) pp. 226-227

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• visual presentation*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• allow these students to “see” theory into practice and conduct a mock parliament

Learning Assistance
• good idea for these students
• allow them to make a poster on Canada only

ESL
• requires review of the above (how a bill is passed, for example)
• define and give examples of “trivial”
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IRP Links
Skills and Processes I
• gather relevant information from appropriate sources

Skills and Processes II
• demonstrate appropriate research skills, including the ability to ... (See the IRP-on-a-

page in the Planning and the IRP section in this resource for the remainder of this
outcome)

Political Issues I
• explain Canada’s political system and contrast it with other political systems
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Canadian Legal Issues Oral Research Presentation

In this final assignment, you will work with a partner to research, analyze and debate
an issue of concern in Canadian law.  Each of you will need to write a brief summary of
your own arguments (to be typed and handed in prior to your debate) and you will
formally debate your issue in front of the class:  first the affirmative position, then the
negative position, followed by the affirmative side’s response, the negative response
and finally, the affirmative rebuttal.  You will also need to be prepared to answer
questions in a reasoned manner.

You will have one class with your partner to research and prepare your positions.  The
written summary is due at the start of your presentation (which should be
approximately 10 - 15 minutes in length).

All students must be prepared to present on the first day and will not receive more than
a passing grade if they do not present when called upon to do so.

You will be evaluated for your organization, cooperation, research and debating skills.

Statements to choose from are as follows:
1. Euthanasia and assisted suicides should remain illegal to protect the elderly, the

disabled and the rights of terminally ill patients.
2. Capital punishment should be used in the case of dangerous offenders like Paul

Bernardo or Clifford Olsen.
3. Progressive licensing of drivers infringes on the rights of youth and immigrants.
4. Any driver with ANY blood level of alcohol should be charged with impaired

driving.  .08 should be reduced to “0” tolerance.
5. Prostitution should be permitted in the form of legalized brothels.
6. Parents should be held accountable for the crimes committed by their children

under the age of 18.
7. The age of majority should be standardized at 18 for voting, driving and drinking

alcohol.
8. The “faint hope” clause (to encourage good behaviour from prisoners with life

sentences) should be removed to ensure the public’s safety.
9. Young offenders who commit violent crimes should be treated no differently than

adults.
10. Canadian prisons should be more like boot camps.
11. Couples should be required to complete marriage preparation courses before

getting a marriage certificate as well as family counselling before being granted a
divorce.

12. The R.C.M.P. should give public notice when a prisoner found guilty of sexual
assault or other violent crimes is released into the community after serving his/her
sentence.

13. Intoxication should not be allowed as a defense for criminal behaviour.
14. Spanking children is a crime and perpetrators should be charged with assault

causing bodily harm.
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15. A person who has been positively tested for AIDS has a right to keep that fact
confidential.

16. Prospective parents should be required to take a series of child-rearing and
parenting skills courses before being given a license to bear children.

17. A topic of your choice that will require approval first.

Textbook Links
• Canadian Issues  (Oxford). Refer to various pages through the use of the index
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 51, 71
• Counterpoints  (Prentice Hall) pp. 270

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• group work*
• understanding of subject*
• quality of ideas*
• presentation of material*
• oral presentation*
• debating skills

Modifications/Adaptations
Gifted/Enrichment
• use the same assignment but half way through the debate have students switch

sides

Learning Assistance
• adapt for time as one period is not enough
• choose the partner carefully
• omit #11, #1, #10, #8; encourage #3, #4, #7, #9

ESL
• prepare whole class for cultural diversity - prior to debating, discuss possible

reactions to culturally diverse opinions
• review or pre-teach language used in formal debate
• some students will find the debate very difficult
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IRP Links
Skills and Processes I
• develop, express and defend a position on an issue, and explain how to put the ideas

into action

Skills and Processes II
• assess the role of values, ethics and beliefs in decision making

Legal Issues
• describe the fundamental principles of the Canadian federal and provincial legal

systems, including the rule of law
• identify and assess critical legal issues facing Canadians
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Justice System Websites

Have students visit this website dedicated to legal information. Many different
organizations in Canada have contributed to making this site. “Learning Resource” has
information that is most pertinent to students. “The Law Room” and “In Chambers -
Our Regular Features” are very useful areas. Ask students to survey the site and find
answers to these questions:
1. Name the role-play game that explains about privacy and electronic messages in

Cyberspace.
2. What happens when a young person is charged under the Young Offenders’ Act?
3. Can Canadians travelling abroad be put in jail in that foreign country?
4. What information is included in the pamphlet “Your Rights When Arrested or

Charged”?
5. What are the legal facts about babysitting?

Next, have students research Supreme Court of Canada decisions at
http://www.droit.umontreal.ca/doc/csc-scc/en/index.html

Ask students to survey the site and look for information about the Robert Latimer case
(the Saskatchewan farmer who was convicted of ending the life of his daughter) and the
Red Cross tainted blood case. Have students list five details about each case using the
website.

As a culminating assignment, ask students to research, identify and assess three critical
legal issues facing Canadians. This could either be a written report or an oral
presentation.

Textbook Links
• Canadian Issues  (Oxford) pp. 176-177
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 51-71
• Counterpoints  (Prentice Hall). Chapter 11

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• research skills
• understanding of subject*
• oral presentation*
• quality of ideas*
• expository writing*
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Modifications/Adaptations
Gifted/Enrichment
• examine a recent decision passed down by the Supreme Court justices and role play

the issues involved (Speaking from one perspective, where would you stand on this
issue? What legal arguments would you base your decision on?)

Learning Assistance
• omit culminating assignment

ESL
• this assignment may be easier than the Canadian legal issues one but students will

still require careful monitoring and support

IRP Links
Legal Issues
• describe the fundamental principles of the Canadian federal and provincial legal

system, including the rule of law
• identify and assess critical legal issues facing Canadians
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Country Comparison Essay Topic

This assignment is primarily for ESL students, but could easily be adapted to any
student in the class.

Using Canada and your country of origin compare and contrast the following areas of
study:

a) Type or style of Government
b) School systems
c) Special holidays or sports (your choice)

Be very specific when stating differences or similarities. Use specific language and
examples.

Use an appropriate essay model; type and double space the paper.

Provide single plain cover sheet with title centered on page. Include name and block
letter in lower right hand corner.

Textbook Links
• Canadian Issues  (Oxford). Various pages appropriate depending on topic. Use index.
• A Nation Unfolding  (McGraw Hill Ryerson). Various pages appropriate depending

on topic. Use index.
• Counterpoints  (Prentice Hall). Various pages appropriate depending on topic. Use

index.

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• expository writing (essay)
• presentation of ideas
• quality of ideas
• use of language
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• this is a limiting task for these students unless they are permitted to extend it in

creative ways; use the Additional Adaptations and Modifications section to offer
extensions
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Learning Assistance
• limit length
• provide a guided research opportunity for these students so they can gather the

information they need to write the paper

ESL
• the intent of this assignment will be appreciated by these students
• use a graphic organizer such as a Venn diagram to illustrate the comparative nature

of the assignment; provide another graphic organizer to illustrate the shape of the
essay itself

• keep the writing length short for these students

IRP Links
Political Issues I
• explain Canada’s political system and contrast it with other political systems
• identify the structure and operation of Canada’s federal, provincial and municipal

governments

Political Issues II
• identify and assess political issues facing Canadians
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The Indian Act

Have students use their textbook, the library and the Internet to discover answers to
the following questions.
1. What is the Indian Act?
2. Why was the Indian Act created?
3. What did the Indian Act do?
4. What are positive aspects of the Indian Act?
5. What are negative aspects of the Indian Act?

Ask students to convert their research into a “frequently asked questions” pamphlet
and orally present it to the class. As a summary to their presentation, students should
explain what impact the Indian Act has had on the citizenship of Aboriginal Canadians.

Textbook Links
• Canadian Issues  (Oxford) pp. 16-17, 178, 215
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 89, 404-407, 411
• Counterpoints  (Prentice Hall) pp. 208-212

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• visual presentation
• oral presentation
• quality of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• if possible, interview a member of a First Nations community and discover how

Canada’s aboriginal peoples feel about this document

Learning Assistance
• provide internet addresses
• give option of written work for oral
• the reading level of the resource might be too difficult for these students

ESL
• give examples of positive or negative aspects
• model language for pamphlet
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IRP Links
Legal Issues
• demonstrate awareness of the provisions of the Indian Act and its impact on the

citizenship of Aboriginal Canadians
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Cybertour of the B.C. Legislative Assembly

Find a partner and work together at a computer terminal.
Type in the following Internet address: http://www.parl-bldgs.gov.bc.ca/index.htm
Click on “tour” and answer the following questions.
1. What was the First Nations political structure based upon?
2. What does patrilineal and matrilineal mean?
3. Where in B.C. would people be patrilineal and matrilineal?
4. Who was the first speaker of the Legislative Assembly?
5. What were the Birdcages?
6. Who designed the present Legislative Assembly?
7. When did B.C. join Confederation?
8. What are two points that B.C. negotiated with the federal government before

joining Canada?
9. What type of government does B.C. have today?
10. What does “Splendor Sine Occasu” mean?
11. When were First Nations People first allowed to vote?
12. How were the stained glass windows shipped to Canada?
13. When did women get the right to vote in Canada?
14. Who was the first woman to sit in the B.C. Legislative Assembly and the first female

cabinet minister in Canada?
15. Who was the second Premier of B.C.?
16. What were the four big industries in B.C. one hundred years ago?
17. Who may pass through the gates of the Legislative Assembly when the House is in

session?
18. Who were premiers in 1898 and 1998?

Textbook Links
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 10-29
• Counterpoints  (Prentice Hall) pp. 240-242

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• create a website “tour of the legislature” (past and present) using the headings and

questions above to make the various “virtual reality” rooms that could be explored
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Learning Assistance
• good idea for these students
• adapt for time; give more time

ESL
• this could be adapted to game cards or flash cards, which would help these students

IRP Links
Skills and Processes I
• gather relevant information from appropriate resources

Political Issues I
• identify the structure and operation of Canada’s federal, provincial and municipal

governments

Legal Issues
• demonstrate awareness of how to access the various levels of government in

Canada
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Election Assignment

Use the local newspapers, TV and other sources to discover the following:
1. Party name:
2. Current leader:
3. Tri-City constituency candidate:
4. Party history

• Origin
• Past leaders
• Ideology
• Vision of Canada
• Regional strength

5.  On the election trail
• Party platform
• Campaign promises

Draw a diagram of the political spectrum for Canadian politics. Place each of the major
parties correctly on the diagram. Where do our minor ones fit?

Textbook Links
• Canadian Issues  (Oxford) pp. 46, 67, 94, 98, 105, 111, 127, 138, 205, 208-9, 211, 284-285,

321, 326, 327
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 30-48
• Counterpoints  (Prentice Hall) pp. 238-239

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• quality of ideas*
• understanding of subject*
• presentation of material*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• allow students to demonstrate their understanding in a variety of ways (website,

video production, staged debate based on the old Front Page Challenge, mock paid
political program, etc.)
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Learning Assistance
• key visual or graphic organizer for political spectrum
• may need to explain resources
• supply URLs (website addresses)

ESL
• provide other specific sources, other websites, phone numbers, etc.

IRP Links
Political Issues I
• explain Canada’s political system and contrast it with other political systems

Political Issues II
• explain how political spheres of influence have changed throughout the world

during the 20th century
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WWI Background: Why Do We Fight?

Ask students to do the following:
1. List 5 reasons people get into arguments and fights with each other.
2. List 5 reasons countries get into arguments and fights with each other.
3. How are the reasons for personal fights between people and countries similar to

each other? Create a Venn Diagram.
4. Given the above, list eight questions we can ask about any war.

After the WWI unit is over, have students re-visit the work they did here and compare
what they learned to what they initially thought.

Textbook Links
• Canadian Issues  (Oxford) pp. 40-45, 56-57
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 132-140
• Counterpoints  (Prentice Hall) pp. 20-23

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• critical thinking
• quality of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• examine the motives that lead countries into war (nationalism, fear, greed, hate, etc.)

Learning Assistance
• key visual and explain Venn diagram (model how it works)

ESL
• this works well for ESL students
• model the use of the Venn diagram
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IRP Links
Skills and Processes II
• assess the role of values, ethics and beliefs in decision making
• demonstrate appropriate research skills, including the ability to ... (see the grade 11

IRP-on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)

Political Issues II
• explain how the political spheres of influence have changed throughout the world

during the 20th century
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada
• describe and assess Canada’s participation in world affairs
• identify and assess political issues facing Canadians
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WWI Play

Characters
• Master of Ceremonies
• Germany
• England
• France
• Russia

• Turkey
• Italy
• Austria-Hungary
• Belgium
• Serbia

This play is presented in three parts, the prologue, the play, and “how it began.” The
discussion that follows the presentation is an important part of the production. Because
it is predictive and calls upon students to guess the outcome, this play should be used
by students before formal study of World War I.

Prologue
Master of Ceremonies: (to audience) Before the play begins I must alert you that I am
going to ask you two questions at the end. The first will be “Which countries will fight
on each of the two sides in World War I?” The second, a harder question, will be “How
could the war have been avoided?”

To help you answer the first question, I am giving you a chart to fill out as you watch. It
lists the names of countries that will speak during the play and blank spaces for you to
write in information about each one. (Passes out paper - see next page.) Remember at
the end you will be asked the two questions.  (Exits)
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World War I  Handout to Class

Questions to be answered at end of play
1. Which countries will fight with the Central Powers?
2. Which countries will fight with the Allied Powers?
3. How could the war have been avoided?

Chart to be filled out as you watch the play

Country Allies (friends)
if any*

Enemies
if any*

Vital Interests
(What is important

to the country)

1. Germany

2. England

3. France

4. Russia

5. Turkey

6. Italy

7. Austria-
    Hungary

8. Belgium
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World War I  Handout to Class - Answer Key

Questions to be answered at end of play
1. Which countries will fight with the Central Powers?
2. Which countries will fight with the Allied Powers?
3. How could the war have been avoided?

Chart to be filled out as the students watch the play

Country Allies (friends)
if any*

Enemies
if any*

Vital Interests
(What is important

to the country)

1. Germany Austria-Hungary,
Italy, Turkey

France,
England, Russia

Navy, Land,
Alsace-Lorraine

2. England France, Belgium,
Russia

Germany Navy balance of
power, Belgium

3. France Russia,
England

Germany Alsace-Lorraine
Protect colonies in
Africa

4. Russia France, Serbia,
England

Germany, Turkey,
Austria-Hungary

Warm water port -
Balkans, Serbia
Nationalism

5. Turkey *Austria-Hungary,
Germany

Serbia,
Russia

Presence in Balkans

6. Italy Austria-Hungary,
Germany (switch
1915)

Austria-Hungary  from Austria-
Hungary
Industrialize

7. Austria-
    Hungary

Germany,
Italy

Serbia, Russia,
France

Keep Empire, Re
from Serbia
Problem of
Nationalism

8. Belgium England Germany Neutrality
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Stage Set

England

Belgium

France

Germany Russia

Austria-
Hungary

Italy Serbia

Master
of Cere-
monies

Turkey
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World War I - The Play

Set: Slide or large map of Europe in 1914 as backdrop.

Six stools arranged on stage as in diagram. Each character representing a country sits on
appropriate stool carrying a sign indicating his country. (Mark floor to help student find plan.)
Belgium, Serbia and Italy sit cross-legged on the floor to show that they are smaller powers.
Turkey has a cane, looks old and sick. As the play begins, all nine characters (countries) are
milling about the stage, shaking their fists at one another, arguing. Music from World War I is
playing in the background.

Enter Master of Ceremonies in top hat. Music stops.

Master of Ceremonies: Countries, countries, take your places on the map of August, 1914.
I am going to try to prevent fighting among you. Surely we can prevent war if we can
just find out what everyone wants. Let’s start with France.

Germany: You always start with France. France is a trouble maker. Remember
Napoleon.

England: That was 100 years ago. Let France talk. You Germans are the ones who are
building the navy.

Master of Ceremonies: Countries, countries! Each of you will get his chance - even little
Serbia and Belgium. Yes, you too, Italy.

France: France does not want any trouble, but we feel very threatened. We have to
protect our colonies in Africa where Germany keeps interfering. The Germans are a
terrible people. They took Alsace-Lorraine, our territory, from us in 1870. They steal
whatever they can get their hands on.

Germany: Now wait just a moment. There were German-speaking people in Lorraine -
in Alsace, too - some, anyway. And we have just as much right to colonies as you do.
We just became a nation and we have to catch up on colonies.

Master of Ceremonies: France, what are you doing to try to protect yourself?

France: (Walking over to Russia and shaking hands.) Well, we have an understanding
with Russia. We figure that if the neighbor on the East and the neighbor on the West
both agree to take no nonsense from Germany, we will be safe.

Master of Ceremonies: France, go back to your seat. Russia, why are you involved in this?

Russia: Our argument is not really with Germany. Austria-Hungary and old Turkey
(points) are the ones who bother us.

Turkey: (coughs)
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Russia: Turkey may be the sick man of Europe. It keeps losing parts of its empire, but it
still controls the only way in and out of the Black Sea and the Black Sea is our only
warm water port. I suppose any time it could cut us off.

Master of Ceremonies: But it hasn’t yet.

Russia: No, not yet.

Master of Ceremonies: And how does Austria-Hungary bother you?

Russia: It is so stubborn. (Russia gets up and walks down to the area around Serbia and
Austria-Hungary.) See this area down here. It’s the Balkans. Slavic countries like little
Serbia here would like to get together with their Slavic brothers and be independent
from the backward rule of the Austria-Hungarian bullies.

Master of Ceremonies: You had better go back to your seat before Austria-Hungary takes
a swing at you. We haven’t heard from, let’s see, Italy, then England.

Italy: We are a new country like Germany. So we are friends with Germany and with
Austria-Hungary, too. We call ourselves the Triple Alliance. If it will help everyone
remember, we three can wear our Triple Alliance banners. (Passes out banner to
Germany and Austria-Hungary and sits down.)

Master of Ceremonies: Any problem?

Italy: I guess we would like a little more territory. But what we really need is industry.
We are so poor. Germany, how did you do it? You are young, too, but you have all
those railroads and steel mills.

England: ...and guns and ships.

Master of Ceremonies: O.K., England. Speak your piece. Thank you, Italy.

England: Frankly, we are very concerned. We would like there to be a balance of power
in Europe - two sides, neither able to beat the other and, therefore, neither side anxious
to go to war. We are just going to stand by and wait.

Master of Ceremonies: But you do have understandings with France and Russia.

England: Yes. I’ll pass out the Triple Entente Flags. (Gives one to France and one to
Russia.) Entente means understanding. (Sits down again.) We joined the entente
because the Germans are building so many weapons.

Master of Ceremonies: Any other ties in Europe?

England: No, but we do like to trade with everyone.

Master of Ceremonies: Nothing but economic ties then?
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England: Oh yes, we guarantee the neutrality of little Belgium over there.

Master of Ceremonies: Belgium, you explain.

Belgium: You can see our problem. We are tiny and sit here right between France and
Germany. Just to discourage either of them from ever invading us, England has said
that she will back us up if they do. It’s part of the balance of power idea. We are very
grateful.

Master of Ceremonies: Germany, you have done some talking, but you haven’t really had
your turn. Then we’ll finish with the Balkans over there. (He points to Austria-Hungary
and Serbia.)

Germany: We are peace loving and want only our rightful place among the powers of
Europe. That’s all I have to say. Long live the Kaiser!

Master of Ceremonies: Austria-Hungary, do you wish to speak?

Austria-Hungary : We are grateful for our good friends, the Germans, (turns to
Germany and waves) and wish that Russia would keep its big nose out of the Balkans.
(Turns to Russia and makes a face.) All of our problems are right here at home. We
have so many different nationalities.

Russia: They call it a “madhouse of nationalities.”

Austria-Hungary : As I was saying, we have many different groups here - Poles, Slavs,
Serbs, Germans, Hungarians and so many more. The little groups are always making a
fuss. We can’t think about a big European fight. We have to worry about Austria-
Hungary.

Serbia: (to Austria-Hungary) Why don’t you just let the Serbs go and join us. You have
a lot of territory.

Master of Ceremonies: Serbia, can we assume that that is what you are most concerned
about - getting Serbs out of the Austria-Hungarian Empire?

Russia: Don’t worry, Serbia. We’ll protect you.

Austria-Hungary : Keep out of this, Russia.

Master of Ceremonies: Countries, countries!

(All start arguing with one another, shaking fists, name-calling, etc.)

Master of Ceremonies: Curtain! Bring down the curtain!
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How It Began

Master of Ceremonies: By now everyone should have filled out his or her chart. You must
have a few more facts to answer our two questions, however.

In August of 1914, the Archduke of Austria-Hungary and his wife, toured the part of
their empire where most of the Serbians were living. The day they chose happened to
be a Serbian holiday reminding the patriotic people there that they were Serbians first
and part of the bigger empire only because it was the wish of Austria-Hungary. Some
young patriots, or nationalists, organized themselves and successfully plotted the
assassination of the Archduke. Naturally the Austrians were horrified and wanted to
get back at the assassins. A full scale world war broke out. Thus, a comparatively small
incident brought most of Europe and three year later, the United States also to war.

Now the questions. Can you figure out what countries would be on the Austro-
Hungarian side - call them the Central Powers; that may give you a clue - and what
countries would be on Serbia’s (the Allied) side? You may include a third group of
Neutral Powers if you wish. The big question, of course, is how could the war have
been avoided? That is still a big question. Another question to consider is how did
Canada get involved?

Textbook Links
• Canadian Issues  (Oxford) pp. 40-45
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 132-146
• Counterpoints  (Prentice Hall) pp. 20-24

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• assuming a role
• understanding of subject
• quality of ideas
• oral presentation

Modifications/Adaptations
Gifted/Enrichment
• explore the impact of the assassination of the Austrian Arch Duke and his wife and

the start of WWI
• explain, using a graphic organizer of your choice, the events that catapulted Canada

into the Great War
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Learning Assistance
• give students a chart with answers prior to the play which will allow them to answer

questions at the end

ESL
• allow plenty of rehearsal time

IRP Links
Skills and Processes I
• reassess their responses to issues on the basis of new information

Skills and Processes II
• assess the role of values, ethics and beliefs in decision making

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada
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The Great War 1914 - 1918: Group Presentation

For this mini-unit you will first research some basic information on your own about
how  The War to End All Wars began, who was involved and what Canada’s role was.
Then, in small groups you will research a particular aspect of the war and make an oral
presentation to the class on your findings.

EACH group will be responsible for producing:
1. ONE sheet only of notes covering the main points of your presentations to be typed,

photocopied, and hole-punched for the rest of the class. Originals must be handed in
the day BEFORE your presentation in order to make the copies for your group.

2. Visuals of various aspects of your work - a map, model, chart, dramatic
presentation, video, etc.  Be creative!!

3. Each presentation should be approximately 15 - 20 minutes in length.

Get specific details about the material that should be covered and suggestions for
presenting creative visuals from your teacher. Students will have three library classes to
fully research their topics.

Each student shall identify the work that he/she has produced (notes and visuals) since
all marks will be given individually and the group mark for participation, cooperation
and teamwork will account for only 10% of the final mark given.

An excellent project will demonstrate a good understanding of the topic chosen.  There
will be evidence of research from a variety of sources and group members will each
assume responsibility for preparing a section of the notes for the rest of the class.  The
group will work together to prepare an organized presentation that covers all aspects
of the topic chosen.  Each student will present the section that they have focused on
using only notes and without reading from a prepared text.  The group will have worked
together so that each member provides some visual material appropriate to their
topic(s).  There will be evidence of creativity in the organization, preparation and
presentation of the topic.

Topics
• Battle of Ypres
• Battle of the Somme
• Battle of Vimy Ridge
• Battle at Passchendaele
• The War at Sea and in the Air

• The Home Front
• Conscription Issue
• Women during the War
• Life in the Trenches
• War Art, Posters and Cartoons

Textbook Links
• Canadian Issues  (Oxford) pp. 56-67
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 137-146, 150-161
• Counterpoints  (Prentice Hall) pp. 20-47
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Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• understanding of subject
• critical thinking
• group work
• visual presentation of material

Modifications/Adaptations
Gifted/Enrichment
• create a newspaper of the era or a newsmagazine that depicts either a national,

provincial or international perspective on fashion, sports, editorials, advertisements,
cartoons, classified, news stories, photos (re-enacted?)

Learning Assistance
• carefully select groups
• allow for written presentation
• adapt group mark

ESL
• review pronunciation of names and key vocabulary

IRP Links
Skills and Processes I
• demonstrate mapping skills, including the ability to organize and synthesize various

types of mapping data

Social Issues I
• describe the role of women in the development of Canadian society

Social Issues II
compare and contrast forces that have united and divided Canadians during the 20th
century, including Quebec separatism

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada
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WWI Letter

Imagine that you were involved in WWI. You left your town, village, or farm for the
battlefields of Europe. You left thinking that the experience of war would be, at worst,
an adventure. Trench warfare, No-Man’s Land, and trench foot were things you had
never heard of until you arrived on the Western Front.

Write a two page letter explaining your innermost thoughts related to your experiences
on the Western Front, and the war in general. The objective of the assignment is to
combine powerful language with the reality of life on the Western Front. The following
novel excerpt by C.Y. Harrison is an example of this kind of writing.

Charles Yale Harrison joined the Canadian military at 18. He served in France as a
machine gunner during 1917 and 1918. After the war he wrote several books, including
Generals Die In Bed. This book states vividly what trench warfare was like. See if you can
create the same vivid account as Harrison. What follows is a short passage from the
chapter “In The Trenches”.

I stand staring into the darkness. Everything moves rapidly again as I stare. I look away
for a moment and the illusion ceases.

Something leaps towards my face.
I jerk back, afraid.
Instinctively I feel for my rifle in the corner of the bay.
It is a rat.
It is as large as a tom-cat. It is three feet away from my face and it looks steadily at me

with its two staring, beady eyes. It is fat. Its long tapering tail curves away from its padded
hindquarters. There is still a little light from the starts and this light shines faintly on its sleek
skin. With a darting movement it disappears. I remember with a cold feeling that it was fat, and
why.

Cleary taps my shoulder. It is time to be relieved.

Textbook Links
• Canadian Issues  (Oxford) pp. 56-60
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 137-146
• Counterpoints  (Prentice Hall) pp. 28-30

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• understanding of subject
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• use of language
• narrative writing

Modifications/Adaptations
Gifted/Enrichment
• read/view other works that deal with the psychological aspects of war and compare

them (novel All Quiet on the Western Front by Remarque, film Gallipoli, final episode
of Black Adder’s WWI TV series, novel Broken Ground  by Jack Hodgins, novel Cold
Mountain by Charles Frazier)

Learning Assistance
• good idea for these students

ESL
• provide key vocabulary
• guided imagery would be useful (students jot down words for five senses)
• teacher needs more excerpts as samples

IRP Links
Skills and Processes I
• gather relevant information from appropriate resources
• assess the reliability, currency and objectivity of evidence
• develop and express appropriate responses to issues or problems

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada
• describe and assess Canada’s participation in world affairs
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WWI Timeline

Have students work in pairs to create their timelines.

With a partner, arrange the following events, ideas, and people in chronological order
as best as you can. Not all of the information fits into one specific date only. You and
your partner will have to decide where the information fits best.

1. Schlieffen Plan
2. Trench Warfare
3. No-Man’s Land
4. Stalemate
5. Sam Hughes
6. Treaty of Versailles
7. Attrition

8. Western Front
9. Trench Foot
10. Battle of Ypres
11. Battle of the Somme
12. Battle of Verdun
13. Battle of Vimy Ridge
14. Battle of Passchendaele

15. Robert Borden
16. Military Service Act
17. Billy Bishop
18. Russian Revolution
19. Lusitania
20. League of Nations

For each of the twenty items, explain it and offer two to five insightful sentences on the
contribution it made to the war.

For five of the items, include a visual (maps, graph, illustration, chart, etc.) to further
demonstrate your understanding.

Textbook Links
• Canadian Issues  (Oxford) pp. 40-67, 70-71, 78-79
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 132-161
• Counterpoints  (Prentice Hall) pp. 20-49

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• visual presentation
• understanding of subject
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• create a video timeline instead or depict the timeline as a complex roadmap
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Learning Assistance
• provide a sample
• chose pairings of students carefully

ESL
• ESL students do well with timeline assignments
• the visual component needs to be modeled

IRP Links
Skills and Processes I
• gather relevant information from appropriate sources

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada
• describe and assess Canada’s participation in world affairs
• identify and assess political issues facing Canadians
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Creative Conscription

Have students complete the following written assignment based on conscription.

1. Describe what conscription is, taking care to explain how it was formed into law, who
was conscripted and who was exempt.

2. Do two of the following assignments using half a page for each question. Be sure to
indicate your choices.

A. You are Robert Borden writing a dairy in 1917. Explain how and why you are
going to increase Canada’s involvement in World War I. (Remember, this is a
private document so you do not have to be polite or tactful when giving your
reasons for why you want to increase Canada’s involvement).

B. You are a farmer in Beechy Saskatchewan in 1917. You have two sons, the
oldest of whom is fighting in Europe. Explain your reasons for or against
conscription. Would these reasons change if you only had one son and he
was already in the military? Explain.

C. You are a French Canadian and are against conscription. In a letter to Prime
Minister Borden explain why you are against conscription and what you
think Canada’s role in this conflict should be.

D. You are a soldier in 1917 and have seen combat. You hear that Prime Minster
Borden is calling an election with conscription as a major part of his platform.
In a letter home, tell your parents why they should vote for or against the
Union government. Does your reasoning change if you have younger
brothers not already serving? Explain.

E. You are a woman in 1917. Identify yourself as a mother/sister/wife/nurse.
How has the war changed your life? Is it better or worse? As a first time
voter what are you thinking about? Explain why you are for or against
conscription.

Textbook Links
• Canadian Issues  (Oxford) pp. 45, 67, 147, 153
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 158-160
• Counterpoints  (Prentice Hall) pp. 36-41

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• expository writing
• assuming a role
• use of language
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• understanding of subject
• quality of ideas

Modifications/Adaptations
Gifted/Enrichment
• this is already a rich activity for these students
• stage a dinner party or debate on the topic

Learning Assistance
• provide a handout explaining conscription
• make sure students understand the conscription issues

ESL
• use Canadians At War 1914-1918 (Prentice Hall; ISBN 0-13-604760-2) from the

Canadiana Scrapbook Series for this assignment
• provide visuals and graphic organizers to stimulate thinking and frame the response

IRP Links
Skills and Processes II
• demonstrate skills associated with active citizenship, including the ability to

collaborate and consult with others AND respect and promote respect for the
contributions of other team members AND interact confidently

• assess the role of values, ethics and beliefs in decision making

Social Issues I
• describe the role of women in the development of Canada

Social Issues II
• devise and defend a personal definition of what it means to be Canadian
• identify and assess social issues facing Canadians
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Art, Literature and the Great Depression

The Great Depression was a time of great hardship for many millions of Canadians.
They lost their homes, their jobs and for years lived a life of hardship and uncertainty.
The literary and artistic images reflect life as it was during the Depression and Dust
Bowl years; it was bleak, hard and uncertain, yet with moments of hope and happiness.
Your task, based on the information that you have read about the dust bowl and the
Great Depression is to create a literary or artistic work, in the style of Depression era
writers and painters. Mimic their style, or use the images and stories that you have seen
and read to inspire you.
• Base your story or artwork on textbook and researched information. Identify what

information was the source for your work.
• You can write a poem, short story or personal narrative.
• You can create a colour painting, sketch or abstract art work.
• Your goal is to evoke the feelings of the Depression. Use your senses; what was it

like, what did things look like, smell like, feel like? Connect with the Depression on
an emotional level.

Textbook Links
• Canadian Issues : pages 114, 124-125, 128-131
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 189-205
• Counterpoints  (Prentice Hall) pp. 74-97

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a voice
• visual presentation
• narrative writing
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• this is an excellent activity for these students
• create a short story similar to Pierre Berton’s “Death by Depression” from Great

Depression 1929-1939  that looks at the human costs of the depression
• assemble a photo essay that illustrates the Depression
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Learning Assistance
• provide student samples and graphic organizers

ESL
• provide student samples and graphic organizers

IRP Links
Skills and Processes I
• communicate effectively in written and spoken language or other forms of

expression as appropriate to the social sciences

Cultural Issues
• identify the contributions of the arts in reflecting and shaping Canadian identity

Economic Issues
• describe economic cycles in Canada and the world, including the Great Depression
• demonstrate awareness of disparities in the distributions of wealth in Canada and

the world
• identify and assess economic issues facing Canadians
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WWII Debate

Each group has the first 30 minutes of class to prepare its debate.  Each student is
required to justify his or her position and then each side will be allowed to debate freely
for a maximum of up to 10 minutes in total.  At that time, the rest of the class will be
able to join in the debate for another 5 minutes.

Group A
The bombing of civilian targets, such as the German bombing of London and the Allied
bombing of Hamburg, was widespread during World War II. Were these bombing
necessary evils in the course of war or unjustified atrocities?

Divide your group into two equal sides with each side defending one point of view on
this question.  You have 30 minutes to prepare your debate for the class.

Group B
Compare Canada’s contributions and losses at the Battle of Dieppe in August 1942 with
those of D-Day on June 6, 1944. Was the Battle of Dieppe a failure or a costly success?

Divide your group into two equal sides with each side defending one point of view on
this question.  You have 30 minutes to prepare your debate for the class.

Group C
Canada provided the uranium for the American’s atomic bombs.  Over 11,000 Japanese
civilians were killed by those bombs dropped on Hiroshima and Nagasaki.  Many more
later died of their injuries and of diseases as a result of their exposure to the radiation.
A future generation fell victim to genetic mutations.

Can the use of weapons of mass destruction, such as the atom bomb, ever be morally
justified?  Has the development of nuclear bombs made the prospect of world peace
more or less likely?  Why?

Divide your group into two equal sides with each side defending on point of view on
this question.  You have 30 minutes to prepare your debate for the class.

Textbook Links
• Canadian Issues  (Oxford) pp. 150-166
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 266-267, 271-275
• Counterpoints  (Prentice Hall) pp. 100-129

Teacher Notes/Additional Resources
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Assessment Ideas
* See the Assessment section for rubrics on the following.
• group work*
• oral presentation*
• quality of ideas*
• understanding of subject*
• debating skills

Modifications/Adaptations
Gifted/Enrichment
• let students choose their debating group because topics will intrigue these students

especially if they can work with students of a similar mindset

Learning Assistance
• relax time constrictions
• select groups carefully

ESL
• use Canadians At War 1914-1918 (Prentice Hall; ISBN 0-13-604760-2) from the

Canadiana Scrapbook Series for this assignment
• this is a challenging but good activity
• allow cue cards

IRP Links
Skills and Processes II
• assess the role of values, ethics and beliefs in decision making
• recognize connections between events and their causes, consequences and

implications

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada



Secondary Social Studies 9-11 Resource Copyright SD #43361

WWII Map Study and Research Project

Place the following cities and battle locations on the map provided. Use colour and
proper map drawing techniques.

Cities important during WWII
• Singapore
• Rome
• Stalingrad (Volgograd)
• Halifax
• Dresden

• Krakow
• Hamburg
• Hiroshima
• London
• Berlin
 

• Warsaw
• Manila
• Leningrad
• Nagasaki
• Moscow

Places the Allies held Conferences
• Yalta
• Quebec City

• Casablanca • Tehran

Location of Concentration/Death Camps
• Bergen Belsen
• Auschwitz

 

• Plaszow
• Buchenwald

• Dachau
• Treblinka

Identify where the following key battles occurred
• Battle of Bulge
• Iwo Jima
• Battle of Britain
• Kursk

• El Alamein
• Scheldt
• Pearl Harbour
• Coral Sea

• Dieppe
• D Day
• Hong Kong
• Ortona

Research Assignment
Choose one of the above battles or another one of your choice (check with the teacher
first) and give a W5 (who, what, when, where, why) on the topic. Include maps, battle
plans etc. Who was involved? Why was it fought? What was the outcome? Include
casualties, what branches of the Armed Forces were involved, anything you think is
important. Please include a list of your references.

Textbook Links
• Canadian Issues  (Oxford). Various. See index.
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 251, 254-256
• Counterpoints  (Prentice Hall) pp. 103-104, 106-114, 116-122, 126

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• presentation of ideas
• reading for information
• visual presentation of material

Modifications/Adaptations
Gifted/Enrichment
• use the gifted/enrichment charts in Additional Adaptations and Modifications to

extend this activity for these students (an annotated map is one possibility - ask
students to explain why the map sites are important)

Learning Assistance
• reduce the number of items required on the map
• provide a graphic organizer for required content in the research component

ESL
• show models of work completed in previous years
• provide all assessment criteria before students begin the assignment

IRP Links
Skills and Processes II
• demonstrate mapping skills, including the ability to organize and synthesize various

types of mapping data

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada
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Appeasement: Is Bullying Always Successful?

The following lesson plan is a critical challenge designed along the lines established by
TC2, The Critical Thinking Cooperative. For more information about TC2 or its
particular critical thinking model, see Critical Challenges in Social Studies for Junior High
Students edited by Roland Case, LeRoi Daniels and Phyllis Schwartz (ISBN 0-86491-143-
2) or Critical Challenges in Canadian History for Secondary Students edited by Eric
Bonefield, Roland Case and Phyllis Schwartz (ISBN 0-86491-202-1).

Critical Challenge
Students examine the historical situation from all of the parties involved and create a
solution to the appeasement crisis from the Occupation of the Rhineland to the Munich
Agreement.

Overview
Students will examine the vested interests of all the parties including German, French,
British, Italian, Russian, and Czechoslovakian. They will act as players in the drama and
using a decision-making model create solutions to the problem (stipulating the pros and
cons).

Requisite Tools
Background Knowledge
• European map from the time period
• Events leading up to the Munich Situation
• Examination of the major parties’ positions

Criteria for Judgement
• Is a negotiable solution possible?

Critical Thinking Vocabulary
• Clarifying issues and claims
• Evaluating arguments
• Generating or assessing solutions
• Evaluating actions and policies
• Exploring implications and consequences

Thinking Strategies
• Cause and Effects Diagram
• Decision Making Diagram

Habits of Mind
• Causation, Transformation, Classification and Qualification

Lesson Sequence - Suggested Activities
1. Provide students with the necessary historical maps of Europe, Asia and Africa. A

large map of the area should be scribed on the board.
2. Students research the background information for the inter-war period,  in

particular the Treaty of Versailles (original document if possible, especially the
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relevant sections). Students should use texts and especially the Internet where
volumes of primary data exist.

3. Divide students into groups. The groups should be heterogeneous in made-up. The
groups will be assigned to the major historical players in the appeasement crisis.
These will include Adolf Hitler (possibly Goering), Benito Mussolini, Eduard Benes,
Edouard Daladier, Neville Chamberlain, and Joseph Stalin (optional: Joseph Avenol-
League of Nations and Haile Selassie-Abyssinia).

4. Students gather together in their groups to prepare their arguments. They must
argue for their positions based on historical evidence. Students must divorce
themselves from what is known regarding what happened and approach the
situation from the historical data at that time. Students should refer to the Crucial
Facts handout.

5. One student (group) will be enlisted as a moderator. Groups will choose a speaker
to represent their historical figurehead. The figurehead may consult with their
groups at any point in their presentations and/or arguments. As presentations are
being made, students will compile their group’s cause and effects diagram(s).

6. As a result of the vested interest in the actions of Nazi Germany at the time, all
players will create a decision making chart for the appeasement crisis, in particular
the Munich Agreement. Students will present their solutions to the other groups.
There will be an attempt to reach a consensus.

Extension
1. Discussion - Could the Second World War have been avoided?
2. Research and indicate areas of the world today where attempts at appeasement

have/or not been used. Areas might include Bosnia, Yugoslavia, Iran, Chile, Cuba,
etc.

Crucial Facts
• Treaty of Versailles - German reaction
• Cancellation of reparations
• Increased the armed forces
• Formation of the Luftwaffe
• Compulsory military service
• British Perspective
• Hitler simply correcting wrongs of the Treaty of Versailles
• Strengthened Germany would offset the threat from U.S.S.R.
• All appeasers believed a repetition of the horrors of the First World War must be

avoided.
• A return to the Balance of Power would be good for Europe
• Hitler was honest in his claims
• Europe and the League of Nations was preoccupied with Italy and Ethiopia
• 1936 France and U.S.S.R sign Franco-Soviet Pact
• Hitler felt surrounded
• Rhineland would be a buffer state
• Hitler agreed to join the League of Nations
• France was unwilling to act alone
• Britain and France did not react formally to Hitler’s occupation of Austria
• Hitler was simply re-establishing German people in Germany
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Textbook Links
• Canadian Issues  (Oxford) pp. 142-143, 146-177
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 237-241
• Counterpoints  (Prentice Hall) pp. 94-97

Teacher Notes/Additional Resources

Assessment Ideas
• Evaluate students on their participation in the presentations (teacher observation)
• Examine each group’s Cause and Effects Diagram
• Completeness and depth of attempts at solutions
• Practicality of suggested solutions
• Number of viable attempts at solutions
• Examine each group’s Decision Making Chart
• Accuracy of categories in chart
• Depth of final decision and rationale

Modifications/Adaptations
Gifted/Enrichment
• this is excellent for gifted students

Learning Assistance
• adapt expectations for LA students

ESL
• provide opportunities to rehearse with tutor or teaching peer

IRP Links
Skills and Processes I
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments

Skills and Processes II
• recognize connections between events and their causes, consequences and

implications

Political Issues II
• describe Canada’s role in international conflicts, including WWI, WWII and assess

the impact on Canada
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WWII Letter from Home to the Front

Your assignment is to assume the role of a person at home in Canada (farmer, factory
worker, housewife, etc.). From this perspective, you are to write a letter to someone
you know who is at the front in Europe or Asia (soldier, nurse, medic or a media
person representing Canada). The letter must explain the situation you encounter daily.
It is important to portray an exact representation of the problems facing those at home
during the War. You may choose any geographical location in Canada but once you
have selected a spot you must vividly portray that particular spot. You will take the
opportunity further to editorialize your views on the War to the person you are writing
to. Make sure the person at the front can get an honest picture of the War from the
eyes of one person at home.

Textbook Links
• Canadian Issues  (Oxford) pp. 150-163
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 247-262
• Counterpoints  (Prentice Hall) pp. 100-125

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• understanding of subject
• quality of ideas
• use of language

Modifications/Adaptations
Gifted/Enrichment
• allow these students to expand this assignment with options selected from the charts

provided in Additional Modifications and Adaptations in this resource

Learning Assistance
• provide a graphic organizer for the letter and/or outline of the letter

ESL
• provide a graphic organizer for the letter and/or outline of the letter
• provide models from previous years
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IRP Links
Skills and Processes I
• communicate effectively in written and spoken language or other forms of

expression, as appropriate to the social sciences
• gather relevant information from appropriate sources

Political Issues II
• describe Canada’s role in international conflicts,  including WWI and WWII, and

assess the impact on Canada
• describe and assess Canada’s participation in world affairs
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WWII Newspaper Editorials

Imagine that you work for a Canadian newspaper today. Your assignment editor has
asked you to write two editorials about World War Two. One of the editorials must be
on Japanese Interment in Canada during the war, and the other editorial must come
from the following list that your editor has given you.

a. Battle of Dieppe b. D-Day Invasion
c. Holocaust d. Dropping of the Atomic Bombs
e. Pearl Harbour f. Canadians at Hong Kong
g. Battle of Britain h. Operation Barbarossa

Create a name for your newspaper (look at how newspapers set up their front page)
and remember, an editorial does more than provide factual information; it also states
an informed opinion.

Textbook Links
• Canadian Issues  (Oxford) pp. 152-157
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 249-252, 268-280
• Counterpoints  (Prentice Hall) pp. 100-129

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• assuming a role
• understanding of subject
• quality of ideas
• use of language
• presentation of material

Modifications/Adaptations
Gifted/Enrichment
• an internet based news program could be developed by students interested in

technology (WWII newscasts to the future)

Learning Assistance
• graphic organizers or key visuals for an editorial will be necessary
• summarize research material
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ESL
• model assignment, show previous student work
• teach newspaper format and how to write editorials

IRP Links
Skills and Processes I
• communicate effectively in written and spoken language or other forms of

expression as appropriate to the social sciences
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments

Skills and Processes II
• recognize connections between events and their causes, consequences and

implications

Political Issues I
• describe Canada’s evolution as an independent nation

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII, and

assess the impact on Canada
• describe and assess Canada’s participation in world affairs
• identify and assess political issues facing Canadians



Secondary Social Studies 9-11 Resource Copyright SD #43370

To Bomb Or Not To Bomb

The following lesson plan is a critical challenge designed along the lines established by
TC2, The Critical Thinking Cooperative. For more information about TC2 or its
particular critical thinking model, see Critical Challenges in Social Studies for Junior High
Students edited by Roland Case, LeRoi Daniels and Phyllis Schwartz (ISBN 0-86491-143-
2) or Critical Challenges in Canadian History for Secondary Students edited by Eric
Bonefield, Roland Case and Phyllis Schwartz (ISBN 0-86491-202-1). Because this lesson
sequence relies heavily on various cooperative learning structures, you might also want
to consult Cooperative Learning: Where Heart Meets Mind by Barrie Bennett, Carol
Rolheiser and Laurie Stevahn (ISBN 0-9695388-0-4) or Cooperation in the Classroom by
David Johnson, Roger Johnson and Edythe Johnson Holubec (ISBN 0-939603-04-7).

Critical Question
Was the use of the atomic bomb at the end of World War Two justified?

Critical Thinking Strategies/Skills
• Fostering independent thinking
• Suspending judgment
• Developing one’s perspective
• Evaluating arguments
• Evaluating actions and policies

• Examining assumptions
• Supplying evidence for a conclusion
• Exploring implications and

consequences
• Generating or assessing solutions

Lesson Sequence
1.  Think Pair-Share
• Using the “Think Pair-Share” strategy, students brainstorm the relevance of nuclear

power / threat today
• Similarly, the students brainstorm the origin of nuclear power

2.  Direct Instruction
• Teacher lectures the students regarding relevant background information leading

up to the dropping of the atomic bomb in 1945

3.  Jigsaw II / Paraphrase Passport
• Heterogeneous groups are formed
• Students are placed into pro-bombing and anti-bombing pairs
• Students research handout information provided by the teacher (or student

researched information)
• In their pairs, one student conveys information gleaned from the handouts to the

other person in their pair
• Their partner then paraphrases what the person said
• The original speaker indicates if the information is accurate or not
• Once everything is clarified, the other partner relates what he/she discovered in

their reading of the handouts or research and the paraphrase passport stage is
repeated
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4. Academic Controversy
• Students face off individually against the student in their group that has the

opposing view
• Students take turns presenting their carefully researched views and arguments
• After their presentations, students continue to debate trying to convince their

opposite to come over their position
• At the point of exhausting their arguments, students change their assigned roles and

must argue the opposing point of view
• The earlier steps of the controversy are now repeated

5. Round Robin
• Each student at this point has assumed a final position on the issue
• Students in the round robin take turns presenting their personal points of view
• The group will try to reach a group consensus (not necessary)

6.  Inside-Outside Circle
• Two circles of students are created one inside the other
• Students in the circles face each other
• The circle will rotate against each other and students will be paired with a new

partner
• Upon facing each other, students will attempt to convince the person opposite to

their perspective or gather new information for their own position

7.  Moral/Ethical/Spiritual Dilemma
• You are a computer hacker who has discovered that your employer is planning to

financially back a coup d’etat in a peaceful foreign country. If you reveal your
information, you could face charges for illegal possession of information. However,
if you do not, a peaceful country could face a period of violent, bloody insurrection.
What do you do?

• Explain how the above scenario is similar and/or different to the atomic bomb issue

8.  Individual Quiz / Essay
• Students write a short essay stating their position and their supporting arguments

on the issue of whether or not to use the atomic bomb

Textbook Links
• Canadian Issues  (Oxford) pp. 156-157
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 277-281
• Counterpoints  (Prentice Hall) pp. 120-122

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• presentation of ideas
• critical thinking
• oral presentation
• quality of ideas
• expository writing (essay)
• reading for information

Modifications/Adaptations
Gifted/Enrichment
• allow gifted students to form their own cooperative groups rather than separating

them into diverse groups as is usually done in cooperative learning
• this is a great activity as it stands

ESL
• clarify expectations and outcomes
• model paraphrasing

Learning Assistance
• adapt for time and marking

IRP Links
Skills and Processes I
• communicate effectively in written and spoken language or other forms of

expression as appropriate to the social sciences

Social Issues II
• recognize the importance of both individual and collective action in responsible

global citizenship

Political Issues II
• describe Canada’s role in international conflicts, including WWI and WWII and

assess the impact on Canada
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Peacekeeper Assignment

You are the Canadian general in charge of the peacekeeping forces in East Timor. You
have 2000 Canadian soldiers under your command and you have been asked to go into
East Timor to sort out the situation and make it safe for its residents. Your job is to
provide a plan of action for your superiors at the UN. What do you know about the
region ? What do you plan to do? How do you plan to do it? Your mission is to do the
following:
1. Create (not download or photocopy) a map of East Timor, showing its major cities,

landmarks, transportation routes, and areas where you have been operating, as well
as the capital and the location of your headquarters. Include a scale.

2. Outline, very briefly the history of East Timor, starting with the first European
encounters to the present day. This should be a timeline of sorts, in which you
indicate the major events, invasions and conflicts on the island.

3. Cultural synopsis. What is the language(s) spoken in East Timor? What country is it
part of? What is the ethnicity of its people? Anything else of importance/ interest?

4. What are your goals in East Timor? What are the immediate problems facing its
people and how do you plan on resolving them? What are the long-term goals you
have and how will you accomplish them? Are 2000 troops enough or do you need
more troops and supplies? What is it exactly that you think you need? How would
you deploy your troops, etc?

Feel free to use the internet as well as encyclopedias, atlases and books! You may not
print anything from the internet, and you must provide your list of references
(bibliography).

Textbook Links
• Canadian Issues  (Oxford) pp. 167, 216-7, 360
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 293, 299-301, 421

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• presentation of ideas
• quality of ideas
• understanding of subject
• use of language
• reading for information
• visual presentation of material
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Modifications/Adaptations
Gifted/Enrichment
• ask these students to create unique ways of presenting this material such as stories,

a news broadcast, a documentary or an interview with the leader of the
peacekeeping troops

Learning Assistance
• break this assignment down into small and manageable steps, possibly with a

graphic organizer or checklist to make the steps clear
• provide detailed instruction on where to go for the research information (specify

sources, page numbers, URLs, etc.)

ESL
• show students samples of the finished work
• allow these students to work in pairs
• provide a graphic organizer for the timeline and research components

IRP Links
Skills and Processes II
• recognize connections between events and their causes, consequences and

implications
• demonstrate mapping skills, including the ability to organize and synthesize various

types of mapping data

Political Issues II
• describe and assess Canada’s participation in world affairs
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First Nations Issues in 20th Century Canada: Essay

The purpose of this assignment is to provide you with a historical background to First
Nations issues in the Twentieth Century. Specifically, we will explore the relationship
between aboriginal people and the Canadian government, land claims, residential
schools, the potlatch laws, self government and First Nations treaties. Your research
will help you discuss the following statement in a 1000-1200 word essay.

Thesis
Native unrest such as the uprising at Oka and the incident at Burnt Church are understandable
and indeed not surprising, based on the history of discrimination against aboriginal people in
Canada. Agree or disagree.

Essay format
1000-1200 word expository essay. Footnotes and bibliography are not required for this
essay, and you must only use the resources provided by the text, videos and handouts.

You must follow regular essay writing procedure: research, notes, rough draft, self and
peer editing with redrafting, good copy. An essay will not be marked unless it has all
the rough work attached to it.

Textbook Links
• Canadian Issues  (Oxford) pp. 16-17, 76-77, 108-109, 178-179, 197, 214-215, 247, 275,

318-319, 344-347, 354
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 372-376, 397-398, 406-413
• Counterpoints  (Prentice Hall) pp. 208-212, 286, 354-357

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• expository writing*
• understanding of subject*
• presentation of material*
• use of language*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• students could frame their essay as a speech and present it in a particular tone: fiery,

militant, diplomatic, conciliatory, rabble-rousing, intellectual or from the perspective
of an aboriginal, a federalist, a separatist, etc.
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Learning Assistance
• adapt the length of the essay (reduce it)
• provide URLs to assist in the research
• if videos are used, supply summaries
• graphic organizers or outlines will also be helpful to these students to guide their

writing/thinking

ESL
• review essay format with students
• give specific examples

IRP Links
Skills and Processes I
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments
• gather relevant information from appropriate sources

Cultural Issues
• describe the role of Canada’s First Nations peoples in shaping Canadian identity

Political Issues
• demonstrate understanding of the history and present status of Aboriginal land

claims and self-government in Canada

Political Issues II
• identify and assess political issues facing Canadians

Legal Issues
• demonstrate awareness of the provisions of the Indian Act and its impact on the

citizenship of Aboriginal Canadians
• identify and assess critical legal issues facing Canadians

Economic Issues
• identify and assess economic issues facing Canadians



Secondary Social Studies 9-11 Resource Copyright SD #43377

The Avro Arrow Story

Have students use their textbooks, the library and the internet to answer the following
two questions, then put them into groups of four to discuss the issues involved. At the
end, each group member should explain the group’s decision and any disagreement
that occurred in the discussion.

1. Did the government take the right action by scrapping the Avro Arrow? Make lists
of the pros and cons for continuing this project, then decide, as a group if you can,
which list is the more valid.

2. In well developed point form explain whether you believe the Arrow story is
balanced in terms of the information presented.

Textbook Links
• Canadian Issues  (Oxford) pp. 210-211
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 345

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• understanding of subject
• quality of ideas
• oral presentation

Modifications/Adaptations
Gifted/Enrichment
• students could prepare a debate between government and industry reflecting the

points that led to the decision
• students could videotape the debate and show it in other classes or present the

debate in person to other classes (authentic audience)

Learning Assistance
• simplify the resources
• omit #2
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ESL
• allow students to discuss in their first language before joining the groups
• mix ESL students in with native-language speakers in the groups

IRP Links
Skills and Processes I
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments
• assess the reliability, currency and objectivity of evidence

Skills and Processes II
• assess the role of values, ethics and beliefs in decision making

Political Issues II
• identify and assess political issues facing Canadians
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Read and Write a Canadian Biography

We are all interested in famous people and heroes because they give us models to
follow. By studying the experiences and the minds of others, we discover that each
person sees the world about him differently. We see, too, that what one person misses,
another finds. Think of the tremendous power that we gain by being able to read about
the thoughts, actions, and feelings of famous people. We can live, so to speak, a life time
in a few hours or days, when we read biographies. We can also get to know what it was
like to live in a different time or place. Biographies also help us get to know our
country’s history.
1. Create a definition of “famous Canadian”.
2. Select and read a biography of a Canadian using the resources in the school’s

library.
3. Write an essay on whether or not the person you chose fits your definition of a

famous Canadian. Option: do a presentation to the class dressed the part.
4. The following list provides some famous names. You can use this list to get started

or think of your own names. Remember: just because the person lived, doesn’t
guarantee someone wrote a biography about him or her.

Thomas Keefer
William Van Horne
Ernest Thompson Seton
Emily Stowe
E. Cora Hind
Nellie McClung
Jerry Potts
Sam Steele
William Hamilton Merritt
Samuel Cunard
Grant McConachie
Norman Bethune
Marion Hilliard
Frederick Banting
Casimir Gzowski
Sir Sandford Fleming
Sam McLaughlin
William Berczy
Emily Carr
Paul Kane
Kate Aitken

Ned Hanlan
Charles Mair
Tom Longboat
Thomas Chandler
Haliburton
Gabriel Dumont
Wilfrid Laurier
Matthew Baillie Begbie
Wilfred Grenfell
Henri Bourassa
Thomas Carbide Willson
Louis St. Laurent
Timothy Eaton
Alexander Graham Bell
La Verendrye
Alexander MacKenzie
David Thompson
Billy Bishop, VC
Lord Beaverbrook
Joseph Brant
Hart Massey

John A. Macdonald
Joseph Howe
Allan Napier MacNab
Elizabeth Simcoe: first
lady of Upper Canada
George Brown
Louis Riel
Goldwin Smith
Robert Borden
Arthur Meighen
J.S. Woodsworth
W.L. Mackenzie King
R.B. Bennett
Laura Secord
James Douglas
Catherine Schubert
Clifford Sifton
Adam Beck
Henry Pellatt
Henry Larsen
John Wilson Murray

5. OPTIONAL: You will note that this list has holes. For example, there are no athletes
(hockey? lacrosse?), nor are there people from the fine and performing arts (ballet?
music? literature?).  Compile a list that fills the holes.

Textbook Links
• Use the index in the classroom textbook to see if the research subject is mentioned

(otherwise, not applicable)
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Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• expository writing*
• understanding of subject*
• quality of ideas*
• use of language*
• presentation of ideas*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• students may wish to extend this activity into a regional heritage fair that depicts the

famous people and what they were famous for in a more authentic way

Learning Assistance
• provide readable resources (lower reading level)
• graphic organizers or structured outlines for the essay will be necessary
• adapt length (shorter) and time for completion (longer)

ESL
• review essay writing biographical form
• students should hand in an outline to check on comprehension
• provide a rubric of marking criteria
• specify length

IRP Links
Skills and Processes I
• gather relevant information from appropriate sources

Skills and Processes II
• assess the role of values, ethics and beliefs in decision making
• demonstrate appropriate research skills, including the ability to ... (see the grade 11

IRP-on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)

Social Issues I
• describe the role of women in the development of Canadian society
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The Day You Were Born

The day you were born was a very important day, especially for you. This history
research project is designed to have you find out what that day was like. To find out,
you will need to use the microfiche facilities of either the Vancouver Public Library or
UBC or SFU. Technically, university libraries do not provide assistance to high school
students so it might be more difficult to use these facilities. The main branch of the
Vancouver Public Library does have an extensive collection of local newspapers on
microfilm, and they will help you if you ask.

To look at newspapers from the day of your birth, go to the downtown branch at
Georgia and Homer. Weekday afternoons after school are best because the microfilm
reading machines are less busy. Weekends are fine, but you may have to wait for a
machine. Check to see that the library is open. It’s best not to go with a large group of
friends (go with one or two others only) as you might not all get a machine. Take the
elevator to the fifth floor and go to the Newspapers and Magazines Department.
Politely ask at the information desk where you can find the Sun and/or Province of the
day, month and year of your birth or the day after. Ask how to use the material and
equipment, then record the headlines for the following topics. In addition, make brief
notes where necessary.

Make sure you bring paper and pen/pencil.

Your project must include the following:
1. international news events
2. national news events
3. local news events
4. national or international sports event
5. local sports event
6. the weather
7. topic of the lead editorial
8. three jobs from the help-wanted section (with salaries)
9. Ann or Abby’s advice
10. selection of prices from retail store ads (consumer goods, clothing, food, etc.)
11. selection of prices from real estate classifieds
12. selection of new car prices from auto classifieds
13. something you think humorous
14. movies and other entertainment and what they cost
15. value of the Canadian dollar compared to American (see financial section)
16. interest rates for consumer loans and mortgages (also in financial section)
17. miscellaneous - anything else of interest

Once you have collected your information, you can begin organizing your material for
the two parts of this assignment.

Part 1 - For each of the above newspaper items, supply the headline (or first few lines)
and a one sentence summary of the item. Your selection is important - make
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appropriate choices by choosing items of interest. Don’t just select any old thing
because it’s short.

Part 2 - Using the knowledge gained from reading the articles in the newspaper, write a
one to two page, interesting, well-written composition in narrative form that discusses
some of the following:

1. What news story had the most important consequences
• for you?
• for your family?
• for society?

2. What has changed since you were born?
3. What has more or less stayed the same?
4. What about money?

• what things cost more?
• what things are cheaper?
• do you get more or less for your money now?

5. What were the big issues at the time you were born? Are they similar today?
6. Make as many interesting comparisons between then and now as is possible and

appropriate.

Try to relate part 2 to part 1. Make sure that you include references to the newspaper
items in part 1 when you write  your composition.

To complete this project, prepare an illustrated title page with an appropriate title.
Include your name, the month, day, and year of your birth, course name, teacher and
date. Submit part 1 and 2 together in finished condition in a duo-tang cover along with
your notes and any photocopies you made for this project.

Textbook Links
• Not applicable

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• presentation of  material
• understanding of subject
• quality of ideas
• visual presentation
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Modifications/Adaptations
Gifted/Enrichment
• a third layer of this assignment might be to project twenty years into the future and

focus projections on various items (project an event for the items that would make a
significant world event two decades from now)

Learning Assistance
• omit part 2

ESL
• option: research events in birth country

IRP Links
Skills and Processes I
• gather relevant information from appropriate sources

Skills and Processes II
• demonstrate appropriate research skills including the ability to ... (see the IRP-on-a-

page in the Planning and the IRP section in this resource for the rest of this outcome)

Social Issues I
• identify elements that contribute to the regional, cultural, and ethnic diversity of

Canadian society

Social Issues II
• compare and contrast forces that have united and divided Canadians during the

20th century, including Quebec separatism
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Who Are Canadian Heroes?

There is a joke that asks “Can you name the shortest book in history?”
The answer is  “A list of famous Canadians and heroes.”

Many people believe or half believe this to be true. Our neighbours to the south have
done a very good job of immortalizing their famous citizens into the status of heroes;
books and movies on American heroes are legion. Canadians have difficulty naming
their famous and heroic figures.

The object of this assignment is, as a group, to put together a list of famous Canadians
and heroes. To do this we must first define who is qualified to be called Canadian and
what an acceptable definition of hero is.

Process
1. Find and write out a couple of definitions of hero and write out a definition of your

own.
2. Now that you have a definition of hero, please think about the following questions

and decide whether they qualify as famous Canadians or Canadian heroes.

Yes or No Question

a. A person born in Canada but moves to and becomes a citizen of
some other country. Are they eligible for the list?

b. Champlain was very obviously French yet he is a very
important figure in Canadian history. Is he eligible?

c. In a time when killing Indians (First Nations people) was
admired and approved of, Indian fighters became heroes. Do they
qualify now?

d. A group of people instead of an individual (Canadians at Vimy
Ridge in WWI, for example)

e. Do sports figures qualify?

f. Do political figures qualify?

g. Do entertainment people qualify?

h. Do modern warriors qualify?

i. Do writers qualify?

j. Do artists qualify?

k. Do scientists qualify?
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l. Do tycoons (the very rich) qualify?

m. Do explorers qualify?

n. Do humanitarians qualify?

o. Do teachers qualify?

p. Do spectacular criminals qualify?

3. Brainstorm a list of famous Canadians who you think qualify as heroes. If you need
to, go to the library to get more information (or the internet).

Textbook Links
• Not applicable

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• oral presentation
• quality of ideas
• visual presentation

Modifications/Adaptations
Gifted/Enrichment
• this is an excellent activity as written; some students may prefer to look at Canada’s

“anti-heroes” using the criteria given

Learning Assistance
• give specific resources to consult
• ensure all reading material is at an appropriate reading level

ESL
• may need extra time/assistance to generate this list because they lack the

background knowledge
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IRP Links
Skills and Processes I
• demonstrate skills associated with active citizenship, including the ability to

collaborate and consult with others AND respect and promote respect for the
contributions of other team members AND interact confidently

Social Issues I
• describe the role of women in the development of Canadian society

Political Issues I
• describe Canada’s evolution as an independent nation

Political Issues II
• describe and assess Canada’s participation in world affairs
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Western Alienation and Independence

The Year is 2014. Western Canada, discontented with being controlled from Ottawa for
years, is on the verge of a Unilateral Declaration of Independence, as was Quebec in the
latter part of the 20th Century.  The feelings in the west vary:  some want complete
independence, some are looking for a sovereignty-association deal with the rest of
Canada, while others look to join the United States of America.  You are a senior
politician and someone whose opinion is valued in the west.  You have been
asked to give a presentation to western political and business leaders during which you
will tell them what you think the west should do.  Complete independence?
A new kind of relationship with the rest of Canada? A new deal with the USA? What do
you think is the best thing to do?

Think in terms of the following:
• Who are we closest to, geographically?
• What sort of resources does the west have, and can we afford to leave Canada?
• What current provinces and territories are “the west”
• What would we use for currency?
• Who would protect us?
• Where would the capital be? (if you thought independence was the best bet)
• Would you redraw borders?
• What would be the name of this new country ?(if you chose independence)
• Are westerners “different” than other Canadians?

The presentation could be a speech, a slide-show, a report; whatever you feel could best
present this material:  If you need visuals (new national flag, new
map etc.) you must create them. However you choose, you must deal with the
following concepts: Geography, History, Culture, and Economics.

You may work by yourself or with one other person. However, be warned that there is
a higher standard for people who work with a partner.

Textbook Links
• Canadian Issues  (Oxford) pp. 194-195, 266-267
• Counterpoints  (Prentice Hall) pp. 182-183

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• expository essay
• presentation of ideas
• quality of ideas
• understanding of subject
• use of language
• reading for information
• assuming a role
• visual presentation of material

Modifications/Adaptations
Gifted/Enrichment
• this is a good assignment for these students as it is

Learning Assistance
• break down this project into small, manageable pieces
• provide guidance during the research component
• ask questions that get students thinking about the issues personally (How would

you feel if...? What do you think about ...?, etc.)

ESL
• provide finished samples of the work for students to see
• students have no background knowledge for this and will thus find it difficult; ask

them to consider separatist or alienation issues in their countries of origin to make
connections

IRP Links
Skills and Processes I
• identify and use approaches from the social sciences and humanities to examine

Canada and the world
• gather relevant information from appropriate resources

Political Issues II
• identify and assess political issues facing Canadians
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Culminating Project: Research Essay

The following assignment works well as a final project for Social Studies 11. Students
should following the writing process for this assignment. One possible approach is
outlined in the Research and Plagiarism section, using the beaver as an example.

Purpose
1. To investigate some historical or current event topic in depth and thus improve

research, note taking, and organizational skills.
2. To enhance critical thinking and writing skills.

Instructions
1. Each student is expected to select one of the following topics on a “first come, first

served basis”. No more than two students per topic are allowed in order to spread
out dependence on library resources.

2. You will hand in research notes, which will be marked. The format of notes will be
explained in class. The notes are to be done separately if in a group.

3. You will also hand in an outline prior to the essay completion date and it will also be
marked.

4. The final essay should include:
• title page
• outline (possibly revised)
• bibliography

Note
1. Try to use maps whenever possible or other visual aids.
2. Quotes and the borrowing of ideas should be referenced using either the MLA or

APA style. Remember that statistics also have to be referenced.

Topic List
A Controversial Events and Issues
1. In the 1950’s the Sons of Freedom Doukhobors (the radical minority of the

Doukhobors) refused to send their children to B.C. schools. As a result the B.C.
government took the children away from the parents and placed the children in
special schools. Examine this event and determine whether the government decision
was the appropriate one for the time considering the children’s and parent’s interest.
Also the question of individual rights.

 
2. Examine the Canadian Federal Election of 1963. Did Diefenbaker deserve to lose?
 
3. In WWII many Canadian soldiers lost their lives at Dieppe. Some historians claim

that this battle was a British blunder, while others feel that the battle was necessary
to prepare for a future allied invasion. Who was right?

 
4. Examine and discuss the contribution of Emily Stowe. What difficulties did she

meet?
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5. To what extent did the art of Emily Carr contribute to the Canadian identity?
 
6. In 1923 a leader of the Doukhobor sect, Peter (the Lordly) Verigin was killed in a

bomb explosion while riding on a train. Was this an assassination or was the bomb
meant for someone else?

 
7. The Young Offenders Act has been under attack in recent years because the severity

of youth crimes seems to be increasing while the Young Offenders Act has not
changed to compensate for this phenomenon. Many young offenders are perceived
to get a “slap on the wrist.” Use examples of recent court decisions and determine
the extent to which the Young Offenders Act should be revised. Provide
suggestions.

 
8. Compare and contrast how the home fronts were affected during WWI and WWII.
 
9. Was Conscription necessary during WWII?
 
10. Explain Canada’s reaction to the Cuban Missile Crisis of 1962 and determine

whether our position was appropriate at the time.
 
11. The Dionne Quintuplets were born in the 1930’s and had a very tragic life. Why?

Discuss.
 
12. Determine the origins of Port Moody, Port Coquitlam and Coquitlam. Were their

origins the same? Discuss.
 
13. Ginger Goodwin was a draft dodger during WWI and eventually caught and shot.

Examine the draft dodgers of WWI and of WWII and determine why this problem
existed.

 
14. Examine the union movement in B.C. between 1900 and the 1930’s. Determine why

the unions arose and why their early development was difficult to achieve.
 
15. On examining the Depression, was life for most Canadians always difficult? Discuss

the effects of the Depression on the typical Canadian family.
 
16. Examine the life of the Chinese-Canadians from 1900 to 1950. Were the government

and public fair to this ethnic group? What did they contribute to our Canadian
society?

 
17. Discuss the Japanese-Canadian internment during WWII. Was it necessary?
 
18. Why did the Prohibition movement start in Canada? When did it end? Why did it

fail? Discuss.
 
19. The Free Trade Agreement was established in 1989. Why was it so controversial?

Has it been a success to date? Discuss.
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20. Why did the Bomarc Missile Issue affect our relations with the United States? Did

Canada make the right decision? Discuss.
 
21. Did the Viet Nam War affect Canadians and our relationship with the United States?

Discuss.
 
22. During WW II many Canadian soldiers married non-Canadians. Examine the lives

of these “War Brides” and determine what difficulties they had adapting to
Canadian Life.

 
23. Devise a topic of your own, but check it with the teacher first.

B. Biographies
If you select a topic from this category, be sure to not fall into the “narrative” trap. That
is, you are expected to present a thesis about the individual or some aspect of his/her
life. A story of his or her life is not acceptable for an analytical essay.

1. In the 1930’s the R.C.M.P. chased a murder suspect called Albert Johnson, which
developed into one of Canada’s longest and most controversial manhunts. Some
Canadians have called him “the Mad Trapper of Rat River”and claim the RCMP was
justified in its pursuit and execution of him. Agree or disagree.

 
2. Why was Norman Bethune a controversial person? Discuss.
 
3. In the 1970’s P.E. Trudeau seemed to be both loved and hated as a prime minister.

Analyze his political career and present an opinion on this controversial prime
minister.

 
4. Grey Owl was considered a fraud and yet his contributions as an environmentalist

were impressive. Which position on him do you feel is most accurate? Discuss.

5. Devise a topic of your own but check it with your teacher first.

Textbook Links
• Canadian Issues  (Oxford). Various. Use the index depending on topic selection.
• A Nation Unfolding  (McGraw Hill Ryerson). Various. Use the index depending on

topic selection.
• Counterpoints  (Prentice Hall). Various. Use the index depending on topic selection.

Teacher Notes/Additional Resources
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Assessment Ideas
*See the Assessment section for rubrics on the following.
• expository writing (essay)*
• quality of ideas*
• understanding of subject*
• presentation of material*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• if this is a culminating project that must be uniform, the topics offer many great

possibilities; if, however, the product does not have to be an essay, students might
choose to write a play, a series of editorials, etc. that reflect their research and
bibliography

• another, alternative, product might be a visual/audio/PowerPoint presentation

Learning Assistance
• simplify topics in B2 or assign a specific topic such as Norman Bethune
• suggest possible resources and/or internet sites
• graphic organizers or structural outlines for the writing will help a great deal
• provide the thesis statement for the student

ESL
• review MLA or APA referencing system and bibliography format
• have students submit outline prior to writing the essay
• students may need extra tutorial time

IRP Links
Skills and Processes I
• identify and use approaches from the social sciences and humanities to examine

Canada and the world
• communicate effectively in written and spoken language or other forms of

expression, as appropriate to the social sciences
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments
• gather relevant information from appropriate sources
• assess the reliability, currency and objectivity of evidence
• develop and express appropriate responses to issues or problems
• develop, express and defend a position on an issue, and explain how to put the ideas

into action
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Analyzing Historical Documents

The job of the historian is to interpret history.  This is primarily done through the
evaluation and analysis of historical documents, which makes this one of the most
important skills a student of history must have.  When evaluating a historical
document, there are generally two questions one must ask.  Firstly, you must scrutinize
the reliability of the source and secondly evaluate its accuracy.  This package is intended
to give you an introduction to these skills and to give you your first crack at document
analysis.

I RELIABILITY
The beauty of assessing a document’s reliability is that it can usually be done without even
reading it!  What we want to ascertain is whether or not we can ‘trust’ the source of the
document in question.  Therefore, rather than focusing on the document and its text,
you must focus on the source, or author of the document.  Ask yourself these questions
(in this order) when making your analysis:

a. Primary or Secondary...Identify the nature of the source
All documents will be either primary or secondary in nature, and it is critical to make
this determination before you move on.  A PRIMARY SOURCE is a first hand,
eyewitness account of a historical event.  A SECONDARY SOURCE is derived from a
primary source.

A perfect place to find a collection of primary and secondary sources is your textbook.
The author or authors of your text were not likely present at any of the events upon
which they are reporting.  A good author will research numerous primary and
secondary historical sources and from that derive his own account of history for the
text.  Therefore, the bulk of your text would be considered a secondary source.
However, a good author will also include an assortment of primary source information
to add weight and legitimacy to his version of the facts.

Source Type Primary Secondary

Examples

Advantages

Disadvantages
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b. Be able to identify BIAS
No one sees the world completely objectively, no matter how fair-minded you may be.
We see the world through the eyes of people living in a western liberal democracy
which, like it or not, colours our perceptions.  We abhor the ethnic violence in the
Balkans, but unlike people living in that region, our perceptions have not been coloured
by centuries of conflict and cradle-to-grave indoctrination.  Therefore, we will see the
exact same event in two radically different ways... what may seem like unacceptable,
irrational attitudes and behaviour to us may be perfectly acceptable and rational to
them.

Since history is written by human beings, and no human being is immune to cultural
biases, it is fair to suggest that historical documents are also rarely free of bias.
Therefore as students of history, it is critical that we ascertain the bias of an author in
order to properly evaluate the reliability of the document in question.

Even though a document may be heavily biased, that does not necessarily mean that it
is to be disregarded.  It is always useful to weigh the thoughts and opinions of
eyewitnesses to historical events.... but we may need to take them with a grain of salt.
A biased primary source document may provide a slanted or even an inaccurate
recounting of an event, but it will still be an excellent source telling us about the
opinions, values and emotions of the time.  For example, consider two accounts of a
Nazi concentration camp.... one from the camp commandant, and one from a prisoner.
Which one is a more valuable source?  The answer is they both are valuable, as both are
primary source accounts.  While the prisoner’s account may be more accurate (although
not necessarily so) the commandant’s account will certainly give insight into the
thought processes of Nazis at the time.  So do not automatically dismiss a source
because it is biased.  It is important to recognize the bias and draw from it whatever may
be useful to you as a historian.

List different kinds of bias:

c. Passage of Time
If you were asked at the dinner table tonight “so what did you do in school today” you
could likely give a fairly accurate recounting of the day’s highlights.  If you were asked
that same question three months from now, your memory will have faded a bit and
three years from now you would be hard-pressed to answer the question.

Although details invariably fade from memory, it is fair to say, however that people are
usually quite lucid when it comes to remembering significant events in their lives, no
matter how long ago they occurred.  No doubt you can think of a few personal
examples right now!  We need to weigh all of these factors when analyzing a historical
document.  Yes, the passage of time can erode an eyewitness’ recollection of something
they experienced years ago, but that does not necessarily devalue the validity of an
account.  If you ever get the chance to hear a holocaust survivor describe the horrors of
the death camp, you will sense that their recollection is a vivid and fresh to them as if it
happened yesterday... such was the impact it had.  By the same token, an account of
relatively mundane occurrence from an eyewitness many years removed from the
event will likely be less than crystal clear.
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The passage of time affects a person’s recounting of the events in other ways than the
simple fading of memory.

List the ways the passage of time might affect primary source accounts.

II ACCURACY
The difference between assessing a document’s reliability as opposed to its accuracy is
that the ‘reliability test’ is primarily concerned with the nature of the source (as
described above) while the ‘accuracy test’ is questioning whether what the source reports
is in fact true.  The only way to really know this is to weigh it against what other
sources, both primary and secondary have to say about the event in question.  Does it
correspond or contradict prevailing views?  If it corresponds, then it is likely an accurate
source and probably provides a valuable perspective that may prove useful to the
historian.  If it contradicts, you must ask yourself why?  The source could be biased,
faint of memory or perhaps is just plain lying.

There are however, instances when a contradictory source is in fact genuine and sheds a
whole new light on a prevailing historical view.  For instance, western historians had
always held Christopher Columbus up as hero until further research and study
uncovered enough evidence suggesting that he was in actual fact rather cruel and a
poor administrator.  There is an entire school of history called revisionism which revisits
traditional interpretations of history and takes into account a wider and perhaps more
controversial sources in arriving at potentially new and different conclusions about
people and events.  Therefore, the key is to carefully consider each source on its own
merits.  Just because a source contradicts common knowledge does not mean you
should automatically discount it.  However, it is fair to say that in most cases, if you
come across something that flies in the face of what you know to be true (such as Ernst
Zundel’s anti-Semitic literature denying the holocaust) it probably is inaccurate and it
will not take too much digging to figure out the reasons for the inaccuracies,.

Document Analysis Practice Set
As was suggested earlier, your text, Canada: A Nation Unfolding is a great place to
acquaint yourself with historical readings and documents.  Use your text to answer the
following questions.

1. On page 161 you will find a record of the events surrounding the 1917
explosion in Halifax using a good mix of primary source material (on the right
side of the page) and secondary (on the left).

a) Read through both and comment specifically on the advantages
    and disadvantages of each source.
b) What does one provide that the other does not, and vice versa?

2. Study the posters on pages 150, 151 and 153.
a) Are these primary or secondary sources? Why do you think so?
b) What value do these posters have to the historian?

3. Page 138 provides outstanding primary source documentation on life
    at the front.

a) Why are these particular sources so valuable?
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b) Read through the letters and summarize any valuable insights
    gleaned from these documents.

4. Page 238 gives a fascinating insight into the attitude our Canadian
    WWII Prime Minister Mackenzie King had about Adolph Hitler.
    Conduct a thorough analysis of this document by systematically going
    through the ‘tests’ outlined in this guide.

a) What is the nature of this source?
b) Is there a bias?
c) Is it affected by the passage of time?
d) IS IT RELIABLE? Why or why not?
e) IS IT ACCURATE? Why or why not?
f) Summarize by commenting on the value of this source to a
    historian.

5. Page 332 contains a quote from the Quebec Premier during the 1970’s,
    Rene Levesque, where he makes a statement regarding the attitudes and
    values of Quebeckers. It is important to note that Levesque was the
    leader of the Parti Quebecois, which was devoted to the separation of
    Quebec from Canada. Bearing this in mind, comment on the following.

a) Is this quote reliable? Why or why not?
b) Is this quote accurate? Why or why not?

6. Turn to page 353 where you will find a cartoon and some statistics
    regarding Canadian versus American attitudes.

a) Is the cartoon a primary or secondary source? Why do you think
    so?
b) Does the cartoon contain any bias? If so, what is it?
c) Are the statistics primary or secondary sources? Why do you
    think so?
d) Review the statistics and make some general conclusions on basic
    differences between Canadians and Americans.

Textbook Links
• Canada: A Nation Unfolding (McGraw-Hill Ryerson). See page references listed above.

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• reading for information
• quality of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• have students write history using any of the primary sources listed
• have them “write” a primary source account of something that would lead to a

secondary source listed in the suggested readings

Learning Assistance
• omit 6D
• do the document analysis suggested in small, carefully selected groups with specific

roles for each student

ESL
• review/pre-teach terms such as bias, slant, prejudice, etc.
• allow students to discuss concepts in their first language
• provide extra time

IRP Links
Skills and Processes I
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments
• gather relevant information from appropriate sources
• assess the reliability, currency and objectivity of evidence
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Introduction to Geography

Fundamental Themes in Geography
1) Location: the position of something on the earth’s surface
• Absolute: latitude and longitude
• Relative: the general characteristics of a specific place (It is found relative to what

other surrounding things?)

2) Place (nature of place): the physical and human characteristics that make a location
unique
• These may be social, physical, economic, cultural etc.

3) Movement: the varied patterns of the movement of people, ideas, information,
goods and services
• e.g. trade between nations, transportation and communication technology

4) Regions: the basic unit of study that defines an area with certain human and/or
physical characteristics, these are the basic units in the study of geography
• Regions may be defines in countless ways e.g. politically in terms of borders,

physically by mountains, oceans, temperature, and economically by GNP or GDP

5) Human and Physical Interactions: the way humans depend on, adapt, and modify the
environment
• These interactions also deal with how humans in turn are influenced by the

changing environment, and how we may influence change on a global scale

Questions
1) Suggest why latitude and longitude are useful for the study of geography.
2) Describe the relative location of your school.
3) Describe the nature of place for Coquitlam. What makes this area unique relative to
other locations?
4) Using an atlas, provide at least 5 examples of regions and state how they are defined.
5) Using an atlas to help, write a short paragraph, which illustrates the 5 themes of
geography as applied to the map of Canada.

Textbook Links
• Canadian Issues  (Oxford) pp. 366-383
• Counterpoints  (Prentice Hall) pp. 314-446

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• expository writing
• presentation of material

Modifications/Adaptations
Gifted/Enrichment
• research the development of latitude/longitude and navigational tools through

history, mapping planets, the human brain, etc. - as an extension to the original five
questions

Learning Assistance
• for #5, choose three rather than five paragraphs
• adapt for time (lengthen)

ESL
• use the adaptations suggested for learning assistance

IRP Links
Skills and Processes II
• demonstrate mapping skills, including the ability to organize and synthesize various

types of mapping data

Environmental Issues
• explain the environmental impact of economic activity, population growth,

urbanization, and standard of living
• apply the following themes of geography to relevant issues ... (See the grade 11 IRP-

on-a-page in  the Planning and the IRP section for the rest of this outcome)
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Geographical Technology Research

There is a lot of science and technology in the field of geography today. Ask students to
find out about the various technologies available to them today as geographers. After
doing the requisite research, create short information cards that illustrate the particular
technology, explain what it is and how it works and evaluate how useful a tool it is on a
rating scale of one to five (five being most useful).  The following lists some of the
technologies that students could look into:
• The World Wide Web
• Geographical Information Systems (GIS)
• Global Positioning Satellites (GPS)
• LORAN
• laser transit devices
• seismic testing equipment

Textbook Links
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 203
• Counterpoints  (Prentice Hall) pp. 410-411

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• presentation of ideas
• quality of ideas
• understanding of subject
• use of language
• reading for information
• visual presentation of material

Modifications/Adaptations
Gifted/Enrichment
• allow students to create alternate forms of presentation of material
• ask students to generate lists of web sites on the topics and evaluate them
Learning Assistance
• reduce the number of technologies the students are responsible for
• make a graphic organizer for each card so they know precisely what to do
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ESL
• provide graphic organizers that help students with the research
• show students a sample, finished, card
• make evaluation criteria available before when the project is assigned

IRP Links
Skills and Processes II
• demonstrate appropriate research skills, including the ability to . . . (see the grade 11

IRP-on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)

• demonstrate awareness of current geographical technology
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Environment Project

Topic Choices
1. The Greenhouse Effect
2. Deforestation
3. Depletion of the Ozone Layer
4. Water Pollution
5. Surface/Land Pollution
6. Acid Rain

Objectives
1. To show through a specific topic student understanding of an environmental

problem.
2. To show student ability to research, organize and present your information in a

clear, informative and attractive way.

Task
1. Locate in texts, clipping files, videos, magazines, periodicals, etc., any information

you need to complete your project.
2. Do not restrict your resources to those found in the classroom and school library.

Make good use of your community library and the internet.
3. Once you have compiled your sources, record it in an organized fashion using

headings and subheadings.
4. Decide the best way to present the information you have collected. Your final

project could be a written report, a collage or a model. A written report could
include pictures, drawings, charts or maps. A collage or model must be accompanied
by a written component.

5. You will be given class time to work on your project. Use it well!

Textbook Links
• Canadian Issues  (Oxford) pp. 358-385
• Counterpoints  (Prentice Hall) pp. 357-358, 430-432

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• presentation of material*
• understanding of subject*
• quality of ideas*
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• expository writing*
• visual presentation*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• explore the internet for a variety of perspectives on the topic choices; reference key

spokespersons, activists, scientists, etc. who would have diverse points of view on
the topic choices

• design a list of questions to ask an expert on some of the topic choices; if possible,
arrange a meeting or phone/email connection to get the questions addressed

Learning Assistance
• emphasize the visual nature of this project for these students

ESL
• provide a marking rubric so students can see the expectations very clearly

IRP Links
Skills and Processes I
• gather relevant information from appropriate sources

Environmental Issues
• explain the environmental impact of economic activity, population growth,

urbanization and standard of living
• apply the following themes of geography to relevant issues ... (See the grade 11 IRP-

on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)

• identify and assess environmental issues facing Canadians
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Canada and Geography

Canada is uniquely positioned among the world’s nations for a variety of reasons, one
of which is geography (location, regions, features, resources - air, water, land). What
about Canada’s geography and geographical forces shaped her position relative to the
following nations?
• The United States
• Any of the commonwealth countries
• Any of the francophone countries
• Any of the G7 countries (except the United States)
• Any of the third world countries

Create an oral presentation or poster that demonstrates your understanding of the
answer to this question.

Textbook Links
• not applicable

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• visual presentation of material
• understanding of subject
• presentation of ideas
• quality of ideas
• use of language
• reading for information

Modifications/Adaptations
Gifted/Enrichment
• this is a good assignment for these students
• encourage divergent forms of thinking and making connections or seeing patterns

Learning Assistance
• choose one of the areas of research, as opposed to all of them
• provide a model for thinking through this problem
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ESL
• reduce the number of areas of research
• show students finished examples of students’ work on this assignment
• provide a graphic organizer that will help them know what it is they have to find

out about or think about

IRP Links
Skills and Processes I
• identify and use approaches from the social sciences and humanities to examine

Canada and the world

Environmental Issues
• apply the following themes of geography to relevant issues . . . (see the grade 11

IRP-on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)

• identify the geographical forces shaping Canada’s position among nations
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Global Issues: Human Rights & Citizenship

Global Issues
1. Identify current world problems.  It is not difficult to generate a list of about 30

problems from hunger to AIDS to over-fishing, etc.
2. Discuss selected problems and try to answer the following questions for each:
 a.  What is the cause of this problem?
 b.  Who is responsible for solving the problem?
 c.  How can this problem be solved?
 d.  How does this problem affect Canadians (directly or indirectly)?
 e.  Provide ONE practical solution to which you yourself could
     contribute.

Human Rights
1. Draw up a list of what you consider human rights.
2. Draw up a list of corresponding responsibilities.
3. Review the UN Charter of Rights and the Canadian Charter of Rights and

Freedoms.
4. Re-examine the rights and responsibilities you developed as well as the UN and

Canadian charters - how do they relate to the global issues identified above?  Do
they affect your ideas on who is responsible for addressing these issues?

 
Citizenship
1. Write out your personal definition or understand of “citizenship”.
 Anecdote:  An elderly man lay ill in his hospital bed.  His visiting grandson told him how well

he had scored on his math exam - 99%.  The grandfather only smiled and asked, “But are you
being a good citizen?”  What did the elderly man mean?  Can you give examples of
acts of citizenship? Is good citizenship limited to one’s community and country?
How important is global citizenship?  How important is active citizenship?

2. To return to the anecdote, is being a good citizen just as important as (or more
important than) other personal achievements in school?

 
Assignment
Alone, or with a partner, research one of the following topics (library time is booked
for one class) and write a report that you will present to the class.  Your report may be
read but you should be prepared to answer questions and to stimulate discussion.  You
will be evaluated for your individual research, critical thinking, writing and presentation
skills.  You will be required to hand in your report and bibliography, although it need
not be typed.  Suggested length:  500 - 750 words; 5 minutes; per student.
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Topics
1. Examine the human rights issues surrounding the treatment of Canada’s Aboriginal

peoples, in particular, the creation of residential schools and current treaty
negotiations.

2. Choose a 20th century Canadian human rights issue to research.  Some possibilities
are - the internment of Japanese Canadians during WWII, freedom of religion for
groups like the Doukhobors, the right to vote, discrimination in the workplace,
‘head taxes’ on Asian immigrants in the early 1900’s, the War Measures Act of 1970,
privacy rights and information technology - but you may also choose other issues of
interest to you.

3. Which of the following is the greatest danger facing the world in the next 50 years:
war, poverty, hunger, disease, overpopulation, pollution or climatic change?  What
contributions can you / can Canada make toward achieving a solution?

4. Research the economic and legal status of women in Canada today.  Consider
women of all ages, cultural groups and in different regions.

5. Gather information on poverty in Canada and research the government’s proposed
solutions, especially with regard to child poverty.  Report on the problem of
poverty either in the GVRD, other regions of Canada or in general across Canadian
society.  What are the problems and solutions?

6. Do those with wealth have responsibilities to those in need, in Canada and the
world?  What are the costs and benefits to Canada of active global citizenship?
Consider current global situations and problems.

7. Should students be required, as they are in Ontario, to take a half-course in
Citizenship?  Would this be a valuable component of our education system?
Propose a curriculum for such a course.

8. How can students demonstrate active citizenship within the school?  Provide specific
plans and details for activities that would involve individual students and the
majority of students.

9. Other (to be approved by teacher)

Textbook Links
• Canadian Issues  (Oxford) pp. 322-385
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 12-26
• Counterpoints  (Prentice Hall) pp. 292-311

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
Or see the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
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• presentation of material
• use of language
• expository writing

Modifications/Adaptations
Gifted/Enrichment
• this activity offers great opportunity for individual or partner research
• product options beyond a report presented to the class might include a series of

letters, editorials, a brochure, a comic strip, a website (see list of product options in
the Additional Adaptations and Modifications section in this resource)

Learning Assistance
• simplify or provide alternate topics
• omit human rights #4 and citizenship

ESL
• regarding human rights - present students with an explanation of major

terminology and concepts in print and oral form
• compare and contrast human rights issues from other country’s perspectives

IRP Links
Social Issues I
• identify major Canadian social policies and programs and their impact on Canadian

society

Social Issues II
• recognize the importance of both individual and collective action in responsible

global citizenship

Legal Issues
• identify the major provisions of the Canadian Constitution, the Canadian Charter of

Rights and Freedoms, and human rights legislation

Environmental Issues
• identify and assess environmental issues facing Canadians
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Global Village - Communication

Follow the steps below to get students to consider communication issues in our global
village:
1. Have students brainstorm the various methods of communication that are possible

in today’s world. (Hint: old-fashioned types? modern? silent? native? long
distance?)

2. Once they are done, ask them to categorize the brainstormed ideas into two
categories: technological and non-technological.

3. Then, they need to choose five of their methods and provide an example where it
would effective and ineffective (Hint: body language is ineffective for a blind person.
Words separated by a sound proof wall are also ineffective.)

4. Discuss what are the most common global forms of communication (such as
computers, fax, T.V.)

5. For each of these forms, discuss who controls it (locally, nationally and
internationally), who benefits from it, what the are consequences of having it (in
terms of culture, news, music, etc.)

6. As a conclusion, discuss the notion of distance. Does what happens “over there”
affect you? What if a certain group starts to smoke, for example. What are the
possible consequences? What about a large company that causes air pollution? If a
nuclear submarine sinks off Norway? If there is another Chernobyl-type incident
somewhere? Another Mount St. Helen’s? What about the Antarctic hole in the
ozone layer? What are the ramifications of the global village concept?

Textbook Links
• Canadian Issues  (Oxford) pp. 325
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 356, 382-389, 396
• Counterpoints  (Prentice Hall) pp. 157-158, 367-368, 452-453, 456-457

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• speaking and listening in a small group discussion
• presentation of ideas
• use of language
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Modifications/Adaptations
Gifted/Enrichment
• this is a good assignment for these students
• if the discussions are conducted in small groups, allow these students to work

together

Learning Assistance
• provide lots of background via mini-lecture, video and/or reading material so these

students will have something to say
• accept that some students won’t participate in the class discussion

ESL
• ask these students to write a learning log about what they understood/learned
• some will have personal experiences to relate, especially if they emigrated from

poorer third world countries
• provide a graphic organizer so they can follow the discussion

IRP Links
Social Issues II
• recognize the importance of both individual and collective action in responsible

global citizenship

Economic Issues
• demonstrate awareness of disparities in the distribution of wealth in Canada and the

world
• identify and assess economic issues facing Canadians
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Resource Distribution Simulation

This is a three day mini-unit. Use the following steps to guide your progress through it.

Day One
• Discuss the following: Can we ignore the problems of others? Comment on

“poverty does not equate with stupidity”. How are northern and southern countries
different?

• Introduce the idea of choice and consequence (individuals, pairs, groups - volunteers
share with class)

• Needs Versus Wants Inventory (classify items as a need or want and explain;
individuals, pairs, as a class)

• Organize five country groups (see cards) and a single world affairs interest group
• Introduce the basic premise and procedure of the game and hand out information to

be read for next class

Day Two
• Work in country groups
• Discuss who and what you are
• Consider needs and wants and possible courses of action  (What can you offer to

other countries? What are the consequences of your decisions? Which country is of
benefit to you as a potential supplier or a market? Try to consider long and short
term problems and possibilities.)

• Discuss your agenda (How will you improve your situation and accomplish your
goals as a nation?)

• Begin to negotiate with other groups when the time comes

Day Three
• Finish negotiations and organize materials. What have you accomplished? What are

the consequences and implications of your negotiations?
• Make a two to three minute presentation to the class (as a group) on your success
• Whole class discussion. What was learned? Questions?

Needs/Wants Inventory
The following list is intended to promote thought on which items are truly essential for
survival, as compared to items that increase our standard of living. Decide which items
are needs and which are wants. Explain your decision in the space provided.
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Item Need or Want? Reason for Choice
education

doctors

birth control

safe drinking water

military

arable land

hospitals

food

clothing

money

rain

television

telephones

electricity

technology

police

laws

freedoms

makeup

video games

parks

wildlife preservation

industry

plastic surgery

sanitation
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Nation Cards
Think about the following information in terms of resources and essential needs and
wants. Plan on what you want to work with, to keep and trade away. You are allowed
to act in a humanitarian way as long as the best interests of your own country are not
made secondary - remember this is a life and death struggle for many of the groups.
You want to survive.

Agricultural Nation
• this country is ruled by a limited monarchy. It feels threatened by a strange neigbouring

country to the south.

Has
• excess food (enough to help two other countries)
• relatively stable economy
• good transportation system
• good soils and good climate
• increasingly sound environmental practices
• private land ownership
• weak military
• basically self-sufficient
• clean water, basic education, basic health care

Needs/Wants
• a market
• money
• increased technology
• role in international affairs
• protect others from the evil of industrialized nations
• increased standard of living in education and health
• encourage sustainable development of resources

Oil Nation
• This country is located in the middle of a desert. It has an economy that is based almost

entirely on newly discovered oil. It is ruled by an absolute monarchy. It is located 300 km
south of the Agricultural Nation.

Has
• oil
• wealth
• extreme differences in the distribution of wealth (very rich and very poor)
• poor education system
• military budget up for review

Needs/Wants
• water
• food
• skilled labour
• technology
• luxury items
• international prestige
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Nation Crippled by Famine
• Famine in this country has been caused by an agricultural crisis (falling world prices and

drought). It is ruled by a long standing dictatorship. What must the dictator promise,
guarantee or give up in order to ease the burden faced by the people?

Has
• high birth rate
• high death rate
• disease (threat to other nations)
• attention of the world media
• potential (non-renewable mineral resources)

Needs/Wants
• food
• clean water
• sanitation
• medical attention
• education
• reduction of population pressures
• stable water supply
• maintain political independence

Developing Nation
• This country has a newly established democratic system of government and has only

recently begun the move to a cash crop economy. The decision must be made whether to
develop self sufficiency or to continue enjoying the quick return from cash crop profits.

Has
• large military
• cash crops (cotton and coffee)
• tradition of small privately owned farms
• tropical forest

Needs/Wants
• food
• education
• preserve culture
• raise standard of living
• maintain political independence
• Medicare
• increased national wealth



Secondary Social Studies 9-11 Resource Copyright SD #43415

Industrialized Nation
• This country is run by a democratic government. It has depleted its natural resources and

has serious pollution problems at home. Pollution problems also result when companies
from this nation enter other nations to extract minerals.

Has
• industry
• money
• education
• high standard of living
• leadership role in the world
• good international reputation
• superior military
• growing problem with poverty in the lower classes
• skilled work force, matching technology
• luxury items to sell

Needs/Wants
• resources
• food
• minerals
• market
• cotton, coffee
• cheaper resources
• maintain international reputation
• maintain leadership role in the world
• decrease demands by other countries for international aid and the acceptance of immigrants
• a say in the decision making process of countries it assists

World Affairs Interest Group
• This is an international organization with considerable influence in the world community. It

is mainly composed of environmentalists and human rights advocates.

Has
• some money
• media contacts
• popular support
• political influence
• information
• volunteers (health care and sanitation)
• assistance programs
• respect
• international prestige

Needs/Wants
• a perfect world
• concerned about standard of living, sustainable development, human rights, protection of

culture, environmental protection, international stability, public awareness
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Textbook Links
• Canadian Issues  (Oxford) p. 325
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 356, 382-389, 396
• Counterpoints  (Prentice Hall) pp. 157-158, 367-368, 452-453, 456-457

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• speaking and listening in a small group discussion
• presentation of ideas
• understanding of subject
• use of language

Modifications/Adaptations
Gifted/Enrichment
• this is an excellent activity for these students
• ask them to make additional country cards or edit the ones they are provided

Learning Assistance
• ask these students to work with the nations that are most easily grasped
• spread these students throughout the groups
• accept that these students might not speak as much as others

ESL
• reduce expectations for speaking in groups for lower level ESL students
• hand out the country cards the class before the game begins to give plenty of time

for these students to absorb the information and plan their strategies

IRP Links
Skills and Processes I
• develop and express appropriate responses to issues or problem
• reassess their responses to issues on the basis of new information
• develop, express and defend a position on an issue, and explain how to put the ideas

into action
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Social Issues II
• recognize the importance of both individual and collective action in responsible

global citizenship

Economic Issues
• demonstrate awareness of the disparities in the distribution of wealth in Canada and

the world
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Human Rights Essay

The following lesson sequence should be used to guide students through the writing of
this essay. Work with your teacher librarian for the greatest success.

Lesson Sequence in Brief
• Lesson One: introduction of topic, available resources, and using a stations approach

for research.
• Lesson Two: Follow-up on stations sheets and human rights documents. Introduce

the essay. Brainstorm topics and choose one. Each student should have a specific
topic by the end of this class.

• Lessons Three and Four: Book the computer lab so students can search on their
topic, takes notes, keep a search diary. Hand out works cited sheet.

• Lesson Five: Essay format explained. Talk about a thesis statement, narrowing a
topic to a specific question/specific answer - all students should have a specific topic
by class end.

• Lesson Six: Plagiarism, citing references, paraphrasing, criteria for evaluation
explained.

Lessons In Detail
Lesson One
Have the students work through ten stations to get used to library research and begin
to frame their thinking on the topic of human rights. Work with your teacher librarian
to establish ten appropriate stations for this task. Some suggestions are:
1. World Book Dictionary. Define human rights
2. The Universal Declaration of Human Rights and Volume 9 of the World Book

Encyclopedia. Who adopted this document and when was it adopted? Read the first
two paragraphs of the preamble. Why do you think this document was created?
Read articles 1-7. Do you think most Canadians enjoy these rights? Name a country
where the citizens do not enjoy these rights.

3. The Canadian Charter of Rights and Freedoms. Read the list of Fundamental
Freedoms (a-d). Which freedom is most important to you? Why? Read the B.C.
Human Rights Code (pp. 5-8) List seven kinds of discrimination not allowed in B.C.

4. Lest We Forget (p. 10-11). Why would some slaves prefer death to the auction?
What would you have preferred? Why?

5. Smoke and Ashes: the Story of the Holocaust (p. 156). Why was the Holocaust
unique? What did the American philosopher George Santayana say? (p. 180)

6. Vancouver’s Many Faces. Read the last paragraph on p. 36. How did the federal
government attempt to limit Chinese immigrants? Read p. 39. The Exclusion Act
prohibited all Chinese immigration to Canada with a few exceptions. Between 1923
and 1947, how many Chinese immigrants were allowed in the country?

7. Chronicles of Canada. In May, 1920, the federal law requiring immigrants to travel
to Canada by a contiguous journey from their country of origin was renewed. This
was a racist law designed to prevent people from a certain country from settling in
Canada. This law was challenged on May 23, 1914 when the ship the Komagata Maru
arrived at the Port of Vancouver. Look up the entry under the date of July 23. From
which country did most of those on board come? What happened on this date?
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8. Vancouver’s Many Faces (p. 23). In 1910 another thinly veiled racist law was passed
which gave government officials wide leeway to effectively prohibit entry to any
nationality or race “deemed unsuitable ... because of their probable inability to
become readily assimilated.” In 1962 the laws were changed and the numbers for
people of this background reflect that. What culture is referred to? How many
emigrated between 1946 and 1950? How many between 1961 and 1965?

9. Volume 5 of the Canadian Junior Encyclopedia (p. 219). Why was the War Measure
Act created? Describe the powers of government under the War Measures Act.

10. Canadians at War: 1939-1945 (pp. 32-33). During World War II, under the War
Measures Act, 22,000 people of Japanese descent were removed from the B.C. Coast
as they were considered a threat to wartime security. People of Italian descent were
not sent to detention camps although Italy was also an enemy of Canada at that
time. Where were the Japanese from the Lower Mainland housed as they waited to
be shipped to the Interior of the province? What happened to the personal property
of the Japanese who were evacuated?

11. The B.C. Encyclopedia (p. 366). Why is September 22, 1988 an important date for
Japanese Canadians?

12. Indian Treaty Relationships (p. 66-67). One of the most shameful and least
successful attempts to assimilate the native people into “civilized” Christian society
was the creation of Residential schools. By law, Indian children had to attend these
schools. What was the federal government’s overall goal with the creation of these
schools? How did the native people rebel against the government’s removing their
children to attend the government boarding schools? Why would the government
want to ban Sun Dances, sweat lodges, potlatch ceremonies and pow wows?

Lesson Two
• Discuss the definition of Right (the power or privilege to which one is entitled) and

Human Rights (the right of all human beings to fair treatment and justice and to
basic needs such as food, shelter and education.)

• Provide copies of the Universal Declaration of Human Rights (www.
un.org/Overview/rights.html) and the Canadian Charter of Rights and Freedoms
(http://insight.dcss.mcmaster.ca/org/efc/pages/law/charter/charter.text.html).

• Ask students to peruse them and then discuss them. Use the contents of these
documents to discuss what students discovered at the stations. Which rights were
violated in each case?

• Then, brainstorm with students a list of possible topics, such as the following, which
could eventually become their essay on Human Rights:

• Age restrictions for the young and old (such as mandatory retirement)
• Compensation to the Japanese-Canadians for World War II internment
• Compensation to the Natives for residential schools
• Compensation to the Chinese for the head tax policies
• Sikhs wear turbans instead of motorcycle helmets or RCMP uniform hats
• Public funding of private schools
• Abolition of the War Measures Act
• Sterilization of mentally handicapped people
• Language and sign laws in Quebec
• Censorship of school library books
• Refusal of blood transfusions or other medical treatment
• Dress code in schools
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• Neo-Nazis and freedom of assembly
• Immigration screening processes, refugee status, illegal aliens
• Freedom of speech in the classroom
• Seat belts - mandatory or optional
• Laws on the street and in sports - equal or different
• Skateboarders, street hockey - player vs. citizen rights
• Underage abortion - individual vs. parental rights
• Prayer in public school
• School-based sex education vs. home-based sex education
• Individual land owner rights vs. expropriation
• Covenants in land purchase vs. individual rights
• Rights of the handicapped and legal rights of the less able
• Drug or police screening as a stipulation of employment
• Same sex marriage
• Right to hold clubs in school
• No children policy in apartments
• No glasses as a requirement for employment
• Marital status as a requirement for employment
• Mental health or criminal record - working in daycare
• Smoker’s rights in public places
• Store owners must provide wheelchair access at their own expense
• Licensing of doctors (dependent on location of practice)
• Smoker’s rights in prisons and homes for the aged
• Limiting adoption of children from different cultures/races
• Sports (male/female issues)
• Second hand smoke

Use the following steps to narrow the topic to a thesis statement for the essay.
1. Choose a general topic that interests you.
2. Narrow the topic to a more specific topic.
3. Ask a specific question about that topic.
4. Formulate a very specific answer. This answer is the first draft of your thesis

statement.

Lessons Three and Four
Book a computer lab that has access to the EBSCO database, which is like a room full of
magazines. Tell students the goal is to write an essay which will look at both sides of an
arguable topic and draw a logical conclusion. The process they will follow in the
research is this:
1. Research EBSCO database to find facts
2. Take notes and keep a record of sources
3. Evaluate facts
4. Write the essay

Why use EBSCO?
• These magazines are professionally researched and written
• Timely - more recent information than books and “deeper” than TV
• Written for lay readers (easy, interesting writing)
• Have reputation for objectivity (but watch for bias anyway)
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Doing the research
• To access database, type in http://www.epnet.com/login.login.html
• You must have a user ID and a password
• Type in key words
• If you find worthwhile information, take notes on a note sheet (main ideas only, no

sentences, paraphrase in your own words OR use the writer’s exact words but
contain them in quotation marks)

• Remember - every single fact collected is someone else’s idea or statement.
Therefore, every single fact must credit your source. Use the search diary sheet to
track where you have been.

Note Sheet

Reasons /Support FOR your position Arguments/Facts AGAINST position

Search Diary Sheet

Topic I am searching:
Magazine Sources:
• title
• author
• magazine title
• date
• pages
• title of database
• online article number

(repeat above for every source used)

Other Sources
Use the chart below for non-magazine sources. In the Format column, write one of
book, encyclopedia article, magazine article, CD-ROM, www, video or interview.
The kind of bibliographic data required depends on the form. It could be author, title,
publisher, copyright date, place of publication, pages, www address, etc. (Refer to the
Works Cited sheets in the Research and Plagiarism section of this resource for more
information.)

Date Format Bibliographic Data
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Lesson Five
Students will first clarify their thesis statements using the Thesis Statement Editing Sheet
and will then learn the basic five paragraph essay through use of the Essay Idea Sheet.
The goal is to write an effective research paper that effectively discusses a question
relevant to human rights in Canada in the 20th Century.

Thesis Statement Editing Sheet
• Definition: a thesis statement is a sentence or two that contains the focus of your

essay and tells the reader what the essay is going to be about.
• General topic assigned by teacher: Write an essay on the topic of human rights in

Canada in the 20th Century.
• More specific topic: Narrow your chosen subject to a more specific and manageable

topic. What have you been researching about over the last two days? Write it here.
• My specific question about the more specific topic. Write it here.
• My answer to the question. (This answer becomes the thesis statement for your

essay.) Write the first draft of this thesis statement here.
This thesis statement should remain flexible until the paper is actually finished as the
wording might change somewhat.

Thesis statement checklist:
My thesis statement
• appears near the beginning of my paper
• is well-written and avoids phrases such as “The purpose of this paper is ...” and “In

this paper, I will attempt to ...)
• takes up a subject about which reasonable people could disagree and may even be

controversial
• takes some sort of stand on the subject
• deals with a subject that can adequately be discussed in a short essay
• expresses one main idea that is well supported and argued
• asserts my conclusions about a subject

Essay Idea Sheet
Take and sort your notes and ideas for your argument and write them on this sheet in
point form. Once this is done, re-organize them into the actual outline for your five
paragraph essay.

Introduction
• Draw your reader into your argument. Build common ground. Clarify why the

issue is important
• opening sentence is:
• thesis statement is:

State Your Case
List 3-4 good reasons for believing your thesis. These reasons will serve as the
topic sentence for each paragraph in the body of your essay.

Opposing Arguments
State and disprove opposing arguments. Offer counter arguments.
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Support Your Case
Give examples and details. Offer explanations. Make comparisons.

Conclusion
Echo thesis. End strongly. Review main points or refer to something in your
introduction, or make a plea for action.

Lesson Six
Telling students about plagiarism is important. You plagiarize when you use someone
else’s ideas or phrasing, either on purpose or through carelessness, and claim it to be
your own. It is a serious offense, a kind of intellectual theft.
Someone else’s ideas include
• ideas, opinions or theories
• facts, statistics, graphs, drawings, - any piece of information that is not common

knowledge (such as Victoria is the capital of B.C.)
• quotations of another person’s actual spoken or written words
• paraphrases of another person’s spoken or written words

“Someone else” can be
• a professional source, such as a published writer in a book, magazine, encyclopedia,

journal or internet site
• another student at your school or anywhere else
• a paper-writing service (online and otherwise) which offers to sell or provide

written papers

How to Avoid Plagiarism
• it is easy to do so - when in doubt, cite, cite, cite, and give credit where credit is due

(both in the essay and in the works cited page)
• teachers - use the handout and other information in the Research and Plagiarism

section of this resource for more information and examples on avoiding plagiarism
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Standards of Living Research Project

Select FOUR countries:
• one from the Third World
• one from the developing region of the world
• one from a developed region, and
• a fourth of your choice

Using a variety of sources, compile data to show the various stages of economic, social
and technological development (GDP, trade balances, types of industry, natural
resources, consumption, expenditures on education, literacy rate, birth rate, etc.).  Much
of this information is available in the classroom atlases, on the internet and in various
reference books in the library.

Your report must include
• A world map - coloured, showing your countries and indicating with a legend the

relative development of each country
• A chart compiling your statistics (8 - 10) and citing your sources
• Three graphs illustrating a comparison of:

a. one “theme” (i.e. literacy, life expectancy) in all four countries
b. population growth in your under-developed or developing nation

with that of your developed nation, and
c. one other “theme” of your choice (climate, environment, etc.).

• Two country maps: one of your chosen developed nation, the other of a developing or
under-developed nation.  These maps should illustrate and compare each country’s
geographical features, natural resources, climate, population density, etc.  Include as
much information as possible!

• A typed report (500 words) including a cover page, introduction, conclusion and
bibliography

Your report needs to be neatly presented in a logical sequence.  You must make
reference in your report to your statistics, graphs and maps -- they are not simply add-
ons!

Textbook Links
• Canadian Issues  (Oxford) pp. 358-385
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 290-293, 300, 306-310

Teacher Notes/Additional Resources
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Assessment Ideas
You will be evaluated on your ability to:
a. include information from a variety of sources
b. demonstrate analytical skills, including the interpretation of graphs and

topographical maps
c. suggest reasons for increases or decreases in growth for each country
d. identify possible causes of economic growth e.g. availability of resources,

technological innovation, literacy)
e. suggest reasons for trends among the selected countries, and
f. make predications on future economic growth for each country, with supporting

rationale

Or, use the following criteria for assessment. *Rubrics are available in the Assessment
section in this resource.
• understanding of subject*
• quality of ideas*
• presentation of material*
• use of language*
• research skills
• mapping skills

Modifications/Adaptations
Gifted/Enrichment
• gifted students may want to extend this assignment by extrapolating ways

individuals or groups of young people can contribute to improved life for people in
Third World or developing countries

Learning Assistance
• provide a graphic organizer for essay planning
• adapt the length of the report (reduce requirements)
• provide key visual of the chart

ESL
• explain how to read data in atlases and how to interpret information
• give examples

IRP Links
Skills and Processes I
• gather relevant information from appropriate resources

Social Issues I
• identify major Canadian social policies and programs and their impact on Canadian

society
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Economic Issues
• describe the stages of economic activity, including the acquisition of resources,

production and distribution, the exchange of goods and services, and consumption
• demonstrate awareness of disparities in the distribution of wealth in Canada and the

world
• assess implications of industrial and technological development for societies and

cultures
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Changing Spheres of Influence in the 20th Century

This is a major graphic assignment. You will be given four blank maps of the world.
You will need to provide your own large poster board.  (Do NOT ask the art
department.) Ask your teacher to make arrangements to obtain paper if that becomes
necessary.

You will need to pick four periods during the 20th century that illustrate a shift in the
spheres of influence.  Consider, especially, the movement of particular countries from
one sphere to another and think of various forms of influence (imperialism, military,
political, religious, economic, and cultural).  Your objective is to graphically show how
the spheres of influence throughout the world have changed throughout this century.

Each map should be neatly labeled (black, fine point) and coloured, with appropriate
legends.  Do not colour in bodies of water.  Neutral areas should be coloured a neutral
colour (i.e. gray, beige).  Each map should also indicated the time period and have a
title.

Each map should be accompanied by a brief explanation (one paragraph) justifying
your choice and providing any necessary details about particular countries.

This assignment will require research, critical thinking, analysis and good presentation
skills.  Do not hesitate to see your teacher for further details or to see the librarian for
historical atlases available in the school library.

Textbook Links
• Canadian Issues  (Oxford) pp. 18-19, 40-45, 116-117, 186-188, 258-259, 324-323, 358-361
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 134-136, 337-359, 394-415

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• mapping skills
• research skills
• critical thinking*
• understanding of subject*
• quality of ideas*
• visual presentation*
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Modifications/Adaptations
Gifted/Enrichment
• this is an excellent assignment for these students

Learning Assistance
• provide definitions where necessary
• provide samples of maps
• narrow choice of countries

ESL
• this is a good activity for these students
• you might need to adapt as for learning assistance students above

IRP Links
Skills and Processes II
• demonstrate appropriate research skills, including the ability to ... (see the grade 11

IRP-on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)

Political Issues II
• explain  how political spheres of influence have changed throughout the world

during the 20th century
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National Spending Priorities

A. Choose Priorities
• Work with one partner or in a group of three students.
• In very poor, “third-world” nations, governments must constantly look for ways to

alleviate poverty. They must spend money on many things, such as:

∗ Birth-control education
∗ Food: free or inexpensive for the poor
∗ Housing: free or low-cost for the poor
∗ National defense
∗ Providing jobs for everyone
∗ Medical care: free or low cost for poor
∗ Primary education
∗ Secondary education
∗ Re-education about outdated or

harmful traditions
 

∗ Colleges and universities
∗ Technical education
∗ Health education
∗ Child-care centers for working

parents/parenting skills education
∗ Redistribution of land
∗ Intensive literacy campaign
∗ Building heavy industry

Discuss how to arrange this list in order of priorities. Where should the government
concentrate its spending to improve the country? All items are important, but which
should come first, second, and so on? Argue out your differences. Write out and be
ready to defend to the class your ordering of the list. Listen to what other groups did
with the list. If you can think of other items to add to the list, do so.

B. Research and Compare
Once this step has been accomplished, ask students to research a 3rd world nation and
see how that country sets its priorities. Compare this to Canada.

Textbook Links
• Canadian Issues  (Oxford) pp. 358-385
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 294, 300, 307-310
• Counterpoints  (Prentice Hall) pp. 314-414

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• understanding of subject
• quality of ideas
• oral presentation
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Modifications/Adaptations
Gifted/Enrichment
• let the students choose their partner
• aspiring politicians may want to set up a debate

Learning Assistance
• clarify what the priorities mean
• direct students to where appropriate research can be found

ESL
• good for ESL as they have background knowledge for this assignment

IRP Links
Social Issues II
• recognize the importance of both individual and collective action in responsible

global citizenship
• identify and assess social issues facing Canadians

Economic Issues
• demonstrate awareness of disparities in the distribution of wealth in Canada and the

world
• assess implications of industrial and technological development for societies and

cultures

Environmental Issues
• explain the environmental impact of economic activity, population growth,

urbanization and standard of living
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Canadian Identity, Culture and Immigration

Choose one of the following topics for this oral presentation assignment.

Presentations must include an introduction and conclusion and care should be taken to
involve your audience by encouraging their participation.  You do not need to
memorize your work, but you also shouldn’t read from a prepared text.  These are
informal presentations and you may refer to your notes while speaking.

At the end of the presentation, please provide your conclusion and a brief description of
your visual/auditory aid.

A.  Show and Tell
Prepare a 5 minute oral presentation using an item that “introduces” the history of
either your family or your culture.  Such an item could be an old photo, a piece of
clothing, a book, a war medal, or a trinket.  You must provide all the background
details - do as much research as necessary amongst your family members and through
the library.

B.  What it means to me to be a Canadian
Prepare a 5 minute oral presentation with at least one visual/auditory aid to explain
what it means to you to be “Canadian” - possible aids might be music, a poster, a
display of items, a video or overhead transparencies.  Choose your visual/auditory
wisely justifying its contribution to your presentation.  Any music or video must not
exceed 2 min.

C.  The effects and contributions of immigrants to Canada
Using illustrations, artifacts, statistics and biographies, describe the role played by
immigrants in Canadian society throughout its history.  Research might include
interviews with community or family members.

Textbook Links
• Canadian Issues  (Oxford) pp. 12, 21, 24-25, 33, 37, 55, 171, 315
• Counterpoints  (Prentice Hall) pp. 190-212

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• oral presentation
• visual presentation
• presentation of material
• quality of ideas
• understanding of subject

Modifications/Adaptations
Gifted/Enrichment
• show the importance of immigrants to our development as a global economic

power
• see Gwyn Dyer’s argument regarding the positive force immigrants are to Canada
• discuss how much richer our nation is artistically because of its cultural depth and

breadth

Learning Assistance
• be sensitive to student unwillingness to focus on family; redirect to looking at

culture

ESL
• good for ESL as they have background knowledge for this assignment

IRP Links
Skills and Processes I
• identify and use approaches from the social sciences and humanities to examine

Canada and the world
• communicate effectively in written and spoken language or other forms of

expression, as appropriate to the social sciences

Social Issues I
• identify elements that contribute to the regional, cultural and ethnic diversity of

Canadian society
• identify major Canadian social policies and programs and their impact on Canadian

society

Social Issues II
• devise and defend a personal definition of what it means to be Canadian
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        Discussion: Canada’s Role in the World Today

First Class
1. Students generate a list of world problems and they are listed on overhead.  It is not

hard to generate a list of about 30 problems from hunger to greed to over-fishing,
etc.

2. In small groups, students examine 5 - 6 different problems and try to find answers
to the following questions:

•  What is the cause of this problem?
•  Who is responsible for solving the problem?
•  How can this problem be solved?
•  How does this problem present itself in Canada?
•  Provide one practical solution to a problem that we can accomplish ourselves.
3. Share problems / solutions with rest of class (likely the following class).

Second class
1. Discuss problems and solutions.  (one class!?  Lots of discussion....)
2. Draw up a list of human rights.  (Third class?)
3. Draw up a list of corresponding responsibilities.
4. Look at the UN Charter of Rights and the Canadian Charter of Rights.
5. Re-examine the rights and responsibilities as they relate to these global problems

and draw up a list of practical solutions that the class could take.
6. Write out on chart paper the class’s charter of human rights and responsibilities

AND a list of solutions then post in hall.
7. Distribute essay topics on Canada’s role in the world.

Choose ONE of the following questions and write a 3 page (750 words) typed essay.
Each question will require research so you will need to include a bibliography of your
varied sources used (consult info sheets in library on how to prepare a bibliography)
and you will need to include notations, as necessary, to properly acknowledge your
sources.  There will be limited time booked for library use during class.

A. Which of the following is the greatest danger facing the world in the next 50 years:
war, poverty, hunger, disease, overpopulation, pollution or climatic change?  What
contributions can you / can Canada make toward achieving a solution?

B. Imagine that Canada has just received an international award for Environmental
Excellence.  Does Canada deserve this prestigious award?  Defend your answer by
describing the state of Canada’s environment and our environmental policies.

C. You are the Chair of a committee whose job it is to decide how and where to spend
$100 million on foreign aid.  Research the areas in greatest need and decide how
much to send to each area, for what purpose, and how you will ensure funds will be
used properly and effectively.

D. Research the economic and legal status of women in Canada today.  Consider
women of all ages, cultural groups and in different regions.  Comment on the
following statement:  “Men and women are equal in Canada.”

E. Gather information on poverty in Canada and research the government’s proposed
long and short term solutions to poverty.  Consider various social agencies and their
programs.  Report on the problem of poverty either in the GVRD, other regions of
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Canada or in general across Canadian society - what are the problems and
solutions?

F. Do those with wealth have responsibilities to those in need, in Canada and the
world?  What are the benefits and costs to Canada of active participation in world
affairs?  Consider the current situations in Kosovo or East Timor in addition to other
examples, real or hypothetical.

Textbook Links
• Canadian Issues  (Oxford) pp. 358-385
• A Nation Unfolding (McGraw-Hill Ryerson) pp. 20-27, 290-294, 418-421
• Counterpoints  (Prentice Hall) pp. 314-446

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics on the following.
• group work*
• expository writing*
• understanding of subject*
• quality of ideas*
• use of language*
• presentation of material*
• research skills

Modifications/Adaptations
Gifted/Enrichment
• contrast the ethical and moral obligation that more privileged or well off human

beings have to the less fortunate (How does this conflict? Or does it?) with issues of
personal responsibility to be independent and successful contributing members of
society

Learning Assistance
• plan an idea diagram for these students
• clarify chosen topic with student to ensure understanding
• review bibliography form and direct to where research can be found

ESL
• have students submit an outline prior to writing the essay itself (to ensure

comprehension of assignment)
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IRP Links
Skills and Processes I
• demonstrate the ability to think critically, including the ability to define an issue or

problem and develop hypotheses and supporting arguments

Skills and Processes II
• demonstrate skills associated with active citizenship, including the ability to

collaborate and consult with others AND respect and promote respect for the
contributions of other team members AND interact confidently

Social Issues II
• recognize the importance of both individual and collective action in responsible

global citizenship

Political Issues II
• explain how political spheres of influence have changed throughout the world

during the 20th century

Environment Issues
• explain the environmental impact of economic activity, population growth,

urbanization and standard of living
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St. Lawrence Seaway Project

Using the Canadian Oxford School Atlas - 6th Edition (1992), complete instructions and
questions dealing with following areas:

Sub topics
a) Agriculture - p.21
b) Minerals - p.25
c) Manufacturing - p.27
d) Population - p.28
e) Petroleum Exports/Import Routes - Intraprovincial

Note: see Chart p.198 re: Provincial Exports
All responses to be introduced and where necessary, explained. Use pen or computer.
Do map work in pencil. Map must contain your own legend. Label provinces.

Assignment
1. List the five most populated Canadian cities from most to least.
2. Which Canadian city has the most active role in the movement of grains? Explain.
3. Around which parallel is most of Canada’s population located? Mark on map.
4. On Map, with red, outline transportation routes used to export grain.
5. Name top 4 countries we export wheat to from our eastern coast.
6. Name top 4 countries we export grain to from our western coast.
7. What, presumably, is the main activity in Baie Comeau re: grain? Explain.
8. Where are most of the processing elevators in Canada located?
9. Which ports then, are the most active leaving points for grain exports? Use %.
10. What can you assume Montreal’s role is in the wheat business? Explain.
11. Name 6 cities with oil refineries. (Include province name with city).
12. What Canadian areas provide petroleum/gas to the rest of the country?
13. Using black pencil crayon, indicate where we export our petroleum.
14. Using orange pencil crayon, indicate import arrival points (and label origins).
15. Using gray, shade in areas that produce the most potash.
16. Using “au”, symbol for gold, notate areas that produce gold.
17. Where are the majority of Canadian coal mines located?
18. How much coal do we import? From where do we import this coal?
19. Using yellow, shade in most populated areas of Canada. What pattern you see?
20. Analyze p.26-27. Prepare your conclusions. Any form acceptable.

Textbook Links
• Canadian Issues  (Oxford) pp.  198-199
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 351

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• reading for information
• visual presentation of material

Modifications/Adaptations
Gifted/Enrichment
• extend this assignment using the suggestions in the Gifted/Enrichment chart in

Additional Adaptations and Modifications in this resource
• discuss the significance of items 1-20 (Why do we care about what is discovered for

them? How does the St. Lawrence Seaway contribute to Canada as a whole?)

Learning Assistance
• reduce the expectations for quantity of completed work

ESL
• provide samples of the finished assignment
• provide the evaluation criteria ahead of time

IRP Links
Skills and Processes II
• demonstrate mapping skills, including the ability to organize and synthesize various

types of mapping data

Economic Issues
• assess implications of industrial and technological development for societies and

cultures
• identify and assess economic issues facing Canadians

Environmental Issues
• identify the geographical forces shaping Canada’s position among nations
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Granville Island Field Study

This field study is in two parts:

Part one: Granville Island Survey
A walk around Granville Island to observe and answer the following questions:
1. Which parts of Granville Island can be classified as - commercial, office, residential,

recreational, educational, industrial land uses? (These may be identified in colour on
the map).

2. What height are the buildings?
3. From what materials are the buildings constructed? Why?
4. What evidence can you find which reminds us that this was once an industrial area?
5. When you walk around, what do you notice about the areas adjacent to Granville

Island?

Part two: Detailed Study of Granville Island
Public Market
1. Count and classify the permanent stalls, then do the same for the temporary stalls.
2. Compare the prices of the food stalls with those of your local supermarket.
3. Are items like these available in other areas of Vancouver?
4. From the Public Market Administration find out rental prices and regulations.
5. Count the number of people who enter through the various doors (5 minutes each

door).

Restaurants and Food Outlets
1. Locate restaurants and food outlets on the map.
2. Make a chart to show hours open, type of food, price range etc.
3. Compare #2 with those in your community.
4. Survey people in the school to find out which foods they like. Compare this to that

available on Granville Island.

Arts and Crafts
1. Locate the arts and crafts outlets on your map.
2. Classify the arts and crafts into selling/making and then create sub-classifications.
3. What influence do you think the presence of Emily Carr College has on this group?

Maritime Market
1. Locate the businesses in the Maritime market area and mark them on the map
2. Classify the businesses.
3. Why is this area located where it is?

Traffic and Transportation
1. What different types of transportation can you find?
2. Mark the parking areas on the map - put the number of spaces on the map.
3. Count the number of cars; bikes; walkers entering Granville Island (5 minutes)
4. Find the schedules for the water transportation.



Secondary Social Studies 9-11 Resource Copyright SD #43439

Miscellaneous
1. What other places/retail stores are there outside the public market?
2. Is there any industry here? If so what? Why do you think it is here?

Interviews - Who Goes to Granville Island?
Design a questionnaire to find out the following information:
• destination on Granville Island
• purpose of visit
• where people live (if they are tourists, which country/province/state)

Note to the Teacher
• The information from these assignments can be presented as oral reports, written

reports or on wall charts.
• The details can be recorded as maps, graphs, photographs etc.
• A photographic study could be completed by providing each group with a

disposable camera.
• Class sharing of results/discoveries could be done as an oral presentation, a report,

a group presentation, a series of charts using graphs, maps and/or annotated
photographs depending on the age and ability of the students.

Follow up Discussion Questions
• What have we learned about Granville Island as a public area?
• Why is Granville Island successful?
• What links to the past are found at Granville Island?
• Why has the present land use tried to keep links to the past?
• What evidence is there, on Granville Island itself or surrounding it, which would

indicate that the land increased in value?

Textbook Links
• Canadian Issues  (Oxford) p. 35
• Counterpoints  (Prentice Hall) Chapter 15

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• visual presentation
• expository writing
• oral presentation
• quality of ideas
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• understanding of subject
• use of language
• presentation of material

Modifications/Adaptations
Gifted/Enrichment
• compare with New Westminster Quay and/or Lonsdale Quay or markets in other

countries (Pike Place Market in Seattle and Covent Garden in London)

Learning Assistance
• this looks good for these students

ESL
• good for ESL

IRP Links
Economic Issues
• describe the stages of economic activity including the acquisition of resources,

production and distribution, the exchange of goods and services and consumption
• demonstrate awareness of disparities in the distribution of wealth in Canada and the

world
• assess implications of industrial and technological development for societies and

cultures
• identify and assess economic issues facing Canadians
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Current Events Assignment

1. Purposes
1. Make students familiar with a major resource that will help them prepare for your

Current Events presentation (see the next assignment idea in this resource).
2. Remind you of the main parts of a news story - Who, What, When, Where and

Why.

2.  Assignment Structure
Working in groups of four choose one of the following areas to research a news story.
Each person must have a different area:

a) Africa
b) Asia Pacific
c) Europe
d) Middle East
e) South Asia

3. Working in the Library
Using the internet, go to a major news service site such as:

a) www.bbc.co.uk/worldservice/
b) www.newsworld.cbc.ca/
c) www.cnn.com/world/
d) abcnews.go.com/sections/world/
e) www.us@today.com/news/world/nwl.htm

Click on the geographical area you have chosen and find a story to summarize. Take
the notes necessary to answer the 5 W’s.

4. At Home
Organize a good copy of your information using the following format. Use the title
 “What’s News” and make sure you use complete sentences and provide thorough
answers.
A. Topic (headline)
1. What? (What specifically occurred? Give the details)
2. Where? (Be specific - the country, the city?)
3. When? (When specifically did the event take place? Has it been an ongoing event?)
4. Who? (Be specific - the people, groups, countries involved)
5. Why? (Is there a direct cause or reason for your news event? Why did it occur?)

B. Conclusion
Your own analysis and impressions of what you have reported. Will this be an on-
going story?

5. In Class

1. Read your story to your group. Each person will be asked to summarize his or her
story and its importance to the class.

2. Hand in your news story for marking.
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Textbook Links
• Not applicable

Teacher Notes/Additional Resources

Assessment Ideas
* See the Assessment section for rubrics.
• research skills
• group work*
• presentation of material*
• quality of ideas*
• understanding of subject*

Modifications/Adaptations
Gifted/Enrichment
• allow students to present their current event in a different format to encourage

active participation from classmates
• partners may interview the main person in the event, for example or ask their

classmates questions such as “What do you think of the choices made?”, etc.

Learning Assistance
• be sensitive to the students’ ability to read aloud their written assignment which

may lack clarity and have poor sentence structure (avoid exposing them to
embarrassment in front of their peers)

ESL
• allow cue cards during the presentation
• allow partners

IRP Links
Skills and Processes I
• demonstrate the ability to think critically, including the ability to define an issue or

problem, and develop hypotheses and supporting arguments
• gather relevant information from appropriate resources

Skills and Processes II
• demonstrate appropriate research skills including the ability to ... (See the grade 11

IRP-on-a-page in the Planning and the IRP section in this resource for the rest of this
outcome)
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Current Events Bulletin Board and Journal

A. Introduction
This assignment will be done weekly by 2 groups of 2 students. Each group is to choose
a different news story and select 3 or 4 articles about it for presentation to the class. Key
points in the articles are to be highlighted. A short written summary is to be posted
with each set of articles - key points should be highlighted here, too.

B. The Week’s Work
On Monday you are to put up the information display on the bulletin board. (This may
include newspaper clippings, cartoons, pictures, posters, charts, etc.)

On Tuesday you will lead a brief discussion of the topic posted, explaining why you
chose it, how it is significant and what happened. Invite questions or comments from
your classmates.

C. Class Responsibilities
Each member of the class is to keep a journal or diary of the Current Events stories
covered and the information covered by the presentations and questions discussed.
These are to be well organized and neatly done. They will be collected for marking
before the end of each reporting period. Information from the Current Events
presentations will be on the regular tests.

My presentation week is:                                                    

My topic category is:                                                           

Topic categories include social issues, Canadian political issues, international political
issues, youth issues, local issues, environmental issues and lifestyle/health issues.
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Current Events Sign up Sheet
Presentation Date (Second Semester Example)

Week of: Group Members Topic Category

February 22 1. a. b. 1.

2. a. b. 2.

March 1 1. a. b. 1.

2. a. b. 2.

March 8 1. a. b. 1.

2. a. b. 2.

March 29 1. a. b. 1.

2. a. b. 2.

April 12 1. a. b. 1.

2. a. b. 2.

April 19 1. a. b. 1.

2. a. b. 2.

April 26 1. a. b. 1.

2. a. b. 2.

May 3 1. a. b. 1.

2. a. b. 2.

May 10
(only by
permission)

1. a.

2. a.

b.

b.

1.

2.

Textbook Links
•  no direct textual links

Teacher Notes/Additional Resources
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Assessment Ideas
See the Assessment section for rubrics on the following.
• group work
• quality of ideas
• visual presentation
• oral presentation
• understanding of subject
• presentation of material

Modifications/Adaptations
Gifted/Enrichment
• encourage the use of higher level thinking skills and critical analysis

Learning Assistance
• pair with a strong student

ESL
• allow cue cards for the presentation/discussion
• allow partners

IRP Links
Skills and Processes I
• gather relevant information from appropriate sources
• assess the reliability, currency and objectivity of evidence
• assess the influence of mass media on public opinion

Political Issues I
• explain Canada’s political system and contrast it with other political systems

(potentially)
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Only the News That Fits

Show students the NFB film (30 minutes) called Only the News That Fits. Use the
following to facilitate discussion about the video after students have seen it.
1. What were some of the forces that shaped the reporting of the events in Nicaragua?
2. On what aspects of the story did the reporters focus? Why?
3. What did the reporters ignore or leave out of their news stories? Why?
4. Based on this video, what are some of the obstacles that prevent reporters from

"telling the whole story" sometimes?
5. Based on your responses to the above questions, what are some ways that viewers

might be mislead if they were sitting at home watching this news story?
6. What recent news stories can you think of which may have been subject to the same

problems as this Nicaragua story?

Textbook Links
• Canadian Issues  (Oxford) pp. 4, 82, 104, 284
• A Nation Unfolding  (McGraw Hill Ryerson) pp. 128, 364, 365, 367
• Counterpoints  (Prentice Hall) pp. 264-266

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• presentation of ideas
• quality of ideas
• understanding of subject
• speaking and listening in a small group discussion

Modifications/Adaptations
Gifted/Enrichment
• discuss: What might be an advantage of newsprint journalism over video/TV for

the reader/viewer?

Learning Assistance
• students may not actively participate in the discussion
• provide a graphic organizer for answering questions or assign a limited number of

questions to answer (groups of four students; each is responsible for two questions)
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ESL
• students may be hesitant about speaking in the discussion
• this is a difficult assignment for ESL students as they can’t absorb the information

quickly enough; show the video twice or limit the questions they need to answer or
pre-teach basic terms and concepts that will be covered by the video

IRP Links
Skills and Processes I
• assess the influence of mass media on public opinion
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Why Social Studies?

Ask students to examine the IRP outcomes for Social Studies 11. (Use the IRP-on-a-page
for grade 11 that is provided in the Planning and the IRP section of this resource.) In
small groups, they need to discuss the value of Social Studies. How well do the Social
Studies 11 IRP learning outcomes contribute to the overarching goal of the K-11 Social
Studies program, which is to “develop thoughtful, responsible, active citizens who are
able to consider multiple perspectives and to make reasoned judgments”? Ask the
students to discuss this. Then, they should fill out the following chart after further
examination of the Social Studies 11 IRP outcomes.

IRP Organizer Value in Daily Life Value in Career
Skills and Processes I and II
Social Issues I and II
Cultural Issues
Political Issues I and II
Legal Issues
Economic Issues
Environmental Issues

Textbook Links
• not applicable (unless you count the whole book)

Teacher Notes/Additional Resources

Assessment Ideas
See the Assessment section for rubrics on the following.
• understanding of subject
• quality of ideas
• speaking and listening in a small group discussion
• group work

Modifications/Adaptations
Gifted/Enrichment
•  this is a good activity for these students as long as they are encouraged to be as

open-ended and divergent in their thinking as possible
• allow these students to work together for this activity
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Learning Assistance
• these students might have to be prompted by the teacher with concrete examples of

the kinds of situations and circumstances that depend on Social Studies for successful
navigation

• the graphic organizer is helpful for these students

ESL
• allow these students to come up with examples from their home country
• these students don’t have the Canadian content background information they need

to do a thorough job of this assignment and will need to work with peers

IRP Links
Skills and Processes II
• demonstrate awareness of the value of social studies education in their daily lives

and careers
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Fifty Nifty Ideas from the Multiple Intelligences

The following charts display how the nine intelligences from Howard Gardner’s
multiple intelligence theory can be adapted to a typical Social Studies classroom. The
first series of charts provides a prompt (left column) with an idea (right column) from
either grade 9, 10 or 11. The second series of charts provides the prompt (left column)
with a blank space (right column) so you can fill in ideas for your own class as you see
fit.

Verbal Linguistic
Use storytelling to explain the 8 North American physiographic

regions.
Conduct a debate on whether Napoleon was a hero or

tyrant.
Write a poem, myth, legend, short play
or news article about

the Industrial Revolution.

Give a presentation on an artifact and what it reveals.
Lead a class discussion on the reasons behind the location of the

colony of New France.
Create a talk show radio program
about

why you want to rebel.

Write a newsletter or booklet about the roots of the Canadian legal or
political system.

Invent slogans for both sides of the English Civil War.
Make an audiotape of Champlain’s 1st impressions of New

France.
Conduct an interview with a factory owner on the benefits of life

in the Industrial Revolution.
Write a letter to Oliver Cromwell about his ideals and

visions.
Use technology to create a timeline.
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Logical Mathematical
Describe patterns or symmetry in the 3 Revolutions.
Create story and word problems for the Industrial Revolution.
Translate 1 of the 5 intolerable acts into a

mathematical formula.
Create a timeline of exploration and settlement of North

America.
Design and conduct an experiment on mechanization vs. craftsman

production methods.
Make a strategy game that designs a fort
Use a Venn Diagram to explain Hudson’s Bay Co. vs. Northwest Co.
Make up analogies to explain the ideas of the Enlightenment (i.e.

what does Hobbes look like in a
school?)

Categorize ideas about qualities of a leader (positive, negative
and mixed)

Visual Spatial
Design a product for a pioneer to make life easier.
Role-play or simulate contact between natives and

Europeans.
Create a movement or sequence of
movements to explain

a journey across the topography of
Canada.

Choreograph a dance of a native legend
Invent a board or floor game of the hazards of an ocean crossing.
Make task or puzzle cards for early Canadian explorers.
Build or construct a recreation of the Battle of Austerlitz.
Plan and attend a field trip that will reveal first Nations values and lifestyle.
Devise a scavenger hunt to explore the map of Canada.
Make a model of Champlain’s first fort.
Use hands-on materials to demonstrate how pioneers cooked a meal.
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Body Kinesthetic
Chart, map, cluster or graph patterns of immigration to Canada.
Use the overhead projector to teach confederation cartoons.
Create a slide show, videotape or
photo album of

B.C. economic activities.

Design a poster, bulletin board or
mural of

Louis Riel’s life.

Use a memory system to learn about the fathers of Confederation.
Create artwork that identifies and describes the

physiographic regions of Canada and
processes that formed these regions.

Develop architectural drawings that depict the BC Parliament buildings.
Make advertisements for immigrants to Canada (Chinese,

European, etc.)
Colour code the process of immigration development of Canada

from 1815-1914 using a map.
Invent a board or card game to
demonstrate

the fur trade and its hazards.

Illustrate, draw, paint, sketch, sculpt or
construct

First Nations-style art.

Musical/Rhythmic
Create a musical collage to depict the 1837-1838 rebellions (could use

protest songs).
Give a presentation with appropriate
musical accompaniment on

the gold rush.

Write song lyrics for any explorer.
Sing a rap song that explains the Metis Bill of Rights (invent one).
Explain how the lyrics of a song relate
to

railway development (use any song or
something specific like the Canadian
railroad trilogy by Gordon Lightfoot).

Explain how the music of a song is
similar to

any event from 1815-1914.

Present a short class musical on the Confederation conferences.
Use music to enhance the learning of steps to confederation.
Collect and present songs by or about the Quebecois or the Ukranians etc.
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Interpersonal
Create a culturgram or systems wheel
of

the mercantile system.

Conduct a meeting to address the 1837 rebellions.
With a partner, use “out loud problem
solving” to

join Canada, B.C, or the U.S.A.

Role-play multiple perspectives on selected historical events.
Organize or participate in a group to present historical tableaux around the

fur trade.
Intentionally use social skills to learn
about

life as a new immigrant.

Participate in a service project to celebrate multiculturalism.
Teach someone else about industry job in B.C.
With a small group, collaboratively
plan rules or procedures to accomplish

a debate about B.C. joining
confederation.

Help resolve a local or global problem
by

getting involved in a campaign against
child labour.

Practice giving and receiving feedback
on

group presentations.

Intrapersonal
Self-assess your work in describing economic cycles such as the

Great Depression.
Describe qualities you possess that will
help you successfully complete

an essay about geographical forces
shaping Canada’s position among
nations.

Create a personal analogy for Canada’s evolution as an independent
nation.

Set and pursue a goal to assess the influence of the mass media
on public opinion.

Describe how you feel about the role of women in the development
of Canadian society.

Explain your personal philosophy
about

the role of cultural pluralism in shaping
Canadian identity.

Describe one of your personal values
about

urbanization.

Use self-directed learning to identify elements that contribute to the
regional cultural and ethnic diversity of
Canadian society.

Write a journal entry on what it means to be a Canadian.
Explain the purpose you perceive in
studying

Social Studies.

Conduct a project of your choice on identifying and assessing
environmental issues facing Canadians.

Receive feedback from another person
on your efforts to

communicate effectively in written or
spoken language.
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Naturalistic
Grow, taste and learn to recognize
food from

several different cultures.

Study the influence of
climate/geography on

cultural development.

Understand how climate and
geography influence

transport technology.

Learn how to use nature responsibly
and appropriately in

industrial technology.

Graph positive and negative influences
on the environment in

B.C.

Understand how natural events and
natural resources (such as extinction)
processes have influenced

history and patterns of settlement.

Use orienteering to find your way
through a wilderness-like environment
in

Coquitlam.

Existentialist
Explain how his or her religion or
philosophy impacts on

the decisions made by a historical
figure.

Look at the art masterpieces of a
particular time period and explain what
feelings are evoked by the art such as

WWI painters, the Group of Seven or
Emily Carr.

Explain the role of an individual person
in “the big picture” of things

such as a historical event or movement.

Contrast the world-view of different
cultures

in Canada.

Illustrate a series of icons, symbols or
objects that demonstrate

what kind of person .... is (any
historical or current events figure).

Explain the questions about life
prompted by a particular event or
person in a larger movement such as

a traumatic event like a world war.

Understand and demonstrate the
spiritual aspects of an event like

a military decision, a concept like native
healing circles or a decision like native
land claims.
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 Multiple Intelligences Prompts

Verbal Linguistic
Use storytelling to explain
Conduct a debate on
Write a poem, myth, legend, short play
or news article about
Give a presentation on
Lead a class discussion on
Create a talk show radio program
about
Write a newsletter or booklet about
Invent slogans for
Make an audiotape of
Conduct an interview with
Write a letter to
Use technology to

Logical Mathematical
Describe patterns or symmetry in
Create story and word problems for
Translate
Create a timeline of
Design and conduct an experiment on
Make a strategy game that
Use a Venn Diagram to explain
Make up analogies to explain
Categorize ideas about

Visual Spatial
Design a product for
Role-play or simulate
Create a movement or sequence of
movements to explain
Choreograph a dance of
Invent a board or floor game of
Make task or puzzle cards for
Build or construct a
Plan and attend a field trip that will
Devise a scavenger hunt to
Make a model of
Use hands-on materials to demonstrate
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Body Kinesthetic
Chart, map, cluster or graph
Use the overhead projector to teach
Create a slide show, videotape or
photo album of
Design a poster, bulletin board or
mural of
Use a memory system to learn
Create artwork that
Develop architectural drawings that
Make advertisements for
Colour code the process of
Invent a board or card game to
demonstrate
Illustrate, draw, paint, sketch, sculpt or
construct

Musical/Rhythmic
Create a musical collage to depict
Give a presentation with appropriate
musical accompaniment on
Write song lyrics for
Sing a rap song that explains
Explain how the lyrics of a song relate
to
Explain how the music of a song is
similar to
Present a short class musical on
Use music to enhance the learning of
Collect and present songs about
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Interpersonal
Create a culturgram or systems wheel
of
Conduct a meeting to address
With a partner, use “out loud problem
solving” to
Role-play multiple perspectives on

Organize or participate in a group to
Intentionally use social skills to learn
about
Participate in a service project to
Teach someone else about
With a small group, collaboratively
plan rules or procedures to accomplish
Help resolve a local or global problem
by
Practice giving and receiving feedback
on

Intrapersonal
Self-assess your work in
Describe qualities you possess that will
help you successfully complete
Create a personal analogy for
Set and pursue a goal to
Describe how you feel about
Explain your personal philosophy
about
Describe one of your personal values
about
Use self-directed learning to
Write a journal entry on
Explain the purpose you perceive in
studying
Conduct a project of your choice on
Receive feedback from another person
on your efforts to
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Naturalistic
Grow, taste and learn to recognize
food from
Study the influence of
climate/geography on
Understand how climate and
geography influence
Learn how to use nature responsibly
and appropriately in
Graph positive and negative influences
on the environment in
Understand how natural events and
natural resources (such as extinction)
processes have influenced
Use orienteering to find your way
through a wilderness-like environment
in

Existentialist
Explain how his or her religion or
philosophy impacts on
Look at the art masterpieces of a
particular time period and explain what
feelings are evoked by the art such as
Explain the role of an individual person
in “the big picture” of things
Contrast the world-view of different
cultures
Illustrate a series of icons, symbols or
objects that demonstrate
Explain the questions prompted by a
particular event or person in a larger
movement such as
Understand and demonstrate the
spiritual aspects of an event like
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ESL Students

Please consider the following when planning lessons for classes that include ESL
students:

1. Group Work and ESL Students
• clearly outlined expectations of group process is important (for example: each

person must contribute)
• be sensitive to the composition of groups (hand select for groups to ensure an even

distribution of ESL students)
• marking needs to allow for the English proficiency levels (oral, reading, written)

students when it is a group mark
• weaker students may feel very pressured
• expectations need to be very clear and allow for all the students to feel valued

2. Cultural Awareness
• sensitivity to student background/prior experience (for example: refugee student’s

possible post-traumatic stress syndrome which may be triggered by choice of
material or topic)

3. Adaptations
• use graphic organizers and key visuals extensively and allow students to present

assignments in those forms where appropriate
• create opportunities for the use of first language
• check prior knowledge / do not assume prior knowledge
• explore cultural diversity
• review or pre-teach key terms and technical or vocabulary heavy language
• consult with the ESL specialist teacher
• use culturally diverse resources where possible

4. Working with Print Materials
Level 1 and level 2 students would benefit from working on each reading selection with
the ESL teacher in a small group within the class or during ESL periods prior to dealing
with the same selection in the regular class.   Students in Levels 3 and above could work
within the heterogeneous groups in the class with assistance from classmates and/or
classroom teacher. The following suggestions are for the ESL students in the early
levels, although later level students will also benefit.
• Discuss the background, historical content and people in the reading material
• As much as possible tap into the background knowledge of the students (for

example, relate the content to other things they have read with a similar theme, or
list what they already know about the location, time period, people, etc.)

• Pre-teach difficult vocabulary
• Read the material aloud and discuss difficult concepts
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• Have students paraphrase and tell the content back to you in their own words to
check comprehension

• Select activities for Pre-Reading, During Reading and After Reading carefully   (try
only those which your students can handle)

• Use graphic organizers wherever possible
• Encourage students to write from the graphic organizers in sentence or paragraph

form
• Encourage students to act out or draw pictures about certain parts of the reading

material to assist with understanding of the content
• Bring in useful resources, pictures and other printed materials or music to illustrate

that period in history
• If and when they are able, students could participate in the classroom activities and

join in the heterogeneous groups with some assistance from teachers

5.  Supporting ESL Students In Social Studies
• Highlight the key vocabulary and either pre-teach or assign to the students in

advance of the lesson or chapter/unit
• Pre-teach such strategies as mind-mapping, co-operative learning (using graphic

organizers) as these may be new to ESL students
• ESL students may have a difficult time moving from concrete to abstract concepts in

English; provide many concrete examples to enable students to access their
background knowledge

• During evaluation, give explicit assessment guides or rubrics; include combinations
of teacher evaluation and student self-evaluation

• Show models of previous students’ work to set standards
• Allow extra time and help for ESL students to complete assignments when there is

difficult vocabulary and when complex writing is required
• Ask students to repeat instructions or paraphrase directions to ensure

comprehension
• Review directions/expectations orally and in writing. Give directions / assignments

on the overhead or on handouts
• Diverse backgrounds will enrich discussion
• Could be many eye witness examples of conflict

6. Cautions
• be sensitive to the history of your students and possible conflicts e.g. Iran/Iraq , the

former Yugoslavian countries etc
• sensitive issues-links  to prejudice and bias, points of view
• e.g. for Japanese and Japanese-Canadian students the history of Japanese

Imperialism and  WW II, the situation in Afghanistan

7. Resources
• ask the ESL teachers for additional resources, suggestions, or alternate materials

when the prescribed text is too difficult
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Learning Centre Students

The following is a summary; for further information about adaptations and
modifications contact your student services colleagues.

1. Adapted Programs
• An adapted program retains the learning outcomes of the prescribed curriculum;

adaptations are provided so the student can participate in the program
• Students are assessed using the standards for the course/program
• Students receive full credit for their work leading to the Dogwood Certificate
• Adaptations must be documented in the student’s I.E.P. (individualized educational

program)
• Possible adaptations include the following:

◊ preferential seating
◊ photocopied notes
◊ notes with high-lighted key points
◊ prepared summaries
◊ alternate text/novels/material
◊ assignments rewritten
◊ reading material on audio tape
◊ extended time on assignments
◊ reduced workload (fewer questions

to be completed)
◊ complete first question of

assignment so student has an
example

◊ break information into chunks and
monitor comprehension

◊ use of concrete examples
◊ present long term assignments

as a series of smaller ones with
separate due dates

◊ observe demonstrated
knowledge as an alternative to a
formal test

◊ extended time for tests
◊ rewriting tests/quizzes
◊ preview of material or tests
◊ writing tests/quizzes in alternate

setting
◊ open-book tests/quizzes
◊ tests answered orally
◊ tests read to the student

2. Modified Programs
• Learning outcomes are substantially different from the prescribed curriculum
• Students receive a school-leaving certificate which is not the equivalent of

graduation as it acknowledges attendance to the end of grade 12 only and prevents
the student from pursuing further education until after age 19

• Modifications must be documented in the student’s I.E.P. (individualized educational
program)

3. Possibilities for Differentiating Instruction
The following tips might help you accommodate the wide variety of students you will
find in your classroom:
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Inability to Organize
If the student is unable to organize him or herself and needs extra assistance to initiate
and complete a task successfully, consider the following:
• Develop specific routines for the student to follow
• Provide additional time for copying homework assignments from the board or

overhead and minimize lengthy verbal homework assignments
• When teaching, develop a standard outline or visual/graphic outline on the board

or overhead projector
• Have another student act as peer helper to take notes or check that homework is

copied correctly
• Teach memory strategies (mnemonics)
• Give unmistakable cues to identify important information (“This is important!”)
• Long-term assignments require periodic checking for the student with

organizational difficulties

Attention Deficit Disorder (ADD)
If the student has a short attention span and impulsivity that may or may not be
accompanied by hyperactivity, consider the following:
• Ensure the student is attending when directions are given by turning off the light to

attract attention, having the student repeat the instructions to you, breaking
complex instructions into uncomplicated one or two step tasks and establishing
strong eye contact

• Place the student away from any distracting stimuli such as windows, doors, etc.
• Understand the student’s need for physical movement (such as getting out of his or

her seat, chewing on a pencil and doodling)
• Put a hand on the student’s arm or shoulder for orally presented materials; this will

help gain and maintain attention
• Use concrete and visual materials where possible to assist the student in attending to

the task at hand
• Give unmistakable cues to identify and emphasize important information (“This is

important!”)
• Require the students to provide periodic status reports for long term projects
• Replace long class activities with several short ones where possible

Memory Difficulties
If the student has difficulty remembering things including problems with short term,
long term, sequential, visual, auditory and rote memory, try the following instructional
strategies:
• Present new material in short incremental steps
• Provide for overlearning, using intensive drill when necessary
• Encourage the student to put vocabulary words, concepts, facts, etc. on flash cards

for continuous review
• Make sure that you have the student’s undivided attention
• Encourage the use of a multisensory approach (visual-auditory-kinesthetic)
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Visual and Visual/Motor Difficulties
If the student is unable to receive, organize, interpret, retrieve and express information
received visually, including fine motor/handwriting problems, consider the following
strategies for instruction:
• Have the student use a tape recorder or word processor for homework
• Suggest that the student use an index card or ruler for keeping his place while

reading
• Use testing modifications such as getting a scribe or helper to write the answers,

untimed tests, not expecting the student to use a separate answer sheet or column to
mark answers, administering the test verbally with oral responses from the student,
permitting the student to number, underline or circle correct responses

• Have another student copy his or her notes to share with the student with learning
disabilities

• Seat the student near the front of the classroom
• Limit the amount of visual information presented at one time
• Be aware that spelling may be phonetic for unfamiliar words
• Reinforce all visual directions with verbal cues
• Do not embarrass the student by calling on him to read orally
• Encourage the student to use oral and written rehearsal for material that needs to be

memorized

Language Disability
If the student experiences problems receiving, organizing or expressing ideas, including
difficulty with word meanings, concept formation and the learning of grammatical
rules, the following instructional techniques might help:
• Use linguistically similar words to teach spelling concepts
• Explain idioms as they convey meanings not indicated by their wording
• When using words with multiple meanings, make sure the student knows which

one he or she is to focus on
• Either access prior knowledge or provide prior knowledge before the student gets

an assignment; for example, new concepts could be linked to previously learned
categorical knowledge or vocabulary could be explained before assigning a chapter
to read

• Avoid fill-in tests unless a list of choices is provided as a retrieval of technical terms,
words and/or concepts may be difficult

• Give simple, precise directions
• Have students repeat directions in his or her own words

Auditory Processing Difficulties
If the student is unable to receive, interpret, organize or express information
auditorally, try the following instructional strategies:
• Avoid multiple verbal directions; students will follow directions more easily if

shown rather than told what to do
• Provide visual outlines/graphic organizers and other pictorial aids such as graphs,

maps, diagrams, etc.
• Encourage the student with learning disabilities to tape lessons, especially those

which you are reviewing for a test (allowing for repeat listening)
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• Avoid giving homework orally as it is better written on the board or overhead
projector for these students

• Ask the student to repeat your question before giving you an answer as we don’t
necessarily all hear the same thing

• Seat the student in front of the room away from windows, doors or other locations
that may present an auditory distraction

• Accept concrete answers
• Give ample time for responses
• Do not penalize for spelling
• Reinforce all verbal directions with visual cues
• Limit the use of oral tests
• Encourage the use of a variety of visual learning materials: films, videos, computers,

etc.
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Gifted/Enriched Students: Learning Strategies Descriptions for Individualizing Instruction
Content Options   

Abstractness:  The content focuses on abstract concepts, themes, and theories, ideas
that have a wide range of uses rather than simple facts.

Complexity:   Complex content focuses on the relationships between abstract concepts.

Extracurricular topics:  The content includes ideas and content areas not taught in
the regular curriculum in the student’s grade. This may include the student’s interests.

Lives and living:   The content includes biographies, autobiographies, and interviews
of brilliant individuals (past & present) to enable students to learn how exceptional
individuals have dealt with their own talents, joys, failures, struggles, peers, family, etc.,
and can also provide students with opportunities to interact with real, passionate,
committed, goal-directed individuals in their community.

Organization:   The content is multi-disciplinary and integrated, organized in large,
meaningful wholes around a theme or generalization rather than small, sequential bits.

Real l i fe  topics:   The content addresses problems or provocative questions suggested
by or of interest to the student. Students may need help focusing, analyzing and/or
defining their questions.

Self-selected content:  The content is chosen by the student. Some will need help
choosing and reducing their interests to topics that are manageable.

Process Options

Complex thinking:  Learning processes used stress the use, rather than acquisition of
information. Students apply new, complex ways of thinking to new situations, use it to
develop new knowledge, products, or ideas, and evaluate its appropriateness.

Expert methods of inquiry:  Students learn by using professional methods of
locating and managing resources, problem solving, production techniques,
communication techniques, etc.

Individual pursuits:  Learning alone (with support available) after a plan and
evaluation scheme are developed.

Inquiry-based:  Learning by discovering patterns, ideas, and underlying principles in
real-life events.

Open-ended:  Learning activities include more open than closed questions and
activities. These have no predetermined right answer. They are provocative, stimulating
students to think broadly.

Pacing:  Students learn at their own pace. Examples include pretesting, “compacting”,
or “telescoping” curriculum, or acceleration within subject areas.

Reflective:  Students are asked to explain their conclusions and the reasoning that led
to them. They are encouraged to evaluate both the process and products of others’
thinking.

Self-selected process:  Students should be given the freedom to choose the ways
they will learn whenever possible. Some may need assistance identifying their
preferences or following through on their choices.

Variety:  A range of methods of thinking and feeling while learning.

Product Options

Authentic audiences:  Products should be shared with real audiences to the greatest
extent possible. This may involve the scientific community, the city council, a
government agency, art critic, etc. At other times, the real audience may consist of
classmates or other students in the school.

Feedback and evaluation:  Products should be evaluated by a member or members
of the real audience for the product, using real, predetermined procedures and criteria.
Students should learn to develop criteria and self-evaluate their products.

Self-selected product:  The student determines an appropriate format for the product
that reflects what was learned. Students’ interests, strengths, and prior experiences may
influence these choices. Teachers may need to provide assistance in the selection and
development of the product.

Transformations:  The product should change the original format of the content. For
example, survey data can be presented in a table or chart, or written.

Variety:  Students should learn about and use different types of production techniques
and media. They should also learn how to select an appropriate format for the audience.
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Name:  ___________________________________ Selecting Challenging Activities for the Gifted/Enriched

DIFFERENTIATION  STRATEGIES

Do you act or feel like any of the BEHAVIORS described in this chart
when you are learning something challenging about a topic you love? Put
a check mark (3) in the “True” column to the left of each BEHAVIOR
that is true of you while you’re learning something fascinating. When
you’ve finished, highlight the row of “Xs” to the right of each behavior
that you’ve checked. Then, count the number of X’s down each column
that are highlighted. Record the total at the base of each column in the
row marked “Number of X’s highlighted”. Compare the “Number of X’s
highlighted” to the “Total number of X’s in the column”. Put an X beneath
the STRATEGIES with the greatest proportion of the X’s highlighted. The
Guide thinks activities like these will challenge you in ways you’ll like
when you are learning about your favorite topic. The definitions for the
strategies are on the back of this page. Do you agree?

Things you LOVE to learn about:

True                                BEHAVIORS
I get totally silly about these things. My sense of humor goes wild. x x x
I have a wild imagination. I say things, do things, think things,
feel things in ways other kids don’t. x x x x x x
I need to find answers to my own questions more than the teacher’s
questions. I want to test my ideas to see what might work and why. x x x x x x x x x
I know lots more about this than any other kid my age. x x x x x x x
I’m very sensitive. My feelings about these kinds of activities and
the people I do them with are very strong. x x
I can explain my ideas very clearly. My explanations might be in
words and numbers, but they might also be in actions or symbols or
music or movement.

x x x

I love thinking about these kinds of things. I like to come up with
lots of ideas and then predict the consequences before trying to do
them.

x x x x x x x

I love to solve hard, messy problems by inventing and checking
lots of different solutions. I live for the challenge! x x x x x x x
I see connections between ideas that other kids don’t. I can’t
explain how I know -- I just know! x x x x x
I love learning the tough stuff. Its much easier for me to learn it
than for other kids my age. x x x x x
I absolutely love this stuff even if other kids think its weird. x x x x x x
I need to believe in an idea before doing anything about it. If it isn’t
fair to everyone or if it just feels wrong, I won’t do it. x x x x x x x x
I want MORE! Once I start I can’t shut my mind off. I can’t quit
even when I run out of time in class. x x x x x x x
Number of Xs highlighted in each column
Total number of Xs in column 7 7 8 5 5 8 8 5 7 6 9
Mark the 3 or 4 strategies with the greatest proportion of Xs
highlighted
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This is a list of things you might make to show what you’ve learned. Circle the option that might work for your assignment.

advertisement flag questionnaire
amusement park ride floor plan
article for magazine flow chart recipe

report
banner game research report
book group presentation
book cover sample
brochure invention scrapbook

sculpture
campaign joke secret code
cartoon journal sermon
chapter simulation
chart lesson skit
checklist letter song
collection speech
comic strip magazine story
commercial map summary
computer graphic mask
computer program model tape-recording

mural telegram
dance timeline
debate news report travelogue
demonstration newspaper article TV show
diagram
diary oral report YOUR CORNER:
dictionary
display painting Are there any other ways
drawing panel discussion you’d like to show what you know?

pantomime
editorial party or celebration
encyclopedia photo album This list is adapted from the “Possibilities for
essay plan Learning” survey in Dr. Lannie Kanevsky’s
experiment play Toolkit for Curriculum Differentiation

poem Selections are from the author’s collection and
fabric poster lists provided by Draze (1986) and Maker and
fact file puppet show Nielson (1996). Thank you to Dr. Kanevsky for re-
film or filmstrip puzzle print permission.
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How are gifted students different from their peers?

From “Bright Child, Gifted Learner” by Janice Szabos, Challenge. 1989, issue 34, p.
4

Bright Student Gifted Learner

Knows the answers.
Is interested.
Is attentive.
Has good ideas.
Works hard.
Answers the questions.
Top group.
Listens with interest.
Learns with ease.
6-8 repetitions for mastery.
Understands ideas.
Enjoys peers.
Grasps the meaning.
Completes assignments.
Is receptive.
Copies accurately.
Enjoys school.
Absorbs information.
Technician.
Good memorizer.
Enjoys sequential presentations.
Is alert.
Is pleased with own learning.

Asks the questions.
Is highly curious.
Is mentally and physically involved.
Has wild, silly ideas.
Plays around, yet tests well.
Discusses in detail, elaborates.
Beyond the group.
Shows strong feelings and opinions.
Already knows.
1-2 repetitions for mastery.
Constructs abstractions.
Prefers adults.
Draws inferences.
Initiates projects.
Is intense.
Creates a new design.
Enjoys learning.
Manipulates information.
Inventor.
Good guesser.
Thrives on complexity.
Is keenly observant.
Is highly self-critical.
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Strategies for Reading Social Studies Texts

The following pages on reading strategies comes from the district handout
Enhancing Literacy: Teaching Reading Across the Curriculum by Susan Masson and
Liz Orme (available at Winslow Centre). These pages are included here because
Social Studies teachers are so dependent on textbooks and other print-based
materials to convey information. Therefore, it is in their best interest to
understand how reading works and how they can set up their classrooms to
improve it.

Good readers use a variety of strategies;  they both activate prior knowledge
and self-monitor in order to read well.  A good reader is also able to choose
which strategies will best suit the text he or she is reading and the purpose of the
reading assignment. A strategic reader:
• knows that the reading context, which involves both the purpose for reading

and the text being read, will require particular strategies
• recognizes the task, decides the purpose for reading and selects strategies

that match the task requirements
• checks comprehension levels throughout the reading (knows whether or not

comprehension is taking place and can self-monitor stalled comprehension
when meaning is temporarily blocked)

This has profound implications for the classroom teacher.  Teachers need,
whether they are choosing fiction or non-fiction material, to select well-written
texts that are both explicit and have effective structure.  Teaching strategies that
activate prior knowledge are extremely useful ones for teachers to employ;
teaching knowledge about text structure and strategies for self-monitoring
comprehension is also very productive.  Supporting reading in the classroom
really boils down to teaching students to access a text before their reading,
during their reading and after their reading.

The question remains for the non-English Language Arts teacher: Why should I
do all this reading instruction when I am not an English specialist and have so
much of my own curriculum to worry about? Nicholas Burbules said it best in
Dialogue in Teaching: Theory and Practice  “... understanding, or ‘comprehension’
involves incorporating new information into existing schemata and/or altering
schemata in light of new information. An important corollary of this model,
from the standpoint of learning, is that merely presenting students with new
information without adequate attention to their current structures of
understanding virtually guarantees that the new material will be forgotten
(because a student has no clear associations for it) or misunderstood (altered to
fit existing preconceptions).” Given this virtual guarantee, it behooves any
teacher of any discipline to structure the lessons that involve reading around the
pre, during, after model. This is simply because their students will do better in
the course if the teacher teaches reading in the context of the discipline and will
do less well if the teacher does not teach reading in the context of the discipline.



Secondary Social Studies 9-11 Resource 470 Copyright SD #43

With any reading activity, it is important to make the reading process overtly
obvious to the reader.  Students need to be made aware of their own thinking
processes as they read.  Teacher monitoring and probing of the students’
reading, either in group or individual settings, is therefore useful.  Questioning
individuals helps prompt weaker readers;  group setting questioning allows
weaker readers to hear how stronger readers process and locate information.
Ask readers where they got their ideas, from where in the text did their
information come and what in the text prompted their decisions and reactions
about what they read.

Before Reading Activities
These activities should access and build background knowledge, set a purpose
for reader (generate curiosity about the text), and elicit feelings and experiences
around a specific topic or character.

• Sort and Predict
This is a vocabulary building strategy in which students are given key words
that are preselected from a text by the teacher.  In groups, students
categorize the words and predict what the reading will be about.  Then they
read and check their predictions in a discussion after the reading.

• Vocabulary Alert
This is another prior knowledge accessing activity.  The teacher selects words
he or she predicts the students will have difficulty with and writes them on
the overhead.  Students rate the words with a 1, 2 or 3.  (1= words I have seen
and used many times, 2=words I am somewhat acquainted with, 3=words
that I have neither seen nor heard).  The teacher ignores the words that
received a 1 rating, reviews in class discussion the words that received the 2
and directly teaches the 3s.

Lapp, Diane, Flood, J. & Farnan, N. (1989). Content Area Reading and Learning: 
Instructional Strategies. New Jersey: Prentice Hall.

• Illustration Based Prediction
This is similar to sort and predict, except students are given illustrations from
the text instead of words.  Illustrations can include any type of graphic (chart,
graph, diagram, picture) from the textbook.  Depending on the quantity and
type of illustration provided, the categorizing step may be skipped.

• KWL charts (I Know, I Wonder, I Learned)
Students access their prior knowledge about a topic before they read more
about it.  They list their knowledge in the first column (K) of a three column
chart.  Then, they fill in the second column (W) with questions about the
topic.  After reading, they fill in the third column (L) and discuss their
findings.
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I Know I Wonder I Learned

Ogle, D. (1986). “KWL: A Teaching Model that Develops Active Reading of  Expository Text”.
The Reading Teacher. 39: 564-570.

• Concept Web
This is the process of associating experiences with a word commonly used to
represent those experiences.  The reading / thinking skills used include
comparing and contrasting, evaluating, inferring, generalizing and
describing.  Teachers present the students with a new concept, which is placed
in the center of a web.  After recalling as much as they know about the
concept and adding it to the web, students read about it and add still more.
Visualization and illustration comes next, followed by oral discussion and
sharing.

adapted from:
Lapp, Diane, Flood, J. & Farnan, N. (1989). Content Area Reading and Learning: Instructional

Strategies. New Jersey: Prentice Hall.

• Text Feature Survey
Students work in groups to list all the features of the text that could help
them read it.  They should list the feature and explain how to use it as they
read.  Usually noted items include bold or italicized words, chapter and
section headings and subheadings, word or concept definitions in the side
margins, chapter summaries, glossaries, pronunciation guides, chapter
questions, diagrams and other graphics etc.  Students often need some help in
deciding how to use the features (beyond simple directions like "read it" or
"look at it"). To provide help, teachers could request their students do the
following:

1. Make a graphic organizer or note-taking sheet that reflects the 
heading and subheading structure of the text.

2. Have students turn the headings into questions and then predict
the contents of the section before they read. During reading, they
should check the accuracy of their prediction and their answer to
the question.

3. Create vocabulary lists of the bold or italicized words.
4. Explain how the illustrations, charts, and graphs support the print 

information.
5. Refer to these other sources of information during class discussion

about the reading content.
Teachers could also read aloud and note the text features, thus modelling as
they go.
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• Writing Organization Survey
Students may not be aware of the basic flow of ideas in a piece of non-fiction
writing and need to be trained to look for clues about the organization of the
writing. A quick skim to ascertain the structure of the information flow is always
a good idea. Ask students to look for the various transition words that indicate
the organizational format of a piece of writing.  You could train them to check
for the classic essay style (introduction, body, conclusion) as well as the cause and
effect, pro and con, newspaper triangle or question and answer formats that are
so often used as organizers in writing.

• DRA (Directed Reading Activity)
This is a systematic, teacher-directed way of working through a text.  It
follows 6 steps:

1.  Activate student prior knowledge on the topic or provide the
context of the reading (we were doing this, which now leads to this,
etc.).
2.  Pre-teach vocabulary.
3.  Instruct reading skills needed to comprehend reading (i.e. cause and
effect, finding the main idea, summarizing, sequencing, interpreting
graphic aids).
4.  Springboard question: set a purpose for reading by asking
questions that will direct students' thinking prior to reading.
5.  Read the assignment, keeping in mind the vocabulary and
springboard question.
6.  Review and follow-up:  Answer the springboard question via class
discussion.  Ask students to explain which parts of the reading
provided their answer(s).

Lapp, Diane, Flood, J. & Farnan, N. (1989). Content Area Reading and Learning: Instructional
Strategies. New Jersey: Prentice Hall.

• Think, Pair, Share
Ask students to reflect on what they already know about a topic for two
minutes, then share their reflections with a partner or in small groups.  In
some cases, it is helpful to give the students some prior knowledge as a
starting point before doing this activity. In this scenario, the teacher would
share what he or she knows about a topic before asking the students to do
the think-pair-share.

Johnson, D., Johnson, R. & Holubec, E.  (1991).   Cooperation in the classroom.
Edina, Minnesota: Interaction Book Co.
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During Reading Activities
These activities should prompt student reaction to ideas and personal responses,
highlight the author’s language and word choice for the reader and facilitate
comprehension of the selection.

• Note Taking:  Two-Column Notes, Four Column Notes
Various forms of note taking can both help guide student reading and
provide good study material.  Over time, students should be encouraged to
skim the reading and decide for themselves which form of note taking will
best suit it.  Two column notes have main ideas on the left side and
supporting details on the right;  four column notes include vocabulary,
questions the students have about the content, answers to questions and
other details and diagrams. For fiction, two column notes could require
summary on the left and response on the right; four column notes could
include plot summary, response or illustrations (setting, character, key
events), questions about the story events and character behaviour and
answers to the questions.

Santa, C., Havens, L.T. & Maycumber, E.T. (1996). Creating Independence through Student
Owned Strategies, 2nd Ed. Dubuque, Iowa: Kendall / Hunt Publishing Co.

Main Details Supporting Details

Summary Reader Response Questions Answers

• Selective Underlining
This is for photocopied handouts, not school textbooks.  Model the process
for them first on the overhead as they follow.  Underline selectively, choosing
phrases instead of whole sentences, noting main points with numbers or
asterisks, choosing different colours for main versus supporting details,
jotting AHAs (sudden revelations) in margins.  Do the process in a "think-
aloud" way so students can understand your reading/thinking process before
trying themselves.

Santa, C., Havens, L.T. & Maycumber, E.T. (1996). Creating Independence through Student
Owned Strategies, 2nd Ed. Dubuque, Iowa: Kendall / Hunt Publishing Co.
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• Heading Questions and SQ3R
Students can simply turn each heading into a question or prediction before
reading to find the answer or do a more elaborate form of the same thing
with SQ3R.  S= survey the text features, paying special attention to titles and
subtitles, Q= turn the headings into questions, 3R = Read, Recite and Review.

Frender, G. (1990).  Learning to learn: Strengthening study skills and brain power.
Nashville, Tennessee: Incentive.

• Fact Finder 5 W's and H
Create a chart with the headings Who, What, Why, When, Where, and How
to guide students as they read.  Have students fill it in, then share their fact
finding results with peers.  Require them to cite the words or phrases that
gave them their facts and write the facts in their own words.

• Pause and Think
 As students read, they should pause and think to check their understanding.

This can be a written or spoken process, but should eventually become
internal.  Typical pause and think questions include:  Does this make sense to
me?  What do I think about this?  Did anything confuse me?  What do I think
will come next?  Do I need help with anything I've read here?  What was this
about in my own words? It is important to provide weaker readers with
fewer things to think about during their pause and to not require too many
pauses as that breaks up the text too much. Discussion after the reading to
talk about the reading strategies pushed by the questions is also important.

 
 Toutant, A. et. al. (1998). Identities 9: Endless Possibilities. Toronto, Canada:  Oxford 

University Press.

 
• PMI Chart

Have students gather information on the positive, negative and interesting
points of an issue while they read about it.  After they read, they can share
the information on their charts in groups and explain their own position on
the topic.

Pluses Minuses Interesting Points

deBono, E. (1982).  deBono’s thinking course.  Bath, England: Pitman.
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• Cause and Effect
A fishbone chart is a good graphic organizer for students to summarize cause
and effect. Along the fishbones the students write in reasons for the outcome.

Cause   Effect

 
 
• Sticky Notes
 As students read a passage of text have them highlight, using post-it notes, three

to five key ideas or points worth remembering.  After deciding on the key
points, have students label each “sticky” with a word or phrase to capture the
ideas they have selected before working with a partner to discuss and defend
their choices.  At this point, they may wish to revise their selections.  Ask the
students to write a summary paragraph of the important ideas (using only
the sticky notes).  This is also a good study technique to review for tests and
quizzes.

 
adapted from:
Santa, C., Havens, L.T. & Maycumber, E.T. (1996). Creating Independence through Student 

Owned Strategies, 2nd Ed. Dubuque, Iowa: Kendall / Hunt Publishing Co.

 
• Visualize
 Ask students to mentally picture in their heads as they read. If they find this

difficult, tell them to either slow down and concentrate on the individual
scene/picture or to actually shut their eyes every few paragraphs to reduce
distraction and thus concentrate on their visualization.

 
• Movie-making

Some students find it easier to visualize if they are asked to make a movie of
the events in their head. This works best when students are reading fiction.
Encourage students to include movement, costumes, voice tones, setting
details, background music and whatever else helps them to picture what is
going on in the text.
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After Reading Activities
These activities should prompt reflection, help organize information and
promote deeper comprehension.  Prior knowledge and new information should
be integrated through analysis and synthesis.

• Learning Logs and Response Papers
Learning logs and response papers are quite similar.  They are a chance for
students to summarize, in their own words, what they learned from their
reading that day and how they learned it (what strategies did the reader
use?).  Learning logs tend to focus more on content while reader responses
tends to focus on the personal interactions of the reader with the text.

SAMPLE LEARNING LOG / READER RESPONSE QUESTIONS
Today we read / talked / learned about . . .
I would describe the reading as . . .
My summary of my reading is . . .
As I read, I thought about . . .
This reminded me of . . .
I liked the part about . . .
I understood the part about . . . quite well but I'm confused about . . .
This is how I'd describe the organization of the reading . . .
I wondered . . .
I asked . . .
I found out . . .
I noticed . . .
I wish I had asked . . .
One question I'm taking away to think about is . . .
I knew I understood what I was reading because . . .
I sustained my interest and focus in reading this piece by . . .
This compares with other reading / learning I have done in that . . .
This reading helped my thinking by . . .

adapted from:
Routman, R. (1991). Invitations: Changing as Teachers and Learners K-12. Toronto: Canada:

Irwin Publishing.

•    Summaries - Short and Shorter
Students select, reject, and paraphrase to arrive at the main points as they
read.  Less successful summarizers read quickly and begin writing
immediately.  Successful summarizers read slowly, repeat reading (to
monitor accuracy of their selections) and take notes as they go before
writing.  Teacher modelling with think-alouds is a great help to beginning
summarizing.  When summarizers get quite skilled, encourage them to write
the more difficult one sentence summaries.

adapted from:
Santa, C., Havens, L.T. & Maycumber, E.T. (1996). Creating Independence  through Student

Owned Strategies, 2nd Ed. Dubuque, Iowa: Kendall / Hunt Publishing Co.
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• Sequence of Events
Students create a flow chart or time line of events in the order they occurred.
The events-sequence should include both words and illustrations as students
note the details of what they read.

adapted from:
Santa, C., Havens, L.T. & Maycumber, E.T. (1996). Creating Independence  through Student 

Owned Strategies, 2nd Ed. Dubuque, Iowa: Kendall / Hunt  Publishing Co.

• Venn diagram
This is a good compare and contrast method.  Two overlapping shapes are
drawn on a blank page.  Similarities are listed where the shapes overlap;
differences are listed outside the overlap but inside the shape.

 
 
 
 
 
 
 
• Target Analysis

Students work in groups with a target drawn on a piece of paper. As the
group reads, they discuss what content might go in which target area.  The
target criteria are:  centre ring:  most important, most powerful, most crucial,
most unique, central idea, main idea, first idea;  first ring:  next most
important, next most powerful, etc.;  each successive ring shows decreasing
importance.  After reading, they come to consensus on their in-process
reading decisions.  Their discussion should include explanation, elaboration,
and justification of their reading decisions with references to the reading to
support their views.  Groups then share their target analyses with the class.

Fogarty, R.  (1990).  Keep them thinking.  Illinois, Skylight.
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• Discussion Ladder
The teacher asks a question for which he or she expects differing points of
view. Then students read an article or passage that explains the pros and cons
of the issue to learn more about the topic. Students work with a partner to fill
in the two sides of the ladder with points made by the article, alternating
from the yes side to the no side of the ladder with text evidence.  Groups of
four then share their ladders, discuss the issues and try to come to consensus
on the topic.

Yes No

• Graphic Organizers
Initially, the organizer should be provided by the teacher.  Over time,
students should be encouraged to invent or choose their own organizer after
skimming the text for clues as to what type of organizer would be the best to
use or create.  The act of skimming becomes the before-reading activity;
filling in and sharing or writing from the organizer are the during and after
reading activities.  It is very important to have the organizer precisely match
the “shape” or organization of the reading. In order to start the process
towards student independence, teachers could use the overhead or
chalkboard for the class graphic organizer rather than handing out copies to
each student, which creates a worksheet fill-in-the-blank approach.

Cycles

         Flow Chart
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Classification
            Main Idea + Supporting Details

                                                             Venn Diagram
Branching Diagram

          Timeline

Black, H. and Black, S.  (1990).  Organizing thinking, book II.  Pacific Grove: Critical 
Thinking Press and Software.
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Musical Delivery of Social Studies Content

The following music provides options to the traditional textbook approach to
Social Studies instruction. It still requires reading, however, so an understanding
of reading theory is helpful. See the information in the previous section.

The following songs were written by Allen Swetlikoe (Centennial Secondary) as
a project that won him the Roy C. Hillroy Award for Excellence in Teaching.
They are reproduced here with his permission. The lyrics are preceded by an
introduction that describes the context of the song and any additional
information a reader or listener should know about. Often, these words and
song lyrics are helpful for students who require alternative ways of accessing
information. If the traditional Social Studies textbook doesn’t work for them,
they might want to try working with this form of information instead.

Love and Oaths

Introduction

There have been many times in Canada’s history when ethnic groups have had
to leave their homes and move either to other parts of Canada or to areas
outside of Canada.  These people had to face many hardships.

The Metis and native Indians, for example, moved westward through Canada
following the buffalo and trying to escape the advancing white man.

Two other groups of people within Canada, the Acadians in the 1750`s and the
Japanese-Canadians during World War II, (1939-1945), were forced to leave their
homes during times of war.  The Japanese-Canadians were thought by the
government of Canada to be a security risk in the coastal areas of B.C. and were
deported to places farther inside B.C. and other parts of Canada.  When this law
was passed the Japanese-Canadians were allowed to take only the possessions
they could carry, and their homes, land, cars, and fishing boats were sold at very
low prices.

The Acadians were given a choice before their immigration took place.  If they
swore allegiance to King George II, they would be allowed to stay in Acadia.
The proud Acadians who had lived in that part of Canada about 150  years, much
longer than any other English colonists in that colony, refused to swear the oath,
resulting in their mass deportation to their British colonies.  One can understand
how these two groups of people must have felt.  Some historians think that the
laws forcing the migration of these people were cruel and unnecessary.

This song, Love and Oaths, takes place in Acadia just before the deportation
decree.  It tells of the love between an English soldier and an ˝Acadienne˝.  We
see the problems caused by their different backgrounds, but love wins in the
end.
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Song Lyrics to Love and Oaths

I. I met my love one windy day, when the sea was chasing time.
She stood alone on the rocky shore her hair all aflow.
And all around I could hear the sound
Her smile seemed to sing
Of love untold and innocence old and her name was Marie.

Chorus:  And she had black hair and brown, brown eyes.
And a heart that could talk to the skies.
She had black hair and brown, brown eyes,
And a love, oh a love, that made me fly.

II.  I saw Marie almost every day and our love gently grew.
Into a budding rose of time,
And winter was summer too.
But when one day her father’s face
Told a story oh so cruel.
“We Acadians must leave this land
Or swear an oath untrue.”

III.  What do you do with your English pride
I’m a soldier, an oath sworn true,
But I have a love, my life it seems,
Oh Lord what can I do . . . . . . . . .  but follow her.

Chorus: Black hair and brown, brown eyes.
And a heart that could talk to the skies.
She had black hair and brown, brown eyes,
And a love, oh a love, that made me fly.  (Repeat)
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September 12th, 1759

Introduction

To most Canadians the Battle of the Plains of Abraham is important because the
British conquered New France.  General James Wolfe and the Marquis de
Montcalm have always been thought of as the heroes of the battle.

But this famous battle on September 13, 1759 did not represent the total defeat of
the French.  After Quebec City, Montreal still had to be conquered.  However,
before this was to be, the French actually defeated the English in a rematch at
Sainte Foy.  It was not until the next fall, a year later, that Montreal was finally
captured by the English.

Various historical books now state that General Wolfe was not quite the hero
that he was thought to have been.  It is known that the officers under him
became disgusted with his repeated failures to capture Quebec City.  As a result,
the officers gave Wolfe a plan that was eventually used to capture Quebec.

The unsung heroes of the capture of Quebec were the sailors of the British navy
led by Admiral Saunders.  They accomplished the difficult feat of sailing up the
dangerous St. Lawrence River.  Without the navy, the small British army would
have no supplies and also, no military support.

Montcalm has kept his hero image.  He planned a clever defense that could only
be weakened in two possible ways.  First, if his own men did not obey him by
guarding a secret path leading up to the Plains of Abraham and second, if the
British navy could capture Montreal and cut off their supplies, Quebec City
would fall.  It also happened that the British soldiers found the secret path that
was not guarded and stormed on to the Plains of Abraham.  The Governor of
New France, Vaudriel, had earlier cancelled Montcalm`s order for guards in this
area.  One can understand Montcalm`s surprise and anger when in the morning
he saw the British army on the Heights.  He stated, ˝I see them where they have
no business to be.˝

The setting of the song is the evening before the battle, September 12, 1759.  The
song attempts to invade the dreams of Montcalm, asking the age-old question
about war, ˝Why and who is right?˝
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Song Lyrics to September 12, 1759

I. The Autumn mist fell from the sky
And kissed the dying night.
Oh, the night.
Near the cove Anse Du Foulon
There were men with hearts and guns to kill
Oh, to kill.

II.  Upon the hill on the Plains of Abraham
There slept les Canadiens
Throughout the night oh, the night
Sieur de Montcalm wake from your dreams,
`Cause soon, oh so soon you must flight
You must flight.

III.  Ah, don’t you know Monsieur Montcalm,
In the morn many will die.
But they must fight for their empire
And their God they idolize.
Ah, but you wonder, well you’ve wondered,
Why and who is right?
Why and who is right?
. . . . . . . . . .  Why and who is right?

Oooohs. . . . . . . . . .  Ahhhs. . . . . . . . . . . .
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Peter (The Lordly)

Introduction

The next song is about Peter (The Lordly) Verigin, leader of the Doukhobors
from 1886 until his tragic death in 1924.  He was a handsome, proud man
thought of as sincere and warmhearted to his people.

Peter did not emigrate from Russia to Canada with the other Doukhobors who
arrived between 1898 and 1899.  The Czar of Russia had in 1897 placed him in a
Siberian prison, mainly because he was a pacifist.  It was not until 1902 that he
was released and able to rejoin his people on the Canadian prairies in
Saskatchewan.

In Canada, Peter gave good leadership to his people and after some `hungry
years’, the Doukhobors proved to be successful farmers.

Peter’s own personal ideas about life greatly influenced the way his people lived.
For example, Peter believed that animals were not to be killed just to satisfy the
appetites of man.  So when he became a vegetarian most of his people followed
his change of diet. He also insisted on treating farm animals with the same
respect as a man, and one time he whipped a man who had kept his animals in
dirty quarters.  Some of Peter’s other ideas led to serious problems with the
Canadian government.

In Russia, Peter’s beliefs had led him to tell people to ignore the military draft of
the Russian Czar. In Canada, the problems centered on land ownership.  The
Doukhobors wanted their farmland to be shared by all of them, but the
government insisted that they register their Saskatchewan land individually.
They would also required them to swear the oath of allegiance to the King.  The
Doukhobors would not agree to this since their religion said they could only
swear oaths to God.  Because of these problems, Peter bought large tracts of land
in the Kootenay Valley of B.C. where the Doukhobors, who emigrated in 1905,
changed from wheat farmers to fruit farmers and even to sawmill operators.

It is sad that this Doukhobors group leader, a believer in non-violence, died as a
victim of violence.  On the morning of October 30, 1924, while on his way from
Brilliant to Grand Forks, he was killed in a serious train explosion.  All the
evidence to this day points to an assassination; however, the mystery of who
arranged or performed the ˝murder˝ is still unsolved.

Historians now generally agree that Peter Verigin was a remarkable man.  They
recognize the difficult problem he faced keeping the identity of his people in a
foreign, industrial society.  This song is a tribute to this basically unknown
Canadian immigrant.
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Song Lyrics to Peter (the Lordly)

I.  He walked oh, so proud and tall
Around his carriage, his people would crowd in awe
He overcame the chains of the Russian Czar
To lead his people to the fruits of the freedom star.

Chorus:  And he was called
Peter
The Lo-r-d-ly
Peter the Lo-r-d-ly.

II.  He never read the Bible to his people at all,
He said “just sing from you heart, Christ will hear you call”
And so his people knew he was their hope to lead their dreams
Above their hardships, were the orchards ever so green?

(Same as chorus #1)

III.  And then one day he took an ole train ride
On the windy C.P.R., he never said goodbye
For unknown beside him there was a bomb to end his life
And to this day his people sing that God even cried---

Chorus:  And he was called
Peter
The Lo-r-d-ly  (twice)
He was a man, a tribute to all history
Peter the Lo-r-d-ly.
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The Immigrant

Introduction
The next song sketches a picture of the hopes and fears of an immigrant arriving
on the Canadian coast by ship.  This composition is a tribute to all of our
forefathers who weathered the storms of pioneer life and contributed to our
multi-cultural mosaic called Canada.

Song Lyrics to The Immigrant

I.  You breathe, you taste the land
But the coast, it seems so cold
For the voyage, it’s all over
A new life will begin.

II.  You left your troubled past
Somewhere on the Russian Plains,
But now your fate, ah you question,
Will this life be just the same?

III.  You don’t turn around
Look straight ahead,
Oh, don’t turn your back now
Forget the tears you’ve shed
For this land is rich
With a heart of gold,
And this land shall love
Your people, young and old.

IV.  If only you could see
Tomorrow’s history,
You shall have your farms,
You shall never bear arms.
So don’t turn around
Look straight ahead,
Don’t turn your back now
Forget the tears that you’ve shed.
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Almighty Voice

Introduction
By the 1880`s the buffalo was almost extinct and game was scarce for the Plains
Indians.  Almighty Voice was a young Cree warrior who the police believed had
unlawfully killed a steer for his wedding feast.  This was an unlawful act in the
Northwest because the government decided when the cattle should be
butchered and distributed to the Indians.  As a result, a Mountie rode to the
wedding feast, arrested the young Indian, and took him to jail at Duck Lake.

The young warrior escaped the same night.  A guard had frightened him by
telling him that hanging would be his punishment for killing the steer.  Almighty
Voice did not know this was a lie, but because death by a hanging was shameful
to him, he escaped from the jail.

One week later, Almighty Voice was sighted by a Sergeant Colebrook and a
scout.  The Mountie approached the Indian but was soon warned not to move
any closer or he’d be shot.  As the Mountie continued to approach and appeared
to go for his gun, Almighty Voice shot and killed him.

By committing this crime, Almighty Voice was forced into leading the lonely life
of an outlaw.  The North West Mounted Police, numbering around one thousand
in the West, were constantly on the lookout for Almighty Voice.  Their search
was quite unsuccessful, however, and Almighty Voice evaded his pursuers for
two years.  He became a martyr to his people and made the North West
Mounted Police look foolish because they couldn’t catch him.

Two years of this lonely life, however, was all he could endure and so Almighty
Voice returned to his tribe.  The Mounties went to arrest him but he had decided
to fight to the death supported by two warrior friends.  The Indians prepared for
their stand. The Mounties from the surrounding detachments, plus about twenty
citizen volunteers, were unsuccessful in capturing the three men.  The Mountie
ranks were increased, when a large detachment arrived from Regina.  The three
Indians, had no food or water, but lasted two more days of siege facing one
hundred Mounties equipped with two cannons.

This ˝challenge˝ of European-based authority might have been expected given
how poor living conditions for the Indians were at this time.  For example, the
number of people in Almighty Voice’s tribe had dwindled from 200 people in
1885 to about 100 people in 1895, because of malnutrition and disease. In this
sense, the story of Almighty Voice can best be described as a Canadian tragedy.
It clearly showed how lack of understanding by the Canadian government led to
unnecessary hardship and death.
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Song Lyrics to Almighty Voice

I.  He was called Almighty Voice,
He spoke like the thunder in the sky,
He was called Almighty Voice,
Was he the Great Spirit’s son in disguise?

Chorus:  Oh tell us, why are you running,
Like an outlaw renegade?
You say you were so hungry,
So you killed a steer but then a Mountie too.

II.  He was called Almighty Voice,
The last of the “warrior stand”
He stood near six feet tall,
They said in flight like the deer he ran.

Chorus:  Oh you know what you must do now
You miss your wife, your baby too,
You know you can’t run forever,
So reality must be here soon.

III.  And so Almighty Voice
Came back to his people one day,
Oh they knew this was the end,
The Red Coats would be here soon.

Chorus: Oh you fought so bravely,
Far outnumbered you still fought on,
Without food or water,
You died but your pride had won,
Oh you died but your pride had won.

IV.  He was called Almighty Voice
He spoke like thunder in the sky.
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Voice to the Past

The following newspaper articles provide options to the traditional textbook
approach to Social Studies instruction. Because they, like a textbook, require
reading, it might be helpful to see previous information on Strategies for
Reading Social Studies texts. Please note that these articles are written at an
upper intermediate reading level (as are most daily newspapers), so they might
also provide a nice alternative to the textbook for the weaker readers in the class.

All articles were written by Bill Willson (Port Moody) as part of an on-going
newspaper series he wrote for the Province  in the mid-seventies. They are
reproduced here with his permission.

An important point to note about these articles is that because they were
published nearly thirty years ago, they reflect the writing conventions and
attitudes of the time. This is especially true of references to the First Nations
people. For example, the word “Indian” is used instead of “First Nations” or
“Aboriginal”; also, the suggestion is made that European explorers were the first
to discover the lakes and rivers of Canada. There are many such examples
throughout the following articles.

Turn this to good account by creating a history analysis lesson for your students.
Have them read these secondary documents, which are all based on primary
document research, with an eye and ear to bias and attitude. How would these
articles be handled if written today? What words and phrases might be
different? Why is it still useful to read material that might be considered, at first
glance, “dated”? Ask students to keep a chart of the words and phrases they
notice along with their suggestions for revision.

Pierre Radisson:  The Man Who Charmed a King

Pierre Radisson
Pierre Radisson and his partner Medard Chouart (later known as Sieur des
Groseilliers) were famous Canadian fur traders and explorers.

Both were from Trois Rivieres, a trading town on the St. Lawrence. Radisson was
captured by the Iroquois when he was 16.  By the time he escaped, he had
learned the Iroquois language and had become a skilled woodsman and trader.
He was also an adventurous, daring young man. These qualities inspired his
brother-in-law, Groseilliers to team up with him.  Groseilliers also knew several
Indian languages, and was a good woodsman and established trader.

In June, 1658, the new partners paddled down the Ottawa River, through the
dangerous Iroquois country.  They  spent the winter in the wigwams of the
Pottawatamies in Green Bay.  In the spring, they paddled the Fox River to the
Mississippi. Radisson and Groseilliers spent the next winter with the Cree and
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Sioux.  Finally, after two years of trade and travel, they returned to Quebec with
60 canoes full of furs.

Because of the problems with the Iroquois and the English traders, Quebec
hadn’t had furs for two years.  The governor and the people of Quebec could not
do enough for these men who had restored the trade to Canada.  They were
treated like royalty.

When the adventurers were ready to set out again, they ran into trouble.  They
needed a license to trade in the interior.  The greedy governor demanded half
their profits as the price for their license.  But these daring men, who had battled
Indians and rapids, and spent years in the wilds, would not give in to the
governor without a fight.  They simply left without the license.
Their voyage in 1661, took them north of Lake Superior, possibly as far as the
Hudson Bay.  When they returned to Trois Rivieres, they had enough furs to
make them wealthy men.  But the angry governor fined them heavily for
trading without a license and seized most of their furs.  Poor Groseilliers was
even thrown in jail for deserting his post as captain of the militia.

The two took their tale of injustice to the King of France.  When he wouldn’t
listen, they went to the King of England.  King Charles II listened intently to
Radisson’s wild stories of adventure.  He was so impressed he asked Prince
Rupert to help them set up a voyage to the Hudson Bay.

Of the two ships outfitted for the journey, only Groseilliers’ ship, the Nonsuch,
reached North America.  It returned the following summer with ninety thousand
pounds worth of furs.  The English lost no time in forming a fur trading
company.  The company was given all the lands around “the rivers, lakes,
creeks, bogs, swamps and marshes that drain into the Hudson Bay.”  The English
king had unknowingly given the Hudson’s Bay Company rights to a great part
of the land we know as Canada today.

Radisson and Mr. Gooseberry, as the English called him, worked for the
company for five years.  Then they returned to a private fur trade in New
France.  Here Groseilliers died at the age of 72 in Trois Rivieres

Radisson went back to the Hudson’s Bay Company to work as the
superintendent of the trade out of Hudson Bay. Eventually he settled down in
England where he died a poor man at the age of 75.

The pioneering efforts of Radisson and his partner Groseilliers helped to form
Canada into the nation she has become.  They opened new territories in the
interior of the country and helped to establish the powerful Hudson’s Bay
Company.

Among the ‘cannibals’
Pierre Radisson could tell stories that would hold the interest of kings and daring
adventurers.  What was more amazing, the stories were true!
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His life of adventure started when he was only a boy.  When he arrived in
Canada, at Trois Rivieres, he was 15 years old and a man of the world.  He had
already been to England, Italy and Turkey as a cabin boy.

When Pierre was 16 years old he was taken captive by the Iroquois.  The
frightening adventure began when he went duck hunting with two older boys.
When they decided to go home early, Pierre thought they were cowards.
Instead of heading back with them, he mocked them and kept going further
from the village.  When he had finished hunting, he headed for home with a
good catch of birds.  Suddenly on the trail ahead he saw the scalped bodies of his
friends.  Before he would react, the Iroquois were upon him.

Pierre fired his musket as fast as he could but it did no good.  He was thrown to
the ground.  Fighting for his life, Pierre punched and scratched at the bodies
above him.  He put up such a good fight that the Iroquois changed their minds.
To his surprise, instead of killing him, they stripped him of his clothes.

It was then that Pierre realized his death might be worse than that of his friends.
He was probably going to the torture post.  He had heard that the Iroquois were
man eaters.  (The name of the group that captured him,  the Mohawks meant
“cannibal”).

On a long voyage, the warriors made Pierre paddle their canoe for them.  Trying
to please them, he paddled as hard as he could.  One day on the trip they shaved
his head. oiled his face, and daubed it with red powder.  The hair that was left on
his head was greased stiff and erect.  The further he travelled, the less fearful he
became.  He wondered if they liked him for the brave fight he had given them.
But he soon realized that escape was impossible and would have meant certain
death.  After days of travel, the war party came to a huge village.  The village
emptied to greet the warriors.  Suddenly Pierre realized that the reception was
for him, not for the warriors. The Iroquois were standing in two long lines with a
narrow pathway down the middle.  On both sides, men, women and children
held clubs, blackberry canes with long thorns, burning sticks and knives.  He was
to run the gauntlet.

Pierre calculated the chances of getting through the line, and got ready.  Just as
the word was given to run, an old woman threw an arm around Pierre’s
shoulders.  He had passed a test of courage.  Pierre was taken through the gate
into the fort.  Here again he had a chilling moment.  Several naked but living
prisoners were tied to cross bars.  Their bodies were covered with burns and
blisters.

After much ceremony in a long house, Pierre realized he might be getting a
second chance to live.  The Indians told Pierre he would have to learn their
language and traditions quickly.  If he could do this he would be adopted as a
substitute for the old woman’s dead son.  If he failed, he would be tortured and
burned at the stake.
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Pierre became an excellent Iroquois.  He was adopted and spent a year and a half
with them.  As an Iroquois brave, he hunted and even went on war parties with
his new brothers.

Although escape meant certain death if he was caught, Pierre did make an
attempt to escape.  With the help of some Dutch settlers, he got passage to
Holland, and eventually came back to Canada on a French ship.

Did you know?
• Beaver fur was valued by Indians for clothing, bed robes and moccasins.  The

hide was used for leather.  The meat, when roasted, was tender and sweet.
The tail was considered a delicacy by Indians and white men in the 17th
century.  Various parts of the carcass were used to make medicines.  Before
the white man came, the Indians hunted the beaver with bow and arrow.
Later, they used steel traps.

• The beaver has two coats of fur.  The outer hairs are long guard hairs. The
inner fur is thick  and woolly, with tiny barbs.

• Beaver fur was valuable in Europe at least as far back as the 12th century.  But
by the time of Columbus, the European beaver had become almost extinct.

• In the 17th century, a felt hat made from beaver pelts was popular.  The
beaver’s inner fur was combed out and pressed into felt.  The tiny barbs
helped to hold the material together.

• The Indians traded beaver pelts for various European articles such as kettles,
knives, traps, wool clothing and blankets, cooking and sewing instruments.
The most valued pelts were ones that the Indians had worn as robes, so that
the outer guard hairs had already worn off.

• The first fur trading in New France was done in the St. Lawrence region.
Many of the early inhabitants did a little trapping as well as tending the
farms.  But soon the area was cleared of most of its beaver.

• Young men from the French settlements started to travel inland, staying a
winter or two with the Indians and returning with furs.  They became known
a coureurs de bois, or “runners of the woods.”

• By the 1670’s between 60 thousand and 80 thousand beaver pelts per year
were heading to Europe from New France.
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 The War of 1812:  Canada Stands Tall

The War of 1812
The years leading up to the War of 1812 were exciting ones in Canada.  Simon
Fraser and David Thompson had carried out their famous explorations.  The
year the war broke out the first two groups of settlers had sailed for their new
homes in the Red River colony.

While Canadians fought to discover new land and push back Canada’s frontiers,
Europe was in a turmoil.  Napoleon Bonaparte, Emperor of France, had
conquered all of western Europe except Britain.

In order to crush Britain, Napoleon declared that any ships trading with Britain
would be seized by the French.  In response. Britain issued a similar order.
Suddenly the United Stated was in a difficult position.  Her ships were being
captured by both Britain and France.

The Americans thought England was being especially unfriendly.  She was
stopping American ships on the high seas, searching for contraband and British
deserters.

To make matters worse, some Americans thought the British were giving the
Indians guns, and turning them against the United States.  Some also believed
that Canadians were tired of English rule and would like to join the United
States.

So the United States declared war against Britain.  The most logical way to attack
Britain was by invading her colony, Canada, right next door.

It was a strange war, which should not have taken place.  Canada had not been
involved with the problems between Britain and America on the seas.  Many
people in Canada and the United States had friends and relatives across the
border, and openly opposed the war.  In the United States, New Englanders flew
their flags at half mast when war was declared.  Even during the war, there was
trading across the borders of the eastern states and provinces, as if no war were
taking place.

The war was fought mainly along the borders of Upper Canada, and on the
Great Lakes.  Forts on both sides were taken and retaken.  Tiny fleets of
warships engaged in naval battles on the Great Lakes.  Old Fort York (Toronto)
was occupied by American troops. They burned down the wooden Parliament
Buildings and looted the Public Library.  The British navy, in return, landed in
Washington and burned parts of the capital.  The president’s mansion was set on
fire.  It was later repainted with white paint, and from that time became known
as the “White House.”

There were blunders and victories on both sides.  However, the Canadians who
were defending their country, seemed to fight with more conviction than did
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their neighbors.  Indeed, the war seemed to spark some of Canada’s first
nationalistic feelings, as it fought for its life.

To many Canadians, three figures involved in the war are especially
remembered.  The are General Isaac Brock, Tecumseh, a wise and powerful
Indian Chief, and legendary Laura Secord.

Brock was a young English general who was given the tough job of defending
Canada. He was an impressive man, standing over six feet tall, a champion boxer
and swimmer.  His fair and friendly attitude towards his men inspired them to
follow him. (In those times, ordinary soldiers and seamen were often treated
cruelly by their superiors.)  His strong and daring leadership rallied Canada’s
men to fight.

Early in the war, General Brock, with Tecumseh’s help, attacked Detroit.
Tecumseh drew a map of the area around Detroit for Brock.  With the help of
this map and the skills of Brock’s and Tecumseh’s men, the British were able to
take the fort.  It was a brilliant victory for the two leaders, as Detroit was a key
military position.  The victory also encouraged more Indians to join Tecumseh
on the side of the British.

On October 13, 1812, the Americans attacked Queenston.  Brock rode eight miles
through a rain storm to lead his men against the attack. As he led the charge, he
was shot and killed.  Although their leader was dead, the men fought on to
victory.  Through the rest of the war, Brock’s example inspired Canada’s
defenders.

Victory seemed to go first to one side, then to the other.  After the defeat of
Napoleon in Europe, the British took the offensive.  By this time, both countries
were tired of the conflict and wanted to quit.  The Americans realized that
Canadians were not interested in becoming part of the Republic.  The war
seemed to be proving nothing.

On December 24. 1814, a peace treaty was signed in Ghent, Belgium. The last war
between Canada and the United States had ended.

Laura Secord
It was already dark, on the hot humid evening of June 22, 1813. In the stone
mansion that was the headquarters of Lieutenant FitzGibbon’s British unit, the
lieutenant was interrupted by one of his aides.  There was a women to see him.

When she was shown in, FitzGibbon was amazed. What a sorry looking sight!
Her face was flushed with the heat; her clothing was torn and dirty; her slippers
were falling off her feet. She appeared near exhaustion.

As quickly as she could, the woman blurted out her story.  Her name was Laura
Secord.  She had come from Queenston, behind the American lines.  She had
overheard an American plan to march on Beaver Dams.  So she had come almost
20 miles on foot to warn FitzGibbon.
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Because of her brave deed that day, Laura Secord’s name is still remembered by
Canadians.

At the time of the war, she was a married woman in her thirties, with five
children.  The previous year, her husband was wounded in the same battle in
which Brock was killed.

As the war progressed, Queenston was sometimes in British hands and
sometimes in American hands.  In June of 1813, the Americans were in control.
Perhaps some American officers were staying at the Secord home, or demanded
a meal there.  At any rate, somehow Laura Secord overheard a conversation
among the officers.  She discovered that American troops were about to march
on the British at Beaver Dams.  Someone would have to warn the British!

But who?  Her husband was still suffering from his wounds received the year
before.  Laura decided that she should go.

At dawn the next morning she slipped in to say goodbye to her daughters.
Years later, one of her daughters would remember that Laura was wearing a
long brown dress, with orange flowers.  On her head was a white bonnet.

She decided to go first to St. David’s, a nearby town, to visit a half-brother who
was sick.  If she was stopped by American sentries, she would then have a
reasonable story.  Perhaps she even hoped that someone else at St. David’s could
take her message on to Beaver Dams.  But after a short visit, Laura set out once
more with her niece, Elizabeth Secord.

The day began to get hot.  They walked through swamps and along a muddy
road.  The mosquitoes started to drone.  The slippers they wore began to slip off.
Finally, at the next town, Elizabeth could not go any further.

Laura was getting far from home, and was no longer sure of the way.  She
wasn’t sure either, if she was in enemy territory.  Perhaps she would be taken
prisoner by the Americans or their Indian allies.  She kept off the roads,
travelling in the woods or fields so she would not be seen.

She had now been travelling since early morning, with little to eat or drink.  The
weather was hot and uncomfortable, and her feet must have been aching and
blistered.  She must have been afraid, too, of the enemy and perhaps also of wild
animals.  She had now gone almost 20 miles, and darkness was setting in.  But
she was nearing her goal.

Suddenly she found herself approaching an Indian camp.  She realized that the
Indians must be British allies. and she went forward to the chief.  She explained
that she had news for Lieutenant FitzGibbon.  After some hesitation he agreed to
go with her to headquarters.
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So it was that the news of the American attack reached FitzGibbon. By means of
an ambush and a bit of bluffing, his soldiers and Indian allies were able to defeat
the Americans!

Perhaps the course of the war would have changed without Laura Secord’s
message.  Of course, no one knows.  But Canadians remember her, in any case
for her bravery and patriotism.

Did you know?
During the first part of the war, the British were aided by a number of Indian
tribes, led by the great Shawnee chief, Tecumseh.

Tecumseh was an extraordinary  man.  He was a man of character, and an
eloquent speaker.  When he spoke, men listened.  More importantly, they
believed what he said.

Early in his life he had spoken out against burning and torturing prisoners and
others had obeyed him.  He had been concerned for a long time about the
movement of white settlers into lands that the Indians had lived in for centuries.
Year by year, treaty by treaty, the Indians were losing their land.  The treaties
were being made by only some of the tribes. Tecumseh believed that the land
belonged to all the Indians.  How could a few have the right to give it up? He
became convinced that the Indians should all join together to fight against white
settlement.

In 1808, Tecumseh and his brother, a religious leader many called “The Prophet,”
set up a community on the Tippecanoe River, in Indiana Territory.  From here,
Tecumseh traveled to neighboring tribes to persuade them to join together into
a united Indian nation.  Many became his followers.

But in 1811, American forces fought the Indians at Tippecanoe, while Tecumseh
was away travelling.  The Indian forces lost, and the town was destroyed.  This
almost ended Tecumseh’s hopes.

But when war broke out between Britain and America, Tecumseh joined the
British. Perhaps together they could defeat the Americans.  Then the Indians
could win back their land.

On October 5, 1813, at the Battle of Maraviantown, Tecumseh was killed.  His
death ended Indian support for the war and crushed hopes for a united Indian
nation.

Here is how General Brock described this great man:  “A more sagacious or
more gallant warrior does not, I believe, exist.  He was the admiration of every
one who conversed with him.”
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Samuel Hearne:  The Man Who Wouldn’t Give Up

Samuel Hearne
In the late 1760’s traders from Montreal started to flood into the west.  They
were able to collect many furs which otherwise would have gone to the
Hudson’s Bay Company.  The loss of these furs became so great that the
Hudson’s Bay Company had to take some action.

One step the company took was to start exploring the north.  By doing so, it had
three ideas in mind. It could look for a Northwest Passage, search for a copper
mountain the Indians talked about and invite the northerly  Indians to trade with
the company.  In 1769, Samuel Hearne was chosen to visit these interior tribes.

Samuel Hearne was an Englishman and an adventurer.  He was born in London,
England, in 1745.  When only 11, he joined the Royal Navy.  In the navy he was a
captain’s servant and saw war at a young age.  He also learned to use the
compass and other instruments which explorers use.  In 1766 he joined the
Hudson’s Bay Company, where he worked as a mate on one of their ships.

Three years later Hearne took a job on shore for the company.  It was this job
that took him on his famous trips.

On November 6, 1769, he was sent out to find the mysterious Coppermine River
talked about by the Indians.  They had brought pieces of copper to the fort for
years, saying that it could be found without mining.  With the guidance of a
group of Indians, he set out to walk across the barrens to this amazing river.
After he had tramped for weeks with little food, his guides deserted him.
Hearne was forced to return to Fort Prince of Wales.
After only a few month’s rest, Hearne started out again in February of 1770.
This trip, like the first, was a failure, and almost ended in tragedy.  It was a
journey of feast and famine.  The travellers had more than they could eat one
week, and nothing at all the next week.

At times, the men had to eat old half-rotten deer skins or shoes to keep away the
pangs of hunger.

After wandering for seven months and about 450 miles, Hearne had to turn
back.  He had broken his quadrant.

With less than two week’s rest, Hearne set out again. This time he made no
mistakes.  His party, led by a Chipewyan Indian, Matonabee, and his six wives,
crossed the barrens to the Coppermine River.  Hearne sighted the Arctic Ocean
at the mouth of this river on July 17, 1771.

Hearne was the “first” man to cross overland to the Arctic.  His stay was short.
The fog, rain and snow made it senseless to stay very long.
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On his return to the Hudson Bay, he crossed through the Athabasca country.
Here he made another “first” by discovering Great Slave Lake.  In June 1772, he
was back at home on the Hudson Bay.

Two years later, he left to create another “first.”  With a cargo of trade goods
and a small supply of food, he headed up the Churchill River.  He built the first
interior Hudson’s Bay Company post, Cumberland House, on the Saskatchewan
River.  He had thus started the company on the adventure of travelling inland to
pick up the furs, instead of waiting at the posts on the Hudson Bay.  The
company men were becoming peddlers like the Nor’Westers.

Hearne’s adventures continued.  The death of Moses Norton the following year
placed Hearne in the highest position in the company in North America.

In 1783, the French navy attacked Fort Prince of Wales.  Hearne’s forces were so
badly  outnumbered that he surrendered.  The French destroyed the fort and
took Hearne prisoner.  They sailed away with him, but left his wife to live with
the Indians.  After a year Hearne was able to return to the Bay.  He was
heartbroken to find that his wife had starved to death that winter.

Hearne left the Bay in 1787 because of his health, and died in England after
writing a book of his adventures in the north.  He had explored and mapped
areas of Canada that were not again traveled until the 20th century.

Murder under the midnight sun
Hearne’s guide on his third attempt to reach the Arctic was Matonabee, a great
chief of the Chipewyans.  It was largely because of Matonabee that this trip was
a success.  He was an excellent guide and a trustworthy man. Matonabee was
also considered one of the best hunters in the north.

In the spring of 1771, after a hard journey across the barrens, Hearne arrived at
the Coppermine River.  There, in June, he met the Copper Indians.  He was the
first white man they had ever seen.  Hearne was a real wonder to these people.
They thought he was almost the perfect human, except for his eyes and hair.

His eyes, they said, were like those of a sea gull, and his hair was the color of the
stained hair on a buffalo’s tail.  The Indians also described his skin, as looking like
bloodless meat that had been left in water too long.  Hearne was a hit.
Whenever he combed his hair, someone always wanted a loose strand.

If Hearne was strange to these people, some of their customs were equally
strange to him.  One odd meal he learned to like on his journey was called
“beeatee.”  Blood, shredded fat, flesh, heart and lungs were all put into the
stomach of a deer.  The package was then hung over a fire to bake.  Hearne
thought this dish was delicious.  In contrast to this, he said the first time he gave
dates, sugar and raisins to some northern Indians, they did not like them.

When the Indians discovered that Hearne was going down the Coppermine
River, they asked to help.  Hearne was delighted to hear them offer to help with
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the canoes and supplies.  With these reinforcements, he continued his journey to
the Arctic.

As the company moved along, Hearne became aware of some trouble.
Unfortunately the Copper Indians considered the Eskimos their enemies.  They
were preparing for battle.

Hearne did not want to take part in this fight.  When he tried to talk them out of
the massacre, they got mad at him.  He was called a coward and the Indians
started to turn against him.  Realizing the danger he was in Hearne had to go
along with them.  He was at their mercy in this strange land.

On July 16, 1771, his Indian companions sighted a small Eskimo settlement.  That
night the Indians prepared for the ambush.  Black or red paint was used to cover
their faces and their hair was tied back away from their eyes.  All the men wore
as little clothing as possible for greater speed.  Although there were clouds of
mosquitoes, some of the men were almost naked.

At one o’clock the next morning, Hearne watched the savage attack on the
sleeping Eskimos. In the light of the midnight sun, the victims died cruel deaths.
After all the Eskimos were dead, their belongings were searched for cooper,
utensils and weapons.

By 5 a.m. the Indians were satisfied and ready to continue the exploration.  The
Arctic was within sight, only eight miles away.  The company of men walked the
last few miles to the Arctic.  The green water was covered with chunks of ice.
But the tragedy of the Eskimos, just a few hours before Hearne’s discovery,
must have taken away much of his excitement.

Hearne stayed on the shore of the Arctic Ocean unit the next morning,
surveying.  Unable to find his latitude because of a fog and bad weather, he gave
up and turned south toward home.

Did you know?
• Fort Prince of Wales, Hearne’s headquarters, was at the mouth of the

Churchill River.  It had stone walls that took 40 years to build.
• Cumberland House, a fort established by Hearne, was the first interior

Hudson’s Bay Company post.  It is still in operation.
• The fur forts were depots where the Indians or traders brought their furs and

picked up other goods.
• They were built on rivers for good transportation, and near wood and water.
• The forts were usually surrounded by palisades made of logs, timbers, or

sometimes stone.  Inside would be a store for trading goods, such as beads,
cloth, blankets, china, tobacco, hardware, hats, guns, needles, hatchets,
brandy, thread.  There would also be a warehouse to hold the furs as they
were brought in.  There were houses or rooms for the clerks and other fort
workers, and a place for the traders to stay.  And there was a kitchen and
dining hall, and workshops.
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• Numbers of people worked at the fort year round.  There were clerks to
keep track of the furs and goods going in and out, and to take inventories.
There were carpenters, blacksmiths, coopers, doctors, and workers to hunt
for food, prepare meals and keep watch.

• The trade goods were brought from Europe to a post on the St. Lawrence or
on the Hudson Bay. They were then packed in parcels and sent by canoe west
to the interior forts.

• The furs were brought east by Indians, or by traders who stayed over the
winter in the interior.  When the traders came to the fort, there would be
much laughing and talking.  They would sit around and tell stories of their
adventures with the Indians and their escapades on the rapids.  There would
be singing and drinking. When the Indians brought in furs, there would be a
ceremony outside the gates, with speeches and peace pipes.

• Of course, there was business, too.   The furs were taken and counted.  They
were then pressed, in a fur press, and shaped into bales.  There were tied and
sealed.  The bale was known as a “piece.”  Tokens were often traded for the
furs.  The Indians could then buy goods with the tokens at the store.
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Henry Kelsey:  The Prairie Adventurer

Henry Kelsey
Henry Kelsey described a buffalo hunt in his diary of August 23, 1691:
“This instant the Indians going a-hunting killed great store of buffalo.  Now the manner
of their hunting these beast on the barrens ground is when they see a great parcel of
them together they surrounded them with men, which done they gather themselves into
a smaller compass, keeping the beast still in the middle and so shooting them till they
break out at some place or other and so get away from them.”

Trail-blazer faced death in journey to wild country
The French were determined to cast the British out of the Hudson Bay. In 1682,
hostilities between the British and the French broke out.  War was officially
declared in 1689.  By the following year the British had lost a few forts to the
French.

It was during these troubled times that the governor sent the 20-year-old Henry
Kelsey into the interior to explore.  Kelsey’s job was to encourage the more
remote Indians to trade.  His exploration of the area would also serve as a claim
to the land for the Hudson’s Bay Company.  His journey was to make Kelsey
famous as the first European to see the Canadian prairies.

Like so many of our Canadian explorers, Kelsey left no record of his early life.
Some think he was a waif from the streets of London.  Even though he may
have been an orphan or have come from a poor family, he had a fairly good
education.

When Kelsey was 14 years old, he joined the Hudson’s Bay Company as an
apprentice.  His pay was to be “eight pounds and two shuttes of apparell” for
four years’ service.

Kelsey must have been an excited but lonely boy when his ship sailed down the
Thames River.  He was sailing on the Lucy, which was under charter with two
other ships, the John And Thomas and the Happy Return, to sail to the Hudson
Bay.  It is interesting that the famous Pierre Radisson was also sailing in this fleet,
on the ship the Happy Return.

Once at Fort York (York Factory), Kelsey was put to work as a junior clerk.  He
counted and sorted furs in the cold warehouses.  The back breaking labor of
cutting wood for fuel was also one of his jobs, as well as hunting for fresh meat.
Sometimes, the men would shoot up to 50 partridges in a single day to
supplement the salt meat rations.

By 1688, Kelsey had finished his apprenticeship.  In the following two years he
made several extended trips from Fort York.  One of them took him well over
200 miles north of Churchill.
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In June 1690, Governor Geyer made arrangements to send Kelsey into the
interior with some Assiniboine, or Stone, Indians.  Kelsey was now 20 years old.
He was a good man for the job.  Not only could he speak the Indian language,
but he could paddle all day with the best Indians and live as they lived.

Although he was a strong lad, he still faced many dangers.  He was armed with
only a musket and a knife, and had no maps, compass or medical supplies.
Kelsey would be entirely dependent upon his strength, wit and resources in a
wild and unknown country.

The adventure was to last two years.  Kelsey went up the Hayes and Fox Rivers
with the Indians.  At a place he called Deering’s Point, which may have been
between Moose Lake  and La Pas, Manitoba, Kelsey established a base camp
from which he made his journeys inland.

In the two years of lonely travel, Kelsey made many “firsts.”  He was the first
man to visit a country that is even today still a largely unpopulated prairie.  He
traveled on the Saskatchewan River, and was the first white man to see this great
river.  He was also the first white man  to see a grizzly bear and the Canadian
bison.

In his diary, Kelsey described his sightings of grizzly and buffalo:

August 20, 1691:  Today we pitched to the outermost edge of the woods this
plain affords.  Nothing but short round sticky grass and buffalo and a great sort
of a bear which is bigger than any white bear and is neither white nor black but
silver haired like our English rabbit.  The buffalo likewise is not like those to
northward, their horns growing like an English ox, but black.  Went a short
distance: 6 miles.

The northern “buffalo” he mentions were not buffalo at all, but musk-oxen.

On his trip he suffered the terror for being lost on the prairie without food.  He
also had a narrow escape from death in a prairie fire.  In northern Manitoba he
killed two large grizzly bears that were attacking an Indian companion.  For this
deed he became known as “Miss-top-ashish” or “Little Giant” by the Indians.

Kelsey returned to Fort York in June, 1692, two years after he had left.  This trip
was to be Kelsey’s greatest claim to fame.  In the following years he was taken
prisoner twice by the French, in their struggle for control over Hudson Bay.  He
eventually became the governor of all the Hudson’s Bay posts on the Bay.
During 1719 and 1721 he made another expedition to the north, where he
searched unsuccessfully for the Northwest Passage.

In 1722, after 40 years’ service with the Hudson’s Bay Company, he was called
back to England.  His life after that becomes obscure.  He probably died there in
poverty between 1724 and 1730.  Nobody knows where the discoverer of our
prairies died or was buried.
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Did you know?
• At one time there were millions of buffalo (properly called bison) on the

North American plains.  Estimates range from 30 to 70 million.
• The adult male buffalo weighed from 1,400 to 2,000 pounds, was about 6 feet

high at the shoulder and about 10 feet long.
• The buffalo was the means of livelihood for the plains Indians, which in

Canada are the Sarsi, Blackfoot and Assiniboine tribes.  These tribes had a
nomadic way of life, following the herds.

• Buffalo provided food, clothing and shelter for the Indians.  The Indians ate
the meat.  They made robes from hides with the hair left on, clothing and
tipis from tanned hides and rope from rawhide.  Buffalo bones were used for
sled runners, horns for cups and spoons, hair for braided ropes.

• The Indians had several ways of hunting buffalo.  They might surround the
herd, frightening as many as possible into a trap.  (The trap might be a bog, a
cliff, or a man-made corral.)  They might use a grass fire to push them into a
trap, or to encircle them.  After the horse was introduced by the Spanish in
the 1500’s, they would use a “horseback surround.”  They would also chase
on horseback those buffalo that escaped from the circle.  This was called
“buffalo running.”  The buffalo were then killed with a lance, musket, or bow
and arrow.
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David Thompson: The Race to the Columbia

David Thompson
David Thompson was a school-boy of 14 in 1784 when he was apprenticed to the
Hudson’s Bay Company.  Soon he was shipped from his school in London,
England, to a remote post on the Hudson Bay.  Here he was trained as a clerk in
the fur trade.

Gradually, Thompson learned more about the trade, and began to take part in
expeditions outside the fort.  A great western surveyor named Philip Turner
taught the young Thompson surveying and mapmaking.  Thompson found this
more interesting than fur trading.  Eventually, he left the Hudson’s Bay
Company to join the Nor’westers.  With the North West Company, he felt he
would have more chance to explore.

The Nor’westers were still keen on finding a trade route to the Pacific Ocean.  An
American, Captain Robert Gray, had discovered the mouth of the Columbia
River.  Later, Vancouver’s expedition had explored part way up the river.
Thompson took part in several expeditions that crossed the Rockies in search of
the source of the Columbia River.

In 1806, on one of those expeditions, Thompson had with him his Metis wife,
Charlotte, and their three young children.  This time, the Piegan Indians would
not let Thompson’s party cross the Howse Pass.  The Piegans were afraid that
Thompson would trade guns to their enemies, the Kootenays.

Eventually, however, the explorers were able to slip unnoticed across the pass.
In late June, 1807, they met a river flowing north.  They had found the Columbia,
but did not realize it.

Thompson and his men built birch bark canoes and fought their way upstream
to Lake Windermere.  Here they set up Kootenay House, the first fort on the
Columbia River.  Between 1807 and 1812, Thompson set up trading posts and
explored and mapped much of southern British Columbia and the northwest
United States.

In 1810, the North West Company faced a new challenge.  John Jacob Astor, an
American fur trader, was also heading for the Columbia.  Thompson was
instructed to hurry and establish his trading route along the Columbia River to
the Pacific.

But this time, the Piegans were angry.  The Kootenays had obtained guns from
the fur traders, and for the first time had beaten the Piegans.  Thompson couldn’t
persuade them to let him through Howse Pass.  He decided to try another route
farther north.  By the time his party got their provisions ready it was late
October.  This was not the best time to be travelling through the Rocky
Mountains!



Secondary Social Studies 9-11 Resource 505 Copyright SD #43

Thompson and his party faced many dangers.  Their detour by the Athabasca
Pass slowed them down by many months.  Then Thompson spent time making
friends with the Indians he met as he went along.  The expedition didn’t reach
the mouth of the Columbia until the following July!  Thompson was too late.
Astor’s group had already come, by ship.  Their fort, Astoria, was half built.
Thompson had missed his chance to claim the Columbia area for the North West
Company.

But Thompson’s accomplishments were many.  His maps were the best in
existence until about 1857.  For some areas they were used as late as 1916.
Thompson surveyed the Columbia, much of the prairies, British Columbia and
the American Northwest.  He found Athabasca Pass, which became part of the
main fur trade route for many years.  He established a trade route through the
interior of Washington and British Columbia.  Thompson also helped to survey
the Ontario part of the United States-Canada boundary.

Danger in the mountain pass
Even today, a trip through the Rocky Mountains by car takes some planning.
Most people go through the mountains in the summer when the dangers of
blizzards and avalanches are over.  But imagine how hard your journey would
be if there were no roads.  Imagine how difficult it would be without maps.
What if you didn’t even know where the passes were between the great peaks?

The trip must have seemed almost impossible for David Thompson.  Without
road or map, he rode horseback, walked and snowshoed across the Rockies.  To
make the trip even worse, he travelled during the cold of winter.

Thompson left Rocky Mountain House on October 28, 1810, with 24 strong men.
They had pack horses to carry their trade goods, leather tents and other supplies.
The horses carried 180 to 220 pounds each on the journey.  Each man had a job
to do, too.  Four of them were to hunt for food for the travellers.  Two were to
cut a path through the forest for the horses to follow.  There were also other
jobs, including looking after the horses.

The party headed north towards what is now Jasper National Park.  What should
have been an easy journey became a tortuous nightmare.  The forests they
passed through were burned, and fallen trees were tangled on the ground.  This
made travel difficult for both horses and men.

To make things worse, the hunters could not find food for the men, and
starvation was always near.  Then the weather became cruel.  Below-zero
temperatures sucked the energy and heat from the tired men.

After travelling 38 weary days, Thompson was forced to stop.  The horses were
worn out, and the snow was getting too deep for them.  Thompson sent some of
the men back to Rocky Mountain House for more provisions.  A cabin was built
and preparations were made for further travel.  The men made snowshoes and
sleds so they could walk on the deep snow.
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On December 30, the men again took to the trail.  This time, some of the weight
that the horses had carried was passed over to the men and dogs.  They hiked up
the frozen water of the Athabasca River, just past the site of Jasper.  Here
William Henry and several others stayed on to establish a camp.  The rest
continued.

With the temperature dropping below -30 degrees F., the men hiked on.  It was
not until January 13 that the 13 snowshoed men and eight dog sleds felt the
warm air of a Chinook.  However, the trail remained difficult.  The men trudged
through wet snow seven feet deep.  The heavy snow exhausted the dogs, who
could hardly keep the sleds going.  As a result the men had to carry heavier
loads to help the dogs.  They continued to climb.

On January 10, Thompson wrote:  “The view before us was an ascent of deep
snow.  It was to me a most exhilarating sight, but to my uneducated men a
dreadful sight.”  Thompson had found the Athabasca Pass.

Indeed they were in danger.  A strong wind could have caused them to be
buried under snow.  They were perched between a 2,000 foot glacier and an
avalanche-swept ridge.

In this menacing place, the men set up camp for the night.  They made platforms
to sleep on the snow, which was more than 20 feet deep.  With the camp
established, Thompson headed out on to a moonlit mountainside to discover
that they had reached the summit.

Did you know?
• Two B.C. rivers associated with David Thompson are the Columbia and the

Thompson.
• The mouth of the Columbia River was discovered by Captain Robert Gray in

1792.  His ship, a Boston trading ship, was called the Columbia.
• David Thompson discovered the source of the river in 1807.  He was the first

white man to explore the river from its source to its mouth.

• The Columbia is the second largest river on the Pacific slope of North
America.  It is also the fourth largest river in North America.

• The Columbia was a very important highway for the fur trade.
• The Columbia River system, including its tributaries, once yielded 50 million

pounds of salmon a year.  It is still a great food resource.
• The Columbia River is 1,150 miles long, of which 459 miles are in Canada.
• Its tributaries include the Okanagan, Snake, Pend Oreille, Kootenay and

Spokane rivers.
• The Columbia’s total drop in elevation is 2,650 feet.  Almost half of this drop

is in Canada.
• The Thompson River was named by Simon Fraser in honour of David

Thompson.  But, ironically, Thompson never saw the river which was named
after him.
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• The Thompson River was discovered by Simon Fraser just before he reached
Hell’s Gate.

• The Thompson is a tributary of the Fraser River, and has two branches.
• The North Thompson originates in the Columbia Mountains, just west of

Mount Robson and the Great Divide.
• The southern branch of the Thompson has its source in Shuswap Lake and

unites with the North Thompson at the city of Kamloops.
• The word “Kamloops” is a corruption of the Indian word “cumcloups” which

means “meeting of the waters.”  Kamloops was founded in 1812 as a fur-
trading post.

• The North Thompson is 210 miles long.  The southern branch is 206 miles
long.  They unite to travel a further 100 miles together.

• Both the CPR and the CNR follow the Thompson River from Lytton to
Kamloops; these train lines are now united

• The lower Thompson has many spectacular terraces which are used for
winter pasture and growing fodder for the ranches of the area.
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Cariboo Characters:  Smitten by Gold Fever

Gold has always been a magic word for man.  The whisper of gold discovery has
caused men to travel thousands of miles in hopes of striking it rich.

In the spring of 1858, gold was discovered on British Columbia’s Fraser River.
Men surged to the area.  They walked, rode mules or drove wagons overland
from Washington and Oregon.  Thousands came from California.  Some sailed
small vessels or paddled canoes.  Others crowded into steamships loaded with
twice the regular number of people.  Boat after boat docked in Victoria until the
little town of 800 had swelled to 20,000 eager gold-seekers.

They began their search on the Lower Fraser near Hope and Yale.  The first big
strike came in March 1858 at Hill’s Bar near Hope.  Several million dollars worth
of gold was taken out of the Fraser that year.  But, by the end of 1859, gold was
scarce.  Many miners returned home, calling the river a humbug.

Those who stayed began to branch off the Fraser, exploring the Quesnel and
Cariboo Rivers.  And they struck pay dirt.  Those first men were soon joined by
many others, among them a man named Doc Keithley.  He and his friends were
to begin the second rush to the Cariboo.

In the autumn of 1860, they discovered gold in a stream they called Keithley
Creek.  Then, with more exploring, the group found an even richer stream.
They decided to tell no one.  But, the discovery of gold can’t easily be kept a
secret, and the rush to Antler Creek was on.

Men camped in holes in the snow all winter long to make sure nobody stole their
claims.  In the spring of 1861, the Cariboo was invaded.  Men came from all over
the world - from eastern Canada, the U.S., Europe and even China.

After Antler Creek, even richer discoveries were made.  Billy Dietz stumbled
upon Williams Creek, and it was here that Billy Barker and Cariboo Cameron
struck it rich.  Lightning Creek poured out thousands of dollars to men hungry
for gold.

Some never reached the gold fields.  They died trying.  Many made it but found
nothing.  Some became rich and lived in luxury, and others made their fortune
and lost it all, dying penniless.  These are the stories of the Cariboo Gold Rush.
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Billy Barker:  Struck it rich at 52 feet
Men came to the Cariboo from all over the world in the gold rush days.  One of
these was an English sailor who jumped ship in Victoria and headed north.  His
name was Billy Barker.

It was 1862.  Every inch of Williams Creek above the canyon was staked out.
When Billy arrived, he moved on below the canyon and staked his claim there.

Laughter rolled through the camp.  Every day, Barker had to listen to the teasing
and jeering of the other men.  Everyone knew there was no gold where Billy
was mining.  Some say Barker was motivated by a vision in which the number
52 kept appearing, for he kept digging.

At 15 feet there was no gold.  At 25 there was still no gold.  At 35 feet some of his
friends got discouraged and wanted to quit.  But Billy kept urging them on.

Forty feet, 50; suddenly, at 52 feet they struck gold!

Imagine the scene.  Billy jumped and yelled with excitement.  The other miners’
jeers turned to cheers for Barker had struck it rich!  What a celebration there was
that night.

Billy’s claim turned out to be worth $600,000.  Men rushed to stake out the land
around his.  They built waterwheels, shafts for mining and little shacks to live in.
Soon there were saloons and stores as well.  The town of Barkerville named in
Billy’s honor sprung to life.

It is a sad fact that of the men who struck it rich, many died alone and penniless.
Barker went to Victoria the winter after his discovery, to get married.  Soon he
returned to Barkerville with his bride.

Poor Billy.  He found that he needed a great deal of gold in order to keep her
affections.  His money went rapidly.  Barker was always buying expensive gifts
for his wife, and drinks for himself.  When the gold was gone, his wife
disappeared with a younger man.

Billy tried to collect from friends he had generously lent money to, but they
didn’t have any.

Finally he got a job as a cook on a government road.  On July 11, 1894, Billy
Barker died of cancer, alone in an Old Men’s Home in Victoria.

Cariboo Cameron:  Pickled his wife in alcohol
The thirst for gold had hit John Angus Cameron.  He was a clerk in Cornwall,
Ont., when the news of gold in the Cariboo flashed around the world.  With
visions of the good life to come, John set out to strike it rich.



Secondary Social Studies 9-11 Resource 510 Copyright SD #43

In August 1862, Cameron, his wife Sophia, and several partners were at work in
the Cariboo.  They staked their claim on Williams Creek, just down from Billy
Barker’s.

The group worked hard day after day, searching for gold.  But tragedy struck.
The Cameron’s infant daughter died, and now Sophia lay ill with typhoid.
Before she died, she asked her husband to take her body back to Cornwall to be
buried.

John Cameron was grief-stricken.  He laid his wife’s body in a coffin and placed it
in an abandoned shack.  It was 35 degrees below zero.  Now he was determined
to find gold.  He had to have money to get his wife’s body back to Ontario.

In December, Cameron struck pay dirt.  It was to be one of the richest claims in
the Cariboo.  Somewhere between $800,000 and $1 million worth of gold would
come out of the claim.  John’s share was $350,000.  But all he could think of was
the promise to his wife.

In January 1863, Cameron and his partner Stevenson began the 400-mile trip to
Port Douglas.  They tied the coffin on their sleigh, then added blankets, supplies
and 50 pounds of gold.  The temperature dropped even further.  The sled kept
slipping off the icy trail, and plunging into the deep snow.  Finally the men and
their burden reached the port, and boarded the sternwheeler for Victoria.

In the city, John had a special tin coffin made, which he filled with alcohol.
Sophia was gently placed inside and the lid was sealed.

In November 1863, they began their long voyage back to Ontario.  It was not
without problems.  Customs officials in the United States thought the coffin was
full of gold, and threatened to open it.  Cameron begged and explained until he
was allowed to pass through.

In Cornwall, John finally gave a sigh of sad relief.  Sophia was laid to rest for the
last time.  But then, rumors began to spread.  People whispered to each other
that Cameron had sold his wife to an Indian chief for gold.

When John could stand the lies no longer, he had Sophia’s body dug up.  The
casket was opened.  Sophia’s relatives gasped for they recognized her.  She had
been preserved by the alcohol!

More misfortune awaited John.  He invested his money and lost it.  In 1888 he
returned to Barkerville to search for a second fortune.  He never found it.

On Nov. 7, 1888, Cariboo Cameron died.  He was buried in the little cemetery
overlooking Camerontown, the town that had been named in his honor.

Henry Fuller (12-Foot) David:  Short in height but long on luck
Many people in the Cariboo during gold rush days were given nicknames by
their friends.  These nicknames were given because of the way a person looked,
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or because of something he did.  Can you guess where a man called Twelve-Foot
Davis got his name?

If you think its because he was very tall, you’ll have to guess again.  Actually he
was a short man with a rather high squeaky voice.

He was born Henry Fuller Davis in Vermont around 1820.  From the time he
was a boy, Henry had adventure in his blood.  This adventuresome spirit
brought him, like Billy Barker and Cariboo Cameron, to Williams Creek to
search for gold.  But, when he got there, all of the good land had been claimed.

Davis was not to be stopped.  He was a shrewd man and watched carefully.
Soon he realized that between two rich claims staked out side by side, there was
a strip of land twelve feet wide.  It belonged to no one.  That night he carefully
measured and staked it.  Then in the morning Henry filed his new claim.  He
took $12,000 worth of gold out of this 12-foot strip of land, and from then on he
became known as Twelve-Foot Davis.

But, his adventure did not stop in Barkerville.  His heart was in trading, and he
returned to it.  Soon he had a series of trading posts throughout the Peace River
area.

Twelve-Foot Davis became well known here, for he was a fair trader, and a
generous man.  They said he had a heart as big as all outdoors.  He was always
helping someone.

When Davis went on a journey, he left his cabin stocked with food, even if he
didn’t have enough for himself.  He knew that some hungry traveller would
probably stop in, and would need the food more than he would.

When Davis died, his friends buried him overlooking the Peace River that he
loved so much.

His gravestone shows the kind of man he was.  It reads:  “H. F. Davis ...
Pathfinder, Pioneer, Miner and Trader.  He was every man’s friend and never
locked his cabin door.”
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Amor de Cosmos:  Pioneer Publisher With a Mission

Amor de Cosmos:  In love with the universe ... and B.C.
It was the summer of 1858.  The town of Victoria was filled with miners headed
for the gold fields of the Fraser.  The miners were busy buying supplies and
making plans to get to the mainland.

Men of business were setting up supply stores, building boats and wharves and
buying and selling land.

Victoria’s population had grown in a short time from 800 people to more than
10,000.  Thousands of tents were pitched outside town to hold the extra men.

Into this scene of activity came an unusual man with an unusual name, Amor de
Cosmos.  He was striking-looking, tall, dark and elegant.  He dressed well, in a
frock coat and top hat, and carried a walking stick.  He had an air of authority
about him.

He had been born William Smith, in Nova Scotia, in 1825.  Like many others of
his time, he had been lured west by gold, first to California.  There, instead of
panning for gold, he became a photographer.

There, too, he changed his name.  Many stories are told about this.  Some say he
wanted to be sure to get his mail.  (There may have been other  “Bill Smiths”
among the miners.)  Other stories suggest that he was in hiding from someone.
But what a name to choose if he did not want to be noticed!

Perhaps he got the idea when the town he lived in, Mud Springs, changed its
name to El Dorado.  He too needed an unusual name to suit his personality.  He
chose Amor de Cosmos, “lover of the world.”

Soon the news of a new gold rush on the Fraser reached him.  By the winter of
1858, he had set up a newspaper, the British Colonist, in Victoria.

From the beginning, he spoke out strongly against the government of the day.
Governor Douglas was the former Hudson’s Bay factor.  He was appointed by
the British government, and was used to running the colony in his own way.
Even when an elected legislature was begun, Douglas still had a lot of power.

De Cosmos believed firmly that the elected members, responsible to the people,
should hold the power.  The people should be the masters, and the government
the servant.  For years, through his newspapers and later in politics, De Cosmos
fought Douglas and pushed for responsible government.

De Cosmos won his first election in 1863.  Now he was able to continue another
fight he had started earlier in the pages of the Colonist.  This was the battle to
unite with Canada.
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Many people thought that Vancouver Island should join the United States.  After
all, most of the trading done was with the U.S.  It was close to the Island.
Canada, though, was far away, across the Rockies and the prairies.

But De Cosmos thought differently.  First, he thought the Island should join with
the mainland of British Columbia.  Then, B.C. should unite with Canada.

A wagon road and telegraph could be built so that B.C. could communicate with
the rest of Canada.

De Cosmos saw both these dreams come true.  Vancouver Island was joined
with the mainland in 1866.  Then came the fight for Confederation.  In 1868 he
helped to set up the Confederation League, and to organize the Yale Convention
which pushed for union with Canada.

In 1870, the matter came up in the B.C. legislature.  De Cosmos was one of the
speakers most strongly in favor of joining Canada.  The legislature did decide to
meet with the Canadian government to discuss such a union.  And B.C., of
course, did join Canada in 1871.  It also received an elected government,
responsible to the people.

De Cosmos served in the Canadian government as a representative from B.C.
He was also the second premier of B.C.  But his greatest work had been done
earlier.

When he was finally defeated in politics, his life seemed to fall apart.  He became
more and more odd.  This “lover of the world” had few friends.  He could be
seen walking the streets of Victoria, still in his frock coat and top hat.  Finally he
was declared insane.  He died in 1897.

Very few people came to his funeral.  He seemed a forgotten man.  But he
helped to bring B.C. together as a province.  He helped to unite B.C. with
Canada.  He also fought for the right of responsible government.  We have
much to remember him for.

No one was immune from his poison pen
Within months of coming to Victoria in 1858, Amor de Cosmos - born William
Smith - had started a newspaper, the British Colonist.

We do not know whether he had ever worked for a newspaper before.  But he
was fitted for the job.  He had read widely and could write well.  He also had lots
of plans for making his paper a success.

Within four years he had increased the paper’s circulation from 200 copies to
4,000.

The Colonist started small.  In a Hudson’s Bay Company shack on the wharf
stood a printing press used by a former paper.  Here, 200 copies of the first
edition were printed.
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There were only four pages, but these pages soon became the talk of the town.
De Cosmos started out fighting.  In the very first issue, he attacked the
governor.  Through the years he never stopped fighting for his own goals, and
warring against those who did not agree with him.

The Colonist’s attacks were not polite.  They were not kind.  The language used
to describe its victims would bring about court cases if printed in today’s
newspapers.

For instance, the following words were used to describe members of the
government with whom De Cosmos was battling.  The editor called them “vain,
puffed up, tyrannical, corrupt, short-witted, conceited mummies and
numbskulls.”

Once De Cosmos blamed Governor Douglas for all sorts of “corruption, wrongs,
outrages, mistakes, and losses” in the colony.  This kind of talk drew many
readers.  The editor liked to say that the Colonist was the most widely read
paper on the whole Pacific Coast.

The paper’s victims reacted in a number of ways.  The rival Gazette answered
with strong words of its own.  It called De Cosmos “a dishclout, cunning,
dishonest, a juggler, a tyrant, and a long and lean wolf in sheep’s clothing.”

The government once forced him to apologize.  Gov. Douglas even tried to close
down the paper.  But a tried and true method of settling disputes in early
Victoria was the fist fight.  De Cosmos carried a walking stick, and had to use it a
number of times!

Of course, the whole paper was not filled with his own rather forceful opinions.
There were lots of advertisements.  The front page urged readers to buy all sorts
of patent medicines, from “iodized horseradish” to sarsaparilla.  There were
many liquor ads.  Foods, like Worcestershire Sauce, imported from Britain, were
also advertised.

There was also some world news.  This was always out of date, though, as it
reached Vancouver Island by boat from San Francisco.  Most of this news of the
outside world was concerned with important events.  But once in a while the
Colonist did reprint a story strictly for its shock value.  There was one story of a
butcher in Paris who was found to be a murderer.  He had been selling his
victims in the form of pork pies!

The local news was, of course, most important.  The paper printed everything
from local gossip to police reports on who had been picked up drunk.  One story
described a quarrel in which someone was beaten with a dead cat.  Another told
of rotten eggs being thrown at a drunk at the theatre.
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But to De Cosmos, the most important local news involved the affairs of the
government.  These matters were always described at length.  They were also
discussed from his personal point of view.

De Cosmos always pushed his own beliefs in his paper.  He used the strongest
language he could.  (He sometimes even called those who opposed him
“traitors.”)

The Colonist, and his later paper, the Standard often made people angry.  But
through his papers he raised issues like those of union, Confederation and
responsible government.

The public read his papers because they liked his style.  In doing so, they allowed
De Cosmos to educate them on the important issues of the day.

Did you know?
• De Cosmos once said he started the Colonist “for amusement during the

winter.”
• An 1885 issue of the Colonist describes a meeting between De Cosmos and

the wealthy coal miner Robert Dunsmuir.  De Cosmos insulted Dunsmuir
then hit him with his fist.  “Mr. Dunsmuir retaliated by wearing out an
umbrella on his assailant’s head and shoulders.”

• De Cosmos ran the Colonist from 1858 to 1863, and the Standard from 1870
to 1872.  The Colonist began as a weekly paper and gradually increased to
five times a week.  The price was 12 1/2 cents.

• Despite his attacks on various people in his papers, some people said De
Cosmos bore no personal grudges.  He would sometimes entertain his victim
at dinner the same day he was attacked in the newspaper.

• From the Colonist’s first quarters on the HBC wharf, it moved into a small
shop on Wharf St.  The size of the office was about 12 feet x 14 feet.

• In later life, De Cosmos was apparently afraid of electricity.  He would not
have it in his home, and refused to ride in Victoria’s electric tram cars.

• In an early election, De Cosmos was registered as “William Alexander Smith,
commonly known as Amor de Cosmos.”  At the last minute, a voter came
hurrying in and voted for “Amor de Cosmos.”  The sheriff then declared that
“Smith, known as De Cosmos” had 10 votes, “De Cosmos” had one vote,
and his opponent had 11.  Therefore the opponent had won!

• De Cosmos was one of the people most responsible for persuading British
Columbians to join Confederation.  Despite this fact, he was not chosen as a
delegate to the talks in Ottawa.  He must have been disappointed.  He may
have been considered too impulsive to send on such a delicate mission.  Or
perhaps the B.C. governor was afraid that De Cosmos was too anxious for
Confederation, and that he would not insist on good enough terms for B.C.
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Assessment and Evaluation

The following information is adapted from “Guidelines for Student
Reporting” which is a B.C. Ministry of Education document published in 1994.

1. What is Assessment?
Assessment is the systematic gathering of information about what students
know, are able to do and are working toward.  Assessment methods and tools
include: observation; student self-assessments; daily practice assignments;
quizzes; samples of student work; pencil-and-paper tests; holistic rating scales;
projects; oral and written reports; reviews of performance; and portfolio
assessments.

2.  How does assessment connect to evaluation?
From the information collected through assessment activities, teachers evaluate
student performance. They use their insight, knowledge about learning, and
experience with students, along with the specific criteria they establish, to make
judgments about student performance in relation to expected learning outcomes.

3.  How can evaluation promote learning?
Students benefit most when evaluation is provided on a regular, on-going basis.
When evaluation is seen as an opportunity to promote learning rather than as a
final judgment, it shows learners their strengths and suggests how they can
develop further. Students can use this information to redirect efforts, make plans
to practice the learning, and establish future learning goals.

4.  What forms can evaluation take?
Evaluation may take different forms depending on the purpose.
a) Criterion-referenced evaluation is best used to evaluate student performance

in classrooms. It is referenced to criteria based on expected learning outcomes
described in the provincial curriculum. When a student’s program is
substantially modified, evaluation may be referenced to individual goals.
These modifications are recorded in an Individual Education Plan (IEP).

b) Norm referenced evaluation is used for large-scale system assessments.

5.  How does criterion-referenced evaluation work?
In criterion-referenced evaluation student performance is compared to
established criteria rather than to the performance of other students.

Evaluation referenced to curriculum requires that criteria are established based
on the expected learning outcomes listed in curriculum guides for a particular
subject and grade or course.
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6.  What steps does criterion-referenced evaluation process involve?
a)  Identify the expected learning outcomes (as stated in the curriculum guides).
 
b)  Identify the key learning objectives for students.
 
c)  Establish and set criteria.
 
d)  Involve students, when appropriate, in establishing criteria.
 
e)  Plan learning activities that will help students gain the knowledge or skills

outlined in the criteria.
 
f)  Inform students about the criteria their work will be evaluated against prior

to the learning activity.
 
g)  Provide examples of the desired levels of performance.
 
h)  Implement the learning activities.
 
i)  Use various assessment methods based on the particular assignment and

students.
 
j) Review  assessment data and evaluate each student’s level of performance or

quality of work in relation to the criteria.
 
k) Report the results of evaluation to students and parents.

7.  What should teachers evaluating student performance consider?
• the expected learning outcomes
• the level or quality of the student performance in achieving these outcomes

8.  How does setting criteria improve communication with students and
parents?
• improves instruction and clarifies expectations for student performance
• makes evaluation and reporting on students’ work more objective and better

understood
• provides important information about students to better meet their

learning needs
• involves students in setting the criteria with the teacher, which increases

student motivation, provides structure and clarity for students, and helps
them understand the marking and grading of their work

• informs students about what is expected of them and the standard for success
before they begin the learning activity and, as a result, makes success
accessible to all students
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• provides students with opportunities for self-evaluation against criteria that
facilitate the setting of specific and achievable goals

• informs students what letter grades are based on
• enhances parents’ understanding of the expectations for their children’s

learning
• allows parents to better assist their children
• builds a sense of appropriate expectations in the minds of parents and an

increased understanding of how their children are progressing in relation to
the subject, course and grade

9.  How does criterion referenced evaluation connect to students on IEPs?
Students whose programs are substantially modified must have an Individual
Education Plan (IEP) that outlines the goals they are working toward. Because
these students are not expected to achieve the learning outcomes outlined in the
provincial curriculum, an evaluation system referenced to individual goals is
used. To evaluate their learning, their performance is then compared to these
established individual goals. Such evaluation has the following characteristics:
• Specific individual standards or expectations are set for the students based on

their ability and past accomplishments.
• The learning goals and expectations are set by teachers, parents and students

and are recorded in the student’s IEP.
• Student performance is evaluated with reference to the goals, expectations

and criteria recorded in the IEP.
• Structured written reports are provided to parents for reporting purposes.

Students with special needs who can achieve the expected learning outcomes
stated in the provincial curriculum with only adaptations to the instruction or
assessment methods (e.g. having a teacher write for them, tape-recording their
answers) will use an evaluation system referenced to the provincial curriculum.
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Developing Criteria and Scoring Rubrics

Talk about this process with your colleagues before beginning and make any
changes you feel will make the product and process best meet your needs.
Working through the process with students (from step three on) helps them
understand the marking system also.

Step One
• Work together as a grade group, team or whole staff to select a writing

topic
•  Decide on a writing task (probably an expository paragraph on a

particular historical or geographical concept)

Step Two
• Establish some starting point criteria with the students so they know

roughly what is expected of them during their writing time
• Provide additional support to the students in the form of a pre-writing

activity to stimulate ideas
• Have students write a piece of writing that is no more than one page in

length and then ask them to edit their own work to produce a published
quality final product.  Peer editing is also okay, but the teacher should not
edit

• Ask the students to put their name on the back of the paper (not the
front) so that when you sort the samples you aren’t influenced by who
wrote the sample

Step Three
• Teachers get together and work in grade groups to sort the piles
• Choose whether you want a four-pile or six-pile sort before sorting

begins
• The number of piles will determine the number of categories in the

performance scale or scoring rubric

Step Four
• Review each pile with your grade level colleague and come to consensus

on the groupings (Do you all agree on the way you’ve categorized each
sample?)

• Edit your starting point criteria list (Did anything else come up while
doing the sorting that should be a criterion?)

Step Five
• Write descriptors for each pile (these descriptors become your

performance scale or rubric which explains what work of that quality for
that assignment criteria looks like)

• Ask yourself:  What are the characteristics of this writing?  What makes
this writing belong to this pile?  How well does this pile of writing
embody the assignment criteria?
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• These descriptions (performance scale / rubric) can be used repeatedly
during the year for that type of writing

• Save a few samples of performances at each level to be used as “anchor
papers” (teachers can refer to the anchor papers when working with
other colleagues, students or parents.  They are useful models to have on
hand)

• Decide whether or not you want to have the final performance scale /
rubric marching across or down the page

Setting and Using Criteria
The list below outlines the steps involved in the process. All steps should have
been addressed prior to any final evaluation. It is not necessary to address
them in the sequence given:
• identify the expected learning outcomes from the curriculum guides and

the IRPs
• identify the focus or purpose for the learning sequence (does it support

the expected learning outcomes in the curriculum?)
• design the performance or demonstrations that will enable the students to

show their understanding; these performances may include a number of
learning outcomes

• select appropriate resources or materials
• develop a draft set of criteria
• prior to starting the learning, engage the students in a dialogue about the

criteria to be used to evaluate their work; where appropriate, involve the
students in developing and refining the criteria

• provide models and examples of the desired levels of performance
• commence learning sequence using criteria as a focus for performance
• use criteria for assessment of work in progress and evaluation of final

demonstrations
• use criteria to support student self-assessment and goal setting



Secondary Social Studies 9-11 Resource 521 Copyright SD #43

Expository Writing

The following are examples of where expository writing is used
letters newspaper article
formulating questions complaints
field journals learning logs
advice columns recipes
instructions surveys
debates summaries
essays speeches
documentaries historical book or movie reviews
advertisements magazine articles
travel brochures directions
epitaphs reports
commercials rules
editorials orders

It is important to select appropriate criteria for your specific writing assignment
and teach to the criteria during the lesson sequence.  Building the criteria and the
subsequent performance scale with the students is also a very good idea. The
following are some possible criteria:
• clear statements of position
• line of thought is sustained
• knowledge of subject is demonstrated
• main ideas are emphasized
• minor points are subordinated to major points
• other points of view are considered
• writer stays on topic
• examples or quotations are used to support general statements
• topic sentence is present
• concluding sentence is present
• transition words and phrases are used
• point of view is consistent throughout
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Narrative Writing

The following are examples of where narrative writing is used
journal writing short story
diary satire
adventure legend
autobiography biography
novel cartoon script
interview historical event summary

It is important to select appropriate criteria for your specific writing
assignment and teach to the criteria during the lesson sequence.  Building the
criteria and the subsequent performance scale with the students is also a very
good idea. The following are some possible criteria ;
• characters are believable and consistent with historical fact
• characters grow or change over time
• point of view is consistent throughout story
• tense is consistent
• locations are clearly described
• dialogue is included and supports plot
• sequence of events is logical
• has an interesting lead
• action builds to a climax
• conflict between characters is shown
• the problem or conflict is resolved
• sensory language is used
• appropriate details are selected
• point of view is consistent throughout
• transition words and phrases are used
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Oral Presentation (4 point)

Rating Criteria
Exceeds
Expectations

• organize presentation to include an emerging introduction, well
developed body of material and a conclusion that summarizes

• introduces content that provides insight, detail and support
• engages the audience through the use of voice (tone, volume,

inflection), eye contact, and body language
• chooses vocabulary and sentence structure that enhances

overall effect
• balances detail with big picture

Fully Meets
Expectations

• organizes presentation to include a clearly defined
introduction, developed body of material, and a conclusion
that summarizes

• introduces content that provides some insight, detail and
support

• engages audience through some use of voice (tone, volume,
inflection), eye contact, and body language

• chooses vocabulary and sentence structure to build overall
effect

• develops detail and big picture

Minimally Meets
Expectations

• organizes presentation to include an introduction, body of
material and conclusion

• introduces content that provides limited detail and support
• attempts to engage audience through limited use of voice

(tone, volume, inflection), eye contact and body language
• chooses adequate vocabulary and sentence structure
• differentiates between detail and big picture

Does Not Yet
Meet Expectations

• struggles to organize presentation so that it has an
introduction, body of material and conclusion

• introduces content that provides little or no detail and
support

• struggles to engage audience through extremely limited use of
voice (tone, volume, inflection), eye contact, and body
language

• chooses weak or repetitive vocabulary and weak or incorrect
sentence structure

• not aware of big picture
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Oral Presentation (6 point)

A • excellent organization with a product that displays an engaging introduction, a well-
developed body of material, and a conclusion that summarizes main ideas

• sophisticated content that provides insight, detail, and support
• excellent ability to engage the audience through the use of voice, (tone, volume, inflection),

eye contact, and body language
• excellent choice of vocabulary and sentence structure that enhances overall effect
• excellent balance between detail and big picture

B • very good organization with a product that displays a clearly defined introduction, a
well-developed body of material, and a conclusion that summarizes main ideas

• content that provides insight, detail, and support
• very good ability to engage the audience through the use of voice (tune, volume, inflection),

eye contact, and body language
• very good choice of vocabulary and sentence structure that enhances overall effect
• balance between detail and big picture

C+ • good organization with a product that displays an introduction, a solid body of material
and a clear conclusion

• content provides some insight, detail and support
• good ability to engage the audience through some use of voice (tone, volume, inflection),

eye contact, and body language
• good choice of vocabulary and sentence structure
• noticeable development of both detail and big picture

C • satisfactory organization with a product that displays an introduction, body of material
and conclusion

• content that provides detail and support
• engages the audience through the inconsistent use of voice (tone, volume, inflection), eye

contact, and body language
• satisfactory choice of vocabulary and sentence structure
• development of both detail and big picture

C- • adequate organization with a product that displays an introduction, body of material and
conclusion

• content that provides some detail and support
• ability to engage the audience through some use of voice (tone, volume, inflection), eye

contact, and body language, but inconsistent
• adequate choice of vocabulary and sentence structure
• adequate development of both detail and big picture

F • rudimentary organization with a product that struggles to display an introduction, body
of material and conclusion

• content that provides little or no detail and support
• rudimentary ability to engage the audience through some use of voice (tone, volume,

inflection), eye contact, and body language
• limited vocabulary and weak or incorrect sentence structure
• limited or differentiation between detail and big picture; possibly no awareness of big

picture
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Expository Writing - Essay (4 point)

Aspect Not Yet Within
Expectations

Meets
Expectations
(Minimal Level)

Fully Meets
Expectations

Exceeds
Expectations

Snapshot The writing does not
accomplish the basic
task. It may be
seriously flawed,
incomplete, or
misinterpret key
aspects of the topic.

The writer has
something to say about
the topic, but is unable
to fully control the
form and style
required. The ideas and
development often have
gaps that the reader
has to fill in.

The writing fulfills the
requirements of the task,
with an overall sense of
purpose and control.
Ideas are generally clear
and carefully developed.

The writing features
some complex,
mature ideas,
structures, and
techniques; it is
dense and
economical. The
writer shows
engagement with the
topic, and takes
risks to create an
impact.

Meaning

- topic, purpose,
stance
- understanding
of the topic
- development
- support

• topic is clear, but
may omit thesis;
generally
unfocused and
illogical

• little
understanding of
the topic

• presents
inadequate
material to
develop the topic

• details, examples,
quotations are not
clearly linked to
the topic

• topic is clear;
thesis may be
unfocused,
purpose may
waver

• basic
understanding;
tends to summarize

• may be illogical or
hard to follow in
places

• difficulty
supporting
abstractions with
concrete examples;
may rely on general
knowledge,
emotion

• clear thesis

• sound
understanding of
topic with some
depth in places

• clearly and logically
developed

• relevant details and
examples to support
main points

• clear, and often
provocative,
thesis

• depth of
understanding;
attempts to
interpret (rather
than explain)

• developed with
some intellectual
appeal;

• selectively uses
research, detail,
examples, and
quotations to
build an
argument or
create an effect

Style

- voice & tone
- syntax
- word choice
- techniques

• little awareness of
audience

• syntax is generally
simple; limited
range of sentences

• word choice is
repetitive and
colloquial

• style is often
immature

• voice and tone may
be inconsistent

• some sentence
variety; may have
problems with
subordination

• word choice is
generally correct,
but not concise

• often has difficulty
using the
structures and
techniques needed
to express abstract
ideas; may be
redundant

• appropriate voice
and tone

• varies sentence
structure

• word choice is
varied; takes some
risks with complex
vocabulary

• evidence of some
risk-taking in using
a variety of
techniques for effect

• effective voice
and tone; may
use humour,
irony, satire

• varied
sentences flow
smoothly;
structures
appear to be
chosen to create
specific effects

• word choice
helps to set tone
and achieve
purpose;
economical;
strong verbs,
adjectives

• takes risks;
shows
originality,
inventiveness
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Form

- organization
and sequence
- transitions
- conclusion

• may have no clear
organization or
structure

• few transitions

• ending is often
weak

• paragraphing is
generally sound,
order of
paragraphs may be
ineffective

• connections among
ideas are often not
clear

• conclusion is often
very short or
formulaic

• carefully and
logically structured

• transitions make
explicit connections
among ideas or
sections

• explicit conclusions
follows logically
from the thesis,
development

 

• structure
appears
natural and
spontaneous

• well-chosen
transitions
create
continuity and
smooth
integration of
material

• satisfying
conclusion
usually has
some “punch”

Conventions

- spelling
- sentence
structure and
punctuation
-usage

• includes frequent
noticeable errors
in basic sentence
structure and
vocabulary that
distract the reader
and may

 

• includes
noticeable errors
that may cause the
reader to pause or
reread; often
surface errors
could be fixed by

• few errors; these do
not affect meaning;
appears to have
been carefully edited
and proofread

• few errors;
these do not
distract the
reader (may
only be
noticeable
when the
reader looks
for them)

This is the Ministry Performance Standard Quick Scale for Writing.
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Expository Writing - Essay (6 point)

A • excellent organization that displays an engaging thesis, effective use of transitional
devices, and effective use of support material that persuades and convinces the reader

• excellent control of language that displays sophisticated vocabulary and firm command of
writing skills (such as parallel structure, subordination)

• excellent ability to interpret/develop ideas that show precision and/or originality
• excellent mechanics with minimal errors in spelling, punctuation, sentence structure, or

grammar

B • very good organization that displays a strong thesis, effective use of transitional devices,
and use of support material that persuades and convinces the reader

• very good control of language that displays strong vocabulary and command of writing
skills (parallel structure, subordination)

• very good ability to interpret/develop ideas that show precision and/or originality
• very good mechanics with minimal errors in spelling, punctuation, sentence structure,

grammar

C+ • good organization that displays a clear thesis, use of transitional devices, and use of
support material that attempts to persuade and convince the reader

• good control of language that displays adequate vocabulary and some command of
writing skills (such as parallel structure, subordination)

• good ability to interpret/develop ideas that show some precision and/or originality
• good mechanics with some errors in spelling, punctuation, sentence structure, or grammar

C • satisfactory organization that displays a thesis, inconsistent use of transitional devices
and use of support material

• satisfactory control of language that displays correct vocabulary and some command of
writing skills (such as parallel structure, subordination)

• satisfactory ability to interpret/develop ideas that might show precision and/or
originality

• some mechanical errors but meaning is clear. There may be evidence of editing and
proofreading

C- • adequate organization that displays an attempt at a thesis, little use of transitional
devices and minimal use of support material

• adequate control of language that displays simplistic vocabulary and limited command of
writing (such as parallel structure, subordination)

• adequate ability to interpret/develop some ideas
• mechanical errors that may impede meaning. Little evidence of editing and proofreading

F • little organization that displays no thesis, no use of transitional devices, and no or
incorrect use of support material

• rudimentary vocabulary and writing skills (such as parallel structure, subordination)
• not able to interpret/develop ideas
• mechanical errors impede meaning. No evidence of editing and proofreading
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Presentation of Ideas (4 point)

Rating Criteria
Exceeds
Expectations

• selects excellent supporting evidence for a strongly
worded thesis

• organizes ideas effectively into a strong format
(introduction, body, conclusion)

• shapes and edits material to persuade and convince
• focuses material consistently

Fully Meets
Expectations

• selects evidence for a clearly worded thesis
• organizes ideas into essay format (introduction, body,

conclusion)
• shapes and edits material in an attempt to persuade and

convince
• focuses material

Minimally Meets
Expectations

• selects some evidence to support a thesis
• organizes some material, but inconsistently
• does some shaping and editing, but inconsistently
• focus is inconsistent

Does Not Yet
Meet
Expectations

• selects little or no evidence; thesis not apparent
• shows little or no organization
• shapes or edits little or no material
• struggles to find focus
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Presentation of Ideas (6 point)

Rating Criteria
A • selects excellent supporting evidence for a strongly worded thesis

• organizes ideas effectively into a strong format (introduction, body,
conclusion)

• shapes and edits material to persuade and convince
• focuses material consistently throughout

B • selects very good evidence for a strongly worded thesis
• organizes ideas into strong essay format (introduction, body,

conclusion)
• shapes and edits material that often persuades and convinces
• focuses material

C+ • selects good supporting evidence for a clear thesis
• organizes most ideas into an appropriate and balanced form

(introduction, body, conclusion)
• shapes and/or edits material to support thesis
• focuses most material

C • selects adequate supporting evidence for a stated thesis
• organizes most ideas into an appropriate form
• shapes and/or edits material in an attempt to persuade and

convince
• focuses some material

C- • selects some (often inconsistently) evidence for a stated thesis
• organizes some ideas
• shapes or edits some material
• focus of material is inconsistent

I • select rudimentary or no supporting evidence for an
inadequate/confusing thesis

• shows little organization of ideas
• shows little or no evidence of shaping or editing
• struggles to find focus
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Quality of Ideas (4 point)

Rating Criteria
Exceeds
Expectations

• exhibits excellent, independent analysis/criticism
• displays consistent variety, precision and/or originality
• shows insight into human condition
• consistently relevant
• makes powerful connections to relevant historical and

contemporary examples
Fully Meets
Expectations

• exhibits very good ability to engage in analysis/criticism
• displays variety and precision of thought
• shows awareness of the human condition
• avoids irrelevance
• makes good connections to relevant historical and

contemporary examples
Minimally Meets
Expectations

• exhibits ability to discuss questions
• displays inconsistent variety, precision and/or originality
• shows little awareness of the human condition
• uses insubstantive generalizations
• makes limited connections to relevant historical and/or

contemporary examples
Does Not Yet
Meet
Expectations

• struggles to discuss questions
• rarely displays precision of thought
• shows no awareness of the human condition
• often off topic
• does not make connections to relevant historical and/or

contemporary examples



Secondary Social Studies 9-11 Resource 531 Copyright SD #43

Quality of Ideas (6 point)

Rating Criteria
A • exhibits excellent, independent analysis/criticism

• displays consistent variety, precision and/or originality
• shows insight into human condition
• consistently relevant
• makes connections to relevant historical and contemporary examples

B • exhibits very good ability to engage in analysis/criticism
• displays variety, precision and/or originality of thought
• shows good awareness of the human condition
• avoids irrelevance
• makes good connections to relevant historical and contemporary examples

C+ • exhibits good ability to engage in some analysis/criticism
• displays variety and precision
• shows awareness of the human condition
• is relevant
• makes connections to relevant historical and contemporary examples

C • exhibits ability to engage in analysis/criticism
• displays some variety and precision
• shows some awareness of the human condition
• uses mostly relevant material
• makes some connections to relevant historical and contemporary examples

C- • exhibits ability to discuss questions/issues
• displays inconsistent variety and/or precision
• shows little awareness of the human condition
• uses unsubstantiated generalizations
• makes poor connections to relevant historical and contemporary examples

I • struggles to discuss questions/issues
• rarely shows precision of thought
• shows no awareness of the human condition
• often off topic
• does not make connections to human condition
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Understanding of Subject (4 point)

Rating Criteria
Exceeds
Expectations

• displays full range of understanding of material
• selects detailed and accurate references to work
• exhibits complete awareness of implications of question

Fully Meets
Expectations

• displays confident familiarity with work
• selects accurate references to work
• exhibits awareness of implications of question

Minimally Meets
Expectations

• displays sufficient familiarity with some material
• selects adequate reference to work
• exhibits awareness of question, but deals with it

superficially
Does Not Yet
Meet
Expectations

• not familiar with the material
• no or incorrect reference to work
• exhibits little understanding of question
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Understanding of Subject (6 point)

Rating Criteria
A • displays excellent understanding of material

• selects detailed and accurate references to work(s)
• exhibits complete awareness of implications of question/task

B • displays thorough understanding of material
• selects appropriate and accurate references to work(s)
• exhibits very good awareness of implications of question/task

C+ • displays confident familiarity with material
• selects accurate references to work(s)
• exhibits good awareness of implications of question/task

C • displays familiarity with material
• selects adequate, though limited, references to work(s)
• exhibits awareness of question/task

C- • displays familiarity with some of the material
• selects adequate, though limited, references to work(s)
• exhibits limited awareness of question/task

I • displays rudimentary understanding of material
• no, or incorrect, references to work(s)
• exhibits little, if any understanding of question/task
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Use of Language (4 point)

Rating Criteria
Exceeds
Expectations

• displays varied and effective use of language and
sentence structures

• exhibits excellent word choice including transitions
• has few, if any, grammatical errors (including spelling)

Fully Meets
Expectations

• displays varied use of language and sentence structure
• exhibits good word choice including transitions
• has consistent grammar with minor errors

Minimally Meets
Expectations

• displays limited use of language, repetitive sentence
structure

• exhibits adequate word choice
• has frequent grammatical errors but meaning remains

clear
Does Not Yet
Meet
Expectations

• struggles for clarity and coherence, simplistic sentence
structure (often incorrect)

• words are often used incorrectly
• has frequent grammatical errors that impede meaning
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Use of Language (6 point)

Rating Criteria
A • displays varied and effective use of language and sentence

structures
• exhibits excellent word choice including transitions
• has few, if any, grammatical errors (including spelling)

B • displays varied use of language and sentence structure
• exhibits very good word choice including transitions
• has few grammatical errors, all minor

C+ • displays controlled use of language and sentence structure
• exhibits good word choice including transitions
• has few grammatical errors

C • displays adequate use of language and sentence structure
• exhibits adequate word choice
• has some grammatical errors

C- • displays limited use of language and repetitive sentence structure
• exhibits inconsistent word choice
• has frequent grammatical errors, but meaning remains clear

I • struggles for clarity and coherence; simplistic sentence structure
(often incorrect)

• words are often used incorrectly
• frequent grammatical errors that impede meaning
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Language, Understanding, Ideas, Presentation
Criteria Does Not Yet Meet

Expectations
Minimally Meets
Expectations

Fully Meets Expectations

Use of
Language

• struggles for clarity and
coherence, simplistic sentence
structure (often incorrect)

• words are often used
incorrectly

• has frequent grammatical
errors that impede meaning

• displays limited use of
language, repetitive sentence
structure

• exhibits adequate word
choice

• has frequent grammatical
errors but meaning remains
clear

• displays varied use of
language and sentence
structure

• exhibits good word choice
including transitions

• has consistent grammar with
minor errors

Understandi
ng of
Subject

• not familiar with the material

• no or incorrect reference to
work

• exhibits little understanding
of question

• displays sufficient
familiarity with some
material

• selects adequate reference to
work

• exhibits awareness of
question, but deals with it
superficially

• displays confident
familiarity with work

• selects accurate references to
work

• exhibits awareness of
implications of question

Quality of
Ideas

• struggles to discuss questions

• rarely displays precision of
thought

• shows no awareness of the
human condition

• often off topic

• does not make connections to
relevant historical and/or
contemporary examples

• exhibits ability to discuss
questions

• displays inconsistent variety,
precision and/or originality

• shows little awareness of the
human condition

• uses insubstantive
generalizations

• makes limited connections to
relevant historical and/or
contemporary examples

• exhibits very good ability to
engage in analysis/criticism

• displays variety and
precision of thought

• shows awareness of the
human condition

• avoids irrelevance

• makes good connections to
relevant historical and
contemporary examples

Presentation
of Ideas

• selects little or no evidence;
thesis not apparent

• shows little or no
organization

• shapes or edits little or no
material

• struggles to find focus

• selects some evidence to
support a thesis

• organizes some material, but
inconsistently

• does some shaping and
editing, but inconsistently

• focus is inconsistent

• selects evidence for a clearly
worded thesis

• organizes ideas into essay
format (introduction, body,
conclusion)

• shapes and edits material in
an attempt to persuade and
convince

• focuses material
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Critical Thinking
Criteria Not Yet Within

Expectations
Minimally Meets
Expectations

Fully Meets
Expectations

Identifies and tries
alternatives

does not test or seem
aware of alternatives

tries some alternatives but
information ignored and
inconsistently used

understands alternatives
and puts selected
alternatives to trial to
determine their utility

Abstracting and
transferring

struggles to identify
relationships between
abstract patterns; is not
aware of abstract patterns

identifies limited
relationships between
abstract patterns; is aware
of some abstract patterns

is aware of abstract
patterns and can identify
multiple relationships
between them

Sorts Fact/Fiction or
Critical Thinking
Vocabulary

struggles to differentiate
fact from opinion/fiction

differentiates fact from
opinion

differentiates fact from
opinion and selects
appropriate material for
purpose

Sensitive to Others
Feelings/Idea or
Fair Minded

unaware of others
facts/ideas

aware of and willing to
accept some ideas/feelings
of others

works with others ideas
and accepts their feelings

Categorizing or
Organizing

makes frequent errors
categorizing items

makes some errors
categorizing items

sorts items into a variety
of categories, seeks
connections

Being Open Minded own opinions/beliefs
interfere with reasoning;
makes quick judgments

view material without
making quick judgments;
works to control
opinion/belief interfering
with reasoning

accepts material,
“withholds judgments”,
searches for other points
of view
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Historical Character Analyses (6 point)

Rating Criteria
A Outstanding. Insightful, thorough, and effectively written in expository

style. Uses evidence effectively. Goes beyond a surface interpretation to
interpret subtleties, consider motivation and relationships with other
people, speculate about alternative interpretations, and make
connections to other historical events.

B Very good. Logical, thorough and clearly written in expository style.
Includes accurate and relevant evidence; considers motivation and
relationships with other people; makes connections to other events.

C+ Good. Logical, consistent with historical facts and generally clearly
written although style may lapse. Focuses on key qualities of the
person and provides some support from researched materials.
Connection to other events tends to be obvious, often at a cursory or
surface level.

C Satisfactory. Tends to focus on obvious qualities of the person. Ideas
are relevant and consistent with the research, but may not be
developed. Writing is generally clear, although there may be frequent
lapses in expository style. Includes some evidence, but the connection
to the interpretation offered may be difficult to follow. Often omits
connections to other events.

C- Marginal. Tends to focus on retelling person’s actions rather than
explaining or interpreting. Generally consistent with the researched
material, but often provides little evidence. May be somewhat
confusing and difficult to follow or relatively brief.

I Not demonstrated. Does not provide evidence of the required criteria.
May be extremely short, inconsistent with the research, or
inappropriately written, or may fail to address the topic, let alone
complexities of the person.

Adapted from the Literature 12 IRP
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Reading for Information (4 point)

Rating Criteria
Exceeds
Expectations

• uses a wide range of strategies* to figure out technical words
• accurately identifies and synthesizes main ideas; locates

relevant material to respond to questions or tasks
• recognizes relationships between ideas; makes insightful

interpretations and inferences that are supported by specific
evidence

• synthesizes information with prior knowledge and beliefs;
questions and evaluates information in terms of prior
knowledge and beliefs

Fully Meets
Expectations

• uses appropriate strategies* to figure out technical words
• accurately identifies or restates main ideas; locates material to

respond to questions or tasks
• recognizes relationships between ideas; makes some

interpretations and inferences that are supported by specific
evidence

• makes logical connections between new material and prior
knowledge and beliefs; questions and evaluates some
information in terms of prior knowledge and beliefs

Minimally Meets
Expectations

• may use a dictionary or some strategies* to figure out technical
words

• identifies and restates main ideas; locates limited material to
respond to questions or tasks

• recognizes limited relationships between ideas; makes limited
interpretations and inferences that have limited supporting
evidence

• connects new information with prior knowledge and beliefs;
offers limited (and often incorrect) comparison of new
information in terms of prior knowledge and beliefs

Does Not Yet
Meet
Expectations

• does not figure out technical words
• identifies some main ideas, but struggles to restate in own

words; locates little material to attempt response to questions
or tasks

• needs help to find relationships between ideas; misses
interpretations and inferences

• attempts to connect new information with prior knowledge
and beliefs; creates illogical or unsupported judgments of the
information in terms of prior knowledge and beliefs

• adapted from the B.C. Performance Standards
• strategies may include accessing background knowledge about the topic, figuring out

unknown words, self-monitoring and self-correcting, connect what is read with what
is already known, summarize what has been read, determine the most important
ideas and the relationship between them, using context clues, using visual aids such
as charts, maps and graphs.
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Reading for Information (6 point)

Adapted from B.C. Reading Performance Standards : Ministry of Education, 2000

A • confidently use a range of strategies* to figure out technical words and/or specialized
vocabulary

• accurately identify and synthesize main ideas; locate relevant material to respond to
questions or tasks

• recognize relationships between ideas; make insightful interpretations and inferences that
are supported by specific evidence

• synthesize information with prior knowledge and beliefs; question and evaluate
information in terms of prior knowledge and beliefs

B • use a range of strategies* to figure out technical words and/or specialized vocabulary
• accurately identify and restate main ideas; locate relevant material to respond to

questions or tasks
• recognize relationships between ideas; make some interpretations and inferences that are

supported by specific evidence
• make logical connections between new information and prior knowledge and beliefs;

question and evaluate information in terms of prior knowledge and beliefs

C+ • use appropriate strategies* to figure out technical words or other specialized vocabulary
• accurately identify and restate main ideas; locate some relevant material to respond to

questions or tasks
• recognize some relationships between ideas; make some interpretations and inferences

that are at least partially supported by specific evidence
• make  some logical connections between new information and prior knowledge and beliefs;

question and evaluate some information in terms of prior knowledge and beliefs

C • uses some strategies* to figure out technical words or other specialized vocabulary
• identify and restate most main ideas; locate some relevant material to respond to

questions and tasks
• recognize limited relationships between ideas; make some interpretations and inferences

that have some supporting evidence (often simplistic and incomplete)
• connect new information with prior knowledge and beliefs; offer some simple comparisons

of new information about a topic and prior knowledge and beliefs

C- • analyze word parts; may use a dictionary for technical words and/or specialized
vocabulary

• identify and restate most main ideas; located limited material to respond to some
questions and tasks

• recognize some relationships between some ideas; make limited interpretations and
inferences that have little supporting evidence

• connect new information with prior knowledge and beliefs; offer limited (and often
incorrect) comparisons of new information about a topic and prior knowledge and beliefs

F • needs to figure out word; does not use a dictionary for technical or specialized words
• identify some main ideas, but not be able to restate in own words; locate limited material

to respond to limited questions and tasks
• needs help to find relationships between ideas; misses interpretations and inferences
• tries to connect new information with prior knowledge and beliefs; create illogical or

unsupported judgements or evaluation of the information
*Strategies may include accessing background knowledge about the topic, connecting what is
read with what is already known, figuring out unknown words, summarizing what has been
read, self-monitoring and self-correcting, determining the most important ideas and the
relationship between them, using context clues, using visual aids such as charts, maps and
graphs.
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Reading Historical Fiction (4 point)

Rating Criteria
Exceeds
Expectations

• uses multiple strategies* that access historical knowledge to
predict, interpret and evaluate

• comprehends and analyzes location, character, events, trends,
and their relationships

• makes insightful inferences supported by detailed evidence
• makes informed judgments and analyses with reasoned

arguments
• shows excellent ability to be empathetic to the experiences of

others

Fully Meets
Expectations

• uses some strategies* that access historical knowledge to
predict, interpret and evaluate

• comprehends and explores location, character, events, trends,
and their relationships

• makes inferences supported by detailed evidence
• makes judgments and analyses with reasoned arguments
• shows good ability to be empathetic to the experiences of

others

Minimally Meets
Expectations

• uses limited strategies* that access historical knowledge to
predict, interpret and evaluate

• comprehends location, character, events, trends, and their
relationships

• makes simple inferences supported by detailed evidence
• offers judgments and analyses with reasoned arguments
• shows some ability to be empathetic to the experiences of

others

Does Not Yet
Meet
Expectations

• struggles to access historical knowledge
• demonstrates limited comprehension of people, location, events
• makes few rudimentary inferences
• makes vague or no judgments with little or no supporting

evidence
• shows no empathy to the experiences of others

Adapted from the B.C. Reading Performance Standards: 2000.

*strategies may include
- reflecting and responding
- making personal connections to the text
- making predictions
- making mental pictures
- determining the most important events and details and making 
   connections between them
- identify and interpret literary elements
- make inferences and draw conclusions
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Reading Historical Fiction (6 point)

Adapted from B.C. Reading Performance Standards: Ministry of Education, 2000
A • use strategies* that access historical knowledge to predict, interpret, and evaluate

• comprehend and analyze setting, character, events, themes, and their relationships
• make insightful inferences supported by detailed evidence
• make excellent judgments and analyze with reasoned arguments based on historical

knowledge
• show excellent ability to be empathetic to the experiences of others

B • use strategies* that access historical knowledge to predict and interpret
• comprehend and perform analysis of setting, character, events, themes, and their

relationships
• make inferences supported by detailed evidence
• offer very good judgments and analysis with detailed supporting evidence
• show very good ability to be empathetic to the experiences of others

C+ • use strategies* that access historical knowledge to predict and attempt to interpret
• comprehend setting, character, events, themes and their relationships
• make inferences supported by reasons and examples
• offer good judgements with supporting evidence
• show good ability to be empathetic to the experiences of others

C • use strategies* that access historical knowledge to predict
• comprehend setting, character, events and some of their relationships
• make simple inferences supported by some specific evidence
• offer satisfactory judgements with some supporting evidence
• show some ability to be empathetic to the experiences of others

C- • use strategies* that access limited historical knowledge to predict
• comprehend setting, character, events
• make simple inferences with some supporting evidence
• offer judgements or reasons with some supporting evidence
• shows little empathy to the experiences of others

F • demonstrates little awareness of history
• demonstrates limited comprehension of character, setting, events
• makes few rudimentary inferences
• offers vague or no judgements with no supporting evidence
• shows no empathy for the experiences of others

*strategies  may include
• reflecting and responding
• making personal connections to the text
• making predictions
• making mental pictures
• make inferences and draw conclusions

• determining the most important events and
details and making

• connections between them
• identify and interpret literary elements
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Group Work (4 point)

Rating Criteria
Exceeds
Expectations

• contributes ideas and suggestions, offers feedback, poses
questions, offers clarification, and synthesizes material

• uses voice and physical expression to build communication,
enhance both speaking and listening

• shapes the way the group works, initiates, develops and sustains
interactions so that the group works harmoniously, takes on a
variety of roles to help solve conflict

• plans, monitors and analyzes interactions, understands his/her
own preferences and biases

• uses established criteria to self-evaluate with depth and insight

Fully Meets
Expectations

• contributes ideas and suggestions, offers feedback, poses
questions, offers clarification

• uses voice and physical expression to build communication,
• takes part in group discussion, follows rules for working with

others, willingly takes roles assigned by group
• shows awareness of strategies to improve communication,

understands dynamics of group
• uses established criteria to accurately self-evaluate

Minimally
Meets
Expectations

• contributes ideas that may be unconnected to group ideas, offers
suggestions but little or no elaboration

• makes eye contact, often speaks randomly or echoes others’
words

• struggles to take part in group discussion, relates the activity to
personal experiences by telling stories, hesitates to take role
assigned

• recognizes the effects of words and actions; often has an
unrealistic view of his/her contribution

• uses established criteria to work towards accurate self evaluation
 

Does Not Yet
Meet
Expectations

• contributes few, if any, ideas; may sit silently or talk about
unrelated material

• unable or unwilling to build positive communication
• unaware of how his/her behaviour affects others; may be

disruptive, aggressive, uninvolved or easily frustrated
• shows little understanding of how to work with others
• ignores established criteria to self evaluate; creates unrealistic or

inaccurate evaluation
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Speaking and Listening in a Small Group Discussion

Rating Criteria
Strong • uses voice and physical expression, and may use non-verbal cues to

build communication
• chooses clear and precise words and uses specific language

appropriately
• varies language for effect and audience, using tentative and inclusive

language
• works comfortably with group and helps develop and sustain

group’s interactions
• offers clarification, elaboration, explanation, feedback, suggestions,

hypotheses, questions and synthesis as needed

Good • voice easily heard and understood and may use non-verbal cues for
effect

• chooses clear words and may occasionally experiment with more
subtle or specific language

• may use some tentative and inclusive language
• works comfortably with group and contributes to social dynamics
• often makes suggestions and asks questions or adjusts his or her

thinking after listening to others

Competent • voice can be heard and understood, tries to make eye contact, and
occasionally uses body language

• may have difficulty using complex or unfamiliar language
• may use some inclusive language
• takes part in group discussion an follows basic rules for working

with others
• contributes some ideas and suggestions to the group

Developing • voice unclear or difficult to hear at times, with little variation in tone
and expression

• little eye contact
• relies on familiar language and often uses vague or general words
• shows some awareness of the responsibilities of contributing to a

group
• offers ideas that may not connect with those of others, and may not

be able to explain or clarify ideas

From the B.C. English 11-12 IRP; based on the reference set Evaluating Group Communication
Skills Across the Curriculum
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Group Work (6 point)

Adapted from the Reference Set Evaluating Group Communication Skills Across Curriculum,
Ministry of Education, 1995

A • contribute ideas and suggestions, offer feedback, pose questions, offer clarification and
synthesize material

• use voice and physical expression to build communication, enhance both speaking and
listening

• shape the way the group works, initiate, develop, and sustain interactions so that the
group works harmoniously, take on a variety of roles to help solve conflict

• independently plan, monitor and analyze interaction, understand his/her own preferences
and biases

B • contribute ideas and suggestions, offer feedback, pose questions, offer some clarification
and synthesize some material

• use voice and physical expression to build some communication
• help to shape the way the group works, take responsibility for group process, be

responsive to other group members
• plan, monitor and analyze key features of interactions, understand some of his/her own

preferences and biases

C+ • contribute some ideas and suggestions, take part in brainstorming sessions, add
information to others’ suggestions

• make some eye contact, use body language for emphasis
• take part in group discussion, follow rules for working with others (taking turns, listening),

willingly take role assigned by group
• show awareness of strategies to improve communication, understand dynamics of group

C • contribute some ideas, show interest in others’ ideas, add limited information to others’
suggestions

• make some eye contact, use some body language, often repeat favourite words, or echo
others’ words

• take part in group discussion, work with others, accept role assigned
• show limited awareness of strategies to improve communication, may take some

responsibility for group successes and problems

C- • contribute ideas that might be unconnected to group ideas, offer suggestions but have little
or no elaboration

• make little eye contact, often speak randomly
• struggle to take part in group discussion, relate the activity to personal experiences by

telling stories, hesitate to take role assigned
• recognize the effects of words and actions, often have an unrealistic view of his/her

contributions

F • contribute few, if any, ideas; may sit silently or talk about unrelated material
• be unable to build positive communication through voice or physical expression
• be unaware of how his/her behavior affects others, be disruptive, aggressive, uninvolved

or easily frustrated
• have little understanding of how to work with others
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Assuming a Role (4 Point)

Rating Criteria
Exceeds
Expectations

• develops a keen sense of the character’s personality traits
• generates insightful and realistic responses to historical or

topical issues
• recognizes and displays a variety of concerns or beliefs about

historical material
• assumes effective body language and dialect (if applicable)

Fully Meets
Expectations

• develops a strong sense of the character’s personality traits
• generates realistic responses to historical or topical issues
• recognizes and displays concerns or beliefs about historical

material
• assumes body language and dialect (if applicable)

Minimally Meets
Expectations

• develops a sense of the character’s personality traits
• generates responses to historical or topical issues
• recognizes and/or displays some concerns or beliefs about

historical material
• attempts to use body language and dialect (if applicable)

Does Not Yet
Meet
Expectations

• few or no character traits developed
• struggles to generate responses to historical or topical issues
• fails to recognize or displays concerns or beliefs about

historical material
• no attempt to use body language and dialect (if applicable)
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Assuming A Role (6 Point)

Rating Criteria
A • develops a keen sense of the character’s personality traits

• generates insightful, realistic responses to historical or topical issues
• recognizes and displays a variety of concerns or beliefs about historical

material
• assumes effective and consistent body language and dialect (if applicable)

B • develops a strong sense of the character’s personality traits
• generates thoughtful and realistic responses to historical or topical issues
• recognizes and displays multiple concerns or beliefs about historical

material
• assumes effective body language and dialect (if applicable)

C+ • develops a good sense of the character’s personality traits
• generates realistic responses to historical or topical issues
• recognizes and displays concerns or beliefs about historical material
• assumes consistent body language and dialect (if applicable)

C • develops a sense of some character’s personality traits
• generates some realistic responses to historical or topical issues
• recognizes and/or displays a variety of concerns or beliefs about historical

material
• uses body language and dialect, but inconsistently (if applicable)

C- • develops a limited sense of some character personality traits
• generates responses to historical or topical issues
• shows minimal recognition of concerns or beliefs about historical material
• attempts to use body language and dialect (if applicable)

I • few or no character traits developed
• struggles to generate responses to historical or topical issues
• fails to recognize or display concerns or beliefs about historical material
• no attempt to use body language and dialect (if applicable)
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Alternative Role Play Rubric

Rating Criteria

A

Goes beyond requirements of the task. Criteria consistently met at a strong
level. The message is clear and easily understood by peers as well as teacher.
Includes descriptions to refine and enhance the message or add interest to the
interaction. Language shows some flow and may include vocabulary and
patterns not practiced in class. Pauses do not interfere with message. There is
a clear sense of interaction - the student recognizes and responds to simple
language and patterns. May ask for a specific word or phrase and be able to
use it effectively to continue the communication.

B

Criteria met during most of the role play. Most of the message is clear,
appropriate, and easy to follow by both peers and teacher. Includes some
detail. Tends to rely on and repeat simple sentences and patterns. May
include frequent pauses, most often at the end of a phrase or sentence. There
is a sense of interaction, with the student able to recognize and respond to
simple questions and prompts.

C+/C

Criteria met for parts of the role play. Some points are clear, but others require
effort on the part of the listener and may be difficult for peers to understand.
Tends to repeat simple patterns with few details. The student is able to
communicate for very short periods with frequent hesitations and extended
pauses. Little sense of interaction - tends to be focused on own efforts and
may have difficulty recognizing and responding to prompts and questions
from partner.

C-

Attempts to address most criteria. Offers appropriate information, but parts
may be incomprehensible or delivered out of character. May be very brief, and
deals with requirements in a cursory fashion. Speech may be halting, and
pauses often interfere with communication. Errors in language impede parts of
the communication. Little evidence of effective language strategies.

F Does not demonstrate listed criteria. Message may be incomprehensible,
inappropriate or extremely brief.

From the B.C. German IRP
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Visual Presentation of Material (4 point)

(posters, timelines, gameboards, etc.)

Rating Criteria

Exceeds
Expectations

• demonstrates thorough learning about subject
• includes all key information and/or facts
• creates effective visual impact (including spatial organization,

choice of materials, colour, shape, etc.)
• displays excellent and appropriate skills (mapping, labelling)

Fully Meets
Expectations

• demonstrates good learning about subject
• includes key information and/or facts
• creates good visual impact (including spatial organization,

choice of materials, colour, shape, etc.)
• displays good and appropriate skills (mapping, labelling)

Minimally Meets
Expectations

• demonstrates adequate learning about subject
• includes adequate information and/or facts
• creates visual impact (including some spatial organization,

adequate choice of materials, colour, shape, etc.)
• displays adequate skills (mapping, labelling)

Does Not Yet
Meet Expectations

• demonstrates little learning about subject
• includes little or incorrect information and/or facts
• struggles to create effective visual impact (poor organization,

choice of materials, colour, shape, etc.)
• displays inadequate or incorrect skills (mapping, labelling)
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Visual Presentation of Material (6 point)

(posters, timelines, gameboards, etc.)

Rating Criteria

A
• demonstrates thorough learning about subject
• includes all key information and/or facts
• creates effective visual impact (including spatial organization, choice of

materials, colour, shape, etc.)
• displays excellent and appropriate skills (mapping, labelling)

B
• demonstrates very good learning about subject
• includes key information and/or facts
• creates very good visual impact (including spatial organization, choice of

materials, colour, shape, etc.)
• displays very good appropriate skills (mapping, labelling)

C+
• demonstrates good learning about subject
• includes good information and/or facts
• creates good visual impact (including spatial organization, choice of

materials, colour, shape, etc.)
• displays good skills (mapping, labelling)

C
• demonstrates adequate learning about subject
• includes relevant information and/or facts
• creates visual impact (including spatial organization, choice of materials,

colour, shape, etc.)
• displays consistent skills (mapping, labelling)

C-
• demonstrates limited learning about subject
• includes limited information and/or facts
• creates inconsistent or limited visual impact (weak use of space, choice of

materials, colour, shape, etc.)
• displays inconsistent or inappropriate skills (mapping, labelling)

I
• demonstrates little learning about subject
• includes inadequate or incorrect information and/or facts
• struggles to create visual impact (poor organization, choice of materials,

lack of colour, random shape, etc.)
• displays inadequate or incorrect appropriate skills (mapping, labelling)
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M.O.E. Assessment Resources

For other assessment and evaluation ideas, consult these Ministry of Education
Resources:

Integrated Resource Packages (IRPs)
• column three of the main body of the IRP
• appendix D

BC Performance Standards
• Reading
• Writing
• Social Responsibility

The Assessment Handbook Series
• Performance Assessment
• Portfolio Assessment
• Student-Centred Conferences
• Student Self Assessment

 
 
Check the Ministry of Education website for ongoing information and down-
loadable assessment packages as they become available.

www.bced.gov.bc.ca
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(Mostly) Canadian Web Sites for Social Studies

Map Sites
Map Quest www.mapquest.com
Educational Enhancements www.edenhance.com/mapproj.htm
National Atlas www.atlas.gc.ca
National Geographic www.nationalgeographic.com/maps/

index.html
Virtual Fieldtrips www.colorado.edu/geography/

virtdept/contents.html

Earth Science
Canadian Geographic www.canadiangeographic.ca
Geographic Names of Canada www.geonames.nrcan.gc.ca
Meteorological Service of Canada www.msc-smc.ec.gc.ca/index ecfm
Geographic Learning Site http://geography.state.gove/

index.html
Environment Canada Weather www.weatheroffice.com
Canadian Hurricane Centre www.atl.ec.gc.ca/weather/hurricane

Astronomy
NASA www.nasa.gov

www.visibleEarth.nasa.gov
Space Weather www.spaceweather.com
Space Watch www.space.com
Satellite views www.sec.noaa.gov/pmap/

pmapN.html
Hubble Satellite www.hubble.stsci.edu/

First Nations
University of Alberta Home page www.ualberta.ca/-bleeck/canada/
Community Learning Network www.cln.org/themes/fn history.html
History of Native Groups http://collections.ic.gc.ca/

heirloom_series/
volume2/volume2.htm

Indian and Northern Affairs Canada www.inac.gc.ca/pr/pub/fnc/
indexe.html

Explorers
Canadian Museum of Civilization www.vmnf.civilization.ca/explorer/

xplcd.html
Our Heritage Home Page www.ourheritage.net
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Environmentalism and Animals
Climate voice www.climatevoice.org
Eco-Portal www.eco-portal.com
Environmental Directory www.webdirectory.com
Green Map systems www.greenmap.org
Greenpeace www.greenpeacecanada.org
Nature Conservancy www.natureconservancy.ca
David Suzuki Foundation www.davidsuzuki.org
Trees for Life www.trees4life.ca
Global climate Change www.climatechange.gc.ca
Environmental News Network www.enn.com
Canadian Wildlife Service www.cws-scf.ec.gc.ca/
Canadian Aquatic Environments www.aquatic.uoguelph.ca
World Wildlife Fund www.wwf.ca
Canadian Nature Federation www.cnf.ca

History and Canadiana
Canadian Museum Database http://daryl.chin.gc.ca/

Museums/English/index_top.html
World Hyperhistory www.hyperhistory.com/online_n2/

History_n2/a.html
Citizenship and Immigration http://www.cic.gc.ca
Early Canadiana Online www.canadiana.org

Non-Government Organizations
Amnesty International www.amnesty.org
NATO www.nato.int
United Nations www.un.org
World Health Organization www.who.int   or   www.who.ch

This is just a small sample. Many others exist and are easy to find. Go to any
search engine, such as google or ask jeeves and type in the keywords. (Ex.
NATO or United Nations, or Supreme Court.) This is by far the easiest way to
locate all sorts of great information. Or, assign the job of researching to your
student and compile a class list of great websites over the course of the semester.
Remember: check your sources and be aware of bias.
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Historical Fiction

Reading about history through fiction is an easy and fun way to learn about the
people and events of a period in history. The following lists some titles for
potential use in the classroom. These could be read as a class, suggested as
additional reading to interested students or read aloud over time by the
teacher/students in the class as a break from the regular routine. For each book,
the title and author has been provided. Where possible, additional information is
also included.

 Individual Novels

Isobel Gun by Audrey Thomas
About an Orkney girl who enters the fur trade on the Bay posing as a young
man. Penguin Books. Visit www.penguin.ca for more information.

Redcoat by Bernard Cornwell
Set in 1777 where Philadelphia has fallen to the British during the American
Revolution.

Black Robe by Brian Moore
It really is better than the movie.

Alias Grace by Margaret Atwood
This is a very long novel, but provides excellent information about Upper
Canada in the 1800s as a young servant girl is convicted for the murder of her
employer. Based on a true story.

The Last Spike by Pierre Berton
OK, so it isn’t fiction. It is still a great read about an epic time in Canadian history.

The Hollow Tree by Janet Lunn
Phoebe Alcott flees to Canada as a Loyalist during the American Revolution after
her cousin has been executed as a Loyalist and her father is killed while fighting
for the rebels.

A Question of Loyalty by Barbara Greenwood
About the 1837 Rebellion in Canada.

The Jade Peony by Wayson Choy
This novel depicts Vancouver’s Chinatown in the 1930s and 1940s; it shows the
realities of pre-and-during WW2 for this group of people.
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Who Has Seen the Wind by W.O. Mitchell
This is about growing up on the Canadian Prairies, partially during the
Depression years.

In the Skin of a Lion by Michael Ondaatje
The novel depicts the immigrant population of Toronto during the boom years
during the early 1900s.

Broken Ground  by Jack Hodgins
This book describes a group of families, whose men all fought in WWI. They
attempt to deal with post war trauma while settling the wild Comox Valley on
Vancouver Island in the years immediately following the Great War.

The Trade by Fred Stenson
Describes life in the fur trade immediately after the merger of the Hudson’s Bay
Company and the North West Trading Company.

Obasan by Joy Kogawa
This novel tells the story of a Japanese-Canadian family and their trials and
tribulations during the internment years of WWII.

Series

The Horatio Hornblower series by C.S. Forster. This series covers the time
period from 1794 to 1847 and tells the tale of a midshipman (and his rise) in the
British Navy. Midshipman is the first book in the series.

The Aubrey/Maturin series by Patrick O’Brian. Jack Aubrey is a new captain in
the British Navy and Stephen Maturin is his ship’s surgeon. Maturin is also a spy
for the English Government. This series takes place during the Napoleonic Wars.
Master and Commander is the first book in the series.

The Captain Drinkwater series by Richard Woodman. He writes about the
Napoleonic Wars period. The Flying Squadron is the first book in the series.

The Sharpe series by Bernard Cornwell are about the adventures of a Captain in
the British Army fighting the Napoleonic Wars. Sharpe’s Rifles is the first novel in
the series.
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Field Trip Ideas

Field trips can be a wonderful way to make history and geography come alive
for our students, so often they are worth the extra work made necessary by
additional planning and organizing. The following details a list of Lower
Mainland field trip locations:

Grade Nine
• X’a:ytem Sto:lo Nation Longhouse Interpretative Centre (Hatzic Rock)
• Vancouver Art Gallery to see Emily Carr paintings
• Museum of Anthropology at UBC (especially the longhouse)

Grade Ten
• Royal B.C. Museum in Victoria
• Law Courts
• Fort Langley via the Fraser River on the New Westminster Paddlewheeler
• Irving House in New Westminster (1860s house)

Grade Eleven
• Sun-Yat-Sen Gardens and Chinatown/Japantown
• Port of Vancouver
• Brittania Beach Mine
• Mill Tours
• Holocaust Museum
• Japanese Canadian National Museum
• Legislative Buildings in Victoria

When planning a field trip, make sure to discover the protocols established in
your school. Often there are pre-made organization forms or permission forms
that are ready for use. These usually include information such as
• location and or title of field trip
• theme or topic
• length of the trip
• school contact information (phone, fax, email address, contact person)
• cost
• description of event
• list of necessary supplies
• other information or comments
• parent permission space and, if applicable, liability waiver
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Video Resources

The following videos are available for use at Winslow Centre. This is only a
partial list, so checking the A/V Loans catalogue in your library might be of help
as well. A/V resources can also be ordered on line.

Grade Nine
971.01 COU
970.004 FIR
971 FIR
940.2 AGE
944.04 FRE
305.8 HUM
941.08 IND
944.04 FRE
941.07 IND
973.5 BEF
973.3 DEC

Coureurs de Bois: New France and the Fur Trade
First Nations Portraits
The First Nations
The Age of Discovery (1400-1500)
French Revolution: Birth of New France
Human Rights, Human Wrongs
Industrial Revolution in England
French Revolution: the Death of an Old Regime
The Industrial Revolution
America Before the Revolution
Declaration of Independence and War

Grade Ten
971.04 GAB
971.004 HEA
971.05 RIE
971.05 LAS
971.01 UPP
917.15 QUE
971.01 TRA
971.1 FOR
971.1 FRA
971.04 NEW
971.17 BAR
328.71 CAN
971 CDN

Gabriel Dumont
Head-Smashed-In Buffalo Jump
Riel (series)
The Last Spike
Upper Fort Garry: The End of the Fur Trade
Quebec and the Atlantic Provinces
Trade for Furs; the Beginning
Fort Langley
Fraser Gold!
The Newcomers: 1847
Barkerville
Canadian and American Governments: A Contrast
Confederation
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Grade Eleven
971.4 ACT
940.54 CAN
971.004
333.95 FIS
349.71 HOW
328.71 HOW
355 SHA
940.4 BAT
342.71 CAN
305.8 CAN
302.23 PRO
333.7 CAN

Action: the October Crisis of 1970
Canada’s Coming of Age 1939-1945 (kit)
First Nations: A Circle Unbroken (series)
Fish Sustainability
How Laws are Made
How Parliament Works
Shadows of War, Faces of People: Canada’s Peacekeepers
The Battle of Vimy Ridge (series)
Canada’s Charter of Rights and Freedoms
The Canadians: The Japanese Community Parts 1 and 2
A Propaganda Model of the Media/ Alternative Media
Canada’s Wealth: Using our Natural Resources



Secondary Social Studies 9-11 Resource 559 Copyright SD #43

Other Resources, Teacher’s Guides and Kits

Many of the following resources and kits are very useful for teaching Social
Studies. Check with your department head to see if your school has purchased
any of them or has alternatives.
• What’s the Deal with Treaties? An educational kit on treaty making in B.C.
• Canada: A People’s History (a visual encyclopedia of our nation’s history by

the CBC)
• Our Shxwell is All Around Us: Archaeology and Sto:lo Culture
• Nisga’a Final Agreement
• Poverty: It’s Local, It’s global (BCTF teacher guide)
• The Beaver (magazine)
• Shaping a Livable Region (Greater Vancouver Regional District Curriculum

Project)
• We Are Canadians: the CRB Heritage Project (multi-media kits)
• Origin video series
• Exploration Canada (teacher resource book)
• Canadiana Scrapbooks
• The Canadian Series of Jackdaws
• Celebrating the Mosaic (resources and lessons by BCTF’s Consortium on

Diversity in Education)
• Cases for Teaching in the Secondary School
• Native Soldiers/Foreign Battlefields (Government of Canada Foreign Affairs)
• Pacific Rim Discovery: A Teacher’s Resource
• Mining in B.C. Resource Kit by the Mining Association of British Columbia
• Our Canadian Government (ISBN 1-55035-661-5) for a basic presentation of

government
• Being Canadian: Language for Citizenship (ISBN 0-13-447319-1)
• Gateway to Canada (ISBN 0-19-541152-8)
• Canada: A Growing Concern (ISBN 0-88996-130-1)
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Plagiarism

Plagiarism is the taking or passing off another person’s ideas or words as one’s
own.
During the creation of assignments, students are often urged to research
material and include findings in their work.  Sources should be cited (in a
bibliography) on all ideas or direct quotations acknowledged.  Failure to do this
usually constitutes plagiarism.

How to avoid plagiarism

Teachers
• Do not repeat assignments very often.  This means you must have a large

bank of essay and research topics, or topics must be created each term.
• Have essays written in class (topics may be given in advance, but the actual

writing is performed in one period; if note cards are permitted, they must be
submitted with the paper)

• Create assignments that compare two like or unlike sources  (for example,
compare Louis Riel’s quest for power to that of Hitler’s)

• Insist on a Works Consulted Page (bibliography) that shows all sources of
information (use the “Documenting Your Research” handout included in this
section)

• Accept only papers written in the format set out in the APA or MLA
bibliography style manuals

• Control allowed resources
• Teach your students how to take research notes by going through examples

of acceptable and not acceptable reworkings of information  (use the
examples given in this section or create your own)

• Teach your students how to “give credit where credit is due”  by practicing
quotation and citation procedures

• Create assignments that do not rely on writing as a major component  (e.g.,
Create a game that depicts the development of the fur trade)

• Display a poster that identifies what constitutes intellectual dishonesty (better
yet, have students create and display the poster)

• Insist that printed copies of all electronic material be handed in with the paper
• Share this entire section with your students

How to Detect Plagiarism
As students become more adept at accessing information, they may be tempted
to “borrow” some of that material for a project.  Detecting that the material
might be plagiarized is becoming more difficult.
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Suggestions to help decide if the work is plagiarized
• Collect in-class samples of work in September and use these as references to

check
• Vocabulary sophistication
• Syntax
• Intellectual level
• Organization of any suspected work
 

• Be aware of any sharp shifts of topic as often students will alter a topic to
better fit a plagiarized paper

• Check cited works or submitted notes to see if the student has struggled with
reworking information

• Keep a bank of examples of plagiarism from previous years; this should be
reviewed periodically

• Have a private conference with a student, asking for clarification of
vocabulary or ideas (if a student struggles for answers, question why)

Plagiarism Examples: Acceptable and Unacceptable

Original
The following is an excerpt from “The War of 1812” by Bill Willson (Port
Moody).
Brock was a young English general who was given the tough job of defending Canada. He
was an impressive man, standing over six feet tall, a champion boxer, and swimmer. His
fair and friendly attitude towards his men inspired them to follow him. (In those times,
ordinary soldiers and seamen were often cruelly treated by their superiors.) His strong
and daring leadership rallied Canada’s men to fight.

Not acceptable
Brock, who was given the job of defending Canada, was a tall English General
and a champion boxer and swimmer. He was different from most other military
leaders of his day because he was fair and friendly, inspiring his men to follow
him. This leadership rallied Canada’s men to fight.
• Material is often copied from the original
• Paraphrasing is too close to the original

Not acceptable
General Brock was given the difficult task of defending the colonies of Canada.
He was a most impressive individual, a champion swimmer and boxer who
stood over six feet tall. In those days, fighting regiments were often treated
poorly by their leaders, but Brock had a fair and friendly attitude towards his
men. This daring leadership inspired his men to follow him.
• Voice and ideas too close to the original
• Paraphrasing too close to the original
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Acceptable
One of Canada’s first military heroes, General Brock caused many future leaders
to consider how to treat their forces. In a time when most soldiers and sailors
were treated cruelly by their superiors, Brock inspired his men by exhibiting
both friendly and fair behaviour. His unique leadership style helped him form
dedicated units that would go on to score decisive victories over their American
opposition.
• Ideas and voice different from original
• Material selected from original to support new ideas

Websites to be aware of
• http://www.planetpapers.com/
• http://campus.fortunecity.com/bates/340/
• http://www.linknation.com/
• http://users.ntplx.net/~pffarris/essays/index2.htm
• http://www.screw-essays.com/
• http://www.givemenotes.com/messageboard.html
• http://www.geniuspapers.com/
• http://www.essay.web.com/
• http://www.essaysearch.com/welcome.html
• http://papercamp.com/free_essays.htm
• http://www.atlantic.net/~tenor/essays.htm
• http://www.4essays.com/
• http://www.cyberessays.com/
• http://www.12000papers.com/
• http://www.eduenow.com/
• http://www.essaypage.com/
• http://www.essay.org/
• http://www.essaydepot.com
• http://www.netessays.net/
• http://www.essayworld.com/
• http://www.awerty.addr.com/essays.html
• http://www.bignerds.com/
• http://www.schoolsucks.com/
• http://www.whitenight.com/url/archive.htm

Most of these are free; some require money to gain access.

If you want to search yourself, try ALTA VISTA or METACRAWLER and search
for ‘essay’, ‘free essay’, ‘school essay’.  Typing in wording that appears copied
will often identify the paper as well.
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Documenting Your Research

Whenever you use an idea or information that is not your own, you must give
credit to the author and/or source. This brief guide, based on the MLA
Style (Modern Languages Association), will help you credit the most common
sources. Refer to The MLA Handbook for Writers of Research Papers, 5th ed.,
1999 for complete information.

Sources are cited in 2 ways
Works Consulted
• Formerly called the BIBLIOGRAPHY -- is a separate page or pages at the end of

your paper. It fully documents all the sources that were researched. (Title the page
“WORKS CITED” if all sources are cited in the text.)

In-Text Citations
• Formerly called FOOTNOTES, NOTES, OR ENDNOTES - are placed in the text of

your paper to indicate exactly which paraphrased ideas or quotations were used
from each source. In-text citations clearly point to full documentation in the “Works
Cited” or “Works Consulted” page.

• If the author’s name is included in the sentence, it is not repeated in the parenthetical
page citation:

Fitzhenry has argued this point (136-89).
This point has been well documented (Fitzhenry 136-89).

• Quotation marks indicate exact words of another author:
Cats are “a reward and comfort to all” (Fitzhenry 160).

• Quoting an author who has been quoted by another author:
Cats are “sent to comfort the world” (Smith qtd. in Fitzhenry 23).

• If a quotation is more than 4 lines of text or more than one complete sentence, leave
a blank line before the quote, use indents, single space the quotation, and do not use
quotation marks. (Note: the period is before the page number in this case.):

Smith adds thoughts and strategies about cat care in her very successful manual
of care:

Cats are very independent and cannot be easily trained.
Some animal trainers have successfully trained cats using
very unique methods which require great patience and respect
for the cat. If the trainer hopes to be successful, he or she must
begin when the cat is very young. (235)
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• Collect “documentation data” for every source that is consulted. If information from
some of the sources is not used, it can easily be removed from the “Works
Consulted” page. There are many ways to make collecting the source data easier.
Your teacher or teacher-librarian may ask you to use a specific method.

General Rules for “Works Consulted” or “Works Cited” Page(s)

Please note: the following rules demonstrate the format of the works cited page.

Items are arranged alphabetically IN ONE LIST by the last name of the author,
or the first name of the title if there is no author. Use the second word in 
a title beginning with “A”, “AN”, or “THE”. Do not number the list. This 
list is in alphabetical order.

The first line of each entry begins at the left margin. Each following line is 
indented five spaces. Single space each item, but leave a space between 
items. This is an example of the rule.

The alphabetical list of sources credited is placed at the end of the report on a 
separate page and is titled WORKS CITED or WORKS CONSULTED.

Underline or italicize titles of books, magazines, newspapers, encyclopedias 
(print or on-line or CD-ROM), and AV materials. (Beware - italics are often

not clear.)

Punctuation and capitalization are important. Follow the examples on the 
following pages carefully. Do not try to memorize: always consult the 
guide.

Shorten the publisher’s name - e.g. Macmillan Publishing Company of 
Canada becomes Macmillan.
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Print Sources

Type of Text Being Referenced Examples of “Works Consulted”
and “In-text” citations

If no example is given, assume the citation follows the basic
example under Book-One author.

BOOK - One author
Author’s last name, first name. Title.

Place of publication: Publisher,
Year of publication.

THIS IS THE BASIC FORM

Note - The first word in the title & all
other important words are capitalized.
The title is underlined or italicized. If the place
of publication is a small town, add the state,
province or country.

Works Consulted:
Abel, Henry. Cat Behavior. New York:
     Macmillan, 2000.

Bond, James. Cat in the Kremlin. Port Moody,
     British Columbia: Inlet Press, 1998.

In-text citation:
It has been argued that cats are intelligent (Abel 321).
A researcher, Henry Abel, said “Cats are intelligent”
(321).

Note - 321 is the page number; the period follows the
page(s) in parentheses; and if the information is in the
sentence, it does not need to be repeated in the citation.

BOOK - 2 or 3 authors

See basic form. Note only first author
(named on title page) has name
inverted.

Works Consulted:
Brown, Sue H., Sam Black, and Mary Green.
     More about Cats. Vancouver: Talon Books, 1999.

In-text citation:
“Cats have exceptional eye sight” (Brown,
     Black & Green 32).

BOOK -more than 3 authors

See basic form - , et al indicates all
other authors.

Works Consulted:
Canary, Harold P., et al. Habitat of Cats.
     Lethbridge, Alberta: Pets Press, 1999.

In-text citation:
“Cats live alone usually” (Canary, et al 47).

BOOK - with an editor

See basic form - ed. or eds. follows the
editor.

Works Consulted:
Doe, Jane, ed. Theories of Cat Development.
     Montreal: Viking, 2000.

In-text citation:
This paper will summarize several well researched
theories described in Doe’s Theories of Cat
Development.

Note: When the author & title of the book are in the text of
your paper, & you are referring to the entire book, NO
FURTHER CITATION IS NECESSARY.
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BOOK - 2 or more books by the same
author

The second citation does not repeat
the author’s name - use 3 dashes.
Alphabetize by author, then title for
the “Works Consulted” or “Works
Cited” pages.

Works Consulted:
Morris, Dale. Men and Cats: Partners. New York:
     Abrams, 1997.

---. Trends in Pet Ownership. New York:
     Abrams, 1999.

In-text citation:
Morris argued that men and cats each gain from the
partnership (Men 48).

Note: To distinguish between the 2 Morris titles, a word
from the title of the correct source was added to the page
number. The author was not necessary, in this case, as it was
in the sentence.

BOOK -  with an author AND an
editor or a translator

Trans. or Ed. follows title. Note
capitalization is different from book
with only an editor.

Works Consulted:
Poirier, Diane. Les Chats. Trans. Sam Smith. New York:
     Seabury, 1997.

Zanks, Tom. My Life with Cats. Ed. Ann Jones. Toronto:
     Dent, 2000.

In-text citation:
Kittens in France are everywhere (Poirier 147).

BOOK - selection from an anthology
Author of selection. “Title of
     Selection.” Title of Anthology.
     Editor(s). Place of publication:
     Publisher, Date.

Works Consulted:
Fern, Russ. “Calico Capers.” Feline Capers. Ed. Dianne
     White. Toronto: Macmillan, 1997.

Note - If more than 2 poems or stories are taken from an
anthology, cite the anthology, not the selections.

BOOK - multivolume
• If you are using 2 or more

volumes  of a work, cite the total
number.

• If you are only using one volume,
give information for that volume
only.

Works Consulted:
Bie, Sam, et al, eds. Cats of the World. 9 vols. New
York:
     Wiley, 1997.

Coy, Bill. “Cheshire Cats in Literature.” Contemporary
     Literature. Vol. 12. Ed. Mike Holmes. New York:
     Gale, 1992.

BOOK - using only  an introduction,
preface or appendix to a primary
source -

Author of introduction or preface or
     appendix. Title of section. Title of
     Primary Source. By Author. Place,
     Publisher, Date.

Works Consulted:
Scull, Tom. Introduction. The Cat in the Hat. By Dr.
Seuss.
     New York: Random House, 1962.

In-text citation:
“In the introduction to The Cat in the Hat, Scull writes,
“I believe that this is one of the twentieth centuries
greatest books ...” (xi).
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ENCYCLOPEDIA ARTICLE

Author’s last name, First name.
     “Article Title.” Title of
     Encyclopedia. Date.

Note:   When articles in encyclopedias are
signed, the name is at the beginning or end of
the article. Often there will not be a name,
simply begin with the Article’s title.

The MLA style does not require
volume or page numbers in
encyclopedias that are arranged in
alphabetical order.

Works Consulted:
Jolier, Mary. “Cats.” World Book Encyclopedia. 2000.

“Siamese Cats.” Encyclopedia Britannia. 1999.

Smith, Hal. “Cats.” International Encyclopedia of Cats.
     Ed. Bill Moon. New York: Dutton, 1998.

Note: Well known encyclopedias, like World Book do NOT
require a place of publication or publisher’s name. Special
reference books require full publication information.

MAGAZINE ARTICLE

Author’s last name, First name.
     “Article Title.” Title of Magazine
     Day Month Year: Page(s).

Notes:
• If the article does not have an author,

begin with the article title.
• If the magazine is a weekly, the day

precedes the month.
• If you abbreviate a month, put a period

after the abbreviation.

Works Consulted:
Dall, Peter. “Persian Cats.” Pet Monthly Feb. 1999: 72-
86.

“Visiting the Vet.” Canadian Geographic Sept. 1998:
     45-46.

Wiky, Maude, and Bill Bond. “Feeding Cats.”
     Macleans 14 May 1998: 6.

In-text citations: Follow same form as books

JOURNAL ARTICLE
(more scholarly than a magazine)

Volume replaces date, follows the
     journal title and the year is in
     parentheses.

Works Consulted:
Bool, Ira. “Personality Disorders of Cats.” Journal of
     Animal Psychiatry 117 (1999): 123-145.

In-text citations: Follow same form as books

NEWSPAPER ARTICLE

Author’s last name, First name.
     “Article Title.” Place of Publication
     (if not in title) followed by Title of
     Newspaper Day Month Year,
     edition (if relevant): Page(s).

Works Consulted:
Morry, Ken. “Stray Cats are Hungry.” Vancouver Sun
     22 Mar. 1997, late ed.: A1+.

“Wild Cats Roam the Suburbs.” Vancouver Province
     22 Mar. 2000: A12.

In-text citations: Follow same form as books
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Non-Print Sources

RADIO OR TELEVISION PROGRAM

“Title of Episode (in quotation marks)
     if appropriate.” Title. Writer,
     screenwriter, director, and/or
     producer (if available). Name of
     network. Call letters, City of local
     station. Broadcast Date.

Works Consulted:
Cats. Writ. and dir. Jan Hew. Prod. Ron
     Hees. CBC. CBUT, Vancouver. 7 April
     1999.

Dogs. Prod. Doug Little. CBC. CBUT,
     Vancouver: 8 June 1998.

“My Friend.” Friends. CTV. BCTV,
     Vancouver. 7 Dec. 1997.

In-text citations: Follow same form as
books

FILM OR VIDEORECORDING

Title. Written by _________,
     Screenplay by _______,
     Dir.________ (Director),
     Prod. _________(Producer).
     (provide what is available). Place of
     Publication: Publisher, Date.

Works Consulted:
My Best Friend. Screenplay by Ann
     Anderson. Dir. Jake Jones. Toronto:
     Capital Films, 1999.

Note: Media citations will vary, and can be
very complex to cite.

In-text citations: Follow same form as
books

INTERVIEW

Person interviewed, Kind of
     interview. Date.

Works Consulted:
Stroet, Tom. Telephone interview. 30 June
     1998.

In-text citations: Follow same form as books

LECTURE, SPEECH, OR ADDRESS

Speaker’s last name, First name. “Title
     of Presentation (if known).”
     Sponsoring organization. Location.
     Date.

If no title, use a descriptive label - e.g. Speech,
Lecture, Address. Do not underline.

Works Consulted:
Perry, Cass. Speech. Centennial School.
     Coquitlam. 12 Sept. 1998.

Pillison, S. “Feeding Cats.” SPCA
     Convention. Vancouver Hotel,
     Vancouver. 30 Jan. 1997.

In-text citations: Follow same form as
books
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CD-ROMS and Other Portable Databases

CD-ROM - publications (e.g. ENCYCLOPEDIAS)

Author’s last name, First name (if
     available). “Title of Article (if
     applicable).” Title of Product
     (underlined or in italics). Version or
     edition number. Series Name (if
     applicable). Publication Medium -
     e.g. CD-ROM. Place of Publication:
     Publisher, Date.

Note: If you cannot find some of the information, cite what
is available.

Works Consulted:
Fiegler, Hal. “Distemper.” The Multimedia
     Encyclopedia. Vers. 2.5. CD-ROM.
     Boston: Softworks, 2000.

Pets. Vers. 1.0. Eyewitness Series. CD-ROM.
     London: Chelsea House, 1999.

In-text citations: Follow same form as books

CD-ROM - MAGAZINE OR NEWSPAPER
DATABASE

If the full text of the article was found on the CD-
ROM, add to the basic form for magazine or
newspaper articles. ADD Title of CD-ROM -
underlined or in italics. Publication medium, e.g.
CD-ROM. Name of Vendor (if relevant). Electronic
Publication Date.

If the CD-ROM was only used as an index to help
you find an article in a magazine or newspaper in
print, simply CITE as a magazine or newspaper
article. Do not cite the CD-ROM.

Works Consulted:
Angel, Nat. “Cats for Tomorrow.” New
York
     Times 12 Sept. 1997, late ed.: D3+.
     Magazine Article Summaries. CD-ROM.
     Canebsco. Nov. 1998.

“Towards Understanding Cats.” Macleans
     14 Mar. 1998: 23. Macleans Online.
     CD-ROM. Micromedia. Sept. 1998.

In-text citations: Follow same form as books

PUBLICATION ON DISKETTE

Cite as a book, ADD description of the medium of
publication.

Author’s last name, First name. “Title of Part of
     Work in Quotations (if relevant).” Title of
     Product, underlined or in italics. Edition, Release
     or Version (if relevant). Publication Medium.
     City of Publication: Name of Publisher, Year

of Publication.

Works Consulted:
Jamis, Alfred. Understanding Cats. Diskette.
     Chicago: U of Chicago, 1998.

“Shakespearean Cats.” Disclit: English
     Authors. Diskette. London: 1999.

Smith, H. Cats Calendars. Vers. 3.0.
     Diskette. Boston: Collier, 1999.

In-text citations: Follow same form as books
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World Wide Web

WWW sources may include texts of books, articles in magazines or
newspapers, professional and personal sites, reference databases, and
scholarly projects. This simple guide is far from complete.

Include as many of these items as are relevant
and appropriate:
• Name of Author, Editor, Compiler or

Translator of the Article, Poem, Book, etc.
 “Title of Article, Poem, Short work from a

scholarly project, etc.” ( in quotation marks)
• Title of Book.(underlined or in italics)
• Name of Editor, Compiler, etc. if different

from name first cited
• Publication data for any print version. (see

basic forms)
 Title of the Site (underlined or in italics); OR for

personal sites with no title, a description
such as Home page. (not underlined)

• Name of the Editor of the Database or
Project (if available)

• Version number or Volume, Issue or other
identifying number of a journal

• Date of electronic publication, latest update
or posting

• Forum or List Name, if a posting to a
discussion list or form

• Number range or total number of pages (if
numbered)

• Name of any Organization sponsoring or
associated with the site

• Date when source was accessed
• Electronic address, or URL enclosed in angle

brackets followed by a period

CHECK THE EXAMPLES FOR PUNCTUATION

Works Consulted:

ARTICLE IN REFERENCE DATABASE
“Cats.” Britannica Online. Vers 98.1. Je.
     1998. Encyclopedia Britannica. 30
     Nov. 2000
     <http://www.eb.com/index.html>.

ARTICLE IN MAGAZINE
Bennett, Hilary. “When Cats are Feral.”
     Pets Magazine 1 Feb. 1996. 4 Jl. 1999
     <http://www.petsmagazine.com.ca>.

POSTING TO A DISCUSSION LIST
Driscoll, Dianne. “Cats - Works
Consulted.”
     Online posting. 12 Nov. 1998.
     BCTLA Forum. 13 Nov. 1998
     <http://www.bctf.bc.ca/>.

PERSONAL SITE
Goode, Sally. Home page. 12 Nov. 1998
     <http://www.ilovecats.bc.ca/sally/
     index.html>.

SCHOLARLY PROJECT
Historical Feline Project. Ed. Paul Hurt.
     May 1997. Kalamazoo U. 24 Feb. 1998
     <http://www.kalamazo.edu/letrs/>.

Note: always try to keep http addresses on
one line.

In-text citations: Follow same form as
books
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How To Do A Research Project: An Approach

The following suggestions on how to do a research paper were written by Allen
Swetlikoe as a district document for grades 3-12. Although the examples
provided are for upper intermediate students, the process works for all grades.
The content will merely become more sophisticated as the students advance in
years.

Notes to the Teacher

The Research Quest Model: A Student Guide
This model is developed by the B.C.T.L.A. (British Columbia Teacher-Librarians’
Association) and Teacher-Librarians in British Columbia. It was adopted by the
BC Ministry of Education, DRAFT, October 2000.

1

FOCUS

Ο
• What is my purpose? Topic?
• Who is my audience?
• What do I know? What do I need to know?
• How will I plan my time?

2

FIND AND FILTER

∇
• Locate different types of resources
• Decide which resources are suitable
• Select most appropriate resources
• Revise research questions if necessary

3

PROCESS

∇
• Read, view, listen
• Interpret, record, and organize
• Ask questions, make connections
• Review, revise, reorganize, edit
• Understand

4

COMMUNICATE

∇
• Prepare final results
• Share my ideas
• Act on findings

5
REFLECT

Ο
• What did I learn about this topic?
• What did I learn about research?
• What will I do differently next time?

• The following ideas are one person’s interpretation of the Research Quest
model. Many interpretations and approaches are possible of course; work
with your teacher librarian to find the one that best suits you and your
classes.

• While the following ideas are based on an elementary Social Studies topic (the
beaver), the concepts work from grades 3 to 12 for any topic.
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Objectives for Teachers
• To introduce or improve research skills;
• To introduce an organized system for students to follow when writing

research papers and/or creating oral presentations;
• To provide a more flexible and on-going evaluation of students’ work which

allows teachers to see problems early and to measure student progress
periodically, before the final report is completed.

Prerequisites
• Teacher has shown students how to take notes.
• Students are adept library users; they know from where and how to get

information in their school library.
• Students should understand the component parts of a paragraph.
• Students should know the format of an essay, e.g., outline, introduction,

body, and conclusion.

Steps and Samples

A. Project Overview: Guide to Steps and Due Dates

Student Steps Research Quest Stage Due Date
1. Select topic
2. Find resources
3. Make notes using proper procedures
4. Hand in notes to teacher
5. Marked notes returned to students
6. Student prepares outline and hand in
7. Marked outline returned to student
8. Completed report handed in
9. Learning Log handed in

FOCUS
FIND AND FILTER
PROCESS
n/a
n/a
COMMUNICATE
n/a
COMMUNICATE
REFLECT

B. Selection of Topics (FOCUS)

1. Make the Topics
The teacher makes up a list of topics (8-10). Put topic in question format, if
possible, as this helps students better analyze the subject.

2. Check About Resources
See your teacher-librarian (and public librarian, if possible) regarding resources.
This courtesy allows the librarian, and you, to determine whether adequate
resources are present for your topics. After consulting with the teacher-librarian,
the teacher may now want to revise the list of topics with additions or deletions
based on resource availability.

3. Plan Logistics with the Librarian
• This project assumes your students are already adept library users; if they are

not, a library orientation visit is a must.
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• The librarian will probably want to provide a brief introduction to the
resources in the library. It should not be long (approximately 10-15 minutes)
because students want to get to the research as quickly as possible - any
detour can slow down their enthusiasm.

• The librarian could place one copy of resources per topic on reserve for better
sharing so students can get a good start on their topic. (This is not intended to
discourage the students from getting more resources, merely an incentive to
get them to pursue the topic further.)

4. Collecting Additional Resources
Teachers should also collect information and place it in file folders for present
and future use. If this is to be an ongoing assignment, let your librarian know so
he/she can also be collecting relevant material in the future.

C. Introduction of Steps to Students (FIND AND FILTER)

• Have students choose their topics, individually or in groups.
a) based on resource availability maximum of 1 or 2 groups per topic.

• Procedures for Taking Notes:
a) For each source have student write out title, author, publisher and
    date at the top of a piece of lined paper before notes are taken.
b) Students should list page numbers at end of each group of notes.
c) When each source is exhausted either have the students draw a line to
show completion or have the students start new page for the next source.

Graphic Organizer for Taking Notes (Optional)
Source of Information:
• title
• author
• publisher
• date

Notes Page #s

Why this Format?
• Students will often go back to their notes and either take a second look for

more information or for clarification of their notes. Many times they cannot
locate the original source. This method eliminates that problem and allows
students to go back to the source with little difficulty. This format essentially
forces students to become more organized during the research process. Note:
your teacher librarian will likely have several versions of note-taking to show
you and your students. This is not the only way, although it is tried and true!
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Example of Note Taking (Topic: the beaver)

The World Book Encyclopedia, vol. 2, Scott Fetzer Co. Chicago, 1997.
• 3 - 4 ft. long, largest rodent, wide flat tail, large powerful jaws, 3 eyelids
• sharp teeth (20) - front called incisors p. 193
• beaver uses tail to steer when swimming and also helps him to stand up on

land
• young are inside mother’s body for 3 months before born
• babies are called kits or pups p. 194
• eat inner bark, twigs, leaves, roots of trees
• love poplar trees, cottonwoods, willows
• eat water plants
• front teeth to cut down trees
• tail help him to cut trees down
• whole family will help build a dam
• mud and stones are used for bottom
• add brush and log poles
• plasters the top and sides of the poles with more mud, stones and wet plants
• some dams are 300 meters long
• in lakes do not build dams
• a home is called a lodge

-----------------------------------------------------------------------------------------------------------
Outlooks 4: Our Beginnings  by Sharon Sterling. Oxford University Press 2000.
Chapter 9: The Fur Trade
• Europeans willing pay lots of money for fur, especially beaver fur       p. 147
• Fur was a luxury item                                                                              p. 148
• Beaver made great hats for men and women                                          p. 148
• Hats were made out of felt, which was the fine inner hairs of the beaver scraped off,

wetted and crushed together until it made the fabric felt   p. 148
• In the early days of the Canadian fur trade, the French and English competed for

furs; later it was two British companies: the Hudson’s Bay Company and the North
West Company                                                    p. 157

D. Categorizing Notes (PROCESS)
• When the teacher/student feels that the notes collected are complete, then

the teachers should have students reread their notes and create general
categories for the content.

• For example, in the study of the beaver, the student could mention that
he/she learned about the food of the beaver, the habitat, the reasons for
making dams, and their enemies.

• Have the students list the categories and number the notes accordingly.
Colour coding with a highlighter is also a possibility.

• Kinesthetic learners might prefer to cut their notes up and physically re-
arrange them. If this is the case, however, the students should photocopy the
originals first so they can still track the research references after cutting the
notes pages into strips.

• At this time students can see if they are missing any categories in their notes
and, if necessary, do further research to fill the gaps. Eventually these
categories will become topics for paragraphs or sections in the final report.
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• Have the students hand in their categorized notes page for evaluation; this
allows the teacher to catch any potential problems for the upcoming report
writing and ensures the students are keeping up with the project process.

Example of Notes with Number Categories
• On the left side margin, the student places numbers next to the appropriate

categories. In the first example, the categories ended up being:
1 = physical facts about the beaver
2 = food
3 = offspring
4 = building dam
5 = home habitat

The World Book Encyclopedia, vol. 2, Scott Fetzer Co. Chicago, 1997.

1 - 3-4 ft. long, largest rodent, wide flat tail, large powerful jaws, 3 eyelids
1 - sharp teeth (20) - front called incisors p. 193
1 - beaver uses tail to steer when swimming and also helps him to stand up on land
3 - young are inside mother’s body for 3 months before born
3 - babies are called kits or pups p. 194
2 - eat inner bark, twigs, leaves, roots of trees
2 - love poplar trees, cottonwoods, willows
2 - eat water plants
4 - front teeth to cut down trees
4 - tail help him to cut trees down
4 - whole family will help build a dam
5 - mud and stones are used for bottom
4/5  - add brush and log poles
4/5  - plasters the top and sides of the poles with more mud, stones and wet plants
4   - some dams are 300 metres long
4   - in lakes do not build dams
5   - a home is called a lodge

Evaluating the Notes
• Evaluation is really a personal decision but keep in mind the relative complexity of

the research process and final task. Thus the marks should reflect this factor.
• A very important element of this system is to be able to measure the students’

progress prior to the final product. Marking the notes and the outline allows the
teacher/student to be aware of difficulties or successes prior to the finished report.
Also the student will see their day by day effort as being as important as the finished
product in terms of marks. In short, students discover that the process is as
important as the final product.

• Here is a possible evaluation format:
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Teachers’ Marking Guide
This quantity reward system assumes notes of decent quality: page references are
included, the source of the information is provided, the notes are in wording original to
the student, only key words and ideas are mentioned, the pages are well-filled.

Notes Marks
10 pages 17
9 16
8 15
7 14
6 13
5* 12*
4 11
3 10
1-2 6-8

Student Sample for Marking

17
marks

5
marks

3
marks

out of
25

Name of Student and
topic

No. of
Pages

Quality of Notes References Used Mark

The Beaver by Sally
Stravinsky

5

12*

- good notes
- pg #s incl.
- no categories

3 1/2

3

3 18 1/2

N.B.
• The previous chart assumes that in this project 10 pages are outstanding. You may

increase or decrease this ratio according to the size of the project.
• Some topics have many more sources available than others and so it is easier for the

student to make more notes. Try to determine these plentiful resource topics as
opposed to the topics which have few sources in order to produce fair marking.

• Make sure that when you are estimating number of pages that you pay attention to
such variables as:

a)  notes that are not condensed effectively. Students may have an inflated
      number of pages;
b)  large print versus small print;
c)  gaps and spaces.

• For alternatives to this marking approach, see the final three pages of this package.

E. Write the Paper or Present the Talk (COMMUNICATE)
Have students follow the writing process when they assemble their final report or
prepare their oral presentation. The basic steps are as follows (from the Language Arts
Survival Guide 1993 by Prentice Hall).



Secondary Social Studies 9-11 Resource Copyright SD #43577

• Predraft - This stage includes everything that goes on in your head and on paper as
you try to pin down a good writing idea, explore it and create a plan for writing.
Much of this has been done with the research process described so far.

• Draft - The drafting stage involves putting your thoughts and notes into words and
sentences, either on paper or on the computer.

• Revise - At this stage, you look hard at your work, get ideas and reactions from
others, and decide what to fix or change. You may search for new ideas or rework
parts of your writing as well.

• Edit and Proofread - Here you polish your style and correct errors in grammar,
usage, mechanics and spelling. Complete these steps after you have a revised draft
that suits you.

• Publish - This stage includes any way you share or present your writing. You might
submit it to the teacher in writing, present it orally or give it to a friend to read.

If the students are doing an oral presentation, they will also need instruction on
preparing for this event, including the art of creating good cards to prompt their
speaking.

N.B.
It is also very helpful for students if the teacher requests an outline as part of the Pre-
Drafting stage described above. While these may vary in complexity depending on the
grade of the student and teacher expectations, the requirement of an outline indicates
whether or not the student has gathered sufficient information and provides an
opportunity for the teacher and student to problem-solve before the final assessment. If
the outline has gaps in the information, or less information per category than the
student would like, the student knows to go back and collect more information in that
area.
The following graphic organizer could well be used as an outline. Older students should
have the additional expectation of a thesis statement.

OUTLINE
PART CONTAINS YOUR PLANS

1
Introduction

• usually one paragraph

• outlines main ideas or topic

• provides an overview of the report

2
Body

• multiple paragraphs depending on
quantity of information

• each paragraph is a category from your
note taking stage

• the body provides evidence that
supports, proves or gives additional
information about the main idea

• each paragraph is carefully written to
stand alone

A.

B.

C.

D.

ETC.
3

Conclusion
• usually one paragraph

• reviews main idea or topic

• summarizes
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F. Learning Log (REFLECT)
Ask students to reflect on what they learned; their reflection should consider not only
what they learned about their research topic but what they learned about research
itself. Ask them to write about the Research Quest stages: Focus, Find and Filter,
Process, Communicate, Reflect. If you like, use the following questions adapted from
Enhancing Literacy: Teaching Reading Across the Curriculum by Susan Masson and Liz
Orme to prompt the reflection:

• I read / talked / learned about . . .
• My summary of my research is . . .
• As I researched, I thought about . . .
• This is how I'd describe the organization of the project. . .
• I wondered . . .
• I asked . . .
• I found out . . .
• I noticed . . .
• I wish I had asked . . .
• One idea I'm taking away to think about is . . .
• I knew I am good at research because . . .
• I sustained my interest and focus in research by . . .
• This compares with other research I have done in that . . .

Evaluation Alternatives

Research Criteria Sheet: Process and Product
Use either the four point or six point scale, whichever you and your students
prefer.

 Four Point Scale OR Six Point Scale
4  Exceeds Expectations 6  Excellent
3  Fully Meets Expectations 5  Very Good
2  Minimally Meets Expectations 4  Good
1  Not Yet Meets Expectations 3  Satisfactory

2  Minimally Acceptable
1  In Progress/Failing
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CRITERIA RATING COMMENTS
• gathers relevant material

• gathers from a variety of
sources

• selects
supporting/developing
material

• uses an organizing
structure

• matches relevant material
to the structure

• presentation is clear,
coherent, concise

• appropriate use of graphs,
charts, etc.
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Research Process Performance Scale

1
does not yet meet

expectations

2
minimally meets

expectations

3
fully meets
expectations

4
exceeds

expectations

gather • gathers
inadequate
material

• gathers material
from only one
source

• gathers some
relevant and
some irrelevant
material

• gathers material
from easily
accessible
sources

• gathers mostly
relevant material

• gathers material
from a variety of
sources

• gathers relevant
material

• gathers material
from a wide
variety of
sources

select • unable to select
appropriate
material

 

• selects material,
though some of
it is
inappropriate

• selects material
which generally
will support/
develop topic

• selects
appropriate
material that
will support/
develop topic

organize • not familiar with
an organizational
structure

• material shows
little organization

• recognizes an
organizational
structure

• matches some
relevant
material to
parts of the
structure

• familiar with an
organizational
structure

• matches relevant
material to the
structure

• familiar with
more than one
organizational
structure

• matches
relevant
material to
structures to
build
topic/argument
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Research Report Performance Scale

1
does not yet meet

expectations

2
minimally meets

expectations

3
fully meets
expectations

4
exceeds

expectations

gather • gathers
inadequate
material

• gathers material
from only one
source

 

• gathers some
relevant and
some irrelevant
material

• gathers material
from easily
accessible
sources

• gathers mostly
relevant material

• gathers material
from a variety of
sources

• gathers relevant
material

• gathers material
from a wide
variety of
sources

select
and
organize

• unable to select
appropriate
material

• not familiar with
an organizational
structure

• material shows
little organization

• selects material,
though some of
it is
inappropriate

• recognizes an
organizational
structure

• matches some
relevant material
to parts of the
structure

• selects material
which generally
will
support/develop
topic

• familiar with an
organizational
structure

• matches relevant
material to the
structure

• selects
appropriate
material that
will support/
develop topic

• familiar with
more than one
organizational
structure

• matches relevant
material to
structures to
build
topic/argument

present • struggles with
command of
language

• unsure/
• unaware of

appropriate
form, graphs,
photos, charts,
etc.

• inconsistent
command of
language

• some use of
form,
appropriate
graphs, photos,
charts, etc.

 

• frequently clear,
coherent, concise

 appropriate form use
of graphs,
photos, charts,
etc. for
topic/argument

• clear, coherent,
concise form,

• appropriate
graphs, photos,
charts, etc.

• integrated into
topic/argument

quality
of
student
ideas

• rarely develops
or supports
argument

• inconsistent
development
and support of
argument

• lacks precision

• development and
support of
argument

• precision

• development
and support of
insightful
argument

• variety and
precision
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Social Studies 9 Course Outline: A Linear Approach

Introduction:
     Social Studies 9 is a required course for graduation. This course builds upon
the foundation of knowledge, skills and attitudes you have gained. It offers
students an integrated approach to Canadian and global issues. Social Studies 9 is
also a foundation course for further study in the humanities and social sciences.
     Social Studies 9 contributes to the important goal of preparing students for
their future lives as Canadian citizens and members of the international
community. The curriculum is designed to engage you in challenges and changes
to government and society from the 16th to 19th century. By exploring a variety
of perspectives in a thorough and balanced manner, students develop the skills
to approach persistent problems, questions, and issues with confidence and
purpose.

I  Change Comes to Europe 1497 to 1815
• Nation Building and Social Order
• The Enlightenment and the Modern Age
• The Fight for Democracy and the English Civil War
• Revolution in France
• The Napoleonic Era
• The Industrial Revolution
• The Agricultural Revolution
• An Economic Revolution
• The Factory System
• Society and Culture

II  North America 1497 to 1815
• The Geographic Setting
• Geographic Skills
• Geographic Regions of North America
• Settlement and Exploration
• The Native People of Canada
• Europeans arrive in Canada
• Colonies and Conflict

• The Seven Years War (1756-1763)
• The American Revolution (1776-1783)
• The War of 1812)

• Economic Expansion

III  Current Events
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Social Studies 9 Course Outline: A Thematic Approach

Introduction:
     Social Studies 9 is a required course for graduation. This course builds upon
the foundation of knowledge, skills and attitudes you have gained. It offers
students an integrated approach to Canadian and global issues. Social Studies 9 is
also a foundation course for further study in the humanities and social sciences.
     Social Studies 9 contributes to the important goal of preparing students for
their future lives as Canadian citizens and members of the international
community. The curriculum is designed to engage you in challenges and changes
to government and society from the 16th to 19th century. By exploring a variety
of perspectives in a thorough and balanced manner, students develop the skills
to approach persistent problems, questions, and issues with confidence and
purpose.

I  Revolution in Society
• The Enlightenment and Modern Age
• The Agricultural Revolution
• The Industrial Revolution
• New Economics

• Capitalism
• Mercantilism
• Factory System
• Wage Labour

• Unions

II  Revolution in Government
• From Absolute Monarch to Republic

• Growing Influence of the Individual in Government
• English Civil War
• American Revolution
• French Revolution

III  Revolution in World Views
• The Geography of a “New” Continent

• Geographic Skills
• Geographic Regions

• First Nations
• World View
• Society
• Government

• Imperialism, Colonization and Conflict
• Missionaries
• New Alliances
• New France
• Acadia
• 13 Colonies
• 7 Years War
• War of 1812
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Social Studies 10 Course Outline: A Linear Approach

Introduction:
     Social Studies 10 builds on the foundation of knowledge, skills and attitudes
you have gained. It offers students an in-depth analysis of the challenges
involved in building a nation. Social Studies 10 contributes to the important goal
of preparing students for their future lives as Canadian citizens and members of
the international community. The curriculum is designed to engage you in critical
inquiry into the challenges faced by Canadians in the 19th and 20th century. By
exploring a variety of perspectives in a thorough and balanced manner, students
develop the skills to approach persistent problems, questions, and issues with
confidence and purpose.

A. History
I  Central/Eastern Canada
• 1815-1838

• Immigration Wave
• Development of Upper and Lower Canada
• Unrest in the Colonies: Rebellions of 1837/1838

• 1839-1867
• Drive to Nationhood
• Durham Report and Responsible Government
• Confederation

II  Western Canada
• 1815-1871

• Exploration and the Fur Trade
• The Gold Rush
• Development of British Columbia

III  Canada
• 1871-1914

• National Policy/CPR
• Louis Riel and Metis
• “Last Best West” - Immigration/Settlement
• The Laurier Era

B. Environment
• Biomes
• Physiographic Regions
• Climate
• Visual Representation and Interpretation of Date

• Maps, Graphs, Tables
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C. Economy and Technology
• Industry in B.C.
• Resource Development and Extraction
• Canada and the Pacific Rim

• Economic Interdependence
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Social Studies 10 Course Outline: Thematic Approach

Introduction:

Social Studies 10 builds on the foundation of knowledge, skills and attitudes you
have gained. It offers students an in-depth analysis of the challenges involved in
building a nation. Social Studies 10 contributes to the important goal of preparing
students for their future lives as Canadian citizens and members of the
international community. The curriculum is designed to engage you in critical
inquiry into the challenges faced by Canadians in the 20th century. By exploring
a variety of perspectives in a thorough and balanced manner, students develop
the skills to approach persistent problems, questions, and issues with confidence
and purpose.

A. Movement of People
• The Great Migration 1800-1830’s
• “Last Best West”

• Sifton’s Immigration Policies
• “The Golden Mountain” (Gum San)

• Chinese Immigration to B.C.
• Biomes/Physiographic Regions

B. Identity
• From Colony to Country: Peacefully
• What is a Canadian?

• “We’re not American! We’re not British!”
• First Nations
• Government
• Settlement Patterns

C. Economics and Technology
• Railway - Geographical Challenges
• Fur Trade
• Gold Rush
• Resources: Renewable/Non-renewable
• Pacific Rim Trade
• Reciprocity
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Social Studies 11 Course Outline: A Linear Approach

Introduction:

Social Studies 11 is a required course for graduation. This course builds upon the
foundation of knowledge, skills and attitudes you have gained. It offers students
an integrated approach to Canadian and global issues. Social Studies 11 is also a
foundation course for further study in the humanities and social sciences.

Social Studies 11 contributes to the important goal of preparing students for their
future lives as Canadian citizens and members of the international community.
The curriculum is designed to engage you in critical inquiry into the challenges
faced by Canadians in the 20th century. By exploring a variety of perspectives in
a thorough and balanced manner, students develop the skills to approach
persistent problems, questions, and issues with confidence and purpose.

Curriculum
Social Studies 11 covers three areas of importance to students’ understanding of
Canadian society and of their roles as Canadian and global citizens:
• Canada in the World Community
• Canadian and Global Citizenship
• The Canadian Identity

I  Canada in the World Community - Twentieth Century Canada
Laying the Foundations (1896-1911)

• English - French Relations
• Canadian Independence (Autonomy)
• Canada - U.S. Issues
• Economic Development (Free Trade with U.S.)
• Canadian expansion and native issues

Canada and World War I - 1914-1918
• Causes of World War I
• Canada’s military contribution to World War I
• War on the “Home Front” and a greater role for women
• Coming of Age: The End of the War

From Boom to Bust - The Period Between the Wars (1919-1939)
• Union/management conflict
• Prosperity and economic collapse
• Life in Canada in the 1920’s and 1930’s

Canada and World War II
• The Breakdown of Peace and the Road to War
• Canadian military actions in World War II
• War on the Home Front
• Canada’s role in ending the war
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Canada and the World Since 1945
• The Cold War and Canada’s new international role
• Canada/US relations
• Social and cultural changes
• The United Nations and Canada
• Challenges to Canadian Identity

II  Canadian and Global Citizenship

A. Canadian Government and Law
Government, Politics and Law

• Purposes of government
• Major political systems
• The structure of Canada’s government
• Canada’s political parties
• Elections
• B.C. government
• Municipal government
• Aboriginal issues

The Canadian Legal System
• Rights and responsibilities of citizenship

B. The Global Village - Social & Economic Perspectives
Population and Development

• Interdependence
• Population trends
• Disparities in living standards and quality of life
• Patterns of world food production and distribution
• Management of the world’s resources

Industrialization and Technology
• Impact of technology
• Patterns of industrialization
• The information economy

Urbanization
• The world-wide growth of cities
• Problems of the modern city

Global Solutions
• International aid
• Canada and international aid

C. Current Events Issues
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Social Studies 11 Course Outline: Thematic Approach

Introduction:

Social Studies 11 is a required course for graduation. This course builds upon the
foundation of knowledge, skills and attitudes you have gained. It offers students
an integrated approach to Canadian and global issues. Social Studies 11 is also a
foundation course for further study in the humanities and social sciences.

Social Studies 11 contributes to the important goal of preparing students for their
future lives as Canadian citizens and members of the international community.
The curriculum is designed to engage you in critical inquiry into the challenges
faced by Canadians in the 20th century. By exploring a variety of perspectives in
a thorough and balanced manner, students develop the skills to approach
persistent problems, questions, and issues with confidence and purpose.

With a thematic approach to Social Studies 11 students are provided with a
historical overview that will help them understand the links between Canada’s
past and present to gain greater insight into our common future.

Issues and Themes
Aboriginal People in the 20th Century

• Land claims and treaties
• Self-government
• Assimilation/integration

French Canadian Identity
• The “Quiet Revolution”
• FLQ and October crisis
• Referendum and nationalism

Role and Status of Women
• The person’s case
• The war effort
• Suffragette movement

Immigration
• European
• Asia/Pacific rim
• Economic and cultural challenges

Cultural Identity and Development
• Spheres of influence
• Minorities
• Cultural icons

• hockey, Emily Carr, Gordon Lightfoot, Margaret Atwood, etc.
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Economics
• Great Depression
• Oil crisis of 70’s
• Branch plant economy
• Free Trade Agreements

Canada and the World Stage: War, Peace and Security
• World War I, World War II
• Peacekeeping
• Cold War

U.N., N.A.T.O. and Other Alliances

Constitution, Government and Law
• Levels and structure of government
• Ideologies/political spectrum
• Legislation
• Charter of Rights
• Rights and responsibilities of citizens

Urbanization and Industrialization
• Growth of cities
• Economies of scale

• Developed/developing countries
• Resource issues
• World trade organization/multinational corporations
• Global village

The Environment
• Resource management
• Pollution
• Sustainable development
• 5 themes of geography
• Natural disasters
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SS11 Course Outline - Alternative Thematic Approach

Themes in Brief
The following represents the list of ten suggested themes or topics derived from
the Social Studies 11 curriculum.  Each theme/topic can be dealt with by working
through the organizers of the curriculum (social issues, political issues, legal
issues, environmental issues, economic issues, cultural issues). Skills and
Processes are woven in throughout the year or semester.

1. First Nations and Treaty Negotiation
2. French English Conflict
3. Canada: War and Peace
4. Canadian Citizenship - National Political Slant
5. Canadian Citizenship - Global Political Slant
6. Role of Canadian Women in the 20th Century
7. Canadian Technology and Economy
8. Canadian Perspectives on Environment
9. Canadian/American Relations
10. Canadian Identity and Beyond

Themes in Detail
#1 First Nations and Treaty Negotiation
1.  Political Issues

a) self government
b) Treaty process
c) Indian act
d) Indian Affairs Branch
e) Assembly of First Nations

2. Social Issues
a) residential schools
b) stereo types

3. Legal Issues
a) status
b) healing circles
c) double standard
d) land claims

4. Economic Issues
a) fishing rights
b) Nisga’a Treaty
c) disparity
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5. Environmental Issues
a) land use
b) whaling
c) resources
d) adaptation
e) sustainability

6. Cultural Issues
a) Native art
b) dance
c) costumes
d) stories

            e) healing

#2 French English Conflict
1. Political Issues

1) Separatist Movement
a) Levesque
b) FLQ
c) Block
d) P.Q.
e) Referendum

2)    a) Meech Lake Accord
        b) Charlottetown Referendum

2. Social Issues
a) quiet revolution

3. Legal Issues
a) changes to Bill 22 and Bill 101

            b) challenge to Constitution

4. Economic Issues
a) Duplessi (Union National)

5. Environmental Issues
a) Hydro Quebec/Labrador Northern Natives
b) Cree Natives (Hydro Whale River Development)
c) Seaway

6. Cultural Issues
a) CBC
b) French Culture - Bilingualism and Biculturalism
c) Distinct Culture
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#3 Canada: War and Peace  (WWI/ WWII)
1. Political Issues

a) conscription issue
b) causes (nationalism, imperialism, militarism, alliances)
c) role of propaganda
d) League of Nations, United Nations, NATO
e) growth in Canadian independence

2. Social Issues
a) *changing role of women (work force, the vote, direct involvement
       in the war)
b) Holocaust
c) Dieppe, Normandy
d) Russian revolution
e) technological changes (weapons of war)
f) Pearl Harbour, atomic bomb, Manhattan project
g) *homefront: munitions industry, Halifax explosion

3. Legal Issues
a) Treaty of Versailles
b) reparations
c) internment (Japanese, German, Austrians)
d) War Measures Act

4. Economic Issues
a) cost of war
b) victory bonds
c) taxation (personal/business)

5. Environmental Issues
a) geographical changes (boundaries)
b) “No Man’s Land”

6. Cultural Issues
a) events: French Warfare, Vimy, Ypres, etc. Western Front
b) human cost (lives)

*Events are by no means to be completely covered. It will be up to
individual departments/teachers to make these decisions.

#4 Canadian Citizenship: National   (Political Slant)
1. Political Issues

a) ideologies/world government systems
b) Canada as an independent nation
c) structure of Canadian government
d) levels of government
e) majority/minority government
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2. Social Issues
a) Senate reform (Triple E)
b) House of Commons
c) Legislative assembly
d) Royal assent

3. Legal Issues
a) Charter of Rights and Freedoms
b) Canadian Constitution
c) federal/provincial relations
d) electoral process (age, voting privileges)

4. Economic Issues
a) economic regional disparity

5. Environmental Issues
a) political boundaries

6. Cultural Issues
a) political parties
b) Magna Carta
d) special interest groups

#5 Canadian Citizenship: Global  (Political Slant)
1. Political Issues

a) U.N.
b) peace keeping
c) political (isms) ideology

2. Social Issues
a) foreign aid
b) non government organization - Red Cross

3. Legal Issues
a) Turbot
b) 200 mile limit

4. Economic Issues
a) trade organization
b) CITA

5. Environmental Issues
a) developed vs. undeveloped resources
b) population distribution (demographics)
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6. Cultural Issues
a) Commonwealth
b) standard of living
c) racism

#6 Role of Canadian Women in the 20th Century
1. Political Issues

a) women as a political force/block lobbying for political change
b) prohibition WCTU
c) rising voices in 1960’s
d) suffragettes
e) female MP’s
f) female MLA’s

2. Social Issues
a) prohibition - the “moral voice” of Canada
b) home front during conflict World War I/World War II
c) social reforms (e.g. prohibition)
d) Nellie McLung: women as ‘people’
e) international year of women ‘75

3. Legal Issues
a) military voters’ act
b) royal commission on women
c) women as judges
d) family law
e) pension plan
f) Bill of Rights
g) legal equality
h) status of women
i) vote/hold office

4. Economic Issues
a) changing attitudes
b) moving from domestic to professional (entering the work force)
c) gender equity
d) wage disparity
e) glass ceiling
f) ‘Rosie Riviler’
g) women at work in wars
h) ghettoization
i) jobs with gender bias
j) changing nature of work

5. Environmental Issues
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6. Cultural Issues
a) women as treated by society
b) stereotypes/portrayal by media
c) feminism
d) W.A.C.
e) family and child care
f) women in sports, arts
g) marriage
h) nuclear family - demographics
i) suffrage movement
j) family values

#7 Canadian Technology and Economy
1. Political Issues

a) creating economic base
b) Avro Arrow
c) regulatory, state control (government role)
d) socialism vs. capitalism
e) creation of CBC

2. Social Issues
a) Winnipeg general strike, Branch plant
b) globalization
c) postwar boom
d) impact of technology on society (cars, internet)
e) education as tool
f) unionization
g) nature
h) purpose of work

3. Legal Issues
a) GATT
b) NAFTA
c) WTO MAI
d) tax laws
e) unionization
f) tariffs

4. Economic Issues
a) globalization
b) branch plant
c) industry - post industry
d) American economic influence

5. Environmental Issues
a) geographic influence of technology/economy
b) impact of industry on environment, clear cuts, dams, agricultural
    business
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6. Cultural Issues
a) “Hewers of wood...”
b) influence of media
c) Americanization
d) CBC
e) CAN/CON
f) influence of media in personal lives

#8 Canadian Perspectives on Environment
1. Political Issues

a) regulatory
b) lobbying
c) immigration
d) internet
e) Kyoto
f) Buenos Aires

2. Social Issues
a) displaced population
b) employment (forestry)

3. Legal Issues
a) civil disobedience
b) water

4. Economic Issues
a) sustainability
b) nuclear
c) electric cars
d) natural disasters

5. Environmental Issues
a) Eurasian milfoil
b) bogs
c) caterpillars
d) disease
e) alternate fuels

6. Cultural Issues
a) First Nations
b) Green party
c) Green Peace
d) eco terrorism
e) hemp products
f) recycling
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#9 Canadian/American Relations
1. Political Issues

a) president vs. prime minister
b) 2 party vs. multi party
c) fish wars
d) NORAD
e) cruise missile testing

2. Social Issues
a) drugs
b) media
c) TV

3. Legal Issues
a) comparison in laws: potgrowers B.C. vs. Washington
b) gun laws
c) capital punishment

4. Economic Issues
a) free trade
b) auto pact
c) water
d) (native cross border treaties)

5. Environmental Issues
a) Great Lakes
b) acid rain
c) population demands
d) population comparison
e) market comparison

6. Cultural Issues
a) split run magazines
b) Canadian versus American professional teams
c) brain drain

#10 Canadian Identity and Beyond
1. Political Issues

a) British heritage - Parliament system
b) French heritage - Napoleonic code
c) regional attitudes

2. Social Issues
a) multicultural - regional
b) bicultural
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3. Legal Issues
a) human rights
b) immigration
c) refugees

4. Economic Issues
a) currency
b) resources

5. Environmental Issues
a) eco tourism
b) landmines
c) arctic

6. Cultural Issues
a) music: country and western, ...
b) sport: pool, CFL, NHL, ...
c) art: Group of Seven, Erickson, ...
d) writers: Berton, Mowat, Atwood, ...
e) dance: Winnipeg Ballet
f) movies: Hollywood North


